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5.1 Refusal utterances as a part of person’s communicaton

The anthropological approach to language learning has intensified scholars'
interest in the personality and social aspects of speakers' activities. Taking various
personal and socio-cultural aspects of the communication process into account has
made it possible to implement and interpret certain language communication strategies.
'Whereas traditional linguistics focused on linguistic objects such as texts, sentences
and words, activity linguistics (which primarily concerns pragmatics in the broad
sense) originates from individuals, their needs, motives, goals, intentions and
expectations, and their practical and communicative actions and situations in which
they participate as either initiators and leaders or performers of 'supporting roles' [73,
p. 11].

The pragmatic approach to linguistic research has led to the publication of works
by domestic linguists focusing on the social aspects of discourse and the role of
personality in communication. Examples include the work of N. V. Pavlyk,
O. G. Pirozhenko, O. O. Selivanova and M. M. Teleki [79-81, 83.].

In psychology, the concept of 'communication' can be interpreted in various
ways: as an exchange of thoughts, feelings and experiences; as a type of human
activity; or as a specific form of social communication. Highlighting the complexity
and multifaceted nature of communication, N. V. Pavlyk [79] notes that it can be both
an informational process and an interpersonal interaction involving empathy, mutual
understanding, and the influence of one person on another. Communication is based
on the exchange of information between at least two people. Communication partners
address each other as the only listeners in a given situation and under specific
circumstances. The interlocutor focuses only on their specific language partner, and
the content of the dialogue is interesting only to them, so communication is an

intersubjective connection and the free interaction of unique individuals. Human
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communication is based on the deep dialectic of the differences and similarities
between partners, who strive not for unification, but for harmony and the reasonable
coexistence of different opinions during conversation. The goal of communication is
to create a shared intersubjective space of mutual understanding and harmony.

Communication is recognised as a special type of activity through which rational
and social information is exchanged. S. Levinson [85, p. 47] notes that 'the activity of
communication is the same kind of human activity as productive and cognitive activity.
In psychological terms, it has the same fundamental organisation: it is intentional,
motivated, and has a specific purpose; it is effective, and in this sense, we can talk
about the degree to which the achieved result coincides with the goal; and it is
normative, in that both the course and the result of the act of communication are subject
to social control'. Language communication is understood as social influence on the
interlocutor, in the form of a dichotomy: information communication versus
interaction. Levinson defines interaction as 'the continuous production of sequences of
interrelated speech by two or more communicators', each of whom controls and is
controlled by the actions of the others [85, p. 44].

Theoretical understanding of language as a manifestation of human activity
enables us to identify the constitutive characteristics of speech: needs, motives, goals
and specific implementation conditions. The main purpose of communication,
receiving and transmitting information, is carried out through the mechanisms of
establishing, continuing and completing language contact. Therefore, communication,
as the realisation of the cognitive function of transmitting information, necessarily
involves  accompanying metacommunication, which  regulates language
communication using the language itself. This is known as phatic metacommunication,
in which the phatic function of ensuring contact is realised.

As an activity, phatic metacommunication is a manifestation of the addressee's
need for social contact and involvement in joint activities, and it is a prerequisite for
effective information exchange. Participants in social interaction aim to organise and

regulate social contact; therefore, phatic metacommunication is interaction aimed at
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establishing and maintaining interpersonal contact. This is in contrast to transactional
communication, which is the process of transferring cognitive information.

Depending on the purpose and context of the communication, phatic
metacommunication can be either supplementary or self-contained. The former
accompanies transactional speech communication during the establishment,
maintenance and termination of speech contact. The latter occurs when communication
is an end in itself. Indeed, the system of phatic metacommunication is a dialectical
interplay between the potentially subordinate and the primary elements, depending on
the communication's purpose and the discourse situation. Phatic utterances are rarely
found in their pure form; rather, they can be seen as carriers of dual information,
combining elements about the addressee's emotions and a phatic metacommunicative
setup. For example, a question functions to establish speech contact and attract the
interlocutor's attention.

Communication is an intersubjective interaction embodied in a system of signs
[86, p. 142], implying the presence of two aspects: content and emotion. The
transactional discourse aspect of communication is used to transmit information or a
message. Interactive discourse regulates interpersonal relations [86, p. 205-206].
According to Vinokur, the communicative need for emotional contact is satisfied by
phatic communication.

The essence of phatic communication is interpreted in different ways. The term
'phatic communication' was introduced to the scientific community by the English
ethnologist B. K. Malinowski in 1923. While studying the speech behaviour of a
Melanesian tribe, Malinowski noted that silence was perceived as a sign of hostility
and that speech, regardless of its thematic content or direction, relieved the unpleasant
tension that arose between people. This is followed by greetings and a stream of speech
consisting of meaningless statements, lists of unrelated events and comments on the
obvious [16, pp. 297-332]. Malinowski concluded that such communicative acts
(phatic communion) play a crucial role in society by facilitating the establishment of

psychological contact between its members [Ibid.].

80



PEDAGOGY, PHILOLOGY AND CULTURAL STUDIES: GENERAL THEORIES OF
LEARNING SOCIETY

According to the scientist, the phatic function is one of the fundamental functions
of language since it reveals its main purpose: to communicate, engage in polite
conversation and create friendly relationships without conveying thoughts, ideas or
information [16, pp. 151-152]. The researcher proposed considering the units of phatic
communication as non-informative messages exchanged by interlocutors to maintain
contact out of respect and politeness, or to break the silence. In other words,
metacommunicative units are a means of serving the conversational process [Ibid].

In most works, the phatic function is described as 'ordinary friendly conversation'
[88], 'small talk' [84] or 'talking about nothing' [87]. However, the essential aspect of
this type of communication is the active expression by the speaker of their position
regarding their desire or unwillingness to engage in contact, through expressing
sympathy or dissatisfaction, understanding or misunderstanding, and searching for
resonance, agreement or disagreement.

In phaticity, we observe the social function of the VV, which is produced through
the phatic form of interaction. The dominant function in FS is the 'relational function',
consisting not only of the speaker's attitude towards the listener, as expressed through
the semantics of the utterance, but also of the linguistic processes involved in
establishing, altering, managing and concluding social contact between communicators
[88, p. 43].

In refusal utterences , the function of phatic communication can indicate a break
in relations or the termination of a conversation. It can also demonstrate
authoritarianism or incite hostility by humiliating the interlocutor. Alternatively, it can
demonstrate solidarity between communicators and maintain contact in seemingly
unfavourable situations by diplomatically preventing the partner's intention from being
realised [78, p. 8] compare - 3enanvca! 3munyiica! Mit 6amvro 8i00auumes mooi
cmopuyero!.. He moowce emepmu yeu auyap! Bin — miu napeuenuu! — Xa-xa! To oco

KA MU 00YKA 2eHeparbHo20 0003H020! — 31068miwne npocuuas Kuemycokui. — Lle

00HA 32pas... — Imunyucs! — ne mamnsauu cebe, gonana Jlapuna, xanaro4ucs 3a noJy
2ybepramoposoeo cynana. — 3ensanbces, nawe! — Ax mu, eaowkal — KpukHys
Kwemycovkui i 3amynomie noeamu. — Momy3xy na Hux obox! Tineku ii cnouamxy
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npug’sa3amu 00 Cmosena, 00 Wubenuyi, NOKU 8ix He 300XHe... XAl MULYEMbCS HA C8020
koxauys... a nomim i ii/ (M. Starytskyi); [lana:] 3nacw wo? Xoodim 0oodomy,
P030YyOuUMO 11020, Cmanem nepeo im Ha KoiHA... Bin nac npocmums: 6iH Mene 1100umeo.
[Ha3zap:] Xi6ba o s tioco nHe npocus, xiba s He cmasag neped HUM Ha KoaiHa! Adce
mu 6auuna? (T. Shevchenko). Different initial positions of the communicators generate
different meta-senses. The confrontational discourse of refusal is characterised by
initial dissatisfaction with interpersonal relations or a negative trend in their
development. This pushes the communicator to perform certain speech acts and take
actions aimed at breaking the system of relations. Specific linguistic means are chosen
for this purpose and the 'mechanism of a destructive speech strategy' is activated. In
contrast, the non-confrontational discourse of refusal is characterised by the speaker's
satisfaction with their relationship with the communicative partner and their reluctance
to break it by refusing.

Phatic conversations that occur at the interpersonal level provide an environment
in which a linguistic worldview can emerge and develop through communicators'
agreed or unagreed contributions to the 'eternal dialogue'. Contactivity is an interactive
concept that implies cooperative dialogue proceeds according to the 'inducement' —
'ratification' scheme, and conflict dialogue according to the 'inducement' — 'rejection'
scheme. Contactivity is the dominant concept in all discourses, regardless of whether
relations are oriented towards harmonisation or disharmonisation. In a narrow sense, it
is the coincidence or convergence of, or separation between, the communicative
perspectives and emotional intentions of the communicators. In refusal utterences the
speaker reacts (conflictively or non-conflictively) not to the denotative situation, but to
the meaning generated by the emotional state and position of the speaker of the
stimulus, comparing them with their own. The intention to refuse arises from the
motive of inexpediency, and its intensity, reflecting the speaker's level of self-
awareness, determines whether the refusal evolves into a conflict or non-conflict

reaction [78, p. 18].
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Operating within the realm of phatic communication, refusal utterences generate
discourses in which the factor of interpersonal interaction becomes paramount, driven
by the speaker's need for social and psychological contact.

Thus, we observe the social nature of the refusal utterences in the intersubjective
communication of participants, where the dominant criterion is attitude.

Expressions of refusal represent an individual's intrapersonal state, manifested
in the ego-directedness of their verbal discourse. The speaker's will is realised in their
unwillingness to perform the requested action or accept imposed interests, motivated
by psychological self-preservation mechanisms. The expression of will 1s reflected in
the semantic features of voluntariness and undesirability, which determine the nature
of the refusal.

The concept of 'unwillingness' is associated with the speaker's evaluative attitude
towards phenomena in the real or unreal world. It is interpreted as an operator of
optative evaluations that combines signs of will, interest, and potentiality, contrasting
them with the actual. According to the aforementioned authors, the concept of
'unwillingness'belongs to the 'semantic primitives’, and the meanings of '/ do not want’,
'l will not', 'l do not wish', 'l cannot' are indefinable due to the indecomposability of
the meaningful unit and the impossibility of presenting an exhaustive definition
without resorting to tautology. Therefore, the meanings of ‘do not want', 'will not', 'do
not wish' and 'cannot' are derived through their antonyms ‘want’, 'will’, 'wish' and 'can’.
Therefore, the operator 'unwillingness' is defined as a negative predicative sign of the
speaker's intention, revealing the individual's negative attitude towards situations they
encounter [78, p. 17].

Evaluative expressions are components of the pragmatic aspect of
communication — an inherent value that manifests itself in various areas of speech. 'In
evaluation, the semantic and pragmatic aspects are inseparable; all aspects of its
functioning reflect the fusion of semantics (the intrinsic meaning of linguistic units,
including utterances) and pragmatics (the conditions for implementing the
communication process)' [75, p. 207]. Evaluation is an opinion about an object

expressed in terms of a value category, and value is anything of interest, desire or
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aspiration.

As a manifestation of active reactions to the world around us, evaluation is an
attributable subjective feature since the axiological process depends on the speaker,
who is the bearer of a system of standards (i.e. a system of values) [Zhayvoronok 2007,
p. 6]. 'The universal system of values is somehow nourished through ethnic roots —
national tastes, traditional ties of the ethnic group, its psychological characteristics, etc.
[74, p. 45]. Therefore, evaluation is the result of a particular linguistic society's
worldview, world perception, social interests, and fashion.

Evaluation categorises an individual's social activity at the motivational stage.
The act of refusal is interpreted as rejecting imposed interests (such as will, beliefs and
judgements), and as turning away from the 'alien' worldview and psychomental
attitudes imposed by the partner.

In communicative refusal utterences, conflict arises from different assessments
of reality by communicators. There are three types of assessment: truthful, axiological
and emotional [73, p. 18]. Truthful evaluation forms the basis of communicative refusal
utterences. It establishes the correctness of the imperative. The listener evaluates the
imperative's legitimacy through the category of modality. In communicative refusal
utterences, the axiological evaluations of the speaker and listener contradict each other
due to differences in their knowledge base. These evaluations form the basis for refusal
and are represented by opposing modes. Emotional evaluation is considered the
primary expression of one of the aforementioned evaluations and precedes the further
development of the evaluative component of the utterance in communicators' speech
and thought activity [73].

The categories of evaluation and emotionality are hierarchically related.
Emotionality is subordinate to evaluation: emotions arising from evaluations reveal the
subject's attitude to reality. The emotional components of value can intensify the
evaluation. However, evaluation does not always involve emotional colouring; it can
be both emotional and rational. The pragmatic features of evaluation determine its

connection with expressiveness, which is mainly manifested in emotional evaluations.
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There are two types of expressiveness in language: Objective (intrinsic)
expressiveness occurs when the use of emotionally charged words is independent of
the relationship between the participants in the communication act (affect situation).
Subjective (directed) expressiveness occurs when a positive or negative attitude
towards events or another participant in the communication is expressed.

These categories refer to different phenomena: emotionality reflects human
feelings and experiences, while expressiveness is the result of conscious human activity
that enhances language imagery. It should be noted that language expression is not
always emotional. Emotionality is considered the psychological essence of linguistic
personality because emotional evaluation, unlike rational evaluation, is based on
specific irrational foundations and enhances the latter. Emotionality is a linguistic
category because emotions are evoked and transmitted through speech and language.
In other words, it is a semantic property of language that enables emotionality to be
expressed as a psychological phenomenon [76, p. 248].

Although rejection is often associated with dissatisfaction, in some situations the
person rejecting someone may do so to express respect and emphasise the importance
of their partner's desires and needs, comp.: — [ nawo mooi, Hayme, moti ramnox? —
2080pu8 xcuo ... — [loopi 6 epowi 0as... — ['00i! Ckazano — ne npodam (A. Konskyi)
1 Masauno yeie baponosy-Kosuny. 3auunue Mokiesi 0sepi. Todi do Baponoeoi:
THouunaiime, 6yov nacka! Baponosa-Ko3zuno 3zaxeuntosanace: — I[louunamu? Ax,
boowce mit, — nouunamu... Moorce, 6u nouneme? Ma3zaiino meaic saxeuntosascs.: — Hil
Hi! sl menep ne mooucy, su — mos suumenvka. Iouunatime su! (M. Kulish).

Irony is one way of expressing a negative assessment. The evaluation conveyed
by ironic statements is characterised by pragmatic ambiguity, which is caused by a
discrepancy between the literal meaning of the message and its intended meaning.
Therefore, irony is an indirect means of expressing a refusal.: [Mamu (yionueo):] Ilopa
JHc Mobi Koposuyro 300imu, / omy MOJOYHY, MYPCbKO20 3a800Y, / wjo mu we 3d
Hebicuuka npuobana. / [Kununa:] A mii nooow, wo mym 3acmana, / ma Hayioxcy
mpu kpanji monoxka — / xynm macaa 6yoe (Lesia Ukrainka); Yu ne mooicna, — numaro,

— y 6ac monouxka? — E! Monouxa?! “He eudoinu buuxa!” — gionogioac Maxcumuxa
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(Ostap Vyshnia).

Subject-oriented and object-oriented statements are distinguished depending on
the direction of expression of evaluation. Subject-oriented expressions convey the
speaker's attributes and states caused by the addressee's communicative behaviour.
Such expressions are peculiar in that the author and the subject of speech are the same
person, a fact that is explicitly reflected in the lexical and grammatical structure of the
expression.: [3abpooa:] Ak s nenasuosncy meoe!.. [Cxuoan:| He maro i a npuazni 0o
mebe, 3ab6pooo (A. Dovzhenko).

Object-oriented statements express how the speaker characterises the addressee's
qualities, properties, actions and deeds. In such expressions, the author and speaker are
distinct individuals. The addressee is explicitly represented in the lexical and
grammatical structure of the utterance, and can be evaluated as either a general person
or by specific criteria. Yu 6au, nozans po3xpucmana, / baiicmpsa neooyme! / Tu 6oxce
supocaa, oigyeut, / 3 xnonyamu ynsicuw — / Ilocmpusati oce, oco s moo6i!l.. (T.
Shevchenko).

Depending on whether the evaluation is positive or negative, we distinguish
between general positive, general negative, and partially positive or partially negative
statements. Negative evaluations are more frequent in communicative refusal
utterences. The qualities and actions of the evaluated object determine aspects of
negative evaluation, causing the speaker's negative attitude. The axiological aspect of
a general evaluative judgement encompasses a negative evaluation of the addressee as
a whole, combining a set of features that create a general characteristic of the object.
In the case of a general assessment, the object is characterised as bad, disgusting or
worthy of contempt or condemnation etc: 4 ceamas ii, a sona mene siokunyna! ...Bona
meni kaxce: “Iou, oyprio, uou! A we ne nainacs oypuux epubis, abu 3a meoe nimu!”
(O. Kobylianska). The aspect of a negative partial evaluation statement is based on one
of the features of the object (property, quality, act or state of the addressee): — Tpeba
npoxamu, wob 6in [ry0epHaTOp]| 3apaz npucnas kozakie. — Bubauaii, Conro, mu
2oeopuw oypruui (M. Kotsiubynsky).

Depending on how negative evaluations are presented, expressions can be
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categorised as having either direct or indirect negative evaluations of the addressee.
Direct negative evaluative statements characterise the addressee's physical, moral,
emotional, mental, social and socio-cultural properties and qualities. Using indirect
language helps to soften the categorical nature of a negative judgement, establishing a
calm, conflict-free style of communication. Comp.: [Bona:] A mooscrna noousumucs?
byow nacka... [Bin:] Hi, ne moocna. A neepienosarcenum yicinkam 30poro e 0ar...
(Hena Hexxnana); [Kim:] Ak cymuisacuicsi — moxcemo nimu i noousumucs. [Kuys:]
bpp... Axuii mu noxaonuk... A ne nioy (Hema Hexnana) i [Pyghin:] A 6 3a wacms
ggadcas, skou mu 6 merne ocenuscs. [llpicyinna:] Mu oc, mamouxy, daeno mebe
npocunu. [Aeyiu Ilanca:| E Hi, He 80ascs s 00 mo2o 3poody, wgoo6 mym y Pumi srcumu.
He menep meni i1 36uxamu (Lesiua Ukrainka).

The category of evaluation 1s inextricably linked to the concepts of
measurement, degree and gradation. The rating scale comprises four zones: the neutral
zone (0), the negative zone (-), the positive zone (+) and the zone of normality, which
forms part of the positive zone (+). The definition of the neutral valuation zone is
somewhat arbitrary, given that it is difficult to conceive of objects that are never subject
to valuation. The neutral zone potentially includes objects that are not usually
characterised as 'good' or 'bad'. The neutral zone can also include objects characterised
by evaluation. In language, there are certain indicators that an object is generally or
specifically outside the speaker's sphere of evaluation. These are linguistic units with
semantics indicating indifference or a lack of interest. Negative evaluation is a
characteristic of VVs, though it is occasionally found in other areas. Comp.: — 4 3
moboio, Kusice, — Hacaoas Kocnamun. — Tu ne 6 nix. I pyouil ecu ti nnomosoen (P.
Zahrebelnyi); — I 00 mozco, wo 6u He ckadiceme npagou, 8auioMy HON08IKOGI He
noaecwae... Cmo uopmig! Tpemiti denv ecanaemocs, a mym... Ta eu 3nacme, 3 Kum
maeme cnpagy?! Illemposcokuu — noaimuynuu 3n0uuneyv. — lLle nac ne yixasumeo,
name pommicmp, — moeuna cnokiuno Onavea Ilempiesna (M. Olyinyk);
[IIposooicamuii:] A tiomy xadxcy: xo0im, 0a0w0wKa, y 6010CmMb, — a GIiH i He CIyXd.
“Iou, — xaoice, — Koau mobi mpeba, 1 mam Hi4020 He 3a0y8”, — ma U niuoe cooi

opyeoio dopozorw yoik (1. Karpenko-Karyi).
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The rating scale has two points, extending in positive and negative directions.
Each direction has a hierarchical structure, ranging from less intense to more intense
values. A speaker's position on the scale is influenced by context, communicative
intentions, and the pragmatic orientation of the text. Comp.: — To, moowce 6, mu
snauwiu keapmupy? Tenny we i 3 nancionom! Jloseo Tapac moeuas. He mie sce 6in
cKazamu, wjo exce cami yi cminu — 0671a2o, IKUM 8iH CHU8 He pIK, He 08a 3a Kacniem...
Am, sakoco mym nepesumyro, — maxuys pykorw oatioyxce (B. lleBuyk) 1 — Bioitiou,
cmyoeum! Ynac 30110, 2onoc oo mpemmis i iamascs i — Bu nopywyeme 3axon i
koucmumyyito. — ILlo? — 3akpuuas Inam. — I'emv! A mym 3axon! A —
koncmumyyis (H. Tyutyunnyk).

The categorical nature of the assessment depends on communicative and
pragmatic, socio-cultural and individual psychological factors: — Tosapuuy, s 6am
3aboponsio... — Hiuoeo eu meni ne moowceme 3aboponumu! Hauxae s na eawi
3aboporu. Mu — 6anoa! Mu — epabiscnuxu! Mu — 66itinuxu! (O. Ivanenko); — Ilo-
ioemo 31 muor. Ha 6yoosy xomymnizmy. — Ha gica meni meiti komynizm, — giokazana,
3apecomasuiu. — Komynizm y Mapgywi. Illompanuna 3 Teepcvkoi npamvo 6 3opsaue
micmeuko. Kocmonaem ceoro 3axonny nokumys, Ha Hiu oopyxcuscs. Kuee, sik y boea
3a nazyxoro (M. Bratan).

There are two main tendencies in de-intensification of assessment: increasing
the subjectivity of assessment and reducing the intensity of the trait being assessed.
The purposes of intensification and de-intensification are different (though not polar).
In an ascending gradation of evaluation, the trait being evaluated is strengthened to
increase its impact on the addressee. De-intensification performs a similar function: it
helps to achieve the communicative goal by making an optimal impact on the
interlocutor [6, pp. 10—11].

In the structure of CAV, the evaluative component is located in the 'zone of
intersection of communicants' cognitive spaces' and the cognitive structures that form
them — the knowledge bases — i.e. in the contradictions of the presupposition: —
Caweuro, ocmanbcs 0oma, — bnazae mewe mamu. — Tam max cmpawio  Kywax! —

He cmpawmno, mamo. — Tam sce samu 6 ozepax! — A ne nonizy 6 amy (O. Dovzhenko);
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— Kynimo, nopsmyiime! — Hiaxoeo ¢ makim pa3zi kynysamu. 1to0una 8 6idi, a mu y
Hei Kynmyewi, 60oHa 30nany npooae, a mu Kopucmyewica. Hiskoeo... ne no-
xpucmusincoku, ma i epouteii y mere kamma (O. Konskyi).

The evaluation (usually negative) contained in the WS is directed at persons,
objects or phenomena defined in previous (and less often, subsequent) speech acts
(Sushynska, 1998, p. 48). In other words, it conveys the speaker's subjective attitude
towards a part of their worldview, indicates the value attributes of the referent and
determines whether their qualification complies with generally accepted social norms,
using figurative elements (Boyko, 2007, p. 389). A subjective evaluative statement is
a general reaction to an extralinguistic or communicative situation and establishes a
tone of communication. It also marks the speaker's mood and indicates their
unwillingness to cooperate, as well as their choice of strategies and tactics for either
harmonious or disharmonious dialogue, comp.: — Hiuoeo ne 3naro! ['00i baszikamu!
Bu meowc! — A nomiunux kanimana. Tym naxasyio s (P. Zahrebelnyi); — Xooim —
nouyemMo, wo mam Hoeozo Ham opamyuxu i3 Ciui npueeznu. — Llikaso dyxce! [llkooa,
wo 5 ne 6y0y 3 eamu (1. Karpenko-Karyi).

The functional and semantic category of evaluation can be expressed explicitly
and implicitly, comp: — V Kuis. — Hxozo 6ica? (V. Mynko); — Mooice, 51 nposedy
adc 00 maticmepri? — Xioa s oieka! (V. Shevchuk); — Mupumucsa nav mpeba. ¥ce
HCUMMSL SIK JIOMI 80PO2U JHCUBEMO. Ymupamumeme — nin npuyacms He 0acmb. —
Meni naakamu, a ne mooi (H. Tyutyunnyk).

Evaluation is not only the result of cognition; it also takes into account the
addressee's perspective. When adopting an evaluative stance, the speaker must be
aware that the addressee 1s not interested in the evaluation itself, but in how it is
interpreted. Therefore, all factors that ensure an adequate understanding of the
statement must be taken into account. In order to perceive the evaluation expressed in
the implicature appropriately, the recipient needs to be able to decode the implicit
information creatively and to involve a sufficiently broad context [77].

In communicative refusal utterences, the clash of intentions (cooperative on the

part of the addressee and non-cooperative on the part of the addressee) manifests itself
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in different evaluations and consequently in communicators' attitudes towards the
surrounding reality, each other and interlocutors' statements.

Thus, utterances function within the realm of phatic communication. They form
discourses in which interpersonal interaction is the dominant factor, as speakers in
everyday life feel a need for social and psychological contact through communication.
Discourses of refusal are characterised by the negative intra-volitional state of the
person issuing the refusal, which indicates their intentional state of self-consciousness

and serves to prevent the realisation of the stimulus producer's intention.
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