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SECTION 1. INFORMATION AND COMMUNICATION TECHNOLOGIES IN
EDUCATION

10.46299/1SG.2025.MONO.PED.2.1.1

1.1 Poab camoocBiTH negarora y miiBuiieHHi npodgeciitHoi MaiicTepHOCTI

Y cyudacHOMY CBITi, IO XapaKTEpU3YEThCA CTPIMKUM PO3BUTKOM HayKH,
TeXHIKHU Ta iHPOpMAIIITHIX TEXHOJOT1H, Mpodeciiina MailcTepHICTh NeAarora HadyBae
0co0MBOro 3HayeHHs. BuuTtens Mae OyTH HE JIMIIE HOCIEM 3HAHb, ajie i aKTUBHUM
YYaCHUKOM OCBITHBOTO TPOIIECY, 3JaTHUM JIO0 TIOCTIHHOTO CaMOpO3BUTKY Ta
caMOBJIOCKOHaJICHHSI. OHUM 13 BaXXJIMBUX NUISIXIB JOCSITHEHHS BHCOKOTO PIBHSA
npodecionanizmy € caMmoocBiTa. CaMoOCBiTa — 1€ HUIECIIPSIMOBAHUMN MPOIIEC 3100y TTS
3HaHb, YMiIHb 1 HaBUYOK 1032 MeXaMu (POpManbHOI OCBITH, IO 3A1MCHIOETHCS Ha
OCHOB1 OCOOMCTOI I1HIIIATHUBU Ta 1HTEpecy. Y KOHTEKCTI MpoQeciiiHOl MisIbHOCTI
BUUTENS 010J0T1i CAaMOOCBITHS AISUTBHICTH HAOyBa€e 0COOIMBOIO 3HAUYECHHS, OCKUIBKH
151 HayKa CTPIMKO PO3BUBAETHCA, & OTHKE, MOTPEOYE MOCTIMHOTO OHOBJICHHS 3HAHb.

[TpoGnemu npodeciitHoi MalicTepHOCT] TIEAAroriB 3HAXOAATHCS B IIEHTP1 yBaru
0aratb0X HayKOBLIB. TE€OpeTHYHl Ta METOAMYHI 3acalyd PO3BUTKY U CaMOPO3BUTKY
ocobuctocti Oyiu npeameToM nociiakenns 1. 3s3tona, B. JlozoBoi, A. Xaprpisca Ta
IHIIMX YYEHUX, AKI HAroJIONIyBaJM Ha aKTHUBHIM POJII OCOOMCTOCTI y BIACHOMY
CTAaHOBJICHHI Ta mnpodeciiHoMy 3pocTaHHl. Jlo mpoOieMu CYTHOCTI U 3MICTY
MIATOTOBKM MaiOyTHIX TMeNaroriB 3BepTaiuci y CBOiXx mpaimsx B. AnapymieHko,
H. lem’snenko, 1. 3s3ton, O. JlaBpinenko, O. Otuy, O. [Tapanka, M. Conaarenko, O.
[IIeBHIOK, K1 IIJKPECTIOBAIN BaXXIMBICTh IHTETpallill 3HaHb, TPAKTUYHUX HABUYOK Ta
OCOOHUCTICHUX SIKOCTEH y meaaroriuniii ocBiti. opmyBanHIO npodeciiHuX IKOCTEH
MaiOyTHIX MeAaroriB MPUCBIATUIM yBary Taki BueHi, sk B. boapos, I'. BacsHoBuy,
I. XKopoB, Onumenko, M. TumeHKo, sIKI aKIIEHTyBaJll Ha HEOOXITHOCTI PO3BUTKY
BHCOKOTO DPiBHS MPO(ECiifHOI KOMIETEHTHOCTI y TOEIHAHHI 3 MOPaJbHO-CTUIHUMH
akocTsiMu. IlutanHa mnpodeciiiHoi camMOOCBITM Ta CaMOBHXOBAaHHS JIETAIBHO
nocnimxyBamu I1. [NaneBani, C. T'onuapenko, C. €nkanos, JI. 3s3t0H, [. Haymuenko,

B. Omiiinuk, H. IlporacoBa. Okpemy yBary B KOHTEKCTI MpodeciiiHOi MiAroTOBKU
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OPUAUISIOTh MMUTAHHIO TMEJAroriyHoro CHiakyBaHHSA. [[t0 mpoOseMy BHCBITIIOBAIH
H. BoakoBa, I'. Memko, JI. IletpoBcbka, B.CyxommuHcbkuii, O. SieHkoBa,
aKIEHTYIOUU yBary Ha ()opMyBaHHI €(pEKTUBHUX KOMYHIKATUBHUX YMIHb SIK BaXKJIUBOT
CKJIaJIOBOI I1€JIarori9HOi MalCTEPHOCTI.

Oco0MBOi  aKTyaldbHOCTI NHUTAHHA CaMOOCBITH HaOyBa€ y KOHTEKCTI
MiATOTOBKY MaiOYTHIX yYHUTEIiB 010JI0Tii, aKe camMe e ax mepeadadae iHTerpario
HOBITHIX HAyKOBHUX JIOCATHEHb, €KOJOTIYHOTO MHUCJICHHs, OI0€TUYHUX IMIIXOJIB Ta
3aCTOCYBAaHHS Cy4YaCHUX IU(PPOBUX TEXHOJOTIN y HaBYaIbHOMY Tpolieci. MaiOyTHii
YUHUTEIb 010JI0T1T Ma€ HE JIMIIE BOJOITH MIPEAMETOM, ajie i YMITH 3al[iKaBUTH y4HIB,
PO3BUBATH B HUX KPUTUYHE MUCIIEHHS, €KOJIOTTUYHY KYJbTYPY, JOCIHITHALIbK] HABUYKH.
[{e MO>KJIMBO JIMILIE 32 YMOBHU NOCTIMHOI CaMOOCBITHBOI AisUIbHOCTI. BigTak mpobiema
CaMOOCBITH sK (pakTopa MiJBUIIEHHS MpodeciiiHoi MalcTepHOCTI Ieaarora €
JOCTaTHBO JIOCHIIPKEHOI0, MPOTe MNOTpeldye MOAANbIIOI PO3POOKH METOIUYHUM
CYIpOBIiJ pealizallii CaMOOCBITH MallOyTHIX BUMTEIIB O10JI0T1i B Cy4aCHUX 3aKjiagax
BUIIIOT OCBITH.

[ToHATTS «CcaMOOCBITa» y HAyKOBOMY JHCKYpCl AOCHIDKYETBCA 3 PI3HUX
MO3UIIIA — TICUXOJOTIYHOI, Meaaroriynoi, gpinocodcbkoi, comianbHoi. Y meaaroriii
CaMOOCBITa TpPAaKTYeTbCsl K (QopMa HEMepepBHOI OCBITH, W0 TMepeadavae
LUJIECTIPSMOBAHY, CUCTEMHY W YCBIJOMJIEHY JISUIBHICTH TEJarora 3 yJIOCKOHAJICHHS
cBO€i mpodeciitHoi KOMIETEHTHOCTI. B eHmmkionedii OCBITHM 3a3HA4Ya€ThCs, IO
CaMOOCBITa — II¢ CaMOCTIMHA Mi3HaBajbHA MJISJILHICTH JIFOAWHU, CIOPSIMOBaHA Ha
JTOCSTHEHHS TIEBHUX OCOOMCTICHO 3HAYYIIMX OCBITHIX IIUJICH: 3a/JI0BOJICHHS
3arajJbHOKYJIbTYPHUX 3aIUTIB, Mi3HABAJBHUX I1HTEPECIB y Oyab-sAKkiil skiil cdepi
TiSUTBHOCTI, ABUIIEHHS podeciiiHoi kBami(dikalii Too [4, c. 798]. B ykpaiHcbkoMy
negarorivgomy cioBHUKy C. ['OHuapeHKa BU3HAYEHO, IO CAMOOCBITa — OCBITa, fKa
Ha0yBa€eThCS B MPOIEC] CaMOCTIMHOI poOOTH 0€3 MPOXOKEHHS CHUCTEMATUYHOTrO
KypCy HaBYaHHSI €MHOKI) YaCTHHOIO'B CTaIllOHAPHOMY HAaBYAJIBLHOMY 3aKJIali.
CamMoocCBITa € HEB1/I CUCTEMAaTUYHOTO HABYAHHSI B CTAIllIOHAPHUX 3aKJIaJ1aX, CIPUSIOUN

MOTJIMOJICHHIO, PO3IIUPEHHIO 1 OLTBIII MIITHOMY 3aCBO€HHIO 3HaHb [5, ¢. 296].
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Y koHTekcTi mnpodeciiiHol IISUIBHOCTI IeJarora caMoOCBiTa HaOyBae
0COOJIMBOrO 3HAYEHHS, OCKUIBKM JO3BOJIIE€ OINEpPaTUBHO pearyBaTH Ha OCBITHI
BUKIIMKH, BIPOBA/KyBAaTH HOBITHI METOJUKH, HU(GPOBI TEXHOJOTIi, I1HKIIO3UBHI
miaxoau Toiro. OcoOIMBOCTI CAMOOCBITHROI AISIIBHOCTI I€Iarora BUABISIIOTHECS B 11
MOTHBAIlIMHI  CHOpPSAMOBAHOCTi, OCOOUCTICHIN 3HAYymOCTi, pepICKCUBHOMY
XapaKTepi, 3MaTHOCTI JO CAMOPETYJISIIT Ta CAMOOIIHIOBAHHS PE3YJIbTATIB.

Y  HayKoBO-NIEJAroriyHii  JITEpaTypl CaMOOCBITa BHU3HAYAETHCH  SK
[iJIeCTIPSIMOBAHUI MPOIIEC 3aCBOEHHS 3HaHb, YMIHb Ta HABUYOK, 1110 3A1MCHIOETHCS Ha
N0OpOBUIFHUX 3acajax Mmo3a MexxaMu (opMmanbHOi ocBiTH. Sk 3a3Hadae C. Cucoena,
CaMOOCBITa € HEBIIJIIILHOIO CKJIaI0BOIO MPO(ECIfHOTO CaMOPO3BUTKY Tefarora, sika
nepeadayae akTUBHE IMMI3HAHHA, PEQIEKCII0 Ta IHTErpamilo OTPUMAaHUX 3HaHb Y
MpaKkTU4YHY isubHICTH [ 10, c. 9].

B ykpaiHCbKOMY OCBITHBOMY CEPEIOBHUII MOHSITTSI CAMOOCBITH JI€Jjali YacTile
MOB’SI3YEThCA 3 KOHIIEMIIIEI0 «HABYAHHS BIPOJOBXK JKUTTS», IO 3aKpilUICHA B
CTpATEeTiaX PO3BUTKY OCBITH, 3aTBEPXKEHUX MIHICTEPCTBOM OCBITH 1 HAYKH Y KpaiHU
Ta MIATPUMAHUX MDKHApOJHMMHU oprasizauismu, 30kpema IOHECKO. ¥V nonosiai
UNESCO «Education for Sustainable Development» (2021) HaromomryeTscs, o
HaBYaHHS BIPOJOBXK KUTTS MA€ CTATU NIPIOPUTETOM JIJIs1 3a0€3MEYEHHS IKOCT1 OCBITH,
aJanTUBHOCTI Ta CTiKOCT1 OcBITsAH y X XI cTomiTTi [22].

Ha nymky ykpaincekoi gocmigauii B. Jlemuenko, megaroriuna camoocBiTa — 11e
MPOIIEC HUIECTIPSIMOBAHOI ISUIBHOCTI BUMTEISA, CIIPSIMOBAHOI HA TTOCTIHE OHOBJICHHS
(daxoBUX 3HAaHb, YMIHb 1 HABUYOK BIJAMOBIJIHO 1O BHUMOI' Yacy, COLIaJbHOTO
3aMOBJICHHS Ta ocoOucTicHMX mpodeciiinux motped [3]. Llei mporec BKIOYAaE HE
aumie  3700yTTS HOBOI 1HQOpMalii, a ¥ pPO3BUTOK OCOOUCTICHHUX SKOCTEW:
CaMOJIMCIIMILIIHA, BIIMOBIIAJIbHOCT1, BHYTPIIITHROT MOTHBAIIIT 10 3MiH.

3HayHa yBara B CyYaCHHUX JOCHIPKEHHAX NPUIUISAETHCA BIUIMBY LHU(PPOBUX
TEXHOJIOTIM Ha oOpraHizaiilo Ta 3MICT camoocBiTH mnenaroriB. Iludposi pecypceu,
OHJIaH-TIIaTdOpMH, BeOIHAPHU Ta 1HII IHCTPYMEHTH BIJKPUBAIOTH HOB1 MOYKJIMBOCTI
JUIsl CAaMOCTIMHOTO HaBYaHHs, OOMIHY JOCBiIOM Ta mpodeciiiHoi KoMmyHIKarii [2].

Boanouac, mocmimnuinst C. JIuTBUHOBa HAroJionrye Ha Ba)KJIMBOCTI PO3BHUTKY Y
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negarorie. MQpoBoi  KOMIIETEHTHOCTI SIK  HEOOX1MHOI yMOBH  e(EKTUBHOI
CaMOOCBITHBOT 1SILHOCTI B 1H(OPMAIIIHHOMY CYCIIIbCTBI [7].

Y MIKHApOJHOMY HAyKOBOMY JHMCKYPCl CIOCTEPIra€ThCsl TEHICHINS 0
PO3IJISYy CAMOOCBITH B KOHTEKCT1 KOHIICTIIT «HaBYaHHS BIPOIOBXK XUTTI» (lifelong
learning). [TigkpecntoeTbess HEOOXITHICTH (POPMYBaHHS y MEJArOriB CTIHKOI MOTHBAITIT
710 TIOCTIHHOTO MPOQECIHHOTO 3pOCTaHHS Ta 3IaTHOCTI O CAMOCTIMHOTO ONaHyBaHHS
HOBHUX 3HaHb 1 BMIHb [14]. Oco0amBa yBara NpUIIIsS€TbCS PO3BUTKY PEePICKTUBHOT
OPAaKTUKK SK KJIIOUOBOTO MEXaHI3My CaMOOCBITH, IO JIO3BOJISIE IeJaroram
aHaI3yBaTH BJIACHY JISUIbHICTh, BUSBIATUA MPOOJIEMHI 30HU Ta BU3HAYATH MIISXHU 1X
nojonanus [19].

[IpodeciitHa MaiiCTEpHICTh YUYHUTEISI TPAKTYEThCS K IHTETpaTUBHA SIKICTb, SIKa
OXOIUTIOE 3HAHHS, YMIHHS, MEJAroriyHy TEXHIKY, OCOOMCTICHI PUCH, 3/aTHICTH JIO
TBOPYOCTI, pedieKkcii Ta IHHOBAIIHHOT AisIbHOCTI. 3a BUu3HaYeHHAM T. [loHiMaHChKOI
npodeciiiHa MalCTEpHICTh — 1€ «BHUCOKHM pPIBEHb MENAroriyHOl IISJIBHOCTI, IO
IPYHTYETHCS HA TIMOOKUX 3HAHHSAX, JOCKOHAJIOMY BOJIOJIIHHI METOJ]JaMU BUKJIAJIaHHS,
PO3yMiHHI IICUXOJIOTO-NIEAArOriYHMX 3acaj]l HABYaHHS Ta BUXOBaHH» [9, c. 38].

3aJIeKHICTh MK CaMOOCBITOIO 1 TpodeciiiHOI0 MalCTepHICTIO BYUTENS
MIPOCTEKYETHCS B KUTBKOX aCTEKTax:

. CaMOOCBITa CHpUsi€ PO3MMPEHHIO NMPOGECIHHOIO CBITOIVIAY MEAarora,
OHOBJICHHIO TEOPETUYHUX 3HAHBb 1 METOAUIHUX IT1]IXO/IIB;

. MiJT YaC CaMOOCBITHBOI JIISUIBHOCTI BUMTEb OMAHOBYE HOBI JUIAKTHYHI
3aco0M, BJIOCKOHAIIOE METOJIMKY BHUKIAJIaHHSA, BPaxOBYIOUM I1HAWBITyaJIbHI
0COOJIMBOCTI YUHIB;

. npodeciiiHa MalCTEPHICTh BKIIIOYAE 3/IaTHICTh 10 MOCTIMHOI peduieKcii,
caMoaHaJTi3y 1 CaMOKOPEKIIiT;

. CaMOOCBITHIN TIOIIYK Tepeadavyae BUXIJ 3a MEX1 MIA0JOHHUX pIIICHb,
OCMUCJIEHHSI BJIQCHOTO II€IaroTi4HOr0 JOCBiAYy, BIPOBAPKEHHS 1HHOBAIIMHUX
MIIXOIB, 10 0e3mocepeHbo (PopMy€e TBOPUY CKIAT0BY MpodeciiHOT MalCTEPHOCTI.

Hocnmimxenns, nposeaeHe B pamkax npoekty «Teacher Education for Equity and

Diversity» [22], moka3aiio, 1110 BYUTENI, IKi CHCTEMATUIHO 3aiMaIOThCS CAaMOOCBITOIO
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(ocob6uBO B 1IU(POBOMY CEPEOBHII), JEMOHCTPYIOTh BUIIUN PiBEHBb MPOodeciitHOT
aBTOHOMIi, 1HHOBAIIIHHOCTI ¥ TenaroriuHoi peduiekcii MOpiBHIHO 3 KoJjieraMu, sKi
O0OMEXYIOThCS JIHIIE OOOB’S3KOBUMH (opmamu TiABHIIEHHs KBamidikamii. Takox
BaXXJIMBO BPAaxOBYBaTH MOTHBAIIMHUNA UYMHHHUK. 3a gociikeHHsM O. JldiieHka,
BHUCOKUH pIBEHb BHYTPIIIHHOI MOTHUBAIlli O CAMOOCBITH 0€3MOCEPETHBO KOPEIIOE 3
MIIBUIIEHHSAM TIEAaroriuHoi e(peKTUBHOCTI, THYYKOCTI y B3a€EMOJIi 3 YyYHSIMH Ta
3IaTHOCTI MpaIlfoBaTH B yMOBax 3MiH [8].

B ymoBax mu¢poBoi Tpancdopmaiiii OCBITH 3pocTae 3HaYCHHS BUKOPUCTAHHS
HOBITHIX ()OpM, METOJIB Ta 3aco0iB, sKi 3a0€3MeUyI0Th THYYKICTb, JIOCTYMHICTh Ta
e(eKTUBHICTh Mporecy MpodeciHHOro caMOpO3BUTKY BuuTeliB. dopma BH3HAUae
cnoci® oprasizaiii IpoLecy CaMOOCBITH: SIK, /1€, 3 KUM 1 B SKId CTPYKTypi BOHa
peanizyerbes. Jlo cydacHuMX ¢GOpM CaMOOCBITHBOI JISJIBHOCTI TEJAaroriB MoOHa
B1IHECTH:

. MEPCOHAJII30BaHEe OHJIAH-HABUAHHS, IO YMOJKJIMBIIOE BHKOPHUCTAHHS
MacoBUX BiIkputux oniaH-kypciB (MOOCs), crneriani3oBaHuX OHJIAWH-TIATHOPM
Ta IHAUBIIyaIbHUX HAaBYAIBHUX TPAEKTOPIH, IO I03BOJISIIOTH MeAaroraM caMoCTIHHO
oOupaTH TemI, 3MICT Ta YaCc HaBYaHHS BIJIMOBIIHO /10 CBOIX moTpel Ta inTepecis [20];

" MepexeBl NpodeciiiHl CIUIBHOTH 3a0e3MeuyloTh y4acThb y OHJIAiH-
dbopymax, rpymax y COLIQIbHUX MeEpekax, BeOlHapax Ta IHIIMX IHTEPAKTUBHUX
miathopmax sl OOMIHY JOCBIJIOM, OOTOBOPEHHS AaKTYaJbHUX IMEJaroriyHuX
npo0JieM, OTpUMaHHS KOHCYJIbTAIll Ta MATPUMKH Bijg Koser [21];

. CaMOCTIiiTHE CTBOPEHHS Ta OOMIH U(PPOBUMH OCBITHIMU PECypCcamH, 1110
BUPAXAETBCS y PO3pOOKaxX BIACHUX HABUYAJIBHUX MaTepialiB (BIACOJEKIIIH,
MpEe3eHTalllid, IHTEPAaKTUBHUX 3aBJaHb) Ta iX MOMIMPEHHI Yepe3 OHJIalH-IaTGopmu,
0 CIOpHUS€ PO3BUTKY TBOPYOrO TMOTEHINATY TEAaroriB Ta OOMIHY KpamuMu
npaktukamu [15];

. BUKOPUCTaHHSI TexHoJoTi mtyuyHoro iHtenekry (II) B camoocBiTi
3a0e3mnedye mepcoHaNi3alliio HaBYaIbHOTO MPOIECy, OTPUMAHHS 3BOPOTHOTO 3B’ SI3KY
I0JI0 BJACHOi MeNaroriyHoi MAisUIbHOCTI, MONIYK peJIeBaHTHOI 1HQopMalii Ta

ABTOMATHU3AIII0 PYTUHHUX 3aB/IaHb, TTOB’SI3aHUX 13 caMOOCBITOO [17].
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Mo:Ha BUOKPEMUTH TaKi CydacHI METOJIM CAaMOOCBITHBOI JIISUIBHOCTI MIE/1aroriB,
SK:

. nupoBl 1HCTpYMEHTH i peduiekcii — BHUKOPUCTAHHS OHJIAMH-
I10JICHHUKIB, 0JIOT1B, MOPT(HOI10, IHCTPYMEHTIB JIJIS BIJICO3AMKCY Ta aHAII3y BJIACHUX
YPOKIB 3 METOI0 CAMOOIIIHKM Ta BU3HAYEHHS HAIPSIMIB MOAAIBIIOT0 MpodeciitHOro
PO3BUTKY;

. reiMidikaliis Ta HaBYaHHS Ha OCHOBI IrOp — 3aCTOCYBaHHS ITPOBHUX
€JIEMEHTIB Ta TEXHOJOTINA JJIsl TMiABUIICHHA MOTHBAIlli 10 CaMOOCBITH, 3alTyueHHS
MeJaroriB /10 AaxkTUBHOI HaBYAJIBbHOI JISUIBHOCTI Ta PO3BUTKY MpodeciitHux
KOMIIETEHTHOCTEH Y 1iKaBii Ta 3axoruiorodiit ¢popmi [13];

" MIKpPOHABYaHHS — OTPUMAaHHS HEBEJIMKUX MOPIII HaBUaIbHOI 1HPOpMaLii
y 3pyuHoMy (opmari (KOpoTKi Bizieo, iHporpadika, TeCTH), 110 J03BOJIsIE€ €PEKTUBHO
BUKOPHCTOBYBAaTH OOMEXKEHMI 4Yac i CaMOOCBITH Ta KOHIIGHTPYBAaTHUCA Ha
KOHKpETHUX TeMax [12];

. KypaTOpCTBO Ta MEHTOPUHI OHJIAWH — OTPUMAaHHS 1HJIUBITyaIbHOI
MIITPUMKH Ta PEKOMEHJAIIA BiJl JTOCBIIUYEHUX KoJIeT ad0 €KCIEepTiB uepe3 OHJIailH-
m1aThopMu, IO CIpHsie OUTBII MUIECIPIMOBAHOMY Ta €(heKTUBHOMY MpodeciitHOMY
3poctanHo [18].

Cepen cywyacHux 3aco01B oprasizailii camMOOCBITHBOI ISUIBHOCTI TEJaroris,
MOKHa Ha3BaTU: MacoBi Binkputi ownaH-kypcu (MOOCs) na mnatdopmax Coursera,
EdX, Prometheus; BeGinapui mnatdopmu Zoom, Google Meet, Cisco Webex;
npodeciiiHi corianbHl Mepexi Ta ounaitH-criabHOTH TemaroriB (TeachThought,
Edutopia, Educators Technology); xmapni cepBicu st 30epiraHHs Ta OOMIHY
HaBuajgbHUMU Matepianamu (Google Drive, Dropbox, OneDrive); iHcTpymMeHTH AJis
CTBOpEHHsI iHTepakTuBHOro KoHTeHTY (Mentimeter, Kahoot!, LearningApps);
matdopmu s yrpasiinas HaBuaHHsIM (LMS) Moodle, Canvas, Google Classroom;
norpamu it Bigeozanucy ta peaaryBanHa (OBS Studio, Camtasia); iHCTpyMeHTH
HITYYHOT'O 1HTEJIEKTY JUJIsl MOLIyKy Ta aHami3y iHpopmauii (Google Scholar, Semantic
Scholar). 3rigno 3 pocaimkenHsm MikHapojaHoro npoekty OECD TALIS (2022),

OUTBIIICTh YCHINIHUX TEAAaroriB y KpaiHax 13 BHUCOKUM pPIBHEM OCBITH aKTHBHO
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KOPHUCTYIOThCSI came IIU(GPOBUMHU 3aC00aMU CAMOOCBITH, BKIIIOYAIOUX OHJIANH-KYPCH,
B1JICOAHAJIITUKY Ta MpodeciiiHi oHIalH-CIUIBHOTH [16].

OnTtumanbHe TO€THAHHS (OpPM, METOMAIB Ta 3ac00iB J03BOJISIE MAKCUMAIbHO
e(eKTUBHO OpraHizyBaTu Mporec camoocBiTH. Ak migkpecmoe B. Kyxapenko,
edeKTHBHA CaMOOCBITHA JISUIBHICTH Mepeadadae He BUIAIKOBUM Mialip pecypcis, a
IUTICHY, CTpaTeriyHo BHUOyAyBaHy CcHUCTeMYy Npo(deciiHOro CaMOpPO3BUTKY, IO
0a3yeThCs Ha 1HIUBITyaIbHOMY IJIAHYBaHH1, BHYTPIIIHINA MOoTHBAIIi1 Ta pediiekcii [6].

B ymoBax mudgpoBoi Tpancopmartii OcBiTH 111 MaiOYTHIX BUUTENIB 010JI0Tii €
B NPIOPUTETI BUIbHE BOJOJIHHA 1H(OPMAIIHHO-KOMYHIKAIMHUMHU TEXHOJIOTISIMH,
BUKOPUCTAHHHS OCBITHIX OHJalH-TUIaTQopMHU, HUGPOBUX OCBITHIX PECYpCIB,
MYJIbTUMEAIHUX 3aC001B HAaBYaHHS, & TAKOK BMIHHSI OPTraHi30BYBaTH JUCTaHIIMHE Ta
3minrane HaBuaHHs [2]. CyuacHi HaykoBIl T. Annpymenko 1 O. binuk nepekonani y
TOMY, 110 TIATOTOBKA MailOyTHROTO BUMTENS 010JI0T1i Ma€ nepeadayat GopMyBaHHS
HaBUYOK OpraHizailii Ta MPOBEICHHS OI0JOTIYHUX JAOCIHIIKEHb, EKCIEPUMEHTIB,
CIIOCTEpPEXKEHb, aHATI3y Ta 1HTEepHpeTalii OTpUMaHUX JaHuX. BakIuBUM € BMIHHSA
3aJIy4aTH YYHIB JIO0 HAYKOBO-JIOC1JHUIIBKOT ISUTbHOCTI, PO3BUBATH IXHIO Mi3HABAJIbHY
aKTUBHICTh Ta JOCHIIHUIBKUKA 1HTepec [1]. BpaxoByrwoum riaob6ajibHI €KOJIOTiYHI
BUKJIMKM, MaiOyTHI BuYuTedb O10JIOTII TNOBMHEH MaTh TIJIHOOKE PO3YMIHHS
€KOJIOTIYHUX NpOoO0JIeM CYyYacHOCTI, BOJIOJITHU METOJMKamMu (OpMyBaHHS B YYHIB
€KOJIOT1YHOI CBIJJOMOCTI, BIJMIOBIIAJIBHOI MOBEAIHKK Ta TOTOBHOCTI JI0 IMPAKTHUYHOI
MPUPOAOOXOPOHHOI JTiSTTBHOCTI.

BBakxaeMo 3a HEOOXITHE OKPECIUTH CYTHICTh METOAUYHOTO CYIPOBOIY
peanizanii caMOOCBITH MalOyTHIX BYMTENiB Oiojorii. Bigrak crnuparoyduch AYMKY
HAyKOBLIIB, MM BU3HAYA€MO METOJUYHUN CyNpOBIiJ peani3allii caMOOCBITH MailOyTHIX
BUHTEIIB 010JI0Tii K KOMILJIEKCHA CHCTEMa TeAaroriyHyuX BIUIMBIB, CIIPSMOBaHA Ha
CTUMYJIIOBAHHS, OpraHi3alilo Ta MIATPUMKY CaMOCTIHHOT HaBYAJbHO-I13HABaJIbHOL
TUSJIBHOCTI  CTYACHTIB-O10JIOTIB 3 METOK IXHBOTO OCOOHMCTICHO-TIPO(dECiitHOTO
3pOCTaHHS Ta IMIJATOTOBKH JO €(PEKTHBHOI MEAaroriyHoi MisuTbHOCTI. MeToaudHuiA
CYIpPOBIiJ CaMOOCBITH MallOYTHIX BUMTENIB 010JI0T1i Mae 3A1HCHIOBATUCS 3a KiJTbKOMa

OCHOBHHMMH HampsMaMmH, 110 OXOTUTIOIOTh Pi3HI aCMIEKTH IXHbOI M1JTOTOBKH:
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1. [HdopmariitHO-OpieHTALIMHUN ~ CYNpoOBiJ, — HAJaHHS  CTYyJCHTaMm
1H(opMaIii Mpo MOMKIMBOCTI Ta PECYpPCH JIJII CAMOOCBITH, BKJIIOUYAOYHM 010110TEUHI
dboHAM, ENEeKTPOHHI OCBITHI pecypcH, OHIaWH-TuIaTGopmu, BeOIHApH, HAYKOBI
KoHpepeHIti, npodeciiiHi chiapHOTH Touo [7]. BaxkiauBuM € o3HaAWOMJICHHS 3
KPUTEPISIMA OLIIHIOBaHHS PE3yJIbTaTiB CAMOOCBITHBOI MISJIBHOCTI Ta BUMOTaMHU [0
o(OpMIICHHS 3BITIB.

2. KoHCynbTaTUBHO-METOJAUYHUN CYNpOBiA — 3a0€3MEUYEHHS PETyJSIpPHUX
KOHCYJIbTAIlIfl 3 BUKJIaJa4aMH I[0JI0 BUOOPY T€M CaMOOCBITH, IJIaHyBaHHS POOOTH,
MOIIYKY HEOOXIJHOT JITepaTypu Ta pPecypciB, aHaii3y OTpMMaHOi iH(opmarii Ta
MIATOTOBKM 3BITHUX MaTepiamiB [1]. Bukimagadi BUCTYMamTh y POJi THIOTOPIB, SIKI
CIPSIMOBYIOTh Ta MIATPUMYIOTh CAMOCTIHY HaBYAJIbHY A1SUIbHICTH CTYJIEHTIB.

3. MoTuBauiiHO-CTUMYIIIOIOYUM CYNpPOBIA — CTBOPEHHS CHPHUSTINBOL
aTMoc(epH Il CaMOOCBITH, 3a0XOUEHHS CTYAEHTIB 10 aKTUBHOI y4acTl y HAyKOBO-
JOOCIITHULBKIA poOOTI, NPOEKTHIN MISUIBHOCTI, Npo(deciiHUX KOHKypcax Ta
KoH(pepeHuisix. Bukopuctanus pi3HUX (OpM 3a0XOUYEHHSI Ta BU3HAHHA JIOCSTHEHb
CTYJACHTIB y c(hepi CaMOOCBITH.

4. OpranizaiiiHo-MeTOIMYHUN  CYINpOBiA — 3a0e3leyueHHs 1HTerparii
CaMOOCBITHBOI JISJILHOCTI Y HaBYAJIIbHUI MpoLiec, BU3HAUYECHHA (OPM KOHTPOJIIO Ta
OLIIHIOBAHHS PE3yJIbTATIB CaMOCTIHHOT pOOOTH CTYAEHTIB (HANpHUKJIaA, MIATOTOBKA
pedepariB, mpe3eHTariii, ece, HAYKOBHUX TOBIJOMJICHb, pPO3pOOKa METOJIMYHHUX
MarepiaiiB). BxirodeHHs 3aBnaHb, 10 MepeadayaroTh CaMOCTiHE OMNpalfoBaHHS
(haxoBoi JiTepaTypu Ta IHTEPHET-PECYPCIB, 10 HABYAJILHUX TUTaHIB Ta mporpam [11].

3. TexHonoriyHui CymnpoBiJy — 3a0€3MeUeHHs] JOCTYIy CTYIEHTIB 0
CydyacHUX  1H(OpMAIIHHO-KOMYHIKAIMHUX  TEXHOJOTrlHd,  OHJIAWH-TIAT(OpM,
U(POBUX OCBITHIX PECYpCiB, MPOTPAMHOTO 3a0e3nedyeHHs, HEOOXITHOTO MJis
CaMOCTITHOTO HaBYaHHA Ta CTBOPEHHS HaBYaJIbHUX MatepianiB [2]. Hanmauus
METOJAMYHOI JOTIOMOTH Y BUKOPUCTAHH] IIUX IHCTPYMEHTIB.

TakuM uuHOM, TpOBeJEHE MJOCTIKEHHS MIITBEPAUSIO BaXJIUBY pOJIb
CaMOOCBITH, 30KpeMa MallOyTHIX BUMTENIB 010J10T1i, Y KOHTEKCTI MiBUILECHHS IXHbOI

npodeciitHoi MalicTepHOCTI. B yMOBax nuHaMiuHUX 3MIH B OCBITHBOMY CEPEIOBHIIIL,
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3aTHICTh 0 CaMOCTIMHOTO HABYaHHS Ta IMOCTIMHOTO MPOQECIHHOr0 PO3BUTKY €
KJIFOYOBOIO YMOBOIO YCITIIIIHOI MeAaroriyHoi AisabHOCTI. Po3po0iaeHnit MeToIMYHMIMA
CYTIPOBi/I CaMOOCBITH MaiOyTHIX BYMTENIB 010J70Tii MOXe OyTH BUKOPHUCTAHUU Y

.....

CaMOOCBITHBOI TISUTBHOCTI Ta 3a0€3MEeUeHHS SKICHOTO TTPOo(eciitHOro 3poCcTaHHs.
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SECTION 2. PHYSICAL CULTURE, PHYSICAL EDUCATION

10.46299/1SG.2025.MONO.PED.2.2.1

2.1 Innovative practices of inclusive physical education of of war veteran students
in the aspect of european integration of higher education

Ukrainian society has been at war for eight years in arow. On February 24, russia
launched a full-scale invasion of Ukraine along the entire length of the common border
and from the territory of belarus. Currently, there are 1 million 5 thousand 832 persons
in Ukraine who have the status of war disabled, war participant, or combatant. About
320,000 of them are participants in hostilities due to their participation in the anti-
terrorist operation. Taking into account the fact that hostilities on the territory of
Ukraine have been going on for 10 years in a row, the number of veterans of the
russian-ukrainian war is increasing, especially rapidly during the last two years. As a
result of the long-term aggression of the russian federation in Ukraine, there are
currently 1,2 million veterans with disabilities as a result of the russian-ukrainian war
[24]. It 1s predicted [29], that the number of persons who will have this status after the
war will increase at least 4 times and may reach 5 million.

The status of «disabled of war» in Ukraine can be obtained not only by persons
who took a direct part in hostilities. According to the current regulations, today such a
status can be obtained even by a child who was injured and the injury resulted in a
disability. According to the estimates of lawyers, there are currently up to a hundred
such children, in particular in the Luhansk and Donetsk regions. And, undoubtedly,
given the development of events, the number of such persons will grow.

There is no doubt that young people without education will not be able to claim
a normal future. The success of our country directly depends on the level of education
of the population. First of all, according to the provisions of regulatory documents, in
particular, the law «On Amendments to Certain Laws of Ukraine on Education
Regarding the Organization of Inclusive Education» (2014) [24], war veterans should
be provided with access to higher education and the conditions for obtaining it as a

result of socio-political changes. anti-discriminatory social movements and
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transformations of traditional views on the education of socially vulnerable and
vulnerable sections of society. Ensuring the opportunity for war veterans to obtain
quality education in accordance with their characteristics, needs and opportunities are
one of the key priorities of modern Ukrainian social and educational policy. Despite
this, it must be stated that the integration of the mentioned vulnerable groups in higher
education often has only a declarative nature, which additionally actualizes the stated
problem in connection with the long-term hostilities on the territory of Ukraine.

Different trajectories of admission to higher education institutions are provided
for persons with disabilities war veteran. However, in the future, the problem of
adaptation of such persons to the environment of a higher school, their physical and
psychological rehabilitation, as a factor in the normalization of their psychophysical
state, will arise. Therefore, the main component of social interaction and integration of
war veterans, among whom there are many people with disabilities, in institutions of
higher education is inclusion. An inclusive educational environment for war veterans,
as a significant factor in the modernization of the educational process, ensures an
increase in the degree of their participation in society and provides for the possibility
of obtaining quality educational knowledge [25].

In modern higher education in Ukraine, the institution of an inclusive
environment is considered an important component of the educational process, which
provides an opportunity to achieve the educational and professional goals of higher
education students with disabilities, which in this case are war veteran students. Of
course, every student with a disability has certain characteristics and limitations that
make learning difficult. There is no doubt that to work with war-disabled students, it is
necessary to introduce special methods, pedagogical technologies, and inclusive
technical means into the educational process. The identified problem is considered in
the national context, as it concerns the category of citizens who in the future should
form the basis of the productive forces of society. That requires providing them with
quality education in accordance with their characteristics, needs, and capabilities.

Having analyzed and taken into account the current level of research on the

identified issues, in our opinion, it is worth taking a broader look at the concept and
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process of rehabilitation of veterans with disabilities. In our scientific search, we are
guided by the fact that the rehabilitation of disabled former combatants is a complex
process that is accompanied by numerous obstacles and, therefore, complicated by
many factors. Especially if it takes place in the space of a higher education institution
and under martial law.

In physical education for war veteran students in higher education we aim to
integrate the means of inclusive physical education, using the basics of inclusive
pedagogy. Since in Ukraine, there is practically no experience in creating an inclusive
educational environment through physical education based on the use of information
and communication technologies for war veterans in institutions of higher education,
we believe that the development of the direction of physical rehabilitation of war
veteran students should be one of the priority tasks in the development of an inclusive
environment in institutions higher education. At the same time, the most important task
is to ensure a high level of health, work capacity, functional capabilities, and physical
fitness of war veteran students. Efforts should be directed to the substantiation and
creation of effective technologies of physical education, organized based on modern
general scientific and special technologies of the theory, methodology, and practice of
physical culture for war veteran students, which would ensure a high level of physical
activity sub-objects of the educational process, optimizing the process of their
adaptation in the environment of the educational institution and achieving the predicted
results of the educational process.

Unlike the EU countries, in Ukraine, the development of an inclusive
environment for students with disabilities of war veterans in higher education is at the
initial stage and is partially implemented in the context of the development of physical
education. However, the lack of use of the potential of physical culture, which
contributes to the easy adaptation of students with disabilities of war veterans to the
functioning of the academic environment of the institution of higher education and the
improvement of the level of educational results of those obtaining higher education,

was revealed.
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The war that our society is currently experiencing, even in combination with the
post-covid situation, is the «perfect incubator» for the growing burden on the health of
students with disabilities. It is common knowledge that lifestyle is one of the key
factors affecting health. The connection between lifestyle and human health — both
physical and mental — has been proven. During his stay in the territory of hostilities,
the war veteran was at constant risk. In later life, this can become a factor in mental
disorders. As a result, staying in military zones, when returning to a peaceful
environment, there is a probable threat of manifestations of the perception of the
environment through the «military prism of reality».

There is no doubt that choosing behaviors that can be described as healthy
lifestyles is crucial to preventing mental disorders. This is the conclusion reached by
the scientists after investigating individual and combined relationships between various
aspects of everyday life and mental health of a representative sample of students with
disabilities of war veterans.

Physical education develops the physically literate individual through deliberate
practice of well-designed learning tasks that allow for skill acquisition in an
instructional climate focused on mastery.

Physical education addresses the three domains of learning: cognitive or
mental skills related to the knowledge of movement; affective, which addresses growth
in feelings or attitudes; and psychomotor, which relates to the manual or physical skills
related to movement literacy.

Systematic consideration of factors that shape health (physical exercises, bad
habits (smoking, alcohol, etc.), active recreation, etc.) directly affect inclusive
immunity, and their implementation will help ensure a healthy lifestyle for each of the
students with disabilities of war veterans. At the same time, it remains the problem of
forming a valuable attitude of students with disabilities of war veterans to a healthy
lifestyle.

We focus on the influence of physical education classes on the motor and mental
spheres of students with disabilities, as well as the use of adaptive sports classes as a

means of social rehabilitation in the conditions of a higher school. In addition, physical
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education is an effective tool for students with disabilities in terms of positive impact
on quality of life, as well as their functional status. In particular, in the EU and in the
developed countries of the world, physical education is considered as a tool for
providing students with disabilities a social «exit», along with improving physical
skills [27].

Based on the study of the practical experience of the EU countries [23, 25, 27],
as well as the information obtained during the conducted scientific research, the
directions of innovative pedagogical approaches in the development of an inclusive
environment for students with disabilities of war veterans using physical education are
outlined. They are:

—in the improvement of the physical space of the university, provision of special
technical and teaching-methodical teaching aids, arrangements for conducting
correctional-developmental and rehabilitation classes;

— human resources: increasing the level of professional competence of teachers;
development of educational programs taking into account the needs of students with
disabilities of war veterans, organization of group and collective forms of interaction,
use of flexible strategies and methods of education, and their corrective direction.

This includes a set of health-preserving measures aimed at forming the interest
of students with disabilities of war veterans in physical education and sports. At the
same time, the development of an inclusive educational environment involves a variety
of technologies that correlate with the individual functional and emotional state [23].
Such an inclusive approach requires adapted physical education strategies. In
particular, it requires the introduction and development of inclusive physical education,
inclusive motor recreation, creative (artistic and musical) body-oriented practices, and
extreme types of motor activity. Modification of traditional sports and conducting
optional activities on physical activities are examples of an inclusive style of physical
education [29] involving the active participation of students with disabilities of war
veterans.

Let's assume that, in order to create an inclusive environment in higher

education, the Faculty of Education should move to a different educational paradigm.
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Its essence is that the physical culture of students with disabilities of war veterans
becomes a non-directive process, with facilitation support, but actually a self-organized
and autonomously developing process. One of the most important tasks of physical
education remains to ensure a high level of health, work capacity, functional
capabilities and physical fitness of students with disabilities of war veterans.

Based on the performed analysis, it was established that ensuring the
effectiveness of physical education classes for students with disabilities of war veterans
in higher education should be implemented in the direction of:

— socialization of students with disabilities of war veterans through interaction
with teachers and other students;

— an adaptation of students with disabilities of war veterans who have functional
limitations to the physical and social conditions of the educational environment;

— the formation of a fundamentally new worldview based on humanistic
principles, as a result of which there is a qualitative rethinking and creative formation
of students with disabilities of war veterans;

— development of basic physical and special qualities, increase in functional
capabilities of body organs and systems, and use of preserved motor functions in
students with disabilities of war veterans;

— promotion of a healthy lifestyle, formation and strengthening of the interest of
students with disabilities of war veterans in health by conducting research and
organizing educational events, communication campaigns, conferences, etc. in the field
of health care at the university level.

Some cases, enrollment in a physical education class is not feasible. But it is still
possible to incorporate physical activity and healthy lifestyle habits into a special
education curriculum:

— take frequent «movement breaks» by going for a walk, learning to jump rope or
spending 10 minutes on a playground;

— develop a daily 15 minute workout routine;

— get permission to use the school’s weightlifting room — sometimes curiosity

about various machines is enough to jump-start an individualized exercise program;
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— follow through on the student’s interest in a specific sport, such as tennis or
gymnastics, and develop a fitness routine around that.

According to the results of our search activity, pedagogical conditions for the
development of an inclusive environment for war veterans in higher education through
the means of physical education were identified:

— methodical support for the development of the motor activity of students with
disabilities of war veterans;

— taking into account the determined motives and situational factors to ensure
high physical activity of students with disabilities of war veterans during their studies;

— individualization of means and methods, depending on their physical
condition.

The first condition ensures the use of forms, means and methods of physical
education in the direction of achieving a developmental effect in the development of
each component of motor activity; formation of knowledge about physical activity;
manifestations of the functional capabilities of the main body systems; manifestations
of physical capacity; development of physical qualities; a high level of health based on
the formation of healthy lifestyle skills.

In connection with the above, there is a need for permanent monitoring of the
needs of war veteran students for physical education classes in higher education
institutions in full. It is possible to organize a separate location on the territory of the
university and provide a real opportunity for war veteran students to gather and spend
time together; mobilize of university resources in the field of inclusive physical activity
and sports for rehabilitation, etc. Let us consider that this is necessary to form, together
with war veteran students, the trajectory of physical activity with the choice of types
and forms of physical education that can contribute to physical, social, and cognitive
development as a result of physical training.

The efforts of the scientific and pedagogical community should be directed to
the justification and creation of effective technologies of inclusive physical culture for
war veteran students, which would ensure a high level of physical activity of the

subjects of the educational process, optimize their cooperation, and achieve the
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predicted results of this process. Highly qualified educators must ensure that student
veterans acquire the values of sport (respect, fair play, tolerance, etc.), support their
skills, confidence, knowledge, and understanding to make good decisions about
lifelong physical activity and promote personal well-being, healthy and active way of
life.

The implementation of constructive approaches to the development of an
inclusive environment for war veterans by means of physical education in the system
of higher education makes it possible to overcome the contradictions between the
equality declared in our country in receiving educational services and the actual
limitation of opportunities to use these rights for socially vulnerable groups of
Ukrainian society.

As a result, based on the results of the study, scientific data on the need to
develop an inclusive environment for war veterans in higher education institutions
employing physical education should be one of the priority tasks. This will be
facilitated by the implementation of specific pedagogical conditions for the
development of an inclusive environment for war veterans through physical education:
methodical support for the development of the motor activity of war veteran students;
consideration of determined motives and situational factors; individualization of means
and methods. However, this is an actual, complex problem that requires further
thorough research.

Over the last decades, the inclusive education has been taking its state positions
from the point of view of politics and practice. Realization of rights of people with
disabilities to obtain education is considered to be one of the most significant tasks of
the state policy of Ukraine. Searching the solutions to the important tasks of realizing
the right of persons with disabilities to education in the national and state dimensions,
the creation of an inclusive educational environment in higher education institutions
becomes a priority.

There is no doubt that in the context of joining the EU, our state should give
every person with a disability the opportunity to fully realize their potential, benefit

society and become a full-fledged member of it. Our present is a change in value
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orientations in education and recognition of the diversity and uniqueness of each
student. The above indicates the need in modern conditions to implement an inclusive
model of higher education for students with disabilities in Ukraine, taking into account
that the use of their intellectual resources will contribute to increasing the level of
development of Ukraine's economy.

The creation of an inclusive educational environment in higher education is
considered a complex social-pedagogical, theoretical-methodological, scientific-
methodological problem, the solution of which is considered within the framework of
an innovative educational system, designed taking into account the modern theoretical-
methodological reflections of scientists and accumulated European experience.

Currently, Ukrainian society has faced the social task of socially integrating war
veterans in all educational fields. The realization of their right to higher education
involves, first of all, the implementation of educational activities and the introduction
of innovative methods in the field of inclusive education. At about the same time, the
problem of training competent personnel for the implementation and use of the best

practices of the EU countries is gaining relevance.
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SECTION 3. THEORY AND METHODOLOGY OF PROFESSIONAL EDUCATION

10.46299/1SG.2025.MONO.PED.2.3.1

3.1 Effect analysis of situational simulation method in teaching communicative
eloquence in higher vocational education

In the rapidly changing modern world, higher vocational education is an
important training ground for high-quality, highly skilled talent. The quality of
teaching is directly related to students' employability and social adaptability. In this era
of challenges and opportunities, students not only need to master solid professional
knowledge, but also have a good all-round quality to cope with the complex and
ever-changing workplace environment.

Communication skills are an essential quality in the workplace and are
particularly important for higher vocational students. Good communication skills not
only help students express their ideas better and improve communication efficiency,
but also establish good interpersonal relationships in the workplace and pave the way
for personal career development. However, when faced with real communication
scenarios, many students often find it difficult to perform to their true level due to
psychological barriers such as shyness and nervousness.

The situational simulation method in higher vocational education can
significantly enhance communicative eloquence by providing students with real-world
scenarios to practice their language skills. This method immerses students in simulated
situations that mirror real-life contexts, enabling them to apply language in a
meaningful way. By actively participating in these simulations, students can develop
their ability to think on their feet, respond effectively, and build confidence in their
communicative abilities.

As an effective teaching method, situational simulation plays an important role
in improving students' communication skills. This method simulates various real-life
workplace scenarios to immerse students in the experience, helping them overcome
psychological barriers and boost their self-confidence. In the simulated scenarios,

students can freely express their views and exchange ideas, accumulating experience
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and honing their abilities in the process. This immersive experience allows students to
more intuitively understand the importance of communication skills and inspires them
to take the initiative to improve.

Through training in situational simulation, students can not only exercise their
eloquence and adaptability in a simulated real-life environment, but also gradually
master the skills and methods of communicating with different people, laying a solid
foundation for their future careers. When they encounter similar situations in the real
workplace, they will be able to respond more calmly and calmly, demonstrating their
professionalism and eloquence. Therefore, vocational colleges should attach
importance to the use of situational simulation in the teaching of eloquence, and
through continuous innovation and improvement of teaching methods, provide
students with more opportunities for exercise and practice, helping them stand out in
the future workplace [30, p. 373-394]. Here's a more detailed explanation of how this
method works:

l. Creating Realistic Scenarios: Instructors design simulations that mimic
common situations students might encounter in their field, such as customer service
interactions, job interviews, or team discussions.

These scenarios can be based on real-life cases or fictional situations, but they
should be relevant to the students' vocational area.

2. Active Participation and Role-Playing: Students take on specific roles
within the simulation, allowing them to practice speaking, listening, and interacting in
a structured way.

Role-playing encourages active participation, as students must engage with the
scenario and respond to the actions of others.

3.  Encouraging Critical Thinking and Problem-Solving: Simulations often
involve challenges or complex situations that require students to think critically and
find solutions.

This fosters problem-solving skills and the ability to adapt to unexpected
situations.

4. Providing Feedback and Improvement: After the simulation, students can
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receive feedback from the instructor and their peers on their performance.

This feedback allows students to identify areas for improvement and refine their
communicative skills.

5. Enhancing Confidence and Motivation: By successfully navigating
simulated situations, students gain confidence in their ability to communicate
effectively.

This can also increase their motivation to learn and further develop their
language skills.

Examples of Situational Simulations in Vocational Education:

Tourism: Simulating interactions with tourists, booking accommodations, or
handling complaints.

Hospitality: Practicing front desk reception, serving food, or resolving guest
1ssues.

Business: Conducting sales pitches, negotiating contracts, or leading
team meetings.

Healthcare: Practicing patient communication, explaining medical
procedures, or handling difficult situations.

By using the situational simulation method, higher vocational education can
prepare students to be effective communicators in their chosen fields and enhance their

overall communicative eloquence.

3.1.1. Situational simulation method: a practical training ground for
teaching high-level communication and eloquence, significantly improving

students' practical application ability

The use of situational simulation in high-level communication and eloquence
teaching is undoubtedly providing students with a practical training arena full of
challenges and opportunities. With its unique design concept and implementation
methods, this teaching method significantly improves students' practical application

ability, enabling them to be more efficient in their future careers.
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Situational simulation methods involve the careful planning and layout of a
variety of activities that simulate real or close-to-real work and life scenarios. These
simulated scenarios are not only highly realistic, but also full of complexity and
change. They allow students to experience various complex and ever-changing
communication situations as if they were in a real social environment. In such an
environment, students are no longer passive observers who accept knowledge, but
active participants who explore on their own initiative.

In the simulated situation, students need to quickly mobilize and integrate the
theoretical knowledge they have learned in the classroom, such as communication
skills, language expression, and emotional management, according to the specific
requirements of the scene. They need to transformthis theoretical knowledge into
practical skills, and test and improve their communication skills through simulated
practice. This process of ‘learning by doing’ not only allows students to deeply
understand the importance of communication skills, but also gradually enables them to
master the skills of choosing appropriate language expressions in different situations
and how to effectively communicate and properly solve problems in practice.

The use of situational simulation also provides students with a valuable
opportunity to exercise and improve their confidence. In simulated situations, students
need to face various challenges and difficulties, such as a tense atmosphere, complex
interpersonal relationships, and unexpected situations. However, these challenges and
difficulties provide an excellent opportunity to exercise their psychological quality and
improve their communication skills. Through continuous trial and correction, students
gradually overcome their fear and anxiety, learn how to remain calm and confident
under pressure, and find a breakthrough and solutions in the face of difficulties. This
experience not only makes them more mature and confident, but also lays a solid
foundation for their future careers.

More importantly, the situational simulation method provides strong support and
protection for students' future careers. In higher vocational education, cultivating
students' practical application ability is crucial. The situational simulation method

precisely simulates real work scenarios, allowing students to explore and accumulate
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valuable experience in practice. This experience not only helps them better adapt to the
workplace environment, but also enhances their comprehensive quality and
competitiveness, providing strong support and protection for them as they enter the
workplace and deal with various complex situations in the future. [31, p. 117-119]
The application of situational simulation methods in the teaching of
communication skills for higher vocational students is of great significance. It not only
significantly improves students' practical application ability, but also enhances their
self-confidence and comprehensive quality. Therefore, we should continue to deepen
and promote this teaching method to provide high-quality communication skills

education services for more higher vocational students.

3.1.2. Situational simulation method: ignites learning enthusiasm, activates

classroom participation, and promotes all-round development

The application of situational simulation in the teaching of higher vocational
communication eloquence has not only significantly improved students' practical
application ability, but also greatly stimulated their interest in learning and
participation, injecting unprecedented vitality and vitality into the classroom. This
method brings students into a world of communication full of challenges and
opportunities by constructing a series of vivid, interesting simulation scenarios that are
close to real work and life scenarios, allowing them to personally experience the fun
and charm of communication through role-playing, thus arousing a strong interest in
learning.

1. Igniting the passion for learning: from passive acceptance to active
exploration.

In traditional teaching models, students are often in a passive state of accepting
knowledge, the classroom atmosphere is dull, and learning results are not good.
However, the situational simulation method completely breaks this situation. By
simulating real or close-to-real communication scenarios, it places students in an

environment full of challenges and opportunities, stimulating their curiosity and desire
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to explore. In the simulated situation, students are no longer passive receptacles of
knowledge, but become the subject of active exploration and practice.

For example, in a simulated business negotiation scenario, students are divided
into different teams and take on the roles of the two sides of the negotiation. They need
to gain an in-depth understanding of the needs, interests and negotiation strategies of
the other side, while also formulating their own negotiation plan and response plan. In
this process, students need to actively consult materials, analyse cases and discuss
strategies. This active exploration process not only gives them a deeper understanding
of business negotiations, but also arouses their keen interest in learning.

2. Activate classroom participation: from bystander to participant. The
situational simulation method also greatly enhances student participation in the
classroom. In the simulated situation, students need to actively participate and
communicate actively. Through various forms such as group cooperation, role-playing,
and impromptu speeches, they can fully demonstrate their talents and potential. This
teaching method breaks the dullness and monotony of the traditional classroom, so that
every student can find their own stage in the classroom.

In group work, students need to divide up the work and work together to solve
problems. They discuss and exchange ideas with each other, and work together to
formulate plans and strategies. This process of cooperation not only enhances their
team spirit, but also improves their interpersonal skills. Role-playing also provides
students with a platform to showcase and challenge themselves. They need to deeply
understand the character, emotional state and social context of the role, and convey the
inner world of the character through vivid performances. This kind of performance not
only exercises their imagination and creativity, but also gives them a deeper
understanding of the importance of communication skills.

In a carefully designed simulated sales scenario, students were ingeniously
assigned to different sales teams, taking on the dual roles of salesperson and customer.
This unique role setting provided students with a rare opportunity to experience the
real challenges and charm of the sales industry.

As members of a sales team, they first had to act as professional
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salespeople, facing not only virtual products, but also ‘real’ customers with different
needs, personalities and concerns. The students needed to be fully prepared, paying
attention to every detail, from the product's functional features and price advantages to
market competition analysis. During the product introduction, they learned how to use
concise and attractive language to accurately convey the product's highlights to
customers, while subtly incorporating points that may be of interest to customers to
stimulate their desire to buy. Then, the simulation moved on to the intense stage of
price negotiation. As salespeople, the students not only had to stick to the company's
bottom line, but also respond flexibly to various price-cutting strategies. In the process,
they learned how to listen to the customer's demands, skillfully use communication
skills, and offer concessions and additional services at the right time to reach a win-
win agreement. This practice not only gave the students a deep understanding of the
art of price negotiation, but also trained their ability to remain calm and flexible under
pressure. The simulation of the after-sales service process made the students realize
that sales does not end with the completion of a transaction. As salespeople, they need
to simulate handling customer complaints, provide maintenance suggestions, and even
conduct customer return visits to ensure customer satisfaction and establish long-term
customer relationships. In this process, the students learned how to empathize with
customers' problems and solve problems with a professional attitude, thereby gaining
the trust and loyalty of customers.

Through this simulated sales scenario, students not only gained valuable sales
skills and experience, but more importantly, their communication skills, adaptability,
teamwork spirit and problem-solving skills were significantly improved. This practice
not only laid a solid foundation for their future careers, but also taught them how to
maintain a keen sense of observation, a positive attitude and unremitting efforts in a
complex and ever-changing market environment, in order to become leaders in the field
of sales.

3. Promote all-round development: from single skills to comprehensive
literacy.

Simulation methods promote students' all-round development while enhancing
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their learning outcomes. In simulated situations, students are faced with all kinds of
unknowns and changes, and they need to make decisions, express their opinions and
solve problems within a limited time. This experience not only trains students'
adaptability and problem-solving skills, but also allows them to grow and improve
through challenges.

First, the simulation method cultivates students' team spirit. In group work,
students need to support and cooperate with each other to complete tasks. They learn
how to divide and cooperate, complement each other, and solve problems together.
This team spirit is not only important for their future careers, but also makes them
cherish and respect others more in their daily lives.

Second, the situational simulation method improves students' interpersonal
skills. In simulated situations, students need to communicate and interact with different
people. They need to understand the needs, emotional states, and social contexts of
others in order to better connect and communicate with them. This experience not only
makes them more adept at getting along with others, but also improves their
communication skills and ability to express themselves.

Third, role-playing develops students' creativity and imagination. In role-
playing, students need to understand the character, emotional state and social context
of the role in depth, and convey the inner world of the role through vivid performances.
This kind of performance requires them to give full play to their creativity and
imagination to vividly present the character to the audience. This experience not only
exercises their acting skills, but also makes them understand how to use their
imagination and creativity.[32]

In addition, the situational simulation method serves as a powerful tool in
cultivating students' empathy and emotional empathy, fostering a deeper understanding
of human interactions and feelings. In these simulated scenarios, students are required
to immerse themselves in roles that are vastly different from their own, enabling them
to grasp and feel the emotions and needs of others in a vivid and realistic manner. This
process necessitates that they think critically from the perspective of the other person,

attempting to comprehend their emotional state and motivations.

30



PEDAGOGY, PHILOLOGY AND CULTURAL STUDIES: GENERAL THEORIES OF
LEARNING SOCIETY

By engaging in such role-playing exercises, students are compelled to reflect on
their own behaviors and attitudes, and how they might impact others. They learn to
recognize non-verbal cues, body language, and tone of voice, which are often crucial
in understanding the emotions of others. This experience not only sharpens their
observational skills but also instills a greater awareness of how to care for and
understand others.

Moreover, the situational simulation method encourages students to develop
emotional resilience. As they navigate through various emotional landscapes in their
simulated roles, they learn to manage their own emotions effectively and maintain
composure even in stressful situations. This emotional intelligence is invaluable in both
personal and professional life, as it enables them to build stronger, more supportive
relationships with others.

In essence, the situational simulation method not only enhances students'
communication skills but also nurtures their empathy and emotional empathy. Through
these immersive experiences, they gain a deeper appreciation for the complexities of
human emotions and learn to navigate through them with sensitivity and
understanding. This, in turn, cultivates a more compassionate and emotionally

intelligent individual, better equipped to contribute positively to society.

3.1.3. Situational simulation method: enhances adaptability and promotes

teamwork

In the teaching of high-level communication skills, the situational simulation
method has unique advantages and has become an important teaching method for
improving students' comprehensive quality, enhancing their adaptability, and
promoting teamwork. By constructing a series of situations that simulate real work and
life scenarios, the situational simulation method not only allows students to practice
and improve their communication skills in practice, but more importantly, it provides
students with a comprehensive and multi-dimensional growth platform, allowing them

to gain valuable experience in dealing with emergencies and handling complex
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interpersonal relationships, laying a solid foundation for their future careers.

1. Enhancing adaptability: Seamless transition from simulation to actual
combat.

In the fast-changing modern world, adaptability is like a sharp sword, enabling
people in the workplace to cut through difficulties in a complex and ever-changing
environment. As an efficient teaching method, situational simulation provides students
with an excellent platform to exercise their adaptability and improve their reaction
speed through carefully constructed simulated scenarios.

These simulated scenarios are like carefully laid out ‘battlescapes’ full of
unknowns and challenges. Students need to face various unexpected situations and
complex challenges in them, such as last-minute changes to the meeting agenda,
partners or audiences with very different personalities, sudden technical failures, etc.
These scenarios are designed to recreate as much as possible the complexity and
uncertainty that students may encounter in the real workplace. In such an environment,
students not only have to make quick judgments and adjust their strategies, but also
learn to remain calm under pressure and respond flexibly to changes.

For example, in a simulated business negotiation scenario, students are divided
into teams representing different companies. During the negotiation, a technical fault
suddenly occurs, preventing the presentation from being shown. Some students may
feel at a loss for words in the face of this unexpected situation, but students who have
undergone situational simulation training can quickly adjust their strategies and use
oral presentations and hand-drawn sketches to continue the negotiation process. Not
only did they successfully resolve the crisis, but they also exercised their adaptability
and creative thinking through the process.

Through repeated simulation practices, students gradually learn how to remain
calm under pressure and quickly find solutions when faced with unexpected situations.
This ability to improve undoubtedly adds more confidence and composure to their
future careers. The situational simulation method not only exercises students'
adaptability and reaction speed, but also allows them to calmly and calmly respond to

unexpected situations in real- life communication, just like a seasoned warrior.
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In addition, the situational simulation method also focuses on cultivating
students' innovative and problem-solving abilities. In the simulated situation, students
need to constantly try new communication methods and find new ideas to solve
problems. This innovative and practical process not only allows students to become
more familiar with and master communication skills, but also stimulates their creativity
and imagination. In the future workplace, this ability is also crucial, because it can help
employees quickly find solutions to complex problems and contribute to the
sustainable development of the company.

2. Promote teamwork: grow together from individuals to teams.

The situational simulation method not only emphasizes the adaptability and
creativity of individuals, but also the cultivation of teamwork and interpersonal skills.
During the simulation, students need to discuss strategies together, divide up tasks, and
support each other to achieve a common goal. This close cooperation not only
cultivates students' team spirit, but also teaches them how to play to their strengths and
compensate for others” weaknesses in the team. More importantly, they learn to respect
and understand others, listen and communicate, and thus establish good interpersonal
relationships.

In a simulated team sales project, students were carefully assigned to five
different sales teams, each tasked with achieving specific sales targets. This simulation
project was not only a practical exercise in sales skills, but also a thorough test of
teamwork and interpersonal skills.

Take the sales project for the ‘smart health bracelet’ as an example. Each team
first needs to jointly study market trends, competitor analysis, and the needs of the
target customer base, and use this as a basis to develop a practical sales strategy. In this
process, students learn how to collect information, analyze data, and how to translate
these analysis results into specific sales strategies. They not only discussed the unique
selling points of the product, but also explored how to attract the attention of potential
customers through innovative marketing methods.

Next, the teams divided up their work. Some students were responsible for

market research, others for product design and presentation, while others focused on
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customer communication and relationship maintenance. This division of labor not
only improved work efficiency, but also gave each student the opportunity to play
to their strengths. In the simulation, the students gained a deep understanding of the
importance of teamwork and learned how to allocate tasks according to the abilities
and interests of team members to ensure the smooth progress of the entire project.

However, the sales process is always full of unknowns and challenges. During a
simulated customer meeting, one team suddenly encountered strong customer
scepticism, with many questions about the functionality and price of the wristband.
Faced with this unexpected situation, the team members quickly adjusted their strategy,
with the member who was good at technical explanations answering the customer's
technical questions in detail, while the member who was good at negotiation skillfully
guided the conversation, emphasizing the cost-effectiveness of the product and the
advantages of the after-sales service. Through the tacit cooperation between team
members, they not only successfully dispelled the customer's doubts, but also won the
customer's trust and recognition.[33, p. 489-498]

This simulated team sales project not only familiarized the students with the
sales process and sales techniques, but more importantly, it taught them how to
leverage their professional strengths in a team, how to communicate effectively with
others, and how to solve problems together. During the simulation, the students
experienced the process of moving from disagreement to consensus, and from failure
to success. This valuable experience not only enhanced their teamwork skills, but also
made them more confident in facing future workplace challenges.

Through this simulation, students gained a deep understanding of the power of
teamwork and learned how to remain calm and flexible in a complex and ever-changing
environment. They realized that the key to success, whether in sales or any other field,
lies in the joint efforts and mutual support of the team. These experiences have
undoubtedly laid a solid foundation for their future careers. In addition, the situational
simulation method also focuses on cultivating students' leadership and sense of
responsibility. In the simulated situation, students need to take on different leadership

roles, such as project manager, team leader, etc., and they need to lead the team to
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complete the task together. This leadership role not only familiarizes students with
leadership responsibilities and leadership skills, but also teaches them how to take
responsibility, motivate team members and make the right decisions. In the future
workplace, this kind of leadership and sense of responsibility will also b crucial, as it
will help employees play a greater role in the team and contribute to the sustainable

development of the company.

3.1.4. Situational simulation method: builds cross-cultural bridges and

strengthens students' cross-cultural communication skills

In the context of globalization, intercultural communication skills have become
a key indicator of an individual's comprehensive quality, competitiveness in the
workplace, and even a country's soft power. As the cradle for cultivating high-quality
skilled talents, higher vocational education actively responds to the needs of the times
by introducing the situational simulation method into the teaching of communication
skills. The aim is to provide students with a comprehensive and immersive intercultural
communication platform by constructing a diverse range of cross-cultural simulation
scenarios, thereby effectively improving their intercultural communication skills.

3. Broaden international horizons and stimulate a passion for cultural
exploration

Under the guidance of the situational simulation method, the high-level
communication classroom seems to have become a window to the world,
allowing students to get up close and personal with and experience the essence of
cultures from all over the world. From the subtlety and restraint of the East to the
openness and directness of the West, from the enthusiasm of Africa to the calm
rationality of Northern Europe, each culture tells the story of the diversity of human
civilization in its own unique way. In the simulated situations, students are given
different cultural identities and placed in various cross- cultural communication
scenarios, such as international conferences, business negotiations, cultural exchange

activities, etc. This immersive learning method not only greatly broadens students'
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international perspective and gives them a deeper understanding of the world's
diversity and complexity, but also arouses their keen interest in and passion for
exploring different cultures. Through simulation and practice, students learn to adopt
a more open and inclusive attitude towards accepting and understanding
communication styles and etiquette norms in different cultural contexts, laying a solid
cognitive foundation for future cross-cultural communication.

4. Respect for cultural differences and the development of intercultural
sensitivity

The situational simulation method allows students to deeply appreciate the
impact of cultural differences on communication behaviors through the simulation of
communication scenarios in different cultural contexts. During the simulation, students
need to adjust their communication strategies to adapt to the communication habits and
needs of different cultural backgrounds. For example, when conducting business
negotiations with customers from Middle Eastern countries, students need to
understand and respect the other party's religious beliefs and etiquette customs, and
avoid using words that may cause misunderstanding or offence. When communicating
with Japanese partners, they need to pay attention to politeness and modesty, and avoid
directly expressing negative opinions, so as not to damage the relationship between the
two sides. This experience not only trains students' adaptability and resilience, but also
cultivates their cross-cultural sensitivity and inclusiveness. Students learn to maintain
an open mind in cross-cultural communication, respect and understand cultural
differences, thereby effectively avoiding misunderstandings and conflicts caused by
cultural differences, and laying a solid foundation for establishing good cross-cultural
relationships.

5. Improve cross-cultural communication skills and promote effective
communication

The situational simulation method is used in the teaching of higher vocational
communication eloquence, and also focuses on cultivating students' intercultural
communication skills. In the simulation, students need to learn to listen, observe,

analyze and give feedback in order to better understand the cultural background and
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communication intentions of the other party. This not only requires students to have a
high level of language comprehension, but also requires them to have keen non-verbal
communication skills, such as being able to read people and capture subtle body
language. At the same time, students also need to learn how to effectively express their
own opinions and feelings, and how to clearly convey their own messages while
respecting the culture of the other party. For example, when communicating with
customers from South American countries, students may need to express their opinions
more directly and enthusiastically to show their sincerity and enthusiasm; while
communicating with partners from Nordic countries, they need to pay more attention
to logic and structure to reflect their professionalism and rigorous attitude. This ability
to communicate in both directions is an indispensable part of cross-cultural
communication and an important criterion for measuring the level of students' cross-
cultural communication skills

6. Strengthen cultural adaptability and enhance workplace competitiveness.

In a globalized workplace, people with intercultural communication skills can
often adapt more quickly to working environments with different cultural
backgrounds, integrate better into international teams, and thus stand out from the
competition. The situational simulation method allows students to continuously
improve their cultural adaptability in practice by simulating real intercultural
communication scenarios. They learn how to adjust their communication styles and
habits of behavior in different cultural contexts, and how to establish good
interpersonal relationships with colleagues and clients from different cultural
backgrounds. This improvement in ability not only lays a solid foundation for students'
future international exchanges and cooperation, but also paves the way for them to
become highly qualified talents with an international perspective and intercultural
communication skills. In today's increasingly globalized world, talents with
intercultural communication skills have become the “hot potatoes™ that companies
compete for, and their career prospects and development space will undoubtedly be
even broader. [34, p. 72-78]

7. Challenges and countermeasures of situational simulation in the
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cultivation of intercultural communication skills

Although situational simulation has significant advantages and effects in the
teaching of higher vocational communication skills, it also faces some challenges in
actual application. For example, how to ensure the authenticity and effectiveness of the
simulated situation? How to balance the communication differences between different
cultural backgrounds? How to assess students' intercultural communication skills? In
response to these questions, we can take the following countermeasures:

(1)  Strengthen cooperation with enterprises and international organizations to
introduce real intercultural communication cases to make the simulated situation
more realistic.

(2) Establish a diversified assessment system that comprehensively evaluates
students' intercultural communication skills in multiple dimensions such as language,
behavior and attitude.

(3) Invite experts with intercultural communication experience to give
lectures and training, and provide students with more practical opportunities for
intercultural communication.

(4) Encourage students to participate in international exchange programmes
such as overseas internships and international volunteering to experience life and work
in different cultural contexts first-hand. [35, p. 9-32]

The utilization of situational simulation methods in the teaching of
communication and eloquence within higher vocational education offers students an
invaluable platform to actively engage in, deeply experience, fully understand, and
truly appreciate the rich tapestry of diverse cultures. Through these immersive and
practical learning experiences, students are provided with the opportunity to step into
the shoes of individuals from different cultural backgrounds, enabling them to develop
a profound respect and understanding for cultural differences.

In this immersive learning environment, students learn through practice how to
adeptly navigate and flexibly apply various communication skills in intercultural
contexts. They hone their abilities to convey information clearly and effectively while

respecting cultural nuances, and they cultivate the essential skills necessary to establish
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positive and productive interpersonal relationships across cultural boundaries. This
practical approach not only fosters their ability to communicate with people from
different cultures but also enhances their sensitivity and adaptability in diverse social
settings.

The refinement of these intercultural communication skills serves as a
cornerstone for students' future endeavors in international exchanges and
collaborations. It equips them with the tools necessary to navigate the complexities of
global work environments, fostering their ability to communicate, collaborate, and
innovate in multicultural contexts. Moreover, these skills pave the way for students to
evolve into high- quality talents who possess an international perspective and
intercultural communication proficiency, positioning them as competitive and valuable
assets in today's increasingly interconnected world. [35]

In today's globalized era, where international cooperation and cross- cultural
interactions are becoming more frequent and crucial, it is imperative for us to work
collectively towards nurturing a generation of high-quality talents who are not only
proficient in their fields but also possess the international competitiveness and
intercultural communication skills necessary to thrive in a diverse and interconnected
world. By embracing situational simulation methods in communication and eloquence
education, we can effectively prepare our students for the challenges and opportunities

of the globalized future. [36, p. 89-104]

3.1.5. Workplace interview scenarios: a practice ground for in-depth

practice and comprehensive improvement

Through carefully designed simulated workplace interview scenarios, students
are able to experience the real interview process in a safe and risk- free environment.
This is not only a preview of future workplace challenges, but also a valuable
opportunity to learn how to effectively demonstrate personal abilities and unique charm
in the key link of a career. To achieve this goal, the teachers invested a lot of time and

effort in careful planning to ensure that the simulated scenarios cover a wide range of

39



PEDAGOGY, PHILOLOGY AND CULTURAL STUDIES: GENERAL THEORIES OF
LEARNING SOCIETY

job types, from basic administrative assistant positions to senior management positions,
from software development engineers in the technical field to brand planning
specialists in the marketing department, so that students have the opportunity to be
exposed to and adapt to a diverse range of interview environments, thereby
comprehensively improving their interview skills and adaptability.

In a mock interview, students are divided into different groups, each of which
prepares in depth for a specific job type. For example, for the software development
engineer interview, the teachers designed the following interview questions: ‘Please
tell us more about yourself, with particular emphasis on your professional skills in
programming languages and algorithms and your achievements in past projects.” ‘What
are your particular interests or expectations for this position? How do you see your
future development in the field of software development?’ and ‘In your previous work
experience, how have you effectively dealt with work pressures and challenges? Please
share a specific experience.” These questions are designed to guide students to think
deeply about their career orientation, core competitiveness, and coping strategies when
facing problems, while also testing their ability to respond immediately and their ability
to organize language.

In another mock interview for the emerging and popular position of e- commerce
live streamer, the teachers designed a series of carefully planned interview questions
to comprehensively assess the students' comprehensive abilities. For product
understanding and expression, they asked: “Suppose you have to broadcast and sell a
new smartwatch, how would you introduce the features, advantages and changes it can
bring to their lives to the audience?” This question is designed to test whether the
students can quickly grasp the product features and translate them into expressions that
attract the audience. For interaction and communication skills, the interview questions
focused on: ‘During the live broadcast, if you encounter questions or negative
comments from the audience, how would you respond? Please share a strategy you
have envisioned or actually used to deal with such situations.’

This aims to test students' adaptability and conflict resolution skills in a real-time

interactive environment. For sales skills and persuasion, the teachers asked: ‘What

40



PEDAGOGY, PHILOLOGY AND CULTURAL STUDIES: GENERAL THEORIES OF
LEARNING SOCIETY

sales skills do you think a good e-commerce broadcaster needs? Please give specific
examples to illustrate how you have used these skills in your past experiences.” This
guided the students to think deeply about the essence of sales and share their
experiences of how to use effective communication to persuade the audience to buy
products in practice. In the role-playing session, the students fully demonstrated their
versatility. As job applicants, they carefully prepared their self-introductions, covering
their educational background, relevant experience, and emphasizing their love for the
live streaming industry, product understanding and personal charm. For example, one
student shared his experience of successfully attracting a large number of followers by
imitating the style of well-known anchors and incorporating personal characteristics to
create a unique live streaming style.

In the role-play session, students took turns to act as interviewers and
interviewees. As interviewees, they needed to prepare a self-introduction carefully,
clearly explaining their educational background, internship or work experience,
professional skills, and personal career plan. For example, a student applying for a
software development engineer mentioned in his self-introduction the programming
languages he is proficient in, the projects he has participated in and his contributions
to the team, as well as his experience of mastering a new technology through self-study
and successfully applying it to a project. In addition, he learned how to maintain a
confident, polite and professional attitude during the interview, how to effectively
listen and understand the interviewer's questions, and how to appropriately ask his own
questions.

The students who acted as interviewers had the opportunity to learn and master
the core of interview skills. They learned how to design questions to gain insight into
the candidate's abilities and potential, how to observe the candidate's non-verbal
behavior to gain more information, and how to give fair and constructive feedback
based on the candidate's answers. For example, one interviewer found that the
candidate was a bit nervous when answering technical questions during the interview,
so she tactfully guided the candidate to relax and gain insight into the candidate's actual

abilities by asking more specific technical details. After the interview, she gave each
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candidate a detailed critique of their performance, pointing out their strengths and
weaknesses and offering suggestions for improvement.

Through these simulation exercises, students not only improve their self-
expression and communication skills, but also enhance their logical thinking and
problem-solving abilities. More importantly, they gradually develop a comprehensive
understanding of the workplace interview through practice.

For example, after a mock interview, one student shared his feelings: ‘Through
this mock interview, I deeply appreciated the sense of tension and challenge in the
interview process. However, through continuous practice and reflection, I have learned
how to remain calm and confidently demonstrate my abilities and strengths during the
interview. I believe that these experiences will play a crucial role in my future job
search.’

To further verify the effectiveness of the mock interview sessions conducted as
part of the school's career preparation program, an elaborate real-world workplace
interview event can be meticulously organized.

This event would involve inviting seasoned HR professionals and department
managers from esteemed companies that have established partnerships with the school
to serve as the interview panel. These industry experts, with their extensive experience
in hiring and evaluating candidates, would provide an authentic and challenging
interview environment. [37, p. 72-112]

During this carefully orchestrated interview process, the students exhibited
remarkable improvement and substantial growth in their interviewing abilities. They
were not only capable of answering the interviewer's questions with fluency and
confidence but also demonstrated their professional skills and past accomplishments
with a compelling narrative. Beyond merely responding to questions, the students
actively engaged with the interviewers by asking insightful and in-depth questions
related to the job role, company culture, and potential projects. This proactive approach
not only showcased their critical thinking skills but also underscored their
professionalism and enthusiasm for the roles they were being considered for.

In the culmination of this event, several outstanding students were delighted to
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receive internship offers directly from the participating companies. These offers, which
were based on the students' impressive performances during the interviews, served as
tangible proof of the mock interview's effectiveness in enhancing students' interview
skills, adapting to real-world interview situations, and ultimately, increasing their
employability. The success of these students not only reflected the value of the mock
interview sessions but also inspired other students to take their interview preparations
more seriously, fostering a culture of excellence and preparation within the school's

career development initiatives.

3.1.6. Scenario simulation method: implementation strategies and

considerations

In order to give full play to the role of situational simulation in the teaching of
higher vocational communication skills, teachers need to carefully design and organize
simulated situations to ensure their authenticity and effectiveness. At the same time,
teachers also need to pay attention to the learning process and feedback from students,
and adjust their teaching strategies and methods in a timely manner. [38, p. 2-5]

First, teachers need to gain an in-depth understanding of the actual situation and
needs of students. They need to understand students' professional backgrounds,
interests and hobbies, as well as their future career plans, in order to design simulated
situations that are more closely aligned with their actual situation. At the same time,
teachers need to pay attention to the psychological state and emotional changes of
students, give encouragement and support in a timely manner, and help them overcome
their fears and anxieties.

Second, teachers need to carefully design and organize the simulation situation.
They need to ensure the authenticity and effectiveness of the situation, as well as
consider the difficulty and complexity of the situation. In the simulation situation,
teachers need to guide students to actively participate and communicate actively, and
encourage them to use their imagination and creativity. At the same time, teachers also

need to pay attention to the performance and expression process of students, give
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guidance and suggestions in a timely manner, and help them improve their
communication skills.

Third, teachers need to pay attention to student feedback and learning outcomes.
They need to collect student opinions and suggestions in a timely manner to understand
their difficulties and problems in the learning process. At the same time, teachers also
need to evaluate and provide feedback on students' performances and expressions to
help them identify their shortcomings and develop corresponding improvement
measures.

Finally, teachers also need to pay attention to the limitations of the situational
simulation method. Although the situational simulation method can provide students
with a realistic communicative environment, it is, after all, a simulation practice.
Therefore, teachers also need to guide students to apply what they have learned to real
life, and to test and improve their communicative eloquence through practice. [39, p.
113-121]

In summary, situational simulation has demonstrated significant advantages and
positive effects in the teaching of communication skills within higher vocational
education. It not only ignites students' enthusiasm for learning and fosters active
classroom participation but also contributes to their holistic development. Therefore,
we should continue to deepen and promote this teaching method to provide higher
vocational students with high-quality communication skills education services.

However, it is important to acknowledge that, despite its many benefits, the
understanding and implementation of situational simulation may still have limitations.
There is always room for improvement and refinement in any teaching method. We
recognize that our exploration and application of situational simulation may not be
exhaustive, and we encourage others to share their insights and experiences to further
enrich and enhance this teaching approach. [40, p. 54-57]

As we strive to improve and perfect the implementation strategies and methods
of situational simulation, we remain open to feedback and are committed to
continuously summarizing and refining our practices. We believe that through

collective efforts and continuous learning, we can ensure that situational simulation
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serves the development of communication skills teaching in higher vocational
education even more effectively.

CONCLUSION. In summary, the unique advantages of the situational
simulation method in the teaching of higher vocational communication and eloquence
lie not only in its ability to provide students with a learning environment that is highly
similar to the real workplace and social interactions, but also in the fact that through
this environment, students can deeply learn and master various communication skills,
and continuously exercise their excellent adaptability and adaptability in practice.
These abilities are crucial for their future success in integrating into and succeeding in
the workplace. [41]

The core of the situational simulation method lies in its ingeniously constructed
series of rich and diverse simulated situations. These situations cover a variety of
common workplace scenarios such as business negotiations, public relations crisis
management, and teamwork and communication, allowing students to personally
experience the real process of interpersonal interaction through role-playing. For
example, in a business negotiation simulation, students can play the roles of sales
representatives, purchasing managers, legal advisors, etc., and learn how to use
effective communication skills and strategies to reach a mutually satisfactory
agreement through simulated negotiation processes. This simulation not only allows
students to understand the basic processes and rules of business negotiations, but more
importantly, it allows them to learn in practice how to flexibly use language skills and
non-verbal signals according to different situations and objects to achieve the best
communication effect.

In the public relations crisis management simulation, students can play the roles
of public relations personnel, media reporters, consumers, and other roles. By
simulating the response and handling of crisis events, they learn how to quickly and
accurately convey information, defuse crises, and maintain the corporate image. This
simulation not only exercises students' adaptability and crisis management skills, but
also gives them a deep understanding of the importance of effective communication in

crisis public relations. Through role- playing, students can gain a deeper understanding
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of the psychology and needs of different roles, so as to more accurately grasp the
direction and strategy of communication. [42, p. 43-45]

Teamwork communication simulation is another important scenario simulation
method. In this simulation, students need to discuss strategies together, cooperate and
support each other to complete the simulated task. This simulation not only exercises
students' organizational and coordination skills, but also teaches them to listen,
understand and respect others in the process of completing tasks together. Through
teamwork, students can more deeply understand the importance of teamwork and learn
how to use their strengths in the team to make up for others’ shortcomings. [43, p. 44-
47]

The practical learning approach of situational simulation not only significantly
improves students' eloquence, but also cultivates their observation, analysis, judgment
and problem-solving skills. In the simulated situation, students need to carefully
observe each other's non-verbal signals such as expressions, tone of voice and body
movements to determine their true intentions and emotions. At the same time, they
need to use their language skills and non-verbal signals to convey their intentions and
emotions to achieve the best communication results. This practical learning method
allows students to continuously exercise and improve their abilities in practical
operations, so that they can easily and calmly cope with the complex and ever-changing
workplace environment.

In addition, the situational simulation method also effectively promotes
teamwork and interpersonal skills among students through interactive sessions such as
group cooperation and role-playing. In the simulated situation, students need to support
and cooperate with each other to complete tasks together. This kind of cooperation not
only enhances their sense of collective honour and responsibility, but also teaches them
how to play their role in the team and how to establish good cooperative relationships
with others. Through role-playing, students can gain a deeper understanding of the
psychology and needs of different roles, so as to more accurately grasp the direction
and strategy of communication and improve their communication skills. [44]

With the rapid development of educational technology and the continuous
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innovation of teaching concepts, the application prospects of situational simulation
methods in the teaching of higher vocational communication eloquence will become
even broader. The introduction of advanced technical methods such as virtual reality
and augmented reality has made it possible to create more realistic and vivid simulation
environments. For example, through virtual reality technology, students can participate
in immersive scenarios such as international conferences and business negotiations,
and experience the communication atmosphere and etiquette norms in different cultural
contexts. This immersive simulation environment not only improves students'
participation and interest, but also allows them to gain a deeper understanding of the
communication methods and etiquette norms in different cultural contexts, thereby
comprehensively improving their communication skills. [45, p. 67-85]

At the same time, by combining big data analysis and artificial intelligence and
other advanced technologies, we can conduct more accurate and comprehensive
assessments of students' performance. By collecting and analysing data on students'
performance in simulated situations, we can understand their strengths and weaknesses
in terms of eloquence, teamwork, interpersonal skills, etc., and provide them with more
personalized and targeted guidance and feedback. This data-based assessment and
guidance not only improves students' learning outcomes and teaching quality, but also
stimulates their interest and motivation in learning, and promotes their all-round
development. [46, p. 303-309]

Looking to the future, the application of situational simulation in the teaching of
higher vocational communication and eloquence will focus more on integration with
actual situations and innovation. For example, we can combine situational simulation
with industry practice, inviting industry experts and business representatives to
participate in the design and evaluation of simulated situations to ensure their
authenticity and effectiveness. At the same time, we can also integrate situational
simulation with other disciplines, such as marketing and psychology, to cultivate
students' comprehensive literacy and innovation skills.

In addition, with the continuous development of online education and distance

education, situational simulation can also be applied in online learning environments.
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Through online platforms, students can participate in simulated learning and practice
anytime, anywhere, and interact with students from different regions and backgrounds.
This cross-regional and cross-cultural communication not only broadens students’
horizons and ways of thinking, but also improves their cross-cultural communication
skills and lays a solid foundation for future international exchanges and cooperation.
[47, p. 72-79]

In short, the situational simulation method has yielded remarkable results in the
teaching of communication and eloquence within higher vocational education. With its
unique advantages, it has emerged as a pivotal tool for nurturing students' eloquence
and fostering their comprehensive qualities. As educational technology advances and
teaching concepts evolve, we have reason to believe that the situational simulation
method will play an increasingly significant and widespread role in future teaching
practices.

However, it is crucial to acknowledge that our work, while promising, also has
its limitations. There is always more to learn and refine in the realm of educational
methodologies, and we recognize that our understanding and implementation of
situational simulation may not be without flaws.

By continually optimizing and innovating the teaching models and methods of
the situational simulation method, the aim of educators is to provide high-quality
and efficient communication and eloquence teaching services to a broader array of
students, laying a solid foundation for their career and life development. [48, p. 37-44]
Yet, this field is remained open to exploring and practicing new teaching concepts and
technical means, embracing the challenge of adapting to the dynamic educational

environment and market demands.
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3.2 Ilpodeciiina peduiekcia sk 3aci0 yI0CKOHAJIEeHHSI IHCTPYMEHTAJBLHOI
KOMIIETEHTHOCTi Mail0yTHHOI0 BUUTEJIS My3UYHOT0 MUCTEI[TBA

OHOBJIEHHS OCBITH BHMAara€ BiJ NIEIaroriB 3HAHHSA TEHIECHIN 1HHOBAI[IMHUX
3MiH, I1HTEpPaKTHBHUX (OpM 1 METOJIB HABYaHHs, BOJOIIHHSI TEXHOJIOTIIMU
JIarHOCTYBaHHS, PO3BUHEHUX JUAAKTUYHUX, pE(ICKCUBHUX YMiHb, BMIHHSA
OLIIHIOBAaTH 1 aHaji3yBaTH CBOIO TMEJAroriuHy JisUIbHICTb, BUKOPHCTAHHS BCIX
CyYyaCHHUX IHHOBAIld, IO CHPSIMOBaHI Ha PO3BUTOK IHTEIEKTYyalbHO-TBOPYOL
ocobuctocTti s eeKTUBHOI MY3HUYHO-TIeAaroriunoi podotu B HoBiil ykpaiHChbKil
ko [55].

Came ToMy, B yMOBax TpaHc(popmallli CHCTEMHU MHUCTELbKOI OCBITH YKpaiHW,
COPSIMOBAHOI Ha IHTErpalil0 B €BPONEHCHKUI OCBITHIM MpOCTip Ta 3a0e3MeyeHHs
AKICHOT ~TIArOTOBKM  (paxiBUIB HOBOI  reHeparii, npobnema ¢(OpMyBaHHS
IHCTPYMEHTAJIbHOT KOMIIETEHTHOCTI MalOyTHIX YYMTENIB MY3MYHOTO MUCTEITBA
30epirae CBOIO OCOOJIMBY aKTYaJIbHICTh Ta HAOyBae€ 1ie O1IBIIOT 3HAYYIIOCTI.

BomnoniHHS ~ IHCTpYMEHTAJIBHOIO  KOMIIETEHTHICTIO, IO 3aBXAH  OyJIo
(hyHIaMEHTAILHOIO OCHOBOIO €(PEKTUBHOT TEJAroriyHoi JISJIbHOCTI, B KOHTEKCTI
CTPIMKHUX COLIIOKYJIbTYPHHX 3MiH Ta 3pOCTaHHSA BUMOT J0 NPOQeciiiHOT MalCTEPHOCTI
nejarora, a TakoXX HEoOXigHOCTI (hOpMyBaHHS BCEOIUHO PO3BHMHEHOI OCOOMCTOCTI
YUHsI, IepecTae OyTH JIMILIE TEXHIYHOIO HABUYKOIO 1 TOCTAE SAK 11 KJIIOYOBUM €JIEMEHT.

[HCTpyMEHTambHA KOMIIETEHTHICTD € CKJIaJIHUM, 0araTOBUMIpHUM (DEHOMEHOM,
IO IHTErpye HE JMIIe JOCKOHAl€ BOJOJIHHS TEXHIKOI TpU HAa MYy3UYHHUX
IHCTPYMEHTAaX, aje i TJIMOOKI 3HAaHHA B rajy3l My3W4HOI TEopli Ta I1CTOpii, yMIHHSA
IHTEepIpPETyBaTH MY3W4YHI TBOPH B KOHTEKCTI IXHHOTO ICTOPUYHOTO Ta CTHIHOBOTO
PO3BUTKY, 3/IaTHICTh JO 3JIMCHEHHS XYJI0KHbO-aHATITUYHOI AISUTBHOCTI, a TaKOXK
TOTOBHICTh 1 BMIHHS 3aCTOCOBYBAaTH HaOyTl 3HAHHA W MPAKTHUYHI HABUYKH Y
PI3HOMaHITHHX (PopMax MEeJarorivyHoOi MPAaKTHKHA — BiJ 1HAUBITyaJIbHUX 3aHSATH 0
KEpIBHUITBA IMIKIJIbHUMHU aHCAMOJISIMM Ta OpKECTpaMH. YcrimHe (pOpMyBaHHS L€l

KOMIIETEHTHOCTI € 3aMopyKOI0 3AaTHOCTI MaOyTHHOTO BUMTENSI HE JIMIIE SKICHO
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nepenaBaTH 3HAHHA Ta HaBUYKU YYHSAM, aje ¥ HAAMXaTU iX BJIACHUM MPHUKIAIOM,
npoOyI>KyBaTH 1HTEPEC 0 MY3UYHOTO MHUCTEITBA Ta CIPHUSATH iXHHOMY TBOPYOMY
CaMOBHPAXECHHIO.

YMiHHS KPUTUYHO OCMHUCIIOBATH BJACHY IMI€IaroriyHy Ta BUKOHABCBHKY
TISUTbHICTD, 3/IACHIOBATH TJIMOOKHUI aHANi3 JOCSITHYTHX PE3YJbTaTIB Ta JOMYLICHUX
MOMHJIOK, @ TaKOX Ha I[if OCHOBI BHOCHUTH OOTPYHTOBaHI KOPEKTHBU y BJIACHY
NPaKTUKY, CTa€ HEBIJ €MHOI0 CKIJIaoBOIO TmpodeciiiHoi wmalictepHocTi. Came
pedrnekcis  103BoJsiE  MAaOyTHHOMY BUMTENIO IIOCTIHHO  BJIOCKOHAJIOBATHCH,
aJanTyBaTUCS IO MIHJIMBUX OCBITHIX peallii Ta 3HAXOJWTH HaAWOUIBIN edeKTHUBHI
[UIXU TOCSITHEHHS Ne1aroriYHuX IUIEH.

VY 1mpomMy KOHTEKCTI mpodeciiiHa peduieKkcis po3IAJA€ThCA SK KIHOYOBUI
YUHHUK PO3BUTKY CaMOCBIIOMOCTI MaWOyTHBOrO IeJarora-My3uKaHTa, IO
Oe3nocepelHbO  cOpusie  €(PEKTUBHOMY  OBOJIOAIHHIO  1HCTPYMEHTAJIBHOIO
MaiicTepHicTio. Peduiekcis Hagae CTyIeHTY YHIKalbHY 3MOTY YCBIJIOMJIIOBaTH CBOI
CWIbHI Ta cjabKi CTOPOHU Y BOJIOJIIHHI MY3WYHHM I1HCTPYMEHTOM, 3/I1MCHIOBATU
rIMOOKUN aHam3 TEXHIYHUX CKIAJHOCTEW Ta XYJOXKHIX 1HTepHperauid My3udHUX
TBOPIB, III0 BUKOHYIOTHCS, KDUTUYHO OIIIHIOBATH BJIACHI BUKOHABCHKI HABUYKH Ta Ha
11 OCHOB1 00MpaTH OUIbII €PEKTUBHI CTPATErii ONMAaHyBaHHA CKJIAJHOTO MY3UYHOIO
Marepiay. Takuil CBiIOMHI TiAXiJ A0 BJIACHOTO HAaBYaHHS Ta BUKOHABCHKOT
MPaKTUKH, MIAKPITUICHWA TMOCTIMHUM  CaMOaHali30M Ta TMparHeHHsIM  J0
BJIOCKOHAJIEHHS, ¥ CBOIO 4Yepry, € MOTYKHUM pYyUIEM MPOPECIHHOTO 3pPOCTaHHS
MaiOyTHHOTO BYHMTENII MY3HMYHOTO MHCTENTBa, 3a0e3neuyrodn (GOpMyBaHHS
BHCOKOKBaTi(hiKOBaHOTO (paxiBIlsl, 3JaTHOTO HAIMXATH Ta HABYATH.

[Ipobniema mpodeciitHoi pediiekcii sK  BaXXJIMBOIO0 YHMHHUKA (PaxoBoro
CTAaHOBJICHHSI BYHUTENII MY3HUYHOTO MUCTEITBA BUKIIMKAE 3POCTAIOYMI HAyKOBHUM
iHTepec y cdepl NeAaroriki MHUCTEUTBAa. Y CyyacHId YyKpaiHChKil HayKOBO-
MeJaroriyHiil - jgiTeparypi 1L Tema 3Hallla CBO€ BHCBITIEHHS B pobOoTax
JI. Bongapenko, O. I'yn3s, JI.JI.C. KyeBa, M. JlromykoBoi, B. Miman4yka Ta iHIIuX

JIOCJIITHUKIB.
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Ha nymky JI. bonpapeHko HeoOXimHMUMHU pPehIESKCUBHUMH BMIHHSIMU Y
npodeciiiHoMy caMOpO3BUTKY MallOyTHBOTO BYMTENS MY3MYHOIO MUCTEITBA €
caMoaHa i3, CaMOOI[IHKa, CaMOKOHTPOJbh BJACHOI CaMOTBOPYOi JiSUTHHOCTI.
dopMyBaHHA 3a3HaYEHUX PEPICKCUBHUX YMIHb CIPHSIE MO3UTUBHOMY CTaBJIEHHIO JI0
npodeciiHol JiSUTBbHOCTI, OIIHIN W perysuii NCHUXIYHUX CTaHIB, CAMOOCBITHIN Ta
CaMOPO3BUBAILHIN AISUTBHOCTI cTyAeHTa [49, ¢.258-263].

O. T'ym3p pochimkye mnpodeciiiHy peduiekciio B KOHTEKCTI aKMEOJIOT1YHOTO
MiIX0Ty, PO3TIIAIAI0UH ii K CTPATErit0 0COOMCTICHOTO Ta MPOo(dECIitHOTO 3pOCTaHHS
MaOyTHHOTO BUUTENSI MY3UYHOTO MUCTEITBA. ABTOpPKa HAroJIONIY€ HA BaKJIIMBOCTI
(dhopMyBaHHS BUKOHABCHKO-TIEIaroriyHoi SI-KOHIEenIli, sika BKIIIOYA€ YCBIJOMIICHHS
BJIACHOT'O MY3UYHOI'O CIPUHHATTSI, MUCIICHHS, /1ii1 Ta eMoliiiHoTO cTany. Takuii miaxina
JI03BOJISIE CTYICHTY HE JIUIIE BAOCKOHAIIOBATH BUKOHABCHKI HABUYKH, a i (hOpMyBaTH
YCBIIOMJICHY Telaroriyny nosuilito [50, c.15-20].

JLA.C. KyeBa y cBOeMy JOCIIKEHHI PO3KPUBAE CYTHICTh PEQICKCUBHOI
KOMIIETEHTHOCTI MalOyTHIX YYHUTENIB MY3UKH, BHU3HAYAIO4YM ii K I1HTETPOBaHY
0COOUCTICHO-(aXOBY SIKICTh, 1110 TIOCTAE B Mpolieci MpodeciiiHOro CTAHOBJICHHS Yepes
OTaHyBaHHS MY3WYHO-IEIarOTIYHUX KOMIETEHI[IN Ta 3HAXOJIUTh CBOE BUPAKEHHS Y
CTaBJICHHI /10 BJIACHOI OCOOMCTOCTI ¥ 1HIIMX YYaCHUKIB HaBUAJIbHOI B3aeMOJI1i [52].

M. JlrourykoBa 3BepTae yBary Ha neiaroriyHuid NoTeHIian peduiekcii ik 3aco0y
camooprasizaiii Ta CaMOKOHTpPOJIIO B HaBuaHHi. Ha i1 mymky, copMoBaHICTbh
npodeciitHoi pediekcii 1ae 3Mory MaiOyTHbOMY BUMTENI0 MY3UYHOTO MY3UKH
BHUCTYIIATH HE JIMIIIE HOCIEM 3HaHb, a i aKTUBHUM JIOCJIIJIHUKOM BJIACHOI MTPOQECiitHOT
nismbHOCTI. Ile cTuMynroe TMOCTIMHUN Teperisg Ta BIOCKOHAJICHHS METO/IIB
BUKJIQJIaHHSI, CHpUA€ [IHOMIOMY PO3YMIHHIO JAMHAMIKM B3a€EMOAIl 3 YYHSIMU Ta
ajanTalii 10 iXHiX OCBITHIX oTped [53, ¢.19-22].

B. Mimanuyk migKpecitoe 3HAYeHHS MHCTEIbKoi peduiekcii B mpolieci
MY3WYHO-BUKOHABCHKOT TIATOTOBKH MaWOyTHBOTO BYHUTENIA. ABTOpP PpO3TJsiac
pedrnekciro SK MexXaHi3M, IO CHOpHUS€ PO3BUTKY CaMOII3HaHHS, (OPMYBaHHIO
YCBIJIOMJIEHOT'O CTaBJIEHHSI 10 MUCTEIBKOI AISJILHOCTI Ta (POPMYBaHHIO BUKOHABCHKOT

imeHTHYHOCTI. BoHa BKa3ye Ha TICHUN 3B’S30K MiXK PedICKCUBHOI AKTUBHICTIO
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CTyJI€HTa 1 WOTO 3JaTHICTIO JI0 camopeai3allii B yMOBaxX XYJ/I0XKHbO-II€IaroriaHoro
npouecy [54, c.188-192].

OTtxe, mpodeciitHa pedIekcis € BaKINBOIO CKIIAOBOIO CYyYacHOI IMeIarorigHol
TIAJBHOCTI, a/pKe BOHA 3a0e3nedye 37aTHICTh CHeIlajgicta A0 KPUTHYHOIO
OCMHUCJICHHS BIIACHOTO JIOCBITY, YCBIIOMIJICHHS pe3yJbTaTiB CBOET Mpalli, a TAKOX 0
CaMOCTIHOTO BIOCKOHAJICHHS B YMOBax IOCTIHHO 3MIHIOBAHOTO MPO(eCiiHHOTO
cepenoBuia. Came pedieKCMBHA 3JaTHICTh TO3BOJISIE IEPETBOPUTH HAOYTI 3HAHHS U
HAaBUYKH HA IHCTPYMEHT OCOOMCTICHOTO ¥ MPOeCIHHOTO PO3BUTKY.

VY nenaroriyHOMY KOHTEKCTI npodeciitHa peduieKcis po3risiiaeTbes IK YMIHHS
OCMHUCIIIOBATH # OLIIHIOBATH BJIACHY OCBITHIO MPAKTHUKY, BUSBJISATH B Hill €pEeKTUBHI Ta
Hee(DEeKTUBHI AacleKTH, (OPMYJIIOBAaTH BHUCHOBKM Ta IUIAHU I MOJAJIBIIOrO
BJIOCKOHAJICHHs. BOHa OXOIUTIOE SIK KOTHITMBHHUM, TaK 1 €MOIIWHUNA KOMIIOHEHTH,
COPUSIOYM PO3BUTKY €MOLIWHOIO 1HTENEKTy, MNpodeciiiHOoi €eTWKH, eMIarii Ta
BHYTPIIIHBOI MOTHBALIII 10 CAMOBJOCKOHAJICHHS.

VY KOHTEKCTI My3UYHO-IHCTPYMEHTAJIbHOI MIATOTOBKA MailOyTHHOTO BUMTENS
My3UYHOTO MHUCTEUTBAa mpodeciiiHa pediiekcis Mae crneuudiyHe 3MICTOBE
HanOBHEHHsI. BoHa BuMarae Biji CTyJIeHTa HE JIMILIE TEXHIYHOTO KOHTPOJIIO 3a BJIACHOIO
BUKOHABCHKOKO JISUTBHICTIO, @ W yMIHHA TJIMOOKO aHalli3yBaTH I1HTEpHpETaliiiHi
pILIEHHS, OL[IHIOBATH XYJI0KHIO BUPA3HICTh BUKOHAHHS, BUSBIISATH 3aKOHOMIPHOCTI Yy
BJIACHMX JIOCATHCHHSAX 1 Hemomikax. Peduekcis B IIbOMy acIieKTI € OCHOBOIO
(hopMyBaHHS BUKOHABCHKO1 1HMBIIYallbHOCTI, 3IaTHOCTI KPUTUYHO OCMUCIIFOBATH HE
JIMILIE Pe3yJIbTaT, aje i caM IMPOLEC MiAITOTOBKA My3UYHOTO TBOPY.

KpiMm Toro, po3BUTOK pedeKCMBHOT 37aTHOCTI y MaHOYTHBOTO BUYWTENS
MY3UYHOTO MUCTELTBA COPUSIE MiABUIICHHIO HOTO MeaaroriyHoi MaiictepHocti. Bona
J03BOJISIE THYYKO aJanTyBaTH HaByalbHI METOAUKM 10 MOTped YUHIB, HIyKaTu
e(eKTUBHI CTpaTerii My3UYHO-TIEIaroriyHoOi B3a€MO/I1i, a TAKOK aHAI13yBaTU BJIACHUM
BIUIMB Ha OCBITHIH mporiec. Takum unHOM, npodeciiina pediiekcis BUKOHy€e (DYHKIIIIO
IHCTPYMEHTY, SKHH 3’€JHy€ MYy3WYHE BUKOHABCTBO, AHANITUYHE MUCIEHHS Ta
MEJaroriydy TBOPYICTh B €IMHY CHUCTEMY LUIICHOT MNPOQEciiHOl IISIBHOCTI.

MaiiOyTHbOMY BUMTENI0 MY3UYHOTO MUCTELTBA Ba)JIMBO PO3YMITH Ta aJeKBAaTHO
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crpuiiMaTu cede, BU3HAYUTH MEPCIEKTUBU CBOI'O CAMOPO3BUTKY, BUKOPHUCTOBYBATH
BJIACHI €MOIIiiHI, JAYXOBHO-MOpajJbHI PE3EPBH, OKPECIUTH M1 cede 3acobu
camoperyJisii ¥ camoBigHOBIeHHS [50, c. 49-60].

®dopmyBanHs mnpodeciiiHoi pediiekcii y MalOyTHIX YYUTENIB MY3UYHOIO
MUCTEITBA 3HAYHOIO MIPOI0 3aJIe)KUTh BiJl MO3MIIii, MEJaroriyHoi MalCTEpPHOCTI Ta
METOJIMYHOTO apCeHaly BUKJI/Aa4ya, SKH CyHIpOBOKY€E CTYACHTIB y MPOIECi iXHBOI
(daxoBoi NArOTOBKU. Bukianau Biairpae He JIMIIE poJib JKEpesa 3HaHb, a i BUKOHY€
byHKIIIO MEHTOpa, (acuiitaTopa Ta MoJepaTropa peQeKCUBHOIO MPOCTOPY, IO
CTBOPIOETHCS Y B3aEMOJIT 3 KO)KHUM CTYJIEHTOM.

OnHMM 13 BaXXJIMBUX ACIIEKTIB € MPHUKIa] 0COOMCTOI pe(IEKCUBHOI MIPAKTUKU
BUKIajadya. MOro 3JaTHICTh BiJKPUTO aHATi3yBaTH BIACHY BHKOHABCHKY,
BHUKJIAJAIbKy Ta JOCTIAHHUIIBKY ISVIBHICTh, JUIMTHCS YCHiXaMH Ta TPYJIHOIIAMHU 3i
CTyJIEHTaMH, crpusie (OpPMYBaHHIO JOBIPJIMBOI aTMochepu, y AKid pedrekcid
COPUIMAEThC K MPUPOJHA 4YacTUHA HpodeciiHoro crtaHoBieHHsS. CTyneHTu
MOYMHAIOTh PO3YMITH, 110 ()aXOBUW PO3BUTOK — 1€ HE MPSAMOJIIHIMHUN Ipouec, a
CKJIaJ[Ha, HEPIJIKO CyIEepewInBa TPAEKTOPIs, Y SIKI BaXXJIMBY POJIb BIAIrpae 31aTHICTh
710 CAaMOCTIOCTEPEKEHHS Ta KOPEKIIii.

MeTonuyHa KOMIETEHTHICTh BHKJIa/J1auya MPOSBISETHCA Y BMIHHI IHTETpyBaTH
pednekcuBHI 3aBAaHHS B HaByaidbHUU mpouec. Lle MoxyTb OyTH croemiaabHO
OpraHi3oBaHl CHUTYyaIlli aHajidy TBOPYUX pPOOIT, CAMOOIIHKH IMCIA MyOIIYHUX
BHUCTYIIIB, OOrOBOPEHHS 1HTEPIPETALIMHUX BapiaHTiB ab0 HaBITh POJIbOBI IrpH, A€
CTYIEHT BHUCTYIIA€ BUMTEJEM, a BHKJIaJad — y4YHEM. YC€ II€ CIpHUSi€ aKTUBHOMY
3aly4eHHIO CTYACHTIB JI0 aHali3y, CMHTE3y Ta OI[IHIOBaHHS BIACHUX i, IO €
OCHOBaMHU pe(JICKCUBHOTO MHUCJICHHSI.

KpiM TOTO, BaKJIMBUM aCTIEKTOM € 3BOPOTHHM 3B’5130K. KOHCTPYKTHBHI, YITKO
apryMEHTOBaH1 [MeJaroriyHi KOMEHTapi, fKl Ja€ BHUKIAAay, MaroTh CIIOHYKaTU
CTYJIEHTa HE J10 MACUBHOI'O MPUUHSTTS KPUTUKH, a 10 OCMHUCIEHHS ii CyTi, aHaJ3y
IOPUYUH BUSBJICHUX HEOJIKIB 1 MOIIYKY IUIAXIB camMOBIOCKOHaNeHHs. OcoOauBo

e()EeKTUBHUM € MOJICJIIOBAHHS CUTYalllid, Y IKUX CTYJEHTY MPONOHYETHCS CAMOCTIMHO
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BU3HAYMUTH, 10 caMme OyJI0 BUKOHAHO B0, IO — NOTpeOy€e MOKpAIEHHS, a TaKOX
SKUM YMHOM 11€ MOXHA pealli3yBaTH Ha MPaKTHIII.

Takum 4ymHOM, BUKIaAad y Tporeci ¢opMmyBaHHSI  pedaeKCUBHOT
KOMITETEHTHOCTI CTYJICHTIB IOCTA€ SIK aKTUBHUU YYacCHUK IEIaroriyHOro Jiajiory,
SKUW CTBOPIOE YMOBH [IJI1 CaMOIN3HAHHA, camopeanizamii Ta mpodeciitHoro
BJIOCKOHAJICHHS MalOyTHBOTO BYMTENS MY3HWYHOTO MUCTEITBA. [HCTpyMeHTajahbHA
KOMIIETEHTHICTb MaHOYTHHOIO BYHUTENS MY3HUYHOIO MHUCTEITBA € CKIIAJHUM
0araTOKOMIIOHEHTHUM YTBOPEHHSIM, SIK€ OXOIUTIOE TEXHIYHY, IHTEpHpeTaIliiiHy,
aHAITUYHY Ta MeJaroriuHy cKiuanosi. [i edexkTuBHE QopMyBaHHS HEMOXKIUBE Oe3
aKTUBHOTO 3aJIy4eHHs npodeciiHol pediiekcii, ska cpuse TIUOIIOMY YCBIIOMIIEHHIO
CTYJCHTOM OCOOJIMBOCTEM BJIACHOI JISJIBHOCTI, JI03BOJISIE aHATI3yBaTH JOCSITHEHHS 1
TPYIHOI, (OPMyBaTH IHIUBIIyaTbHY TPAEKTOPIIO PO3BUTKY SK BUKOHABIIS 1 SIK
nejarora.

[IMogo TexHIYHOi CKJIaJ0BOi, pediIeKcis ae MOXIHMBICTh CTYAECHTY BYACHO
BUSIBJISITH 1 YCBIJIOMJTIOBATH TPY/IHOIIII, 1110 BUHUKAIOTH I11]1 4aC OBOJIOAIHHS TEXHIKOIO
TpU Ha MY3WYHHX I1HCTPYMEHTax. 3aBISKH I[IbOMY MaHOyTHIM BYUTENh 3/JaTCH
aHaJ13yBaTH BJACHI TOMHUJIKH, TTOPIBHIOBATH ajJbTEPHATHBHI I1IXOIU JO BUKOHAHHS,
IIyKaTH Oulbll €(EeKTHBHI CHOCOOM BHUPILIEHHS TEXHIYHMX 3aBlaHb, PO3BUBATU
MOTOpHY TIaM’SiTb, KOOPJMHAIIID PyXIB, a TaK0X CTIMKICTh JO €MOLIHHOro
HaIPY>KEeHHS I11]1 Yac MyOIIYHUX BUCTYIIB.

[aTepniperarniiina ckiaagoBa (OPMYEThCS 3aBASKH 3JaTHOCTI O TIUOOKOTO
€CTETUYHOTO  OCMHUCJIEHHSI MY3MYHOTO TBOPY, HOT0 XYJOXXKHBOTO 00pasy,
CTHUJIICTUYHHUX, )KaHPOBHUX 1 HAIlIOHAJILHUX 0co0MMBOCTel. Pedekcis B iboMy mporieci
J0TIOMarae MaiOyTHbOMY BUMTEITIO HE JIMIIC BiITBOPIOBATH MY3HKY, a i IPOHUKATH B
il 3MICT, pO3yMITH aBTOPCHKHIA 3ayM, IHTEPIPETYBATH HOTO BiJIITOBITHO JI0 BJIACHOTO
XYJIO)KHBOTO OayeHHs, a TaKOX aHali3yBaTH, [K I I1HTEpIpEeTaliiHl pIIIeHHS
CIIPUHUMAIOTHCS Ay IUTOPIETO.

AHaJITHYHA CKJIAJ0Ba TPOSIBISIETHCS y 3JAaTHOCTI OO’ €KTUBHO OIlIHIOBATH
BJIACHY BUKOHABCHKY MiSIbHICTh, OCMHUCITIOBATH CHUJIBHI Ta CJ1a0K1 CTOPOHU MATOTOBKHU

70 BHUKOHAHHS, TOPIBHIOBATH BJIACHUI BUKOHABCHKUU PIBEHb 13 €TAJOHHUMH
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3pa3Kkamu, MPOBOJIUTH CaMOJIIarHOCTUKY MYy3U4YHHUX BMiHb. [IpodeciitHa peduekcis B
[IbOMY aCIIEKTI BUCTYIA€ 3aCOO0M PO3BUTKY AHAIITUYHOTO MUCJICHHS, IKE HEOOX1/1HE
HE JIMIIIE Y BJIACHIM BUKOHABCHKIN MPAKTHUIl, a ¥ y MPOLEC] MeJaroriyHoi B3aeMoii 3
YYHSIMH, 0 MNOTpedye BMIHHS PO3IMI3HATH I1HIUBIAyaJIbHI TPYIHOII JiTEH Ta
JOTIOMOTTH 1M Yy 1X MOJIOJIaHHI.

[Tenaroriyna ckiiagoBa GOPMYETHCS Y TICHOMY B3a€EMO3B’ 13Ky 3 TIOTICPEIHIMHA
OXOIUTIOE 3JIATHICTh MPOEKTYBATH, PEATi30ByBaTH Ta KOPUTYBATH BJIACHY HABUYaJIbHO-
BUXOBHY JISUIbHICTh 3 ypaxyBaHHSM I1HAMBIAyaldbHUX OCOOIUBOCTEW Y4HIB, YMOB
HABUYAJLHOTO CEPENIOBUINA Ta OYIKYBaHMX pe3yibTaTiB. Peduekcis mgo3Bossie
MaiOyTHHOMY BYHMTENI0 MY3HUYHOTO MHUCTEITBAa CBIJOMO OOMpaTH MeaaroriyHi
cTpaTerii, KpUTUYHO OIIHIOBATH iX €()eKTUBHICTh, aJaNTyBaTU HaBYaJIbHI METOIUKU
BIJINOBIJTHO /10 TOTPeO Ta IHTEPECIB YUHIB, (HOPMYyBaTH 1HKIIO3UBHE, MIATPUMYBAJIbHE
Ta PO3BUBAJILHE My3UYHE CEPEIOBHUIIIE.

Takum  4yuHOM, mpodeciiiHa  pedraekciss NPOHU3YeE  BCl  CKIIAJOBI
IHCTPYMEHTAJIbHOT KOMIIETEHTHOCTI, 3a0e3meuyroud ix IiTicHe (YyHKIIIOHYBaHHS,
B3a€MO3B’SI30K 1 JMHAMIYHE BJIOCKOHAJICHHS B YMOBaxX peaJibHOI MeAaroriyHoi
MIPaKTUKH.

Tox mpouec QopmyBanHs npodeciitHoi pedrekcii MailOyTHIX YUHUTEINIB
MY3UYHOTO MHCTEITBA € CKJIAJHUM 1 0aratoacrnekTHUM, OCKUIBKUA BiH OXOIUIIOE HE
JIUIIIE PO3BUTOK CAMOCTIOCTEPEKECHHS, @ 1 OCMUCIIEHHSI BUKOHABCHKO1, MearoriyHoi
Ta KOMYHIKaTUBHOI MisUTbHOCTI. Takuil mporiec Mae OyTH IHTEIPOBAHUM Yy 3MICT
npodeciiiHoi TIATOTOBKH CTYJIEHTIB, 30KpeMa Yy TMPaKTU4YHI KypCH MY3HUYHOTO
BUKOHABCTBA, METOIMKH HABYAHHS, @ TAKOX ME/IarOT1YHy MPAKTHUKY.

3acTocyBaHHS peIEKCUBHUX IOACHHUKIB € OJTHUM 13 HAWT1€BIIIMX IIUISIX1B IS
BJIOCKOHAJICHHS BUKOHABCHKOT MalCTEpHOCTI MalOyTHiX My3ukaHtiB. [ls ¢opma
poOOTH 103BOJIIE€ CTYACHTAM 3alIUCyBaTH CBOI PO3AYMHU MPO BUKOHAHHS, (IKCYBaTH
TPYIHOIIl Ta YCHIXW. PeryinsipHuii NUCBMOBUW aHali3 CHpUA€E CTPYKTYpPYBaHHIO
iXHBOTO JIOCB1/Y, BUSIBICHHIO 3aKOHOMIPHOCTEH, po3p0o0ili 1HIMUBIyaTIbHUX CTPATET1H
JUIST  TIOKpAIleHHS HaBMYOK Ta CaMOCTIHHOMY IUIAaHYBaHHIO — ITOJAJIBIIOTO

podeCitHOro 3pOCTaHHS.
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[Ile oqHUM J1€BUM 1HCTPYMEHTOM € aHali3 BiJICO3AIUCIB BIACHUX BHUCTYIIIB.
[lepernsan Takux 3aUCIB y MOEAHAHHI 3 0OTOBOPEHHSM JI03BOJISIE HE JIMILIE TO0AYUTH
30BHIIIHI aCTMEKTH BWKOHAHHS, a W MOo4YyTH cebe 3 OOKy, 3BEpHYTH yBary Ha
BUPA3HICTb, TEMII, TUHAMIKY, apTUCTU3M. L{e cripusie O11b111 00’ EKTUBHOMY PO3YMIHHIO
CBOIX CHJIBHUX CTOPIH 1 THX €JIEMEHTIB, 5Kl MOTpeOyoTh Kopekuii. Taka mpakThka
0c0o0MBO e(pekTHBHA MPHU POOOTI 3 IHTEPIPETAIIEI0 MYy3UYHUX TBOPIB, aJKE BOHA
JT03BOJISIE€ TOOAYUTH PO3OIKHOCTI MIXK 3 IyMOM 1 peaJIbHUM PE3yJIbTaTOM.

BaxnuBy poib y po3BUTKY pedIECKCHBHOTO MHCIEHHS BIAIrparoTh TPYIOBI
IUCKycii. Y mporieci 00roBopeHHs BIaCHOI BAKOHABCHKOI MPAKTUKHU 31 CTYIEHTaMH Ta
BUKJIaJIayaMy CTBOPIOETHCS TPOCTIP JJsi OOMIHY JyMKamu, 1€, KPUTUUHUX
3ayBOKE€Hb Ta MIATPUMKH. Takuil OOMIH pO3IIMPIOE YSBIEHHS MPO BUKOHABCHKY
TUSIIBHICTB, CTUMYJIIOE JIO aHalli3y PI3HUX TOYOK 30py, (HOpMye TOJIEPAHTHICTH O
KOHCTPYKTUBHOT KPUTHKH Ta 3AaTHICTh JO apryMEHTOBAHOTO CaMO3aXHUCTY
MHUCTEILKUX PIIICHbD.

BaxnuBe 3HaueHHS Mae€ TaKoXK BHKOPUCTaHHS peduiekcii y mpolect
MeJaroriyHoi npakTuky. 11 yac HaBUaHHA y4YHIB y IIKOJ1 YU MUCTELIBKOMY 3aKJIaJil
MalOyTHIN yYUTENIb Ma€ 3MOTY 3aCTOCOBYBATH pedIeKCHUBHI MEXaHI3MU JIJIsl aHAITi3Y
€(EeKTUBHOCTI CBOIX MEAArOTiYHUX pIIIEHb, CIOCTEPEKEHHS 3a PEAKIIEI0 YYHIB,
OLIIHIOBAHHSI TOLIJIbHOCTI BAKOPUCTAHUX METOAIB. Lle 103BoJIsie He Jnile KOpUryBaTu
BUKJIQ/IAlIbKy CTpaTeriio, a i (hopMyBaTH YCB1IOMJICHE CTaBJICHHS J0 BJIACHOT POJIl 5K
nejarora, BUXOBaTeNsl i HACTaBHUKA.

3aranom, dopmyBaHHs npodeciiiHoi pediiekcii BUMarae€ CMCTEMHOI poOOTH,
CHOpSMOBAaHOI Ha PO3BUTOK  CAMOCBIJOMOCTI, KPUTHUYHOTO MHCIEHHS Ta
BIIMOBIAILHOCTI 32 PE3yJIbTAaTU BJIACHOI A1sJIbHOCTI. BOHA HE € CTIOHTAaHHOIO SKICTIO,
a (OpMy€eThCA y TIPOIIEC] CTEIiaTbHO OPTaHi30BaHO1 OCBITHBOI B3aEMO/IIT, /1€ CTYACHT
BHCTYTAa€ HE TTACHBHUM CIIO’KMBa4YeM 3HaHb, a aKTUBHUM Cy0’ €KTOM HaBYaHHS, STKUN
3/1aT€H aHaJ13yBaTH, NIEPEOCMUCIIIOBATH 1 3MIHIOBATH BJIaCHUH NMpodeCciiiHUM HIIsX.

Taxum ynHOM, TIpodeciiina pedIiekcis BUCTYNAE OHUM 13 KITFOYOBUX YNHHUKIB
y npouect (opMyBaHHS THCTPYMEHTAJIbHOT KOMIETEHTHOCTI MallOyTHHOTO BUUTEIS

MY3UYHOT'0O MHCTCITBA. Il S3HAYCHHA IIOJsIra€ HE JIMIIC Y 3I[aTHOCTi CTYyACHTA
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OCMHCIIIOBATH BJIACHY BHUKOHABCHKY JISUIbHICTH, ajl€ ¥ y CTBOPEHHI YMOB s
[IJIECIIPSIMOBAHOTO CaMOPO3BUTKY, KOPEKIli Aifl Ta MPUIHATTS 3BAXKEHUX PIIllICHb
[I0JI0 BJOCKOHAJCHHS K TEXHIUHOI, TaK 1 MeJaroriuHoi CKJIAJOBHX MpOQeciitHOi
niarotoBku. Peduiekcis 103BojIsie 1HTErpyBaTH OTPHMaHI 3HAHHS, BUKOHABCHKHUI
JOCB1Jl Ta TMENaroriyHy MPakTUKy B €IUHY CHUCTEMY, IO 3a0e3nedye LUTICHICTH 1
MTOCJTIIOBHICTH MPOGECIHHOTO 3pOCTaHHS.

Po3BuTOK pedriekCUBHUX yMIHb cIpusie (HOPMYBaHHIO TJIUOIIOTO PO3yMIHHS
MYy3WYHOTO TBOpPY, BMIHHS aHami3yBaTH W IHTEPHpPETYyBaTH XyJOXHIM o00pa3,
BPaxOBYIOUM MOr0 CTUJIICTUYHI OCOOJMBOCTI, KaHPOBY MPUPOIY Ta EMOINHY
HacuyeHicTh. OKpiM IIbOTO, MaWOyTHIM yuuTenbh, 3aBASKUA peduiekcii, 3100yBae
HAaBHYKM €(PEKTUBHOrO IUIAHYBaHHA HABYAJIBHOI'O IMPOLECY, AaJanTalii OCBITHIX
CTparerii a0 I1HAMBIAYyaJbHUX MOTPeO Y4YHIB, a TaKoX 3a0e3MedyeHHs YMOB s
TBOPUYOTO CAMOBHPaKEHHS KOKHOTO 3/100yBaya OCBITH.

[IpodeciitHa pediiekcis € HEeBiI’€MHUM KOMIIOHEHTOM CY4YacHOI MHCTEIbKOI
OCBITH, OCKIJIbKU JO3BOJISIE CTYJEHTY HE IPOCTO 3acCBOIOBAaTH (paxoBl 3HAHHS, a U
MEPETBOPIOBATH iX HA IHCTPYMEHT OCMHCIIEHOTO Ta BIJINOBIIAIBHOIO NpodeciitHOro
caMoCTBep>keHHA. BonHa 3a0e3mnedye BHYTpPIIIHIO MOTHBAIIID 1O TOCTIHHOTO
BJIOCKOHAJICHHS, TOTOBHICTh /10 HAaBUYaHHS MPOTITOM YCHOTO JKUTTS, KPUTHUYHE
MEPEOCMHUCIIEHHS BIJIACHOTO JIOCBIAY Ta €(QEKTHUBHY B3a€EMOJII0 B OCBITHHOMY
CepEeIOBHIII.

OTxe, ninecnpsiMmoBaHe (popMyBaHHs pe(IIEKCUBHOT KOMIIETEHTHOCTI B CHCTEMI
($axoBoi MIATOTOBKM MaMOyTHIX YYHTENIB MY3HYHOTO MUCTEITBA € BaXKIUBOIO
Me/IaroriyHol0  3ajavelo. 1i  peanisallis CTBOPIOE YMOBH JUISl  IiATOTOBKH
KOHKYPEHTOCIPOMOXKHHX, TBOPUYUX, BIAMOBIAATBHUX 1 MpodeciitHo 3pinux (axiBIiB,
3MaTHUX 710 e(eKTHBHOI camopeanizaiii B yMOBaX Cy4acHO! KyJbTYpPHO-OCBITHBOI

TIHACHOCTI.
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SECTION 4. THEORY AND TEACHING METHODS

10.46299/1SG.2025.MONO.PED.2.4.1

4.1 ExcnnepuMeHTAILHA NepeBipKa epeKTUBHOCTI MeJarorivHux yMoB peaJtizamii
Mo/1eJIi MIATOTOBKH CTYAEHTIB 10 310poB’s130epirawyoi aisiabHocti B 33CO

VY cydacHHX yMOBax, KOJH 3J0POB’Sl MOJIOJOTO TMOKOJIHHS 3HAYHOI MipOI0
3aNeXUTh BiJl YMOB HaBYaHHA Ta BUXOBaHHsA, mpoOiema ¢GopMyBaHHS TOTOBHOCTI
MaiOyTHIX TIearoriB A0 3IIHCHEHHS 3J0pOoB’sA30epirarodoi MisUTbHOCTI B IIKOJII
HaOyBae 0co0auBOI akTyanbHOCTI. CydyacHa miKkoyia moTpedye BUUTENIB, SIKI HE JIUIIIE
BOJIOJIIIOTh TEOPETHUHUMM 3HAHHSIMHU, alie ¥ 37aTHI €(PEKTUBHO BIPOBAKYBATH
3JI0pOB’s130epiraroyi TEXHOJIOTIi B OCBITHIM MpoIiec.

3B’S30K 13 BOKJIMBUMH HAayKOBUMH Ta TPAKTUYHUMH 3aBIAHHSIMU: HAYKOBULL
acnekm - JIOCIIJKCHHS TEIaroriYHuX yYMOB, K1 CHPHSAIOTh e(EKTUBHINA MiATOTOBII
CTYJCHTIB 10 3JIMCHEHHS 3J0pOB’A30epirarouoi AiSILHOCTI, po3poOka MoAeni
dhopmyBaHHS TOTOBHOCTI MaiOyTHIX MeJIaroriB hi (o BIPOBAKECHHS
3JI0pOB’A30€piralouux TEXHOJOTIH Yy IIKOJi, BU3HAYCHHS KPUTEPIiB Ta MOKA3HHUKIB
e()EeKTUBHOCTI TEJAaroriyHuX YMOB peaiizailii JaHOi MO, npaKmuuHuil acnekm -
BIIPOBAHKEHHS 3/I0POB’SI30€piratounx TEXHOJIOT1M Y HaBYAJIbHUM MPOIIEC MIKUT Yepes
MIATOTOBKY KBadi()IKOBaHMX IMEJAroriB, MIABULIECHHS PIBHSA 3J0pPOB’S Y4YHIB 3a
paxyHOK e(peKTUBHOI OpraHizalii 310poB’a30epiraroyuoi JisJIbHOCTI B IIKOJI1, pO3pO0OKa
METOJIUYHUX PEKOMEHAAITIN I BUKJIaa4qiB 3aKJI1a 1B BUIIIOI OCBITH IIOJIO MiATOTOBKH
CTYJACHTIB JI0 3[IIMCHEHHS 3I0POB’A30€epirarovoi AisIbHOCTI.

JlocmimKkeHHsT 3IHCHIOBAIOCS B MeXaxX HayKOBO-AOCTiAHOI poOoTu kadempu
Teopli Ta METOAUKU (13UYHOT KyIbTypH YepHIBEIIbKOTO HAI[IOHAILHOTO YHIBEPCUTETY
iMmeH1 IOpis @DenpkoBuya 3a TeMoro «DopmyBaHHS MpoQeciiHOl MIATOTOBKU
MalOyTHIX yuuTeniB (i3UYHOT KyJIbTYpPH B YMOBax TpaHc(opmailii CUCTEMH OCBITH
(20242028 pp.).

[Ipobnema mMIATOTOBKM CTYJAEHTIB J0 3M1MCHEHHS 370pOB’sa30epirarouoi
TISUTBHOCTI B IIKOJII 3HAWIIIA CBOE BIAOOpPaKEHHS y YHCICHHUX HAyKOBHUX

JTOCIIKEHHAX Ta myOmikamisx. OcTaHHi poOOTH MPUCBSUEHI pO3poOLl MOJENeH,
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METOJMK Ta IMEJaroriyHuX yMOB, SIKI CIPHUSIOTh €(PEKTHUBHIM MIATOTOBII MalOyTHIX
neJaroriB 0 BIPOBA/KEHHS 3J0pOB’S30€pirarounx TEXHOJOTIM Yy HaBYaIbHUN
mporec.

OcCHOBHI HampsiMU JIOCHIIPKEHb - mMeopemudHi OCHO8U 300p08 ‘a30epieaioyoi
OisbHOCmi: TOCIIHKCHHS, MIPUCBSIYCHI BU3HAYCHHIO TOHATTS «30pOB’s30epiraioua
TISUTBHICTB» Ta 11 Micisl B OcBiTHbOMY Tpouieci (pobotu B. B. Kpemens, O. B.
CyxommuHcbkoi, [. M. CuznopeHka), aHaili3 MeAaroriyHuX yMOB, HEOOXIJTHMX IS
(dhopMyBaHHS TOTOBHOCTI CTYJICHTIB JI0 3/IICHEHHS 3J0POB’I30€piraroyvoi JisTbHOCTI
(myOmikamii O. M. I'ymentok, T. I. JINTBUHEHKO); MoOdeni ma memoouKku nio2omoexu
cmyoenmig:  po3poOKa  Mojelied  MIATOTOBKM  MaMOyTHIX  TeAaroriB  Jo
310pOB’A30€epirarouoi AisUIbHOCTI, $KI BPaxXxOBYIOTh I1HJIWBIyalbHI MOTPEOH Ta
ocoOnMBOCTI HaBuainbHOro mpouecy (mocmimxenus JI. M. Ilerpenko, C. B.
KoBasibuyk), BUKOPUCTAHHS 1HTEPAKTUBHUX METOJIB HABYAHHS, TAKUX SIK TPEHIHTH,
MaicTep-Kiacu, IMPOEKTHAa MISUIbHICTh, M1 (OpPMYBaHHS 30pOB’A30€pIrarounx
KoMmrieTeHii cryaentiB  (podotu O. B. J[lenucenko, M. O. CupopeHko);
eKCnepuMenmanbHa nepegipka epexmueHocmi neoacociyHux ymog: IOCHIIKECHHS,
CIpsIMOBaHI Ha OIIIHKY €(EeKTUBHOCTI PI3HUX IMENAroriyHUX YMOB Yy TMIATOTOBIII
CTYJIEHTIB A0 3740poB’s30epiratouoi AissibHOCTI (myOmikamii T. M. Kpapuyk, II. 1.
IlerpoBa), BUBUEHHS BIUIMBY 3/I0pPOB’A30€pIratounx TEXHOJOTH Ha (DI3UYHE, ICUXIUHE
Ta colfianbHe 370poB’s yuHiB (podotu I'. B. be3sepxunoi, E. C. BiibukoBCHKOTO).

TakuMm YMHOM, OCTaHHI JOCIIJKEHHS Ta MyOJiKalli CBIIYaTh MPO BAKIMUBICTH 1
aKTyaJIbHICTh MPOOJIEMHU MIATOTOBKU CTYJEHTIB JI0 3A1MCHEHHS 30pOB’130epirarovoi
TISJIBHOCTI B IIKOMI, a TaKOX IPO HEOOXITHICTh TMOJAJBIIOIO PO3BUTKY IIHOTO
HaIpsiMy B II€AaroriuyHii HayIl.

Memow  OdocniddicenHss € eKCIEpUMEHTaJbHA TepeBipka e(PEeKTUBHOCTI
MeJaroriyHuX yMOB peaiizaiii Mojell MIATOTOBKH CTYJEHTIB A0 3J1HMCHEHHS
3110poB’a30epiratouoi AisuibHOCTI B 33CO, cipsiMoBaHoi Ha (OpMyBaHHS HEOOX1THUX
3HaHb, YMiIHb Ta HABUYOK y MaOyTHIX TMeaaroriB s €peKTUBHOTO BIPOBAKEHHS
310pOB’A30epiralourx TEXHOJOT1H y OCBITHIH mpotiec. Ls MeTa nependaydae: po3pooKy

Ta BIPOBAKEHHS MOJIEN MATOTOBKU CTYJEHTIB, BU3HAUEHHS TEIaroriuHuX YMOB,
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eKCIIEPUMEHTAJIbHY TIepeBIpKY e(PEeKTHUBHOCTI, PO3pOOKYy pekoMmeHpaalii. Takum
YUHOM, METa JOCIIPKEHHSI MOJISITae y CTBOPEHHI €PEKTUBHOI CUCTEMHU MiJATOTOBKU
MalOyTHIX TeJaroriB 10 3AIMCHEHHS 310pOB’s30epirarodoi MisUTBHOCTI, IO
CIPUATUME TOKPAILIEHHIO SIKOCTI OCBITH Ta 3JI0POB’s YUHIB.

[Ipo6nema hopmyBaHHSI TOTOBHOCTI MailOyTHIX yuuTediB (i3UYHOI KYJIBTYPH 10
3IACHEHHS 3/10pOB’A30epiraouoi JisSIbHOCTI € BaXKJIMBOIO COIIATbHO-TIEAArOriYHO0
1po6seMoro. Ii BUpilIeHHsS CTOCYEThCS aKTyalbHUX MUTAaHb CYCIIILCTBA Ta OCBITH,
OCKUIBKHM B Cy4aCHUX YMOBaxX 0COOJMBOTO 3HAaYCHHsI HAOyBaIOTh MUTAHHS 3MIIIHEHHS
3JI0pOB’s YUHIB Ta (OPMYBaHHS B HUX OpI€HTAallli Ha 310pOBHii criociO KUTTs. OTHUM
13 MOXJIMBUX UIUISIXIB BUPIMIECHHS Ii€1 MpoOiieMH € po3poOKa Ta BIPOBAKEHHS
CUCTEMHU IMIATOTOBKM MAaHOYTHIX Y4YMTENiB (I3UYHOI KyJIbTYpH 1O 3A1HMCHEHHS
3I0pOB’A30epiralouoi JisUIbHOCTI SIK  CKJIAJ0BOi YacCTHMHHM iXHBOI MpodeciitHOoi
M1ITOTOBKH J10 POOOTH B LIKOJII.

SIk mokaszano MpOBEACHE IOCTIKEHHS, 30KpeMa Ha KOHCTAaTyIO4YoOMY eTari
EKCIIEPUMEHTY, pEaJIbHUN pPIBEHb TOTOBHOCTI MaMOyTHIX TmenaroriB (Gi3U4HOi
KyJbTYpU A0 3I1MCHEHHS 370pOB’s30€pirarodoi JISJIBHOCTI B IIKOJI HE BIANOBIAAE
MOBHICTIO BHMOTraM Cy4YaCHOTO COI[I&JIbHOTO 3aMOBJICHHA. YMOBHU CY4YacCHOTO
OCBITHBOTO TIPOIIECY B IIKOJaX Taki, 110 PO3yMOBE, MCUXOEMOILIMHE Ta HEPBOBE
HAaBAHTAKEHHA HA YYHIB MIOCTIMHO 3pOCTAaE, TOMI SIK KOMIIEHCAI[Is IUX HABAHTAKEHD 32
paxyHOK 30anaHcoBaHOi (PI3UYHOT aKTHUBHOCTI 3aJIMINAETHCS HENOCTaTHHOK. Came
TOMY pONb BYUTeNs (I3UYHOT KyJIbTYpH CTa€ HAA3BUYANHO BaXJIUBOIO JIJIS
3abe3reueHHs ¢()eKTUBHOTO HaBYAHHS JIITeH 0€3 IIKOaU ISl IXHBOTO 3JI0POB’Sl.

310poB’a30epiraroya MisuTbHICTh MeAarora (pi3uuHo1 KyJbTypH B PpOOOTI 3 YUHSIMHU
IITKOJIM BUMAarae rpyHTOBHOI MIATOTOBKU. be3nepedHo, mounHat ii Ciij e Ha eTari
HaBUaHHS CTYJEHTIB Yy 3akiaji BUINOi ocBiTH. [Iporec mpodeciiinoi memaroriyHoi
MIJTOTOBKM Ma€ OyTH OpraHi3OBaHUN TaKUM YMHOM, 1100 3a0€3MEYUTH HE JIUIIE
3HAHHS CTYJIEHTaMM PI3HUX aCMEKTIB 3JJ0pOB’130epeKeHHS YUHIB, a U (popMyBaHHS B
HUX  3JaTHOCTI  JO  CaMOCTIHHOTO  TPOEKTyBaHHS Ta  BIPOBAKCHHS
310poB’a30epiraouoi GyHKUii (Pi3uyHOi KyJbTypu B poOOTi 31 mkodspamu. Lle

nependavae po3BUTOK MEBHUX MPOPECiiiHMX 1 0COOMCTICHUX SKOCTEH MailOyTHHOTO
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nefgarora (i3UYHOI KYJIbTYpPH, SKI B CYKYHHOCTI XapaKTEPHU3YIOTbCS MOHSATTAM
«rOoTOBHICTHY. [IpoBeaeHe nociiKeHHs 0yJI0 MPUCBSYEHE BUBYCHHIO MEAaroriyHux
YMOB, SIKI CHOpUSIIOTH (OPMYBaHHIO y MalOyTHIX yduTeniB (i3UUHOI KyJIbTypU
TOTOBHOCTI JIO 3/I1MICHEHHS 3/I0pOB’sI30€peKEHHSI YUHIB Yy IIKOJII.

3mopoB's30epirarody OCBITY CIIJ PO3YMITH SIK TapajelibHe BHUPIMICHHS JIBOX
HAWBaXUIMBIIINX 3aBJaHb - 30€peKEHHS 30pOB'S HIKOJAPIB Ta 3a0e3MeyeHHs iX
YCHIIIHOCTI 3 YCiX HaBUaJIbHUX MpeaMeTiB. [IpoBiaHa posik IbOMY HaJEKUTh (H13UYHOT
KyJbTypi. 3 0IHOTO OOKYy, BOHA € CHJIBHUM 3aCO0OM 3MIIIHEHHS 37I0pOB'Sl y4HIB. 3
iHImoro OoKy, (I3M4HA KyJbTypa Hece y €001 MOMIMBOCTI CTUMYJIIOBAHHSA
NEPLENTUBHUX, MHEMIYHUX Ta IHTEJIEKTYaJbHUX MPOIECIB, MIABUIIEHHS PO3yMOBOI
Mpane3JaTHOCTI, 110 MO3UTUBHO BIJIMBA€E HA YCIHIIIHICTh HIKOJIAPIB 3 YCIX MPEIMETIB
BIIMOBITHO JIO IMIKUIBHUX MPOTPaM.

B pesysnbrati aHanizy HayKoOBOi JITEPATypu KOHKPETU30BAaHO HAYKOBE YSBIICHHS
PO TOHATTS «310poB's30epiraroya AisbHICTE». CyTh KOHKpETH3alli MOJAraEe B
OOTpYHTYBaHHI MpPH3HAYCHHs 370pOB'A30epirarodoi JisIbHOCTI BUMTENS (B13MIHOL
KyJabTypu Ta i1 QyHkuii. Ilpu3HayeHHs 310poB’A30epirarouoi AisUIbHOCTI BUUTEIS
(G13UYHOI KyJIBTYpHU TIOJIATAE Y 3MIIIHEHHS Ta BUXOBAaHHA 3/0pOB'sl yuHIB. DyHKIIIS
310pOB’A30€epiralouoi  IsUIBHOCTI  BUMTEN (I3UYHOI  KYJbTYpH TMOJSTaeE Yy
3a0e3Me4YeHH] yMOB Jig 30€peKEeHHsI 3/I0pOB’S YUYHIB MPOTATOM YCHOIO MEPIOIY
HaBYaHHS B IIIKOJI1, a TAKOX Yy (pOpMyBaHH1 B HUX 3HAHb, YMIHb 1 HABUYOK, HEOOX1THUX
JUTS OpraHi3allii Ta BeIeHHS 37J0POBOTO CIOCOO0Y KUTTsA. BUnTens MOBUHEH HAaBUUTU
IIKOJISIPIB CAMOCTIMHO BUKOPUCTOBYBATH 111 3HAHHS B TIOBCSK/ICHHOMY KUTTI.

['otoBHICTh BuuTeNs (PI3UUHOT KYJIBTYpPH 10 3A1MCHEHHS 370pOB’s130epiraroyoi
TUSITBHOCT1 € CKJIaJHOI0, 0araTOpiBHEBOIO 1HTEIPATHBHOIO SIKICTIO OCOOMCTOCTI, sIKa
CHpsIMOBaHa Ha 30€pexEeHHs Ta PO3BUTOK 3/10pOB’s, @ TAKOK Ha BUXOBAHHS 37I0POBOT0
croco0y >KUTTS cepell YYaCHUKIB OCBITHBOIO mpoluecy. Ll roroBHicTh (hopMyeThCs
MiJ] Yac HABYaHHS Yy 3aKjajl BHILOI OCBITHM Ta pPealli3yeTbCsl 4Yepe3 BKIIIOUEHHS
MalOyTHIX TeJaroriB y 310poB’s30epiraiouy isibHICTE. Mojens (GopMyBaHHS
FOTOBHOCTI MalOYTHIX BYHWTEJIB 10 3AIMCHEHHS 3J0pOB’A30€pEeKEHHS Yy IIKOJI

BKJIFOYA€ B3a€EMOIIOB’s3aH1 KOMIOHEHTH: (Pi3uyHui (piBeHHb (HI3UYHOTO 3I0POB’S Ta
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($13UYHOT TIATOTOBJICHOCT1); KOTHITUBHUM (TEOPETUYHI 3HAHHS MPO 3J0pPOB’S Ta
3I0pOB’SI30€pEIKEHHS); MOTHUBAIlIMHUM (TMoTpebda y 30epekeHHl 3J0poB’S Ta
OpI€EHTAIlIST HA 3J0POBHM CTOCIO KUTTS); peICKCUBHUNA (3MAaTHICTh IO aHAII3y Ta
OITIHKM BJIACHUX JiH); TpaKTUYHHUI (BMIHHS 3aCTOCOBYBATH 3HAHHS Ha MPAKTHII).

MotuBamiifHuii KOMIOHEHT Biirpa€ MpoBiAHY POJib, OCKUTBKH CaMe BiH CTBOPIOE
nepeyMoBH Jisl JOPMYBaHHS Ta PO3BUTKY BCIX 1HIITMX KOMITOHEHTIB TOTOBHOCTI.

®13UYHUN KOMIIOHEHT € 0a30BHM 1 HEBIJ'EMHUM came JJIA BUMTENS (Pi3HUUHOI
KyJabTypu, mpodeciiHa AiSUTHHICTh SIKOTO TMepeadadae HE JUIIe HeOoOXiTHICTh
BOJIOJIIHHA OpPTraHiYHUM 1 (pi310JIOTIYHUM 370POB’SIM, & i BUKOPUCTAHHS BJIACHOTO
3I0pOB’Sl K OCOOJIMBOTO MENAroriyHoro IHCTPYMEHTY. 3a JONOMOTOI0 I[bOTO
IHCTPYMEHTY BUMTENb (POPMYy€ B YUHIB HAOYHI YSABJIEHHSA NPO LIHHICTH 3/10POB’S,
JEMOHCTPYIOUYH HOTO BaXKJIUBICTh Ta 3HAYCHHSI.

CyTHICTh MOTHBAIIIHHOTO KOMIIOHEHTA ToJiArae y (popMmyBaHH1 y MailOyTHBHOTO
BUMTENS (DI3UYHOI KyJNbTYpH MNOTPEOM y BHUXOBAHHI, MIATPUMII Ta 30€perKeHHI
3JI0pOB’S YUHIB, a TAKOX y OpIEHTAII] YUHIB Ha 3JOPOBUH cIIOCIO UTTS. [[xepenamu
(dhopMyBaHHS 11i€l MOTPEOU € IIHHOCTI 3I0POB’Sl Ta 3J0POBOI0 CIOCOOY >KUTTS, SK1
JIeKaTh B OCHOBI JISTTHOCTI BUUTEINS 3 BAXOBAHHS 3/I0POB’Sl YUHIB Yepe3 3/11HCHEHHS
310poB’a30epiraouoi  AisabHOCTI. LI miHHOCTI HaOyBawTh (OPMHU MOTHBY JAO
3I1MCHEHHS TaKOl AISTIBHOCTI.

KoruiTuBHMII KOMIIOHEHT BKJIIOYAE€ TEOPETUKO-METOJIOIOTIYHI 3HAHHS 0a30BUX
MOHSTH Ta TEPMIHIB (TaKUX SIK 310POB’sl, 3IOPOBUIA CIIOCIO YKUTTSI TOIIO); KOHIIEMIII1 Ta
X0 JI0 BUXOBAHHS 3J0pPOB’s Ta OpIEHTAIlll YYHIB Ha 3J0POBHH CIOCIO KUTTS,
MeJaroriydi TEXHOJIOTII, CIPSMOBAaHI Ha TOKpAIIeHHS Ta 30€pEeKEeHHS 3J0POB’S;
3HAHHS y Tany3i (I3UYHOI KYJbTYPH, TEOpli Ta METOAUKHU (PI3UYHOTrO BUXOBAHHS, a
TaKOX 1HILI 3HAHHS, MIOB’sA3aHi 3 ISIBHICTIO BUUTENS (P13UUHOI KYJIBTYpH.

3MiCT TIPaKTHYHOTO KOMITOHEHTAa TOTOBHOCTI BKJIIOYAE CYKYIHICTh HACTYITHUX
YMiHb: BMIHHS OIIIHIOBaTH 3J0pOB's30epirarouy e(OEeKTUBHICTh (Pi3KYIbTYpPHO-
03710pOBYOi pOOOTH, HABYAIHHOTO HABAHTAKECHHS, PEKUMY IHS MIKOJSPIB 1 T.1I.;
BMiHHS ()OpMyBaTH NOTPeOy YUHIB Y 3J0POBOMY CIIOCOO1 JKHUTTSI; BMIHHSI CTBOPIOBATH

COPUATIMBUIN TICUXOJOTIYHUIA KIIIMAT y HaBYaJIbHO-BUXOBHOMY IIpOLIECI; BMIHHS
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palllOHAJIBHO - Y KOHTEKCTI 3/I0pOB'I30€pEKeHHS - BHKOPHUCTOBYBATH 3aco0u Ta hopMu
(13UYHOTO BHMXOBAHHS; BMIHHS IpOINAaryBaTH 3J0POBUM CIIOCIO KUTTS;, BMIHHS
3MidCHIOBaTH AU(epeHIiiioBaHmid Ta 1HAUBIAYaIbHUHN MAX0AU Y Tiporeci Pi3uaHOro
BUXOBAHHS IIKOJIAPIB; BMIHHS 31HCHIOBATH IICUXOJIOTONEAaror Yy MATPUMKY YUHIB
y TpoIeci BUXOBAHHS 37I0POB'Sl; BMIHHS CAMOCTIHHO pO3pOOJISTH Ta 3aCTOCOBYBATH
pOrpaMu Yu OKpeMi KOMIOHEHTH MpOorpaM YIAOCKOHAJICHHS (pi3MYHOTO BUXOBAaHHS
IIKOJISIPIB.

3MmicT pedIeKCUBHOTO KOMIIOHEHTa TOTOBHOCTI MallOyTHHOTO BUMUTENS (13MUHOT
KyJbTYpU J10 3I1MCHEHHS 3JI0pOB'SI30€pirarodoi MissIbHOCTI YTBOPIOIOTH I[IHHOCTI,
byHKIISIMU SKUX € (YHKIIST CTBOPEHHSI 00pasy, €ckizy MalOyTHHOTO Ta (PyHKIIif-
OLIIHKU, 3J1MCHEHHS SIKOI HEeMOXJIuBe Oe3 pedekcii, SK HaWBa)KIMBILIOI SKOCTI
perynsiii, BHOOpPY Ta OIIIHKH IIearoriyHuX di 3 e(QEeKTHUBHOTO 3/1HCHEHHS.
310pOB'A30€epiraroyoi AisIbHOCTI B OCBITHROMY MPOLIEC] IIIKOJIH.

Opranizaiiito ocBiTHboro mpoiecy y 3BO, crpsiMoBaHOTO Ha MiATOTOBKY
MalOyTHIX y4uTeniB (Hi3UYHOL KyJIbTYPH J0 31HCHEHHS 370POB’ I30€pEKEHHS YUHIB,
JOIIIbHO OyJyBaTh Ha OCHOBI MOJENi, po3poOsieHoi y gociiikeHHi. Lls moxaensb
nepeadavyae J1arHOCTUKY ITOTOYHOTO PIBHSA TOTOBHOCTI MaMOYTHIX II€aroriB o0
peanizauii 340poB’s30epirarouoi OCBITU Ta PO3POOKY CHUCTEMHU 3aXOAiB Ui
MIJIBUIICHHS I[1€1 TOTOBHOCTI JO PiBHS, IO BIJAMOBIAA€E CY4YaCHUM COIllaJbHUM
BHMOTaM. 3ax0/JI¥ BKJIIOYAOTh TaKi HAIPSIMH: OPIEHTAIIS CTYJICHTIB Ha OCOOJHMBOCTI
3I0pOB’S30€pEKEHHA  LIKOJSApIB  3aco0aMu  (PI3MYHOT  KyJbTYpH; peanizauis
MDKIIPEAMETHUX ~ 3B’S3KiB, CIPSMOBAHWX Ha PO3KPHUTTS PI3HUX  AaCIEKTIB
3JI0pOB’I30€pEKEeHHS; 3a0€3MeUEHHs y4acTi CTYJEHTIB y OpraHizailii Ta IpoBeIeHH1
(h13KyJIbTYPHO-030POBUYMX 3aXO01B 3/I0POB’A30€piraroyoro Xapakrepy y mkojax.

Peanizanis po3pobienoi moneni ¢popMyBaHHS TOTOBHOCTI MaOyTHIX yUMTEINIB
(GI13UYHOI KYJIBTYpH 10 3[0pOB’A30€pexKEeHHsI WIKOJSAPIB BUSBUIIACS YCIHIIIHOK Ta
MIITBEpAWSIa TPUNYIICHHS, BHUCIOBJIEHI B TINOTE31 JOCIDKEHHSA. Y X0l
(OpMYBAJILHOTO E€KCIIEpUMEHTY Oysio 3adiKCOBaHO 3HA4YHE 3pPOCTAaHHSA PIBHIB
BIJINOBIJIHUX KOMIIOHEHTIB TOTOBHOCTI Yy CTYJIEHTIB €KCllepuMeHTalIbHOI Tpynu EI'1,

ne Oyna peanizoBaHa TPUKOMIIOHEHTHa MoJieidb ¢GopMyBaHHs roToBHOCTI. L1
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NOKa3HUKW OyiM 3HA4YHO BUIIMMHU, HDK Yy Tpyni EI2, ne BukopucToBYBajacs
JBOKOMITOHEHTHA Mojielb. OTXKe, TPUKOMIIOHEHTHA MOJIeNb (POPMYBaHHS TOTOBHOCTI
MalOyTHIX y4yuTeniB (i3UYHOI KyJIbTypU [0 3AIHCHEHHS 300pOB’sI30epirarodoi
JUSITBHOCTI B IIKOJI1 € OUTbII e()eKTUBHOO. MaTeMaTHKO-CTaTUCTUYHA 00po0Ka TaHUX
MiATBEpIUIa JOCTOBIPHICTh OTPUMAHUX PE3YyJIbTaTIB, 1[0 CBITYUTH MPO €(hEKTUBHICTD
PO3pOOICHUX IMiIXO/TIB.

B pesynbrari excrnepuMeHTanbHOi poOOTH OyJi0 BCTAHOBIIEHO, IIO MPOIIEC
¢dbopMyBaHHSI TOTOBHOCTI MalOyTHHOTO BUUTENs (PI3UYHOI KYJIBTYPH A0 3I1ACHEHHS
3JI0pOB’A30€epiraouoi JisNIbHOCTI cTa€ €(MEKTUBHUM 32 YMOBHU JOTPUMAHHS TaKUX
MEJaroriyHuX  yMOB:  yiliCHe  GKNIOYEHHA  MAuOymHb020  @uumensi 'y
310pOB’A30€epiraouy AiSUIBHICTE HA OCOOMCTOMY Ta NpoQeciiHOMY pIBHSAX 4epes
IHTErpaiil0  BCIX  KOMIIOHEHTIB  TOTOBHOCTI  ((h13UYHOrO,  KOTHITHBHOTO,
MOTHBAIIITHOTO, PEIIEKCUBHOTO Ta MPAKTUYHOTO); 30a2aieHHst IHhopMayiino2o nois
MalOyTHROTO BYHUTENS IIUIIXOM CTBOPEHHS CHCTEMH B3a€MOIIOB’S3aHUX Ta
B32€EMOJIONOBHIOIOUHMX MPOQUILHUX AUCIMIUIIH, CHEHIaIbHUX KypCiB Ha BHUOIp Ta
MEJAroriyHoi MPakTUKH, K1 € OpraHi3alliiiHOI0 OCHOBOIO ()OPMYBAaHHS TOTOBHOCTI;
MOOeN08aHHsL 300p08 130epicatowoi disibHocmi BUATENS (PI3UUHOI KYJIbTYpH udepes
B3a€EMOJII}0 BCIX KOMIIOHEHTIB TOTOBHOCTI, 1110 3a0e3Mevuye KOMIUIEKCHUM TIIXif S0
M1JITOTOBKA MailOyTHIX MeIaroris.

Cnijg 3a3HayuTH, IO HE BCI MOCTaBJIeHI 3aBAaHHS OYyJIM BUpIIICHI OJHAKOBO
rIMOOKO Ta IpyHTOBHO. OHAK MPOBEACHE MOCTIKCHHS BUSBUIIO KIFOYOBI aCIEKTH
npoOJeMaTUKKU, TOB’SI3aHOI 3 OOpaHUM HANpPsIMKOM pOOOTH, SIKI TMOTPEOYIOThH
MOJAJBIIOTO  BUBYEHHS. llepcrieKTUBM  TOMANBIIMX  JOCHIHKEHb:  TIMOIIe
JTOCITIIKEHHS Mpo0sieM (HOpMYBaHHS KOKHOTO 3 BUJIICHUX KOMITIOHEHTIB TOTOBHOCTI
(¢13u4HOTO, KOTHITUBHOTO, MOTHUBAIITHOTO, PEQIEKCUBHOTO Ta TMPAKTUIHOTO)
OKpEMO, po3po0Ka HOBUX METOAMK Ta MIJXOAIB J0 MiATOTOBKH MalOyTHIX BUHUTEIB
(G13UYHOI KyJIBTYpH, SIKI BpaXOBYIOTh Cy4aCHI BUKIUKHU y cepi 310pOB’sI30epeKeHHs,
BUBYCHHS BIUIMBY I1HHOBAI[IMHUX TEXHOJOTIA Ha e(QEeKTUBHICTh (HOPMYyBaHHS

TOTOBHOCTI JI0 3/I0POB’s130€pirarodoi MisuIbHOCTI.
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TakuMm 4WMHOM, pe3yJbTaTU JOCHIJKEHHS BIAKPUBAIOTh HOBI MOKJIMBOCTI IS
MOJIAJILIIIOTO PO3BUTKY TEMU Ta BJOCKOHAJIECHHS MIATOTOBKYA MailOyTHIX MEAaroriB 10
3IIACHEHHS 37I0POB’A30€pirarodoi AisUTbHOCTI B IIKOJI.

Bucnosku ma nepcnekmueu nooanvuiux 0ocniodicenb. Hamu BUIIIEHO Taki
neAaroriyHi yMoOBH, sIKI € €(QEeKTUBHUMHU MpH (HOpMyBaHHI TOTOBHOCTI MalOyTHIX
yuauTediB (i3UUHOT KyJIbTypHU JI0 370pOB’A30epirarodoi AiSUIBHOCTI y MeJarorivyHii
MPaKTUIl TIKOJIU: OOOB’SI3KOBUM OOJIK 3HAaHB 1 yMiHb, OTPUMAHHMX JI0 BHBYCHHS
MATaHb 3JI0POB’sl, 3A0POB’I30EPEKEHHS Ta 37JOPOBOTO CIOCOOY JKUTTS MIKOJSAPIB, 1X
aKTHBI3AIllg Ta aKTyadi3amis 3a JOMOMOIOK JIIarHOCTUYHUX Ta JOCHIJTHHUIIBKUX
3aBlaHb; po3poOKa 3MICTy CIEIKYpCy Ha IHTErPOBaHIM OCHOBI 3 MOCHJICHHSM
MICUXOJIOTIYHOI Ta 370pOB’sA30epirarodyoi OOIPYHTOBAHOCTI MEJAroriyHUX 3HAHb;
noOyIoBa TMpoIeCy BUKJIAJaHHS Ha MPOOJIEMHIN OCHOBI; BUKOPHUCTAHHS aKTHUBHHUX
METO/IB MPOBEACHHS 3aHITh; MOJEIIOBAHHS Y MpPOLIEC HAaBYaHHS 3MICTY TBOPYOI,
JTOCIITHULBKOI JISTIbHOCTI BUMTENS (PI3MUHOI KyJIbTYPH; YCKIAIHEHHS 3aBAaHb Bij
poOOTH 3a 3pa3KoM JO TBOPYOi poOOTHM mpu (GOopMyBaHHI MPAKTUUYHUX YMIHB;
BUKOPUCTAHHS HAOYHUX  METOJIB HaBYaHHS: JEMOHCTpallli  BiJIEO3aIuUCIB
IHTETPOBAHHUX 3aHATh, CXEM, MOJICJICH; aKTyaJIi3allisi TBOPYOro JIOCBIAY CTYACHTIB, IO
CTUMYJIIOE PO3BUTOK MOTHUBALIHOI c(epu, LIHHICHUX OpI€HTaLll OCOOUCTOCTI.
TakuM 4YWHOM, BHCYHyTa HaMmH TinoTe3a miaTBepauiacsa. OCHOBHI 3aBJaHHS
JOCITIDKCHHS BUPIIIICHO.

BcranosinieHo, 1mo epekTUBHa MIArOTOBKAa CTYJEHTIB JI0 310pOB’sA30epiraoyoi
TISTBHOCTI  MOTpeOy€e  KOMIUIEKCHOTO —MIAXOAY, SIKMA BKIIOYAE TEOPETUUHY
MIJITOTOBKY, TPaKTHYHI 3aHATTS Ta BIPOBAKECHHS 1HHOBAIIMHUX METOJIHK,
MiATBEPPKCHO, 10 BUKOPUCTAHHS IHTEPAKTHBHUX METOJIB HAaBYaHHS 3HAYHO
MIBUIIYE MOTHUBAIUIO CTYJEHTIB JI0 3MIMCHEHHS 3JI0POB’SI30€pirarodoi isIbHOCTI,
BUSBJICHO, IO TEJaroriyHi YMOBHM, Taki $IK CTBOPEHHsI 3JI0pOB’s30€pirarouoro
CepeoBUINA, IHTETpallis 37J0pOB’sI30epiratounx TeXHOJIOT1H y HaBYaJIbHUHN MPOIIeC Ta
MiIBUIIEHHSA KBamiikaimii BHKIanadiB, € KIOYOBUMU (HaKTOpaMu YCHIITHOL
MIJITOTOBKK CTYJIEHTIB. [lepCreKTHBH MONaNbIIUX JOCHIKEHb: PO3poOKa HOBHUX

MOJIeJiel Ta METOMK IMiITOTOBKHU CTYJICHTIB JI0 3JI0POB’S30€piraroyoi JisiIbHOCTI, SIKi
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BpPaxOBYIOTh Cy4acH1 BUKJIUKH, TaKi K IIA(poBi3allis OCBITH Ta 3MIHU Y CIOCO01 JKUTTS
MOJIOJIl; BHUBYEHHS BIUIMBY 3J0pPOB’SA30€piraroumx TEXHOJIOTINH Ha pi3HI aCHeKTH
3I0pPOB’Sl y4YHIB, 30KpeMa ITICUXIYHE Ta EMOIlIHHE OJIaromoayyds; BIPOBAKECHHS
pe3yJbTaTIB JOCHIKEHb y TpakTuky 3BO 171 MiABUILEHHS SIKOCTI IIATOTOBKHU
MaiOyTHIX menaroriB. Peamizaiis Moneni MiATOTOBKUA CTYICHTIB 0 3A1MCHEHHS
3I0pPOB’A30epiraodoi AiSUTPHOCTI B IIKOJII 3a0e3medniia 3Ha4YHE MOKPAIIECHHS 1XHIX
3HaHb, YMIHb Ta HABUYOK Y 11} ramy3i. Y X0/l eKCIepUMEHTY 3a(hiKCOBaHO 3pDOCTAHHS
Ta MOTHUBAIIIT 0 3A1MCHEHHS TaKOi N1sUTbHOCTI. BUITyCKHUKH, SIK1 TPOMIILIN MiITOTOBKY
32 pO3pOOJIEHOI0 MOJIEIUII0, JEMOHCTPYIOTh 3/aTHICTh €()EKTUBHO BIPOBAIHKYBATH
310pOB’A30€epiraodi  TEXHOJIOTIT B IIKOJI, IIO CHpUS€ MOKPAUIEHHIO (PI3UYHOrO,
MICUXIYHOTO Ta COIIAJIbHOTO 3/I0pOB’sl YUHIB. Pe3ynbratu NOCHIIKEHHS CBIIYaTh PO
HEOOXIHICTh IMIMPOKOI0 BIPOBAIKEHHS pO3pO0JIEHOI MOJENI Y HABYAJIbLHUNA TTPOLIEC
3BO mist miAroroBKM MaOyTHIX MMENaroriB 10 31MCHEHHS 370pOB’s30epirarouoi
TSUTBHOCTI. TaKuM YMHOM, €KCIIEpUMEHTANIbHA MepEeBIpKa MiITBepAuiIa e(PEeKTUBHICTD
MearoriyHnuX yMOB peaiizaiii Mojedl MIATOTOBKH CTYJEHTIB A0 3A1HCHEHHS
3I0pOB’A30€epirarouoi AiSUTBHOCTI B IIKOJI, IO € Ba)XXJIMBUM KPOKOM Yy PO3BUTKY

Cy4YacCHO1 NeAaroriyHoi HayKy Ta MPAKTUKH.
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4.2 IlpukjagHa COPAMOBAHICTH HABYAHHS BHMINOI MaTeMATHKH JJfA arpapiib:
(popmyBanHs npodeciiiHOi KOMIIETEHTHOCTI

Buma marematuka ne (yHAaMEHTAIbHHUM MpEAMET, SKUN BUKIATAETHCS Ha
MepIIMX Kypcax YHIBEPCUTETIB 1 KoJIe[KiB. BoHAa € KITIOYOBOIO ISl MiATOTOBKA
BHCOKOKBaJi(hiKOBaHUX (DaxiBIIIB y CIIILCHKOTOCTIOAAPCHKOMY BUPOOHUIITBI, OCKIJTBKU
0araTo 1HIIMX MPEJMETIB 1 CHeliali30BaHUX JUCHUIUIIH BUMAararTh 3aCTOCYBaHHS
PI3HOMaHITHUX MaTeMaTUYHUX METO/IIB.

KypcoBi Ta kBamidikaiiiiHi poOOTH, SIK MPaBUIIO, MOB’s3aHl 3 MPOBEICHHIM
MOIIYKY ONTHMAJbHOIO BaplaHTy 3alpONOHOBAHOIO TEXHIYHOTO PIIIEHHA YU
TEXHOJIOT1i Ta pO3paXyHKOM €KOHOMIYHO1 €()eKTUBHOCTI, 1110 MOKe OyTH JOCATHYTa
BHACJIIOK X 3ampoBa/KEHHS Ha BUPOOHUUTBI. be3 BUIIOI MareMaTuku €peKTUBHO
pO3B's13aTH 11 337124l HeMOKJIMBO. CaMe TOMY BHKJIa/1ayl TOBUHHI aKIIEHTYBATH yBary
Ha MPAKTUYHOMY 3aCTOCYBaHHI MaTEMATHUKH IT1]] YaC HaBYaHHSI.

OTxe, 7151 YCIIIIHOT MIATOTOBKA MalOyTHIX arpapiiB y 3aKiajiax BUIIOI OCBITH
BKpail BayXIMBO (OpMyBaTH iXHIO Mpo¢eciiiHO-MaTeMaTUyHy KOMIIETEHTHICTb. Lle
o3Hayae, M0 3/700yBadl BWINOI OCBITH MOBHUHHI HE MPOCTO 3HATH MAaTEMAaTHYHI
dbopmynu, a ¥ yMITH 3aCTOCOBYBATH iX JUIsl BUPILNIEHHS pEAJbHUX MNpoOIeM Yy
CLIIbCBKOMY TOCIOJIAPCTBI.

Ha cbronHimiHiii 1eHb y HayIll HAKOTMYEHO TIEBHUM MOTEHIIAM JJI BUPIIICHHS
TEOPETUKO-TIPAKTUYHUX  3aBJaHb, MOB’SI3aHUX 13 MpoOJIeMO0  (POpMyBaHHS
npodeciiiHo-MaTeMaTHYHOT KOMIIETEHTHOCTI (axiBuiB-arpapii. [Ipaii A.Anekcroka,
B.besnansko, M. Kannaka, M.JIeBinoi, B.JIo30B0i mpuCBAYEHI yAOCKOHAJICHHIO Ta
3aMpOBAHKEHHIO HOBUX TEIarOTiYHUX TEXHOJIOT1H HaBYaIbHO-BUXOBHOTO TMPOILIECY Y
BUIIMX 3aKjagax ocBiTH. DOpMyBaHHS MAaTEMaTU4YHOI KOMIIETEHTHOCTI BYMTEIIIB
posrisiuyTo 'y mparsx C.Pakosa, JI.3akueBoi, B. IlomanoBoi Ta iHmmx. OcobnuBe
3HAUYCHHA JUIsi OOTPYHTYBaHHS TEOPETUYHUX AaCIHEKTIB Cy4acHOi mpodeciitHoi
MaTeMaTUyHOI MATOTOBKM MatoTh mpari [.beza, M. bypmau, M.Irnarenxo,

10.Konsrina, 3.Cnenkanb, A.Cromspa, [.Tecnenko. Y pocmipkenHsx P.brnoxinoi,
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I'.)KyxoBoi, [I'.ImapionoBoi, O.ABepeHOi PpO3MISIHYTO MpodsemMy GOopMyBaHHS
npodeciiiHo-MaTeMaTHyHOT KOMIIETEHTHOCTI (axiBIliB pizHOrO npodiito y 3BO.

CyvacHa mpodeciiiHa OCBITa TOCTIHHO OHOBIIOETHCS, IMOO BIATOBIAATH
BUMoraMm 4acy. Ile Bkitodyae iHpopMaTH3ailito HaBYaJILHOTO IPOIIECY, ONMTHUMI3AIliI0
METO/IIB BHKJIQIaHHSI, @ TAKOK MOTIUOJICHHS 1HTEPAKTUBHUX Ta MIKIUCIUILTIHAPHUX
MIporpaM y BHIIIN MIKOJIi. Y ce 11e pOOUTHCS JIJIsl TOTO, 100 SIKICTh MATOTOBKY (haxXiBIliB
BIJIMOBIAaJIa MOTpedaM Cy4acHOTO PUHKY Ipalii.

VY 3B'S13Ky 3 UMY 3MiHAMH, BOJIOAIHHS Cy9aCHUMH MaTEMaTUIYHUMHU METOTaMHU
Ta BMIHHS 3aCTOCOBYBaTH iX Yy Mpo(eciiiHiil TisIbHOCTI CTaloTh OOOB'SI3KOBUMHU
BUMOTaMU JIJI1 BUITYCKHHUKIB YHIBEPCUTETIB IMpHU MpaieBnamTyBanHi. [le ocobnuBo
aKTyaJdbHO JI THUX, XTO IUIaHY€ MpalOBaTH B arpapHO-TEXHIYHIA Taily3i, Je
MaTeMaTUYHl 3HAHHS T4 HABUYKHU € KIIOUOBHMHM JJI aHali3y JaHHUX, MOJCITIOBAHHS
MPOILIECIB Ta MPUNUHATTA €EKTUBHUX PIIICHb.

Taki TeHIEHLIi CYTTEBO 3MIHIOIOTh BHUMOTH A0 SAKOCTI (PYyHIaMEHTaIIbHOI,
30KpeMa MaTEeMaTHU4HOi, OCBITH BHITYCKHHKIB arpapHO-TEXHIYHUX HaBUYaJIbHUX
3aknaaiB. ChOTOJHI HENOCTATHBO TIPOCTO 3HATH TEOPII0; BAXKIUBO BMITH
3aCTOCOBYBAaTH MAaT€MAaTH4YHI IHCTPYMEHTH [JIsl BUPIIIECHHS peajbHUX BUPOOHUYHUX
3aBJIaHb, onTuMizarii MPOIIECIB Ta M IBUILICHHSA e(heKTUBHOCTI
CLIIBCBKOTOCTIOIAPChKOr0 BUpOOHMIITBA. [le o3Hauae, mo ocBiTa Mae OyTH OUIBII
MPaAKTUYHO OPIEHTOBAHOIO, PO3BUBATH AaHAJIITUYHE MUCIICHHS Ta HABUYKHU PO3B'sI3aHHS
npoO0sem.

OnHuM 13 BaXIJIMBUX 3aC001B, 1110 BUKIIMKAE IHTEPEC /10 HABYAILHOTO MPEIMETY,
CIIOHYKA€ JI0 HOro CMCTEMAaTUYHOTO BHBYEHHS 1 B IUJIOMY MIABUINYE €(HEKTHBHICTD
HaBUYaHHS, € TPHUKJIAJHA CIPSIMOBAHICTh BUKJIAJaHHS, SIKA € CKJIAJOBOIO YaCTHHOIO
TUAAKTAIHOTO MPUHIUITY TPOodeCciiftHOT CIIPSMOBAHOCTI, 110 «...Tepeadadac 3araabHy
OpIEHTAIli}0 BCIX CTYIIMOBAaHMX JUCIMUIUIIH Ha OCTATOYHI PEe3yJbTaTH HaBYaHHS
3100yBaviB OCBITH MOB’sA3aH1 3 HAOYTTSIM KOHKPETHOI CHEIIaIbHOCTI» [66].

EdexTuBHICTh HaBYaHHS II€¢ HE MPOCTO MIPUJIO YCIINIHOCTI B OKpeMii

JTUCLUILUTIHI. BoHA 0XOIITIOE SIK CaMOCTIMHE HaBYAHHSI, TaK 1 IEHTPaJ130BaHy CUCTEMY
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OCBITHBOTO mpolnecy. Hampuknaa, rimOoke 3acBOEHHS MaTeMaTUKU HEMUHYYe
MOKPAITUTh PO3yMIHHS (D13UKH, OTOPY MaTepiaiiB Ta IHIINX CYMDKHHUX MPEIMETIB.

[TonsTTss eheKTUBHOCTI HaBYaHHS TaKOX TICHO TIOB'S3aHE 3 HAIIWHICTIO
nigroroBku daxibmg. Lle o3Hauae, 1m0 SKICTh OCBITHM BMITYCKHHKA 3aKJIaqy BHIIOL
OCBITH TTOBMHHA BIJMOBIATH JBOM KIIFOYOBHM BUMOTAM:

1. BiamoBigHICTh cTaHAapTam: OOCST 1 fAKICTh OTPUMAHUX 3HAaHb MAalOTh
MOBHICTIO BIJIOBIIATH BCTAaHOBJICHUM BHUMOTraM /0 (axiBIs IEBHOTO
npodiro.

2. TBopua mpane3faTHICTh: HAOYTI BMIHHS, HABUYKU Ta HAYKOBHUU KPYrosip
MOBUHHI 3a0€31eYyBaTH 3/1aTHICTh BUITYCKHHUKA JI0 TBOPYOI Ta MPOTyKTUBHOI
poboTH y CBOIM cdepi.

[{i acnexkTd WIAKPECTIOTh, MO e(EeKTHBHE HABYaHHS TOTY€ HE JHUIIE
epy/IoBaHUX, a ¥ HAAIMHUX Ta aJdanTUBHUX (axiBLiB, 3/aTHUX JI0 IHHOBAIld Ta
MOCTIHOTO PO3BUTKY.

[Ipn BuKIamaHHI BUIOT MaTEeMaTUKA MaeMO JiBa OCHOBHUX 3aBiaHHs. [lo-
nepiie, HeoOX1IHO MPEACTABUTH MATEMATHUKY SIK LIUTICHY, (GyHAAMEHTAIbHY HayKYy, IO
€ aOCTpaKTHOIO MOJICIII0 pealibHOro cBiTy. Lle momomarae 3m00yBadaM OCBITH
3pO3yMITH i1 BHYTPIIIHIO JIOTIKY Ta Kpacy. llo-npyre, BaJMBO MpOJEMOHCTPYBAaTH
IIUPOKI MOXKJIMBOCTI MAaTEMATUYHUX METOIB: SIK BOHM BUKOPUCTOBYIOTHCS B THIIUX
JTUCIUIUIIHAX Ta 3aCTOCOBYIOTBCS JJISI BUPIIICHHS MPAKTUYHUX 3ajad. Takuil miaxina
n03BoJIsiE 3100yBayaM OCBITH MOOAYUTH 3B'I30K MDK TEOpi€l0 Ta ii peabHUM
3aCTOCYBaHHSIM.

3 nporo npuBoay akanemik b.B. ['Henenko 3ayBaxye: «MaTemMaTuKy BITHOCSTh
10 (pyHIaMEHTaIbHUX HayK, 1 1€ MpPaBWIbHO. AJie 100 y4eHb 3pO3yMiB Lie, oMy
MOTPiOHO HEOJHOPA30BO MPOJAEMOHCTPYBATH (PYHIAMEHTOM YOTO 1 SIK BOHA CTa€. A
JUISL 1IbOTO HEOOXIJHO IOKa3aTH Ha YHCENbHMX IMPHUKIAAax, SK 1 4OMy METOIH
MaTE€MaTUKH JI0O3BOJISIIOTH PO3B’SA3YBATH 3a/ayul MPAKTUKA 1 SK 3a4adl MPaKTHKA
HEOJIMIHHO MPUBOJATH A0 HEOOX1THOCTI MOJAJIBIION0 PO3BUTKY CaMOi MaTEMaTHKH Ta

1l METOIBY.
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Buknamaroun BuIlly MaTeMaTUKyMaTeMaTUKy, MH CT€KaeMcsi 3 JBOMa
BaXJIMBUMU (pakTopaMu. 3 0HOTO OOKY, HABYAIBHOT'O Yacy MOCTIHO HE BUCTAYae, a
3 1HIIOTO MH Ma€eMO TMOTEHI[la]l Cy4YaCHUX KOMIT'IOTEPHHX TEXHOJOTIN, sKi
IHTETPYIOTBbCSI B OCBITHIA Tiporiec. lle o3Hawae, mo npw BUKIaJAaHHI BHUILIOI
MaTEeMaTHKU MU MOBUHHI MaKCUMaJIbHO BUKOPUCTOBYBATH BK€ 3HailoMi 3/100yBadyaM
OCBITH T€PMIHH, CHMBOJIIKY Ta METOJMKH 3 THIIUX MPEIMETIB.

Kpim Toro, BayKJIMBO BIIMOBJISITUCS BiJl 3aCTapUIMX IMOHSIThH, METOIIB 1 3a/1a4, SIKi
3apa3 JIETKO PO3B'S3YIOTHCS 3a JOIMOMOTOI0 Komm'torepa. HatomicTh BapTo Olniblme
yBaru NpUUIsTA pO3poOIll Ta PO3B'A3aHHIO MATEMATUYHUX MOJIEJICH ONTUMI3aITHIX
BUPOOHMYUX 3a/lay, BUKOPUCTOBYIOUM PI3HI METOJIM, HAINPUKIAJ, AU(EpeHIiaibHe
yucineHHs. Lle nomomoxke 3700yBayamM OCBITH Oa4UTH MPAKTHYHE 3aCTOCYBaHHS
MaTEeMAaTHUKH.

[TopiBHSHO 3 IHINIUMHA TPUPOJHUYMMH HAyKaMW, BHIA MaTeMaTHKa
BIJIPI3HSETHCS BUCOKHM PIBHEM a0CTPAKTHOCTI MOHATH Ta TBEPIKEHb. Tomy, mpH ii
BHUKJIAJaHHI, KpPIM 1HIIMX, HEOOXIAHO 3a0€3MEUUTH TaKi JUAAKTHYHI TPHHITUAIN, SK
JOCTYMHICTb, TMOCIJOBHICTh, CHUCTEMAaTUYHICTh Ta CHUMBOJIIYHA HAOYHICTh. lle
JI0TIOMO3e 37100yBauyaM OCBITH Kpallle CIIpUAMaTH CKIQTHUN Marepian 1 eeKTUBHO
3aCBOIOBATH 3HAHHS.

Cepen nemaroriyHuX 1HHOBAIlIH, 10 MOXYTh 3a0€3MEUYUTH TT1JIBUIIICHHS SIKOCTI
MaTeMaTUYHOI OCBITH, € HABYAHHS y CITIBMpaIlll, MPOAYKTUBHE HABYAHHS. SIKIII0 KOKHA
13 3a3HAYCHUX MEIAroriYHUX TEXHOJIOT1i 3Hal/Ie CBOE MICII€ B HABYAIbHO-BUXOBHOMY
nporieci 3BO, mOCTYNOBO BUTICHSIOYM TpaAMIliiiHI TacUBHI MeTonu U dopmu
HaBYaHHS, TO 3T0JIOM BJACThCSA BUPOOUTH HANOUIBIN ONTHMAaNbHI IMIJXOJH IIOJI0
oprasizaiii HaBYaJbHOTO MPOILIECY 3 YpaxXyBaHHSAM CHEIU(IKKM BHILOI IIKOJIU Ta
HAILIOTO KYJIbTYpHOTO cepefoBuia [71].

HaBememo neski npukiaam. I[IpakTuka Iokasye, MO BUITYCKHHMKH IIKiJI,
BHBYAIOYM MaTEMATUKy IPOTITOM TPHUBAJIOTO0 Yacy, TaK 1 HE 3aCBOIIM JESIKUX
OCHOBHUX MOHSATH 1, B KPallOMY BUINAAKY, MOKYTh JJaBaTU (pOpMaibHI BiJMOBIAL, HE
YCBIJIOMJIIOIOUM HaJlleXKHO iX cyTi. Hampukian, cTpore o3HaueHHs rpaHulll (QyHKIII,

SIKE MPOTIOHYETHCS YUHSIM Y TITKOJT1, € HACTUTBKK a0CTPaKTHUM, 1110 BOHU, B OCHOBHOMY,
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HE CIPOMOXKH1 HOT0 3pO3YMITH: HuClo b Hazusaemuvcs epanuyero Qyukyii y = f(x) npu

X = a, AKwo Ol 6CIX 3HAYEHb APSYMeHmy x # a i MaKux, o |x—a| <5, 0e 6 >0—

OlliCHe HYUCNO, ICHYE 5K 3A8200HO Mdale yucio &>0, W0 BUKOHYEMbCSA YMOBA

| f (x)—b| <e&. YUm He OOCTYyNHIIIMM AJig 3100yBada OCBITH € HECTPOre O3HAUYCHHS

rpa”uIll GyHKIT B TOYIll X = a , IKE MM JIaEMO Ha OCHOBI rpa)iuHUX ySABICHb: Yucio b
Ha3ueaemuvcs epanuyero QYHKYii y= f(x) npu X —>a , AKWO Npu NPAMYEAHHI
apeymenmy x 00 4ucia a 8i0n0GioOHi 3Ha4UeHHs QYHKYIL Y HAOIUIHCAIOMBCA K 36200HO

b1u3bko 0o yucaa b, wo 3anucyemocs max: lim f(x)=>b7[68].
xX—>a

3n00yBaui ocBliTH cremianbHOCTI 208 ATHOIHXKEHEpIS y TEOPETUYHIN MeXaHiIl
Ta (I3UIll BUBYAIOTH PyX MarepiaibHOi TOYKU M, TpaeKTOpis SKOi OMUCYETHCS
rpadikoM QyHKIII y = f(x), IPUIOMY B LIbOMY IPOIIEC] OEPETHCS 10 YBAaru HE JIMILE
PYX TOUKU M, a TaKOK pO3IJISLIAI0THCS 3aKOHU PYXY ii MPOEKIIIH X 1 yHa 0C1 KOOPIMHAT.
Tomy Takuil miAXil 70 O3HAYEHHsI TpaHUIll (YHKII € OUTBII COPUSTIUBUM IS
PO3yMiHHS 3700yBauaM OCBITH, /)K€ B O3HAYEHHI, IOPS]T 3 HAOUHUM TPECTABICHHIM
IPOLECY, BUKOPUCTOBYIOTHCS 3HAHOMI MOHATTS Ta TEPMIHH.

[Tpu BuUBYEHHI BEKTOPHOI aireOpu BBOJUTHCS MOHATTS KOOPAMHAT BEKTOPA.
BiAnoBinHO 10 MIKUIBHOTO KYpCy, a TAKOX Y MEPEBa)KHIA OUIBIIOCTI MIIPYYHHUKIB 1
HaBYAJIBHUX ITOCIOHMKIB 3 BHIINOI MaTeMaTHKH JJIs 3700yBadiB BHUIOI OCBITH I
KOOpPJIMHATaMH BEKTOpa PO3YMIIOTh KOE(PIIEHTH HOro po3KiIady B 0a3uci (f, ik ), aB
YOMY MOJISITA€ iXHIA TEOMETPUYHUHN 3MICT, 3aIMIIA€ThC HEBIZoMUM. Ha Moto qymKy,
JIOIIJIBHO BBECTH TOHSITTS MPOEKIIT BEKTOpa Ha BiCh, PO3MISIHYTH ii BIACTUBOCTI Ta
KOOpJIMHATH BEKTOpa BU3HAYATH SIK MOro anreOpaiyHl MpoeKiii Ha Ocl KOOpJWHAT.
ITepeBara Takoro mijgxoay O4Y€BUIHA: B 3aTAIbHOTEXHIYHUX Ta (PaXOBUX JUCHUILTIHAX
KOOpJMHATH BEKTOPA PO3IIISIIAOThCA caMe TakK, MPUYOMy 37100yBau OCBITH TTOBHHEH
BMITH, PO3MOYMHAIOYM 3 BHUBUEHHS BEKTOPHOI anreOpw, MPOCKTYBAaTH CHUCTEMY
BEKTOPIB Ha OCl KOOPJIMHAT Ta BU3HAYATU YUCJIOB1 3HAYCHHS KOMIIOHEHTIB BEKTOPIB.

B ocHOBI audepeHiaibHOTr0 YUCICHHS € MOHSITTS MOX1THOT (QYHKIIIT, IKE TaKOXK
PO3IIISAAETHCA B IIKUIBHOMY Kypci anreOpu 1 modaTkiB aHamizy. lle, 6e3nepeuno,

MNO3UTUBHUI (akT, TOMy IO 3100yBayl OCBITU MEBHOI MIPOIO MIATOTOBIIEHI A0
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rIMOIIOr0 BUBYEHHS LLOTO TMOHATTA B Kypcl MareMaTH4HOro aHamizy. OnHak
3aCTOCYBaHHS TMOXIJHOI [0 PO3B’SI3yBaHHA HAWMPOCTIIIMX MPUKIAAHUX 3a7ad
MIPOBOJIUTHCA YK€ HECMUIMBO IMPO IO, 30KpeMa, CBiT4aTh HABUAIbHI MOCIOHUKH 3
BHIIIOI MAaTEMATHKH, SIK1 BUIaH1 30BCIM HEIaBHO.

BaxxnuBoro 3agauero B [udepeHIiaTbHOMY YUCIICHHI € TOCTIKeHHs QYHKIIT Ta
noOymoBa 11 rpadika 3a pe3ylbTaTaMHU JOCHIIKEHb, MPUUOMY I 3ajada 3HAYHO
YCKJIAJTHIOETHCSA Y BUIA/IKaX, KOJIU rpadik Mae aCUMOTOTH a00 JOCIKyBaHa (PYHKITIS
HE HaNeXWUTh JO eJIeMEHTapHUX. 3 OJHOTO OOKy IOCTaHOBKAa Takoi 3adadl €
MPaBUJIBLHOIO, TOMY IO JUIsSl 1HXKEHEepa-AOCTIAHUKA OyXE BAXKIMBO MaTH Trpadik
JOCIIIKYBaHOT 3aJIEKHOCTI 3 METOIO0 OJIEp>KaHHS HAYKOBO-TIPAKTUYHUX BUCHOBKIB IPO
X1 mporecy. 3 1HIIOro OOKy L 3ajada e€()EeKTUBHO PO3B’SI3yETHCS 32 JOMOMOTOIO
KoMmIl toTepa. ToMy OCTaHHIM 4acoM Bce OUIbIlle CyMHIBIB BUKJIMKA€E MUTAHHS PO
JOIIBHICTD 11 PO3B’sA3aHHA Y CKJIaJHUX BUMaIKax. BBaxkaro, 1110 BapTo OJIbIlIEe YBaru
3BEpTATH Ha PO3B’SI3yBaHHS HECKIAJHUX ONTUMI3AIIMHUX BUPOOHMYMX 3ajad
3acobamu quepeHIiaIbHOTO YUCICHHS, IS SKUX CIOYaTKy HEOOXITHO PO3pOOUTH
MaTEeMaTHYHy MOJeNb, 4Yepe3 IO BOHU HE € JOCTYIHUMH O€3MOCEePEAHbO IS
KOMIT'foTepa Ta €()eKTUBHO PO3B’SI3YIOTHCS BPYUHY.

3100yBayi OCBITH TEXHOJIOTTYHUX Ta IH)KEHEPHUX CIIEeLIAIbBHOCTEN PO3B’A3YI0Th
3aa4y Ha PO3PaxyHOK ONTHUMAIBHOI MIMPUHU 3ariHKW MOJsl MPH MPOBEASHHI HOTO
OpaHKH, MPUYOMY 1i ONMTHUMAIbHICTh BU3HAYAETHCS 13 YMOBHU MiHIMI3AIlli XOJOCTUX
Nepei3/iB TPAKTOPHOT'O arperary Iijl 4ac OpaHKH MoJjisl BpO3TiH i A0 ckiaay. [logioHoro
€ 3aJaya Mpo PO3PaXyHOK ONTUMAIBLHOTO PO3MIIICHHS TYHKTIB 3alpaBKd
TEXHOJIOTIYHHUX arperaTiB IMOCIBHUM HACIHHSAM, NMECTUIMIAMHU 4Yd TepOiruaaMud Ha
Kpato noisi. Pe3ynbratu Takux AOCTIIKEHb MOXKYTh OyTH BUKOPHCTAaHI HAa MPaKTHUII
MIPY CKJIQIaHHI TEXHOJIOTTYHHUX KapT MO0 00poOITKY AaHOTO moJs [68].

binbmiicte cydacHOi HaBYaldbHOI JIITEpaTypud Ta BUKJIAJadiB BUIIOI
MaTE€MaTUKH TPAJULIIIHO BBOASATH MOHATTSA BUBHAYEHOTO, KPUBOJIIHIMHUX 1 KPAaTHUX
IHTErpajiiB yepe3 TPaHuIllo iHTerpanbHoi cymu. [IpoTe, 11e neno po3xoauThes 3i
MIKITBHUM PO3YMIHHSM IHTErpajia, /i€ BiH TPAKTY€TbCS $K MPUPICT MEPBICHOI

¢GbyHKIII{ Ha TEBHOMY TIPOMIXKKY.
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JocBia nmokasye, 1o e(peKTUBHIIINM € MiaX1d, SKUi pO3BUBA€E Ta MOTIUOIIOE
IIKUJIBHE TIOHATTS IHTETpajia, 1 1€ CTOCYEThCS BCIX Horo TumiB. Takuii MeTon
JI03BOJISIE€ HE TUIBKH 3201 UTH HaBYAJIbHUI Yac, a i OJJaTH TOHATTS 1HTerpaia y
IMPOCTIIIiH Ta 3po3yMUTIIIIN hopmi 1 3700yBaviB OCBITH.

Boanouac, mpu po3B'si3yBaHHI MNPUKIAAHUX 3a1ad 13 3aCTOCYyBaHHSIM
1HTErpasiB, Kpalle BUKOPUCTOBYBATH METOJ «au(epeHiiianay, TakoX BIIOMHUH SIK
«izmanmity MeTos. Floro cyTh moJsrae B TOMy, 110 CIIEpIIY MU 3HAXOJMMO HE CaMmy
IIyKaHy BEJIMYMHY (HANpUKIaa, poOOTy YM MOMEHT i1HepIlii), a ii emeMeHTapHe
3Ha4Y€HHs, TOOTO AudepeHIrian miei BenuuuHu. [1oTiM, IUIsIXOM 1HTErpyBaHHS 000X
YaCTUH OTPUMAHOI PIBHOCTI B 3aJaHUX MEXKax, MM 3HAXOJUMO MOBHE 3HAYCHHS
BEJTMYHHU.

[lepeBara nporo mMeToAy Haja TPAAULIMHUMU HOJSArae B TOMY, 10 3100yBayl
BUIIOI OCBITH HE MPOCTO (HOPMATbHO 3aCTOCOBYIOTH (HOPMYJM, BOHHM TJIHOIIE
3aMUCIIOIOTBCS HaJ 3MICTOM MPUKIAAHOI 3a7adi, NPOSBISAIOTH 1HILIATHBY, 3PYYHO
PO3MIIIYIOYM TEOMETpUYHI (PIrypd BIHOCHO CHUCTEMH KOODPJIMUHAT, BUAUISIOUH
€JIEMEHTapH1 NIISHKA Ta BUPAKAIOUM €IEMEHTAapHE 3HAYCHHS HIYKaHOi BETUYHHU.
[ToTim, iIHTErpYOYH, BOHU OOUYHCITIOIOTS 11 MOBHICTIO. Takuil miaxij IMITy€e peaabHi 1ii,
AKl 3700yBayl OCBITM BHUKOHYIOTH MpPU BUBYEHHI CHOPIAHEHUX Ta IHKEHEPHUX
TUCLUIUTIH, CHOPHUAIOYM TJIUOMIOMY PO3YMIHHIO Ta MNPaKTUYHOMY 3aCTOCYBaHHIO
MaTeMaTUYHUX 3HAHb.

HanzBruuaiiHO CKJIaHOO Jis 0aratbox 3/00yBaviB OCBITH creliaJbHOCTI 141
EnexrtpoeHepreruka, eJIeKTPOTEXHIKA Ta €JIEKTPOMEXaHiKa € 3aJ1auya Mpo po3KJIaJaHHs
nepioauyHoi QyHKIT B TpuronoMerpuunuii psg ®Pyp’e. CximagHicTh 00yMOBIICHA
npoOjemMaMu, 10 BUHUKAIOTh MpU I1HTErpyBaHHI TOYHMMU MeToaamu. OJHaK
aKLEHTY€EMO yBary 37100yBauiB OCBITH, B MIEPIIy Yepry, HE Ha MPOOJIeMI IHTErpyBaHH,
a Ha HEOOXITHOCTI pO3B’A3aHHS Ili€l 3a7ayl Ta ii BUKOPUCTaHHI, HANpPUKIAL MNpU
BHUBUEHHI TAKOTO MpeAMETY sIK « TeopeTrnuHi OCHOBH elNeKTpoTexHikm». Hamaraemoch
JIOBECTH JI0 CBIJIOMOCTI KOXKHOTO 3/100yBayda OCBITH 1HXKEHEPHO-TEXHIUYHE PO3YMIHHS
i€l 3aaa4i, TpakTyeMo (opMmasabHe po3KIagaHHs nepioandHoi GyHkiii B psag Oyp’e

SK TPEJCTABIEHHS CKJIAJHOTO TaPMOHIYHOTO KOJHMBAHHS Yy BUTJISAI HECKIHYEHHOI
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CyMH TIPOCTHX TapMOHIK, MPUYOMY HOro HEOOXITHICTh MOSICHIOETHCS TOTPEOOIO
BHUBUYCHHS 3aKOHOMIPHOCTEH KOIMBAIBHOTO mpoitiecy. [Ipornonyemo po3kiagaT B psijt
®yp’e HaiimpocTimn QyHKIII, a B CKIAJHINIX BUMAIKaX PEKOMEHIYEMO IO 3a/ady
pO3B’s3yBaTH 3a JIONOMOTOK0 KOMIT'IOTepa Yd HAOJMKEHOTO METONdy, SIKHM
HA3MBAETHCS MPAKTHYHUM TAPMOHIUHUM aHAI130M.

3n00yBayaM OCBITH, 0COOTUBO MalOyTHIM (paxiBLAM, IIKAaBO PO3PAaXOBYBATU
HAJIMHICTh eNeKTpUuyHuX cxeMm. lle 3aBmaHHsA, M0 BXOAWTH JO PO3PAXYHKOBO-
rpadiuHoi poOOTH 3 TeOpii HMOBIPHOCTE, UACTO Aa€ HECTIOAIBaH] pe3yIbTaTu. AHAMII3
poOOTH EJNEKTPUYHOIO KOJIa, BPaXOBYIOUM BHUJIM 3'€IHaHb €JIEMEHTIB Ta HaJA1MHICTb
KOXHOI'O 3 HUX, 3MYIIYy€ CTYACHTIB 3aMUCIIOBATUCS HaJl OTpUMaHUMHU AaHuMHU. Lle
IIHHUN JIOCBiJ, a/pkKe Takl 3ajayl MakCHUMajibHO HAOJMKEH1 O peaJbHUX YMOB
eKCILTyaTalll eJIEKTPUYHUX MEPEXK.

Ha »xanp, y 0ararbox MNIApyYHUKAX 1 NOCIOHMKAaxX, HaBITh HOBHX, BCE IIIE
PO3IIIAIat0ThCS 3acTapiii 3aaadi. Jlesiki BUKIaiadl IpoJOBXKYIOTh BKIIOYATH 1X Y CBO1
JEKIIMHI Kypcu. A caMe, HeMae CEHCY BHUTpayaTd dYac 3/100yBadiB OCBITH Ha
HaOMkeH1 oO4YuCHeHHS (YHKIIA YW YUCIOBUX BHpa3iB 32 JONOMOIOIO
mudepentianis, dopmynu Teitmopa abo psaiB. 1[I MeTonu ChOTOJHI 3HAYHO MEHIII
aKTyaJlbHI.

[HmMIt npuKIag pPO3BUTOK TEXHIKM IHTETPYyBaHHS CKIAIHUX (YHKLIH. 1
npobsieMa BTpaTHJia CBOIO roctpoty. lloscHioeMo 1ie THM, 110, MO-MEpIle, PIBEHb
MaTeMaTUYHOI MIArOTOBKY 3HAYHOI YACTUHU 3/100yBaviB OCBITHU Ta OpaK HaBYaJIbHUX
TOJIMH HE JI03BOJISIIOTH SIKICHO HABYUTH 1X IHTETPYBATH Pi3HI PYHKINT HA TOCTATHHOMY
piBHi. [To-npyre, Hemae rocTpoi NoTpedH Oy Ab-sIKOIO I[IHOIO BUUTH 3700yBaYiB OCBITH
PO3B'I3yBaTH CKJAJHI 3a/ladyl TOYHUMU MeTodaMu. A oTxke, Oylne 3HA4HO Oijblie
KOPHUCTI, SKIIO OCHOBHY YBary 3o0cepeauTd Ha (QopmyBaHHI 0a30BUX HaBHUOK
IHTETpyBaHHS y HECKJIAJHUX BHITAJIKaX, BUKOPHUCTOBYIOUM 3arajbHi METOJH.
BonHouac BakJIMBO HAroJiONIyBaTH, IO ChOTOJHI HAOJMKEHI METOAW PO3B'sI3aHHS
PI3HHX 3a7]a4 YaCTO MalOTh MIepeBary nepea TOUHUMH, OCKIJIBKH 1X JIETIIIE pealli3yBaTH
3a JIOMOMOTOIO0 BIJOMHMX QJITOPUTMIB. ['0JI0BHE BMITH BUKOPUCTOBYBATH CTaHIApTHI

MpOTpamMu JJisk PO3B'SA3aHHS Ti€T UM 1HIIOT 33291 3a JOTIOMOTOI0 KOMITIOTEpA.
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Te » came CTOCYeTbCA 1 TEMH 3BUYAMHUX JU(EpeHIliaIbHUX PIBHSHb.
OCHOBHUH aKIEHT MpPU BUKIAJAHHI I[i€l TeMH MOTPIOHO 3pOOUTH Ha PO3'SICHEHHI
3m100yBayaM OCBITH OCHOBHMX IOHSTH Ta CyTi 3amadi Komn g audepeHiiaibHuxX
PIBHSHB IIEPIIOTO Ta BUITUX MOPSAKIB. [ToTpiOHO HABYMTH pO3B'A3yBaTU HAUMPOCTIIIII
CTaHAapTHI audepeHIiagbHl PIBHIHHSA BIIOMHUMH TOYHUMH MeTtojgamu. OpHak,
BOJIHOYAC, 3BEPTAEMO yBary Ha Te, M0 OyIb-siKi TUNU TU(EpeHIiaTbHUX PIBHAHD
3aBXIM MOXKHA PO3B'A3aTH 3a JOIMOMOIOI0 HAOIMKEHUX METOJIB 3 BUKOPUCTAHHSIM
KOMIT'FOTEPIB.

byno 6 wuynoBo, sSkOM 3HaAMILIOCA XOU TPOXU AYAUTOPHOIO dYacy s
PO3B'sI3yBaHHsI HAWUIIPOCTIIIMX MPAKTUYHMUX 33Ja4 HA CKJIaJlaHHA JudepeHIiaaIbHuX
piBHSIHb, TOOTO Ha pO3pOOKY MaTEMaTUYHUX MOJENIEH pEabHUX 1HXXEHEPHO-
TEXHIYHUX 3a/a4 3 MOJAJIbIIUM iX po3B's3aHHsIM. [IpoTe, uyepe3 0OMEXKEHICTh
ayJIUTOPHOIO0 HABYAJIBHOTO Yacy, Takl 3aJadl Hapa3l MOXHa pPO3B'A3yBaTH JUIIE Ha
3aHATTAX MAaTEeMaTUIHOTO TYpPTKa Kadeapu.

Han3BuyaitHO BaKJIMBUM, € 3ajyuyeHHs 3/100yBadiB OCBITH, MOYMHAIOUU 3
MOJIOJIIMX KYPCIB, 10 MIATOTOBKM KOMIUIEKCHUX KYpCOBHUX 1 KBaII(PIKALIMHUX pOOIT
[Topsinm 13 ¢axoBumu kKadeapamu B 1iki poOOTI Mae OpaTu ydacth 1 Kadeapa
iHpOpMaIITHUX TEXHOJOT1H, (I3MKO-MAaTEMAaTUYHUX Ta OE3MEKOBUX JUCIMILIIH
BIIMOBITHO 70 po3po0JsieHoro rpadika HACKPI3HOI MaTEMaTUYHOI MIATOTOBKU
3100yBauiB BuIoi ocBitTh. KypcoBi Ta kBamiikaiiitHi pob6OTH Ha BCIX eTamax
HaIUTIOETHCA Ha PO3BUTOK Yy 3700yBadiB BUIIOI OCBITH SIKOCTEH, HEOOXIAHUX MIJIsI
noganbinoi podoru. II[o6 pos3BuBaTH Taki SKOCTi, 3700yBa4 OCBITH ITOBUHEH
(byHIaMEHTAIBHO OBOJIOJITH MO CBOiM CHEIIaTbHOCTI TEOPETUYHUMHU, PAKTHIHUMH,
THKEHEPHUMHU Ta MPOPIITIOIOUUMH 3HAHHSIMU.

Jlst mokparnieHds: epeKTUBHOCTI HamucaHHs KBamiikaiiiHoi poboTH, 1Mo Ha
BUITYCKHOMY KYypCi JAOILUIBHO TMPOBOJUTH OTJISIOBI JICKI[lT, HA SIKUX PO3TIISIATH JACsKI
KOHKPETHI MaTEMaTUYH1 METO/IH, 1110 MOXKYTh OyTH BUKOPHUCTAHI 3/100yBauaMu OCBITH.
B oMy Bumanky epeKTUBHICTh TAKUX JICKIINA € 3HAYHO BHINOIO, HXK HA MOJIOJIITUX

Kypcax, OCKUIbKH Y CTapIIOKYPCHHUKIB € I€BHA MOTUBALIIS IIOJ0 iX HEOOX1THOCTI.
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KomnerenTHicHMI miaxiax 703BoJisse (OpMyBaTH yHIBEpCAIbHUN MpoduIb
(daxiBIl, BpaxOBYIOUM IHTEPECH OCOOMCTOCTI Ta CyCHUIbCTBA. JIJIsI PO3BUTKY
KOMIIETEHIII# 37100yBaviB OCBITH HEOOX1IHO BUKOPUCTOBYBATH MPAKTUYHI 3aBIaHHS,
SIK1 PO3BUBAIOTh MTPAKTHUYHI BMIHHS Ta HABUYKH, 110 € KJIIOUYOBUMH I MipodeciiiHoro
yemixy. [lpakTtuyni 3aBAaHHS HE TUIBKH JIOTIOMAararloTh pO3B’SA3yBaTH KOHKPETHI
MaTeMaTH4HI MpoOJIeMH, a W CTUMYJIOIOTH PO3BUTOK OCOOMCTICHOTO MOTEHIIANy,
CIOHYKAIOTh JI0 KPEaTHMBHOTO MIiAXOAYy 10 3aBlaHb Ta CaMOCTIHHOTO TOIIYKY
iHdopmarii. [{elr MeToa miABUINYE IHTEPEC O HABUYAHHS Ta SKICTh 3HAHb, THM CaMUM
CIIpUSIE PO3BUTKY HEOOXITHHMX MaTeMaTHYHUX KOMIIETEHIN 3700yBadiB OCBITH.
[IpakTruH1 3aBAaHHS, 1110 3aCTOCOBYIOTHCSl Y HaBYaHH1, 0a3yIOThCSl HA MaTEMaTUYHUX
MPUHIMIIAX Ta CIPSIMOBAHI HA BUPILICHHS COI[IaJIbHO 3HAUYIIMX 3aB/IaHb. Y MpPOILIECi
BUPIIIEHHSI TaKUX 3aBiaHb 3/00yBaul OCBITH pPO3BHUBAIOTH HABUYKH pPOOOTH 3
1H(hOpMaIi€I0, KPUTUYHOTO MUCIICHHS, MONIYKY IHHOBALIIMHUX PIIIEHb Ta BMIHHSA
apryMeHTYBaTH CBOIO MO3ULIIO.

3 MeTor MiABHUINECHHS 1HTepecy 3700yBayiB OCBITHM JO BHUBYEHHS BHUIIOL
MaTe€MaTUKH, €()EeKTUBHOCTI Ta HAAIMHOCTI HABYaHHS 3a PaxXyHOK il MPHUKIAAHOI
CIPSIMOBAHOCTI BUKJIQJaHHS BBaXKAIO 32 HEOOXiHE:

1) mix yac yuTaHHS JEKIIN Ta TPOBEICHHS MPAKTUYHHUX 3aHATh 3a0€31euyBaTh
MDKIPEIMETHI 3B’S3KU BHUIOI MAaTEMAaTUKH 13 CHOPIJHEHUMH Ta CleliaJbHUMU
TUCHUIUIIHAMY, 10 BXOJATh JO HABYAJBHOTO IUIAHY JIaHOI CIeHiaJIbHOCTI,
BUKOPUCTOBYIOUH MPU LbOMY, MO MOKJIMBOCTI, TEPMIHOJIOTII0 Ta CHUMBOJIKY, SKi
3HaloMi 3/100yBadyaM OCBITM Ha OCHOBI iX JOCBIAYy, OTPUMAHOTO MPU BUBYECHHI
CYMDKHUX HaBYAJIBHUX JUCHHUIUIIH, a00 sKi 1€ OyIyTh BUKOPHUCTOBYBATUCH MPHU X
HAaCTyITHOMY BHBYCHHI,

2) 3BUIBHUTH pOOOUYY MpPOTrpaMy 3 HaBUAJIHHOI MUCUIUIUIIHMA BUINA MaTeMaTHUKa
Bl BUBYCHHS JESIKUX 3aCTaplIUX IUTaHb, BUKOPUCTOBYBATU «(PI3UUHUID METOJ
3aCTOCYBAHHS I1HTETpajiiB 10 PO3B’SI3yBaHHS NPUKIAIHUX 3a/Jad 1 palliOHAJIbHIIIE
BUKOPUCTATH HABYAIBHHUM Yac JUTsl PO3B’I3yBaHHS HECKJIATHUX 3a/1a4, sIKI CTOCYIOThCS

naHoro (paxy Ta MarOTh BUPOOHUYHUHN 3MICT;
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3) mepenbauntu poOOYOI0 TPOTPAMOIO 3 BHUIOI MATEeMATUKH BUKOHAHHS
ayIMTOPHHUX 1 JJOMAIIIHIX KOMIUIEKCHUX PO3PaXyHKOBO-TpadiyHUX POOIT, OB’ I3aHUX
3 MaOyTHIM (haxom;

4) 3amy4aTu 3100yBayiB OCBITH MOYATKOBUX 1 CTApIIMX KYpCIB JO Yy4acTi B
poOOTI MaTeMaTHYHOTO TypTKa Ta HAyKOBO-NPAKTUYHUX KOH(EpeHIill, Ha SIKuX
PO3TISAATH MPOOIEMHU MIPUKIATHOTO XapaKTepy;

5) MPOBOAUTH KOHCYJbTaIlli MO BUKOPUCTAHHIO MAaTEMATHUYHUX METOIIB
3m00yBadyaMH OCBITH CTAapIIMX KypCiB MPHU MIATOTOBI KOMIUIEKCHUX KYpCOBHUX 1

KkBaidikamiitHux po0iT, 3asiBOK Ha BUHAXO/IH.
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SECTION S. UKRAINIAN LANGUAGE

10.46299/1SG.2025.MONO.PED.2.5.1

5.1 Refusal utterances as a part of person’s communicaton

The anthropological approach to language learning has intensified scholars'
interest in the personality and social aspects of speakers' activities. Taking various
personal and socio-cultural aspects of the communication process into account has
made it possible to implement and interpret certain language communication strategies.
'Whereas traditional linguistics focused on linguistic objects such as texts, sentences
and words, activity linguistics (which primarily concerns pragmatics in the broad
sense) originates from individuals, their needs, motives, goals, intentions and
expectations, and their practical and communicative actions and situations in which
they participate as either initiators and leaders or performers of 'supporting roles' [73,
p. 11].

The pragmatic approach to linguistic research has led to the publication of works
by domestic linguists focusing on the social aspects of discourse and the role of
personality in communication. Examples include the work of N. V. Pavlyk,
O. G. Pirozhenko, O. O. Selivanova and M. M. Teleki [79-81, 83.].

In psychology, the concept of 'communication' can be interpreted in various
ways: as an exchange of thoughts, feelings and experiences; as a type of human
activity; or as a specific form of social communication. Highlighting the complexity
and multifaceted nature of communication, N. V. Pavlyk [79] notes that it can be both
an informational process and an interpersonal interaction involving empathy, mutual
understanding, and the influence of one person on another. Communication is based
on the exchange of information between at least two people. Communication partners
address each other as the only listeners in a given situation and under specific
circumstances. The interlocutor focuses only on their specific language partner, and
the content of the dialogue is interesting only to them, so communication is an

intersubjective connection and the free interaction of unique individuals. Human
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communication is based on the deep dialectic of the differences and similarities
between partners, who strive not for unification, but for harmony and the reasonable
coexistence of different opinions during conversation. The goal of communication is
to create a shared intersubjective space of mutual understanding and harmony.

Communication is recognised as a special type of activity through which rational
and social information is exchanged. S. Levinson [85, p. 47] notes that 'the activity of
communication is the same kind of human activity as productive and cognitive activity.
In psychological terms, it has the same fundamental organisation: it is intentional,
motivated, and has a specific purpose; it is effective, and in this sense, we can talk
about the degree to which the achieved result coincides with the goal; and it is
normative, in that both the course and the result of the act of communication are subject
to social control'. Language communication is understood as social influence on the
interlocutor, in the form of a dichotomy: information communication versus
interaction. Levinson defines interaction as 'the continuous production of sequences of
interrelated speech by two or more communicators', each of whom controls and is
controlled by the actions of the others [85, p. 44].

Theoretical understanding of language as a manifestation of human activity
enables us to identify the constitutive characteristics of speech: needs, motives, goals
and specific implementation conditions. The main purpose of communication,
receiving and transmitting information, is carried out through the mechanisms of
establishing, continuing and completing language contact. Therefore, communication,
as the realisation of the cognitive function of transmitting information, necessarily
involves  accompanying metacommunication, which  regulates language
communication using the language itself. This is known as phatic metacommunication,
in which the phatic function of ensuring contact is realised.

As an activity, phatic metacommunication is a manifestation of the addressee's
need for social contact and involvement in joint activities, and it is a prerequisite for
effective information exchange. Participants in social interaction aim to organise and

regulate social contact; therefore, phatic metacommunication is interaction aimed at
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establishing and maintaining interpersonal contact. This is in contrast to transactional
communication, which is the process of transferring cognitive information.

Depending on the purpose and context of the communication, phatic
metacommunication can be either supplementary or self-contained. The former
accompanies transactional speech communication during the establishment,
maintenance and termination of speech contact. The latter occurs when communication
is an end in itself. Indeed, the system of phatic metacommunication is a dialectical
interplay between the potentially subordinate and the primary elements, depending on
the communication's purpose and the discourse situation. Phatic utterances are rarely
found in their pure form; rather, they can be seen as carriers of dual information,
combining elements about the addressee's emotions and a phatic metacommunicative
setup. For example, a question functions to establish speech contact and attract the
interlocutor's attention.

Communication is an intersubjective interaction embodied in a system of signs
[86, p. 142], implying the presence of two aspects: content and emotion. The
transactional discourse aspect of communication is used to transmit information or a
message. Interactive discourse regulates interpersonal relations [86, p. 205-206].
According to Vinokur, the communicative need for emotional contact is satisfied by
phatic communication.

The essence of phatic communication is interpreted in different ways. The term
'phatic communication' was introduced to the scientific community by the English
ethnologist B. K. Malinowski in 1923. While studying the speech behaviour of a
Melanesian tribe, Malinowski noted that silence was perceived as a sign of hostility
and that speech, regardless of its thematic content or direction, relieved the unpleasant
tension that arose between people. This is followed by greetings and a stream of speech
consisting of meaningless statements, lists of unrelated events and comments on the
obvious [16, pp. 297-332]. Malinowski concluded that such communicative acts
(phatic communion) play a crucial role in society by facilitating the establishment of

psychological contact between its members [Ibid.].
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According to the scientist, the phatic function is one of the fundamental functions
of language since it reveals its main purpose: to communicate, engage in polite
conversation and create friendly relationships without conveying thoughts, ideas or
information [16, pp. 151-152]. The researcher proposed considering the units of phatic
communication as non-informative messages exchanged by interlocutors to maintain
contact out of respect and politeness, or to break the silence. In other words,
metacommunicative units are a means of serving the conversational process [Ibid].

In most works, the phatic function is described as 'ordinary friendly conversation'
[88], 'small talk' [84] or 'talking about nothing' [87]. However, the essential aspect of
this type of communication is the active expression by the speaker of their position
regarding their desire or unwillingness to engage in contact, through expressing
sympathy or dissatisfaction, understanding or misunderstanding, and searching for
resonance, agreement or disagreement.

In phaticity, we observe the social function of the VV, which is produced through
the phatic form of interaction. The dominant function in FS is the 'relational function',
consisting not only of the speaker's attitude towards the listener, as expressed through
the semantics of the utterance, but also of the linguistic processes involved in
establishing, altering, managing and concluding social contact between communicators
[88, p. 43].

In refusal utterences , the function of phatic communication can indicate a break
in relations or the termination of a conversation. It can also demonstrate
authoritarianism or incite hostility by humiliating the interlocutor. Alternatively, it can
demonstrate solidarity between communicators and maintain contact in seemingly
unfavourable situations by diplomatically preventing the partner's intention from being
realised [78, p. 8] compare - 3enanvca! 3munyiica! Mit 6amvro 8i00auumes mooi
cmopuyero!.. He moowce emepmu yeu auyap! Bin — miu napeuenuu! — Xa-xa! To oco

KA MU 00YKA 2eHeparbHo20 0003H020! — 31068miwne npocuuas Kuemycokui. — Lle

00HA 32pas... — Imunyucs! — ne mamnsauu cebe, gonana Jlapuna, xanaro4ucs 3a noJy
2ybepramoposoeo cynana. — 3ensanbces, nawe! — Ax mu, eaowkal — KpukHys
Kwemycovkui i 3amynomie noeamu. — Momy3xy na Hux obox! Tineku ii cnouamxy
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npug’sa3amu 00 Cmosena, 00 Wubenuyi, NOKU 8ix He 300XHe... XAl MULYEMbCS HA C8020
koxauys... a nomim i ii/ (M. Starytskyi); [lana:] 3nacw wo? Xoodim 0oodomy,
P030YyOuUMO 11020, Cmanem nepeo im Ha KoiHA... Bin nac npocmums: 6iH Mene 1100umeo.
[Ha3zap:] Xi6ba o s tioco nHe npocus, xiba s He cmasag neped HUM Ha KoaiHa! Adce
mu 6auuna? (T. Shevchenko). Different initial positions of the communicators generate
different meta-senses. The confrontational discourse of refusal is characterised by
initial dissatisfaction with interpersonal relations or a negative trend in their
development. This pushes the communicator to perform certain speech acts and take
actions aimed at breaking the system of relations. Specific linguistic means are chosen
for this purpose and the 'mechanism of a destructive speech strategy' is activated. In
contrast, the non-confrontational discourse of refusal is characterised by the speaker's
satisfaction with their relationship with the communicative partner and their reluctance
to break it by refusing.

Phatic conversations that occur at the interpersonal level provide an environment
in which a linguistic worldview can emerge and develop through communicators'
agreed or unagreed contributions to the 'eternal dialogue'. Contactivity is an interactive
concept that implies cooperative dialogue proceeds according to the 'inducement' —
'ratification' scheme, and conflict dialogue according to the 'inducement' — 'rejection'
scheme. Contactivity is the dominant concept in all discourses, regardless of whether
relations are oriented towards harmonisation or disharmonisation. In a narrow sense, it
is the coincidence or convergence of, or separation between, the communicative
perspectives and emotional intentions of the communicators. In refusal utterences the
speaker reacts (conflictively or non-conflictively) not to the denotative situation, but to
the meaning generated by the emotional state and position of the speaker of the
stimulus, comparing them with their own. The intention to refuse arises from the
motive of inexpediency, and its intensity, reflecting the speaker's level of self-
awareness, determines whether the refusal evolves into a conflict or non-conflict

reaction [78, p. 18].
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Operating within the realm of phatic communication, refusal utterences generate
discourses in which the factor of interpersonal interaction becomes paramount, driven
by the speaker's need for social and psychological contact.

Thus, we observe the social nature of the refusal utterences in the intersubjective
communication of participants, where the dominant criterion is attitude.

Expressions of refusal represent an individual's intrapersonal state, manifested
in the ego-directedness of their verbal discourse. The speaker's will is realised in their
unwillingness to perform the requested action or accept imposed interests, motivated
by psychological self-preservation mechanisms. The expression of will 1s reflected in
the semantic features of voluntariness and undesirability, which determine the nature
of the refusal.

The concept of 'unwillingness' is associated with the speaker's evaluative attitude
towards phenomena in the real or unreal world. It is interpreted as an operator of
optative evaluations that combines signs of will, interest, and potentiality, contrasting
them with the actual. According to the aforementioned authors, the concept of
'unwillingness'belongs to the 'semantic primitives’, and the meanings of '/ do not want’,
'l will not', 'l do not wish', 'l cannot' are indefinable due to the indecomposability of
the meaningful unit and the impossibility of presenting an exhaustive definition
without resorting to tautology. Therefore, the meanings of ‘do not want', 'will not', 'do
not wish' and 'cannot' are derived through their antonyms ‘want’, 'will’, 'wish' and 'can’.
Therefore, the operator 'unwillingness' is defined as a negative predicative sign of the
speaker's intention, revealing the individual's negative attitude towards situations they
encounter [78, p. 17].

Evaluative expressions are components of the pragmatic aspect of
communication — an inherent value that manifests itself in various areas of speech. 'In
evaluation, the semantic and pragmatic aspects are inseparable; all aspects of its
functioning reflect the fusion of semantics (the intrinsic meaning of linguistic units,
including utterances) and pragmatics (the conditions for implementing the
communication process)' [75, p. 207]. Evaluation is an opinion about an object

expressed in terms of a value category, and value is anything of interest, desire or
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aspiration.

As a manifestation of active reactions to the world around us, evaluation is an
attributable subjective feature since the axiological process depends on the speaker,
who is the bearer of a system of standards (i.e. a system of values) [Zhayvoronok 2007,
p. 6]. 'The universal system of values is somehow nourished through ethnic roots —
national tastes, traditional ties of the ethnic group, its psychological characteristics, etc.
[74, p. 45]. Therefore, evaluation is the result of a particular linguistic society's
worldview, world perception, social interests, and fashion.

Evaluation categorises an individual's social activity at the motivational stage.
The act of refusal is interpreted as rejecting imposed interests (such as will, beliefs and
judgements), and as turning away from the 'alien' worldview and psychomental
attitudes imposed by the partner.

In communicative refusal utterences, conflict arises from different assessments
of reality by communicators. There are three types of assessment: truthful, axiological
and emotional [73, p. 18]. Truthful evaluation forms the basis of communicative refusal
utterences. It establishes the correctness of the imperative. The listener evaluates the
imperative's legitimacy through the category of modality. In communicative refusal
utterences, the axiological evaluations of the speaker and listener contradict each other
due to differences in their knowledge base. These evaluations form the basis for refusal
and are represented by opposing modes. Emotional evaluation is considered the
primary expression of one of the aforementioned evaluations and precedes the further
development of the evaluative component of the utterance in communicators' speech
and thought activity [73].

The categories of evaluation and emotionality are hierarchically related.
Emotionality is subordinate to evaluation: emotions arising from evaluations reveal the
subject's attitude to reality. The emotional components of value can intensify the
evaluation. However, evaluation does not always involve emotional colouring; it can
be both emotional and rational. The pragmatic features of evaluation determine its

connection with expressiveness, which is mainly manifested in emotional evaluations.
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There are two types of expressiveness in language: Objective (intrinsic)
expressiveness occurs when the use of emotionally charged words is independent of
the relationship between the participants in the communication act (affect situation).
Subjective (directed) expressiveness occurs when a positive or negative attitude
towards events or another participant in the communication is expressed.

These categories refer to different phenomena: emotionality reflects human
feelings and experiences, while expressiveness is the result of conscious human activity
that enhances language imagery. It should be noted that language expression is not
always emotional. Emotionality is considered the psychological essence of linguistic
personality because emotional evaluation, unlike rational evaluation, is based on
specific irrational foundations and enhances the latter. Emotionality is a linguistic
category because emotions are evoked and transmitted through speech and language.
In other words, it is a semantic property of language that enables emotionality to be
expressed as a psychological phenomenon [76, p. 248].

Although rejection is often associated with dissatisfaction, in some situations the
person rejecting someone may do so to express respect and emphasise the importance
of their partner's desires and needs, comp.: — [ nawo mooi, Hayme, moti ramnox? —
2080pu8 xcuo ... — [loopi 6 epowi 0as... — ['00i! Ckazano — ne npodam (A. Konskyi)
1 Masauno yeie baponosy-Kosuny. 3auunue Mokiesi 0sepi. Todi do Baponoeoi:
THouunaiime, 6yov nacka! Baponosa-Ko3zuno 3zaxeuntosanace: — I[louunamu? Ax,
boowce mit, — nouunamu... Moorce, 6u nouneme? Ma3zaiino meaic saxeuntosascs.: — Hil
Hi! sl menep ne mooucy, su — mos suumenvka. Iouunatime su! (M. Kulish).

Irony is one way of expressing a negative assessment. The evaluation conveyed
by ironic statements is characterised by pragmatic ambiguity, which is caused by a
discrepancy between the literal meaning of the message and its intended meaning.
Therefore, irony is an indirect means of expressing a refusal.: [Mamu (yionueo):] Ilopa
JHc Mobi Koposuyro 300imu, / omy MOJOYHY, MYPCbKO20 3a800Y, / wjo mu we 3d
Hebicuuka npuobana. / [Kununa:] A mii nooow, wo mym 3acmana, / ma Hayioxcy
mpu kpanji monoxka — / xynm macaa 6yoe (Lesia Ukrainka); Yu ne mooicna, — numaro,

— y 6ac monouxka? — E! Monouxa?! “He eudoinu buuxa!” — gionogioac Maxcumuxa
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(Ostap Vyshnia).

Subject-oriented and object-oriented statements are distinguished depending on
the direction of expression of evaluation. Subject-oriented expressions convey the
speaker's attributes and states caused by the addressee's communicative behaviour.
Such expressions are peculiar in that the author and the subject of speech are the same
person, a fact that is explicitly reflected in the lexical and grammatical structure of the
expression.: [3abpooa:] Ak s nenasuosncy meoe!.. [Cxuoan:| He maro i a npuazni 0o
mebe, 3ab6pooo (A. Dovzhenko).

Object-oriented statements express how the speaker characterises the addressee's
qualities, properties, actions and deeds. In such expressions, the author and speaker are
distinct individuals. The addressee is explicitly represented in the lexical and
grammatical structure of the utterance, and can be evaluated as either a general person
or by specific criteria. Yu 6au, nozans po3xpucmana, / baiicmpsa neooyme! / Tu 6oxce
supocaa, oigyeut, / 3 xnonyamu ynsicuw — / Ilocmpusati oce, oco s moo6i!l.. (T.
Shevchenko).

Depending on whether the evaluation is positive or negative, we distinguish
between general positive, general negative, and partially positive or partially negative
statements. Negative evaluations are more frequent in communicative refusal
utterences. The qualities and actions of the evaluated object determine aspects of
negative evaluation, causing the speaker's negative attitude. The axiological aspect of
a general evaluative judgement encompasses a negative evaluation of the addressee as
a whole, combining a set of features that create a general characteristic of the object.
In the case of a general assessment, the object is characterised as bad, disgusting or
worthy of contempt or condemnation etc: 4 ceamas ii, a sona mene siokunyna! ...Bona
meni kaxce: “Iou, oyprio, uou! A we ne nainacs oypuux epubis, abu 3a meoe nimu!”
(O. Kobylianska). The aspect of a negative partial evaluation statement is based on one
of the features of the object (property, quality, act or state of the addressee): — Tpeba
npoxamu, wob 6in [ry0epHaTOp]| 3apaz npucnas kozakie. — Bubauaii, Conro, mu
2oeopuw oypruui (M. Kotsiubynsky).

Depending on how negative evaluations are presented, expressions can be
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categorised as having either direct or indirect negative evaluations of the addressee.
Direct negative evaluative statements characterise the addressee's physical, moral,
emotional, mental, social and socio-cultural properties and qualities. Using indirect
language helps to soften the categorical nature of a negative judgement, establishing a
calm, conflict-free style of communication. Comp.: [Bona:] A mooscrna noousumucs?
byow nacka... [Bin:] Hi, ne moocna. A neepienosarcenum yicinkam 30poro e 0ar...
(Hena Hexxnana); [Kim:] Ak cymuisacuicsi — moxcemo nimu i noousumucs. [Kuys:]
bpp... Axuii mu noxaonuk... A ne nioy (Hema Hexnana) i [Pyghin:] A 6 3a wacms
ggadcas, skou mu 6 merne ocenuscs. [llpicyinna:] Mu oc, mamouxy, daeno mebe
npocunu. [Aeyiu Ilanca:| E Hi, He 80ascs s 00 mo2o 3poody, wgoo6 mym y Pumi srcumu.
He menep meni i1 36uxamu (Lesiua Ukrainka).

The category of evaluation 1s inextricably linked to the concepts of
measurement, degree and gradation. The rating scale comprises four zones: the neutral
zone (0), the negative zone (-), the positive zone (+) and the zone of normality, which
forms part of the positive zone (+). The definition of the neutral valuation zone is
somewhat arbitrary, given that it is difficult to conceive of objects that are never subject
to valuation. The neutral zone potentially includes objects that are not usually
characterised as 'good' or 'bad'. The neutral zone can also include objects characterised
by evaluation. In language, there are certain indicators that an object is generally or
specifically outside the speaker's sphere of evaluation. These are linguistic units with
semantics indicating indifference or a lack of interest. Negative evaluation is a
characteristic of VVs, though it is occasionally found in other areas. Comp.: — 4 3
moboio, Kusice, — Hacaoas Kocnamun. — Tu ne 6 nix. I pyouil ecu ti nnomosoen (P.
Zahrebelnyi); — I 00 mozco, wo 6u He ckadiceme npagou, 8auioMy HON08IKOGI He
noaecwae... Cmo uopmig! Tpemiti denv ecanaemocs, a mym... Ta eu 3nacme, 3 Kum
maeme cnpagy?! Illemposcokuu — noaimuynuu 3n0uuneyv. — lLle nac ne yixasumeo,
name pommicmp, — moeuna cnokiuno Onavea Ilempiesna (M. Olyinyk);
[IIposooicamuii:] A tiomy xadxcy: xo0im, 0a0w0wKa, y 6010CmMb, — a GIiH i He CIyXd.
“Iou, — xaoice, — Koau mobi mpeba, 1 mam Hi4020 He 3a0y8”, — ma U niuoe cooi

opyeoio dopozorw yoik (1. Karpenko-Karyi).

87



PEDAGOGY, PHILOLOGY AND CULTURAL STUDIES: GENERAL THEORIES OF
LEARNING SOCIETY

The rating scale has two points, extending in positive and negative directions.
Each direction has a hierarchical structure, ranging from less intense to more intense
values. A speaker's position on the scale is influenced by context, communicative
intentions, and the pragmatic orientation of the text. Comp.: — To, moowce 6, mu
snauwiu keapmupy? Tenny we i 3 nancionom! Jloseo Tapac moeuas. He mie sce 6in
cKazamu, wjo exce cami yi cminu — 0671a2o, IKUM 8iH CHU8 He pIK, He 08a 3a Kacniem...
Am, sakoco mym nepesumyro, — maxuys pykorw oatioyxce (B. lleBuyk) 1 — Bioitiou,
cmyoeum! Ynac 30110, 2onoc oo mpemmis i iamascs i — Bu nopywyeme 3axon i
koucmumyyito. — ILlo? — 3akpuuas Inam. — I'emv! A mym 3axon! A —
koncmumyyis (H. Tyutyunnyk).

The categorical nature of the assessment depends on communicative and
pragmatic, socio-cultural and individual psychological factors: — Tosapuuy, s 6am
3aboponsio... — Hiuoeo eu meni ne moowceme 3aboponumu! Hauxae s na eawi
3aboporu. Mu — 6anoa! Mu — epabiscnuxu! Mu — 66itinuxu! (O. Ivanenko); — Ilo-
ioemo 31 muor. Ha 6yoosy xomymnizmy. — Ha gica meni meiti komynizm, — giokazana,
3apecomasuiu. — Komynizm y Mapgywi. Illompanuna 3 Teepcvkoi npamvo 6 3opsaue
micmeuko. Kocmonaem ceoro 3axonny nokumys, Ha Hiu oopyxcuscs. Kuee, sik y boea
3a nazyxoro (M. Bratan).

There are two main tendencies in de-intensification of assessment: increasing
the subjectivity of assessment and reducing the intensity of the trait being assessed.
The purposes of intensification and de-intensification are different (though not polar).
In an ascending gradation of evaluation, the trait being evaluated is strengthened to
increase its impact on the addressee. De-intensification performs a similar function: it
helps to achieve the communicative goal by making an optimal impact on the
interlocutor [6, pp. 10—11].

In the structure of CAV, the evaluative component is located in the 'zone of
intersection of communicants' cognitive spaces' and the cognitive structures that form
them — the knowledge bases — i.e. in the contradictions of the presupposition: —
Caweuro, ocmanbcs 0oma, — bnazae mewe mamu. — Tam max cmpawio  Kywax! —

He cmpawmno, mamo. — Tam sce samu 6 ozepax! — A ne nonizy 6 amy (O. Dovzhenko);
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— Kynimo, nopsmyiime! — Hiaxoeo ¢ makim pa3zi kynysamu. 1to0una 8 6idi, a mu y
Hei Kynmyewi, 60oHa 30nany npooae, a mu Kopucmyewica. Hiskoeo... ne no-
xpucmusincoku, ma i epouteii y mere kamma (O. Konskyi).

The evaluation (usually negative) contained in the WS is directed at persons,
objects or phenomena defined in previous (and less often, subsequent) speech acts
(Sushynska, 1998, p. 48). In other words, it conveys the speaker's subjective attitude
towards a part of their worldview, indicates the value attributes of the referent and
determines whether their qualification complies with generally accepted social norms,
using figurative elements (Boyko, 2007, p. 389). A subjective evaluative statement is
a general reaction to an extralinguistic or communicative situation and establishes a
tone of communication. It also marks the speaker's mood and indicates their
unwillingness to cooperate, as well as their choice of strategies and tactics for either
harmonious or disharmonious dialogue, comp.: — Hiuoeo ne 3naro! ['00i baszikamu!
Bu meowc! — A nomiunux kanimana. Tym naxasyio s (P. Zahrebelnyi); — Xooim —
nouyemMo, wo mam Hoeozo Ham opamyuxu i3 Ciui npueeznu. — Llikaso dyxce! [llkooa,
wo 5 ne 6y0y 3 eamu (1. Karpenko-Karyi).

The functional and semantic category of evaluation can be expressed explicitly
and implicitly, comp: — V Kuis. — Hxozo 6ica? (V. Mynko); — Mooice, 51 nposedy
adc 00 maticmepri? — Xioa s oieka! (V. Shevchuk); — Mupumucsa nav mpeba. ¥ce
HCUMMSL SIK JIOMI 80PO2U JHCUBEMO. Ymupamumeme — nin npuyacms He 0acmb. —
Meni naakamu, a ne mooi (H. Tyutyunnyk).

Evaluation is not only the result of cognition; it also takes into account the
addressee's perspective. When adopting an evaluative stance, the speaker must be
aware that the addressee 1s not interested in the evaluation itself, but in how it is
interpreted. Therefore, all factors that ensure an adequate understanding of the
statement must be taken into account. In order to perceive the evaluation expressed in
the implicature appropriately, the recipient needs to be able to decode the implicit
information creatively and to involve a sufficiently broad context [77].

In communicative refusal utterences, the clash of intentions (cooperative on the

part of the addressee and non-cooperative on the part of the addressee) manifests itself
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in different evaluations and consequently in communicators' attitudes towards the
surrounding reality, each other and interlocutors' statements.

Thus, utterances function within the realm of phatic communication. They form
discourses in which interpersonal interaction is the dominant factor, as speakers in
everyday life feel a need for social and psychological contact through communication.
Discourses of refusal are characterised by the negative intra-volitional state of the
person issuing the refusal, which indicates their intentional state of self-consciousness

and serves to prevent the realisation of the stimulus producer's intention.

90



PEDAGOGY, PHILOLOGY AND CULTURAL STUDIES: GENERAL THEORIES OF
LEARNING SOCIETY

10.46299/1SG.2025.MONO.PED.2.5.2

5.2 «3BykH BoJIi i 11a0J1D>: MOBHi 0CO0TMBOCTi YKPATHCHKHUX HAPOAHHUX AYM

VYKkpaiHChbKI HapoJHI JIyMH — YHIKaJdbHE SBHINEC YCHOI CJIIOBECHOCTI,
BHUCOKOMOETHYHI (OIBKIOPHI TBOPH, SIK1 Yepe3 CKpaBil 00pasu BiJOOPaKAIOTh KUTTS
i1 60poTHOY YKpaiHCHKOT'O HApOJy 3a HallloHaJIbHE BH3BOJIeHHS. HapomaHi mymu, siki
MOIIMPIOBAIH K0O3api Ta JIpHUKH, GOPMYBaAIH HALlIOHAIBHY CBITOMICTh Ta MOPAJILHO-
€TUYHI OPIEHTUPH, OCKUIBKH 3BEJIUYYBAJIM 3aXUCHHUKIB PIAHOI 3e€MIIi, 3aCyKyBaJIH
3pay, 00STY3TBO, MAPHOCIIABCTBO, T THOCHIIA i1l BIPHOCTI Ta T'1HOCTI.

BunukHeHHs i opopmIiieHHS O1IBIIOCTI HAPOJHUX AYM YU€HI BITHOCATH 10 XV —
XVII ct. Ha paymky . Komeccu, «HaigaBHINI 3BICTKHM MpPO CIIBaHHS JIyM
MPEJICTaBIICHI B aHHAaJaxX MoJIbchbKoro ictopuka Capuimpkoro (3 1587 p.): mo #oro
CBIJIONITBY cMepTh OpatiB CTpyciB, ["aNuIbKUX NUISIXTUYIB, 110 MOJAIIM B OUTBI 3
Bosioxamu 1506 p., Oyna ocriBaHa B €JETisX, sIKI PyCHUHH 3BYTh ayMamm» [93, c. 8].
onpasaa, ®@. Konecca MaB CyMHIB II0JI0 TOTO, Yd 1€ OyJIH JyMH B TENEPILIHBOMY
po3yMiHHI 1boro NoHATTA. CymHiBU @. Koneccn moainss M. Punbcwkuit [97, ¢. 51].
Onnak yci BiioMi JOCHIJIHUKK YKPaiHCBKOTO (DOJBKIOPY HAroJjollyrTh, IO
BUHHUKHEHHS IyM, SK i ICTOpUYHUX MiceHb, npunagae Ha X V-XVII cr. YkpaiHceki
IyMH «MalTh HE3alepeuHl PUCH CIOPIAHEHOCTI 3 OWIMHAMH KHiBCHKOTO ITHKIY,
TOOTO 3 HAalJABHIIIUMHU 3 BIIOMHUX HaM Ouiun» [97, c. 51].

Haponni nymu, mounnaroun 3 XVII cr., npuBepraroTh yBary 30upadiB Ta J10-
criaHukiB (doapkiopy. Y mepmriii mosoBuHi XIX CT. BUAAlOTh OKpemi 301pHUKH
YKpaiHCbKUX HAPOJHUX IyM Ta ICTOPUYHMX IMICEHb, & B IPYT1i MOJOBUHI 3’ ABIIAE€THCA
HEMaJI0 HAYKOBHUX TMpallb 3 YKpaiHChKoro GosbkiIopy. Taka TeHeHIis 30epiraeThes 1
BIpoaoBK XX Ta XXI CTOMITE.

VYkpaiHChKI HAPOJIHI TyMU SK TBOPH, 110 MAIOTh BEJIMKE M3HABAJIILHE 1 BUXOBHE
3HAYCHHS, BUBYAIOTh B 3aKJIaJax 3arajJibHOi CepeHbOI OCBITH Ta 3aKjiajaxX BHIIOI
OCBITH Ha (P1JI0JIOTTYHUX (PaKyJIbTETaX.

BuBueHHsT 3MICTYy JIyM TICHO TMEpEIUIITAEThCS 3 BUBYEHHSM I1X MOBHO-

300pakyBaJibHUX 3ac00iB. BUHUKHYBIIM Ha IIMPOKINA 3arajibHOHAPOJHIM MOBHIN
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ocHoBl B XV—-XVII cT., HapoaHi aymu € OaraTum maTepiajoMm JJis BUBYEHHS
3aKOHOMIPHOCTEH PO3BUTKY YKPAiHChKOi MOBH B iICTOPHYHOMY 3Pi3l.

Cucrema CIOBECHO-300paKyBaJIbHUX 3aCcO0IB AYM CBITYUTH HacamIiepes Mmpo
pIBEHb PO3BUTKY 3arajbHOHApOJHOi ykpaiHcbkoi MoBU XV—-XVII cr. dymu, sxi
BuHuKanu B XV-XVII cT., X04 1 3a3HaBaJIi MOCTIHHOTO XyA0XKHBOTO HUTI(hYyBaHHS 1
BJIOCKOHAJICHHSI, Y MOBHOMY aCMEKTi (JIEKCHYHOMY CKJIaJi, FpaMaTU4HIi CTPYKTYpi Ta
dboHeTHUHIN cucTemi) HEe HaATO 3MiHWIMCA. Ile 3yMOBIeHO W TuUM, IO OyMHU €
MOCTUYHUMH TBOPaMH, a «IOETHYHI TBOPH, 3aKOBaHi Yy BipumioBy ¢opmy,
BU3HAYAIOTHCS BEJIMKOI0 KOHCEPBATUBHICTIO; BOHU BPOCTAIOTh CUJIBHIIIE B MICIEBHIA
IPYHT Ta HaWJOBIIE 30€piraloTh apxaidHi (CTAPOBMHHI) O3HAKH B 3MICT1 i BUCJIOBI»
[92, c. 19]. IIpo ne Hacammepes cBiAYaTh HAWAABHINI 3aUCU JIyM Ta HApOJHUX
ICTOpUYHUX MICEHb, a Takoxk Ti TBOpu XVII cT., sKi mucanu HapOJHOI MOBOIO
(MmeTbest po 1HTEpMEAlT, ICTOPUYHI BipIIl Ta MICHI YKpaiHChKUX MoeTiB). Tak, nyma
«Kozak I'onora» Oyna Boepiie 3anucana 1684 p. Hapoaumo ypuBOK 13 IIbOTO 3a1uCy,
y SIKOMY pEIpPEe3eHTOBAHO BIJNOBIIL TaTapUHA KO3aKOBI1: «He Habiearo Ha meoi KoHi
soponui / Aui Ha meoi wamu dopoeui, / He nabiearo s na meoro 36poio schuyro, / Tinoku
5 Habiearo Ha mebe, Ko3axa mon00o2o. / Konu 6 mebe meni cyous 6oe yzsmu — / He
3apixas ou s ce 6 Kinu 3a mebe / [lInukom uepsonyie bpamu» [99, c. 571].

Binoma «ITicHsa npo xo3aka 1 Kynauny» Oyna Briepiie orny0J1iKoBaHa B MOJIbChKIM
opomrypi B 1625 p. [101, ¢. 150]. 3aranbHOBXHBaHA JEKCHKA IT1€1 TaM’ ITKH 3arajom
30eperiiacs B Cy4acHid yKpaiHChKiil MOBI.

Haponni nymu Manu 3HAYyHUN BIUIMB Ha TBOPYY IMPAKTUKY YKPAiHCHKUX
MMCbMEHHHKIB SIK B 17IeHHOMY, TaK 1 B MOBHOCTHJIICTUYHOMY IutaHi. Hampuknaz, B
«Eneini» 1. Kotnsapescekoro dikcyemo: He xmapa conye sacmynuna, / He euxop
nopoxom eepmums, / He eanuy wopna none éxpuna, / He oyiinuii éimep ce wiymums, /
Ce siticvko tioe scima wisixamu, / Ce pamue opsazkomumo 30pysimu!

VYkpaincbki g1ymu ctanu B3ipueM i 41 T. IlleBuenka. Ha nymky @. Cymuibkoro,
«iyma cmpaBwia Ha TBopuicTh 1. IlleBuenka HaiOimbmmii BrmuB» [98, c. 90].
P. Xapuyk BBaxae, 1m0 «T. [IleBueHKO HE TUIbKM 3HaB YKPaiHCbKI JyMH, HACIIITyBaB

11eH J)KaHp, a il 3arajloM BUKOPUCTOBYBAB y CBOil TBOPUYOCTI €JIEMEHTH, XapaKTEPHI JJIs
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MOETUKH U cTuiicTuku xymm» [100, c. 96], nop., y noemi «Karepuna»: To ne simep,
mo ue oyunuti, / IllJo 0yba namae: / To ne auxo, mo ne msxcke, / Ill{o mamu emupae, /
He cupomu mani 0imu, / ILJo nenwvxy cxoeanu: / Iu 3ocmanacey dobpa cnasa, /Mozuna
30cmanace. Y HaBeACHHX YpUBKax 0auMMoO MalCcTepHE BUKOPHUCTAHHS KJIACUKaMHU
YKpaTHCBHKOI JIITepaTypy 3alepeuHrx MOPIBHAHB Ta (POIBKIOPHUX EIITETIB.

VY KOHTEKCTI HAIIOTo AOCTIMKEHHS 3BEpHYJIM yBary Ha IepIie MOBHE BUIAHHS
nym 3a penakiiero @. Koneccu, sikuii ynepiie moaa€e BCl YKpaiHChbKI HApOJIHI AyMHU
XV-XVII cr., BUOUparoun HAUTUIIOBIIINI BapiaHT, IPH KOXKHIN JAyMi BKa3ye Ha BCl
BaplaHTHU-BIJIMIHHM, Y IKUX BOHa 3anucana. @. Kojecca 3ayBaxkye: «epepyKoByIOUH
TEKCTH JyM 13 PI3HUX BHUJaHb, MU TIE€pPEeIaeMO BIpPHO HaIl B3ipli, 30epiraemMo
0COOJIMBOCTI MICIIEBUX FOBIPOK Ta JIaBHI CJIoBa il hopMu, — B3arali, HEe 3aBOJAUM 3MiH,
00U JIJIs1 MapHOi OJTHOCTAWHOCT1 HE 3aTHUPATH apXaTYHUX 1 JIAIEKTHUX TPUKMET Y [IUX
MHOTOI[IHHUX TaM’siTkax ctapoBunu» [93, c. 1]. OkpiM Toro, mjisi JOCHIIKCHHS
3aJTy4MJIM 1 JesIKI TBOPH 31 301pHUKA HAPOAHMX TiceHb 1 ayMm [. Jyukosa [91].

Oco06muBicTIO (HONBKIOPHUX TBOPIB € BUKOPUCTAHHS MA8MO02ii, 30KpeMa B
JyMax 4acTo MOBTOPIOIOTHCS Pi3HI (HPOPMHU TOTO CAaMOTO CI0Ba, 00’ €/THaH1 OJTHAKOBUM
KOPEHEM, IIOp.: PAHO-NOPAHEHBbKO, KIAMU-NPOKIUHANU, KEUIUB-NPOKBUJIAG, CHUBCH-
NPUCHUBCA,  JHCUMU-NPONXCUBAMY, 2PAEC-8USPABAE, NuUmMU-nionueamu TOWO. 3a
CEMAHTUKOIO KOMIIOHEHTH TaKUX CKJIAQJHUX CIIB HIOM TOTOXHI. OJHaK apyrui
KOMIIOHEHT CKJIAJHOI'O CJIOBA HE JIMIIE MiJICHIIIOE, PO3KPUBAE 3MICT MEPIIOro, a U
JIOTIOBHIOE KOT0. 3aBISKU CHOJIYYEHHIO JIBOX OJIM3bKUX 3a 3MICTOM Ta 3BYKOBHM
ckI1a7ioM (GOpM YTBOPIOETHCS CIOBO-00pa3 13 BHYTPIITHBOK PUMOIO, IO € BAKIUBUM
y CHCTeMI 300pakyBaJIbHUX 3aC001B XyI0KHIX TBOPIB.

Hdymu Oarati Ha c10ea-npukinadku, ki GyHKIIOHYIOTh Maif’ke B KOXKHIN TyMmi,
HEOJHOPA30BO MOBTOPIOIOYKCH. Ha 1110 0cOOMMBICTH MOBH JyM 3BEpHYB YyBary Iie
I1. Kureupkuii. CkyagHi cioBa LbOrO TUIY BIH Ha3uBae cuHOHIMamu. Cepen HUX
BUJILJISIE CHHOHIMHM J1€CIIIBHI, IMCHHUKOBI, IPUKMETHUKOBI Ta MPUCIIBHUKOBI [89]. B
OCHOBY TaKOro TMOJUTYy MOKJIaJeHa HE CTUJIICTUYHA, a TPaMaTUYHA POJIb X (HOPM.
[Ipore ckiagHi coBa ILOTO YTBOPEHHS € HacamIepesa CIOBECHO-300paKyBaTbHUM

3ac000M, SIKUH HMIMPOKO BUKOPUCTOBYETHCS B MOBI XYJIOKHIX TBOPIB, HAmp.: ULLAXU-
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00po2u, CMeNCKU-00PINCKU, WACM-001, YAC-200UHA, OPY3i-MON00YT, MYPKU-THUYADU
TOIIO. JIpyruil KOMIOHEHT CKJIaTHOTO CJIOBA € YTOYHEHHSIM UM TOSICHEHHSIM MEPIOTO.
CBoepinHy TpyIy CKJIaJHUX CIIB CTAaHOBJATH TakKl BUCIOBH, K X1iO-Citb, cpibno-
310MoO, 02HeM-MeueM, MeO-8UHO, IPYHmMu-xyo0ooa Ta iH. L1 c1oBa BUKOPHCTOBYBAJIM Ha
MO3HAYCHHS Y3arajibHIOBATbHUX MOHATH (X72i0-cine — Ui HOMIHALli MPOAYKTIB
Xap4yyBaHHS 3arajioM, Meo-euHO — JJIsl HAmoOiB, cpiOn0-310mo — Ha TIO3HAYCHHS
OararctBa, po3koiii) [94, c. 97]. 3a 1oromMoroo Mo IGHUX CJIiB BIITBOPEHO aOCTPAKTHI
MOHSTTS 31 30€peKEHHSIM SICKPABOCTI 1 KOHKPETHOCTI BHUCIIOBJICHHA. Take HapojHe
CJIOBOTBOPEHHSI TIOB’sI3aHE 31 CIIOBECHO-XYI0’KHIM BIIOOPaKEHHSIM JKUTTSL.

MoBa HapOAHOMOETUYHUX TBOPIB MA€ Y CBOEMY apCeHalll BeJIu4e3He 0araTcTBO
cy(ikciB Cy0’€KTHBHOI OI[IHKH, SKUMH BOHA MOCIYTOBYETHCS 3HAYHO LIMPIIE, HIXK
pPO3MOBHA MOBa. 3MEHUIeHO-necCmausi cyQikcu -eHvK-, -0uK-, -UK- BIIITPAIOThH
BAXKJIUBY CTUJIICTUYHY (YHKI[IIO B MOBI JIyM, 3a JIOIIOMOTI'0IO CJIIB 3 TAKUMHU Cy(pikcamu
MOYKHA BUKJIMKATH CIIBUYTTS, BIATBOPUTH NIEBHUIN HACTPiHl ciiyxaua: «B [lapeepaodi na
purnouky / Ta n’e batioa meo, copinouxy» [90, c. 122]; «Eii na Yopromy mopro, / Ha
KkameHi oOinenvkiv, / Tam cuoums cokin-sacrenvkui... [90, c. 123]; A 6 ceamy mo
HeoinensvKy To pano-nopanensko [93, c. 321].

JlexcemH 31 3MEHILIEHO-TIECTIIMBUMU Cy(IKCAMU CITY>KHJIM BaXKJIMBUM 3aCO00M y
moOyI0B1 BIPIIOBAHOTO TBOPY: 32 JIOMOMOI'OK TaKMX CJI1B BHUPIBHIOBAJIM MEJOIUKO-
puTMiyHe 3BydaHHs Bipmia. CrioBa, He TyOJsiYM CBOTO OCHOBHOTO 3HA4YeHHS,
MOETHYIOUUCH 13 3MEHILECHO-NECTIMBUMU Ccydikcamu, HaObupanu Takoi (popmu, sika
BiJiNoBiIana 6 puTMiuHii moOy0B1 TBOPY. Ll cydikcu ciyxuim Braaum MatepiaioMm
y CTBOPEHHI PUMHU: OpiOHEHbKI — 3eleHeHbKi; OOHbKY — 6 20J080HbKY, cecmpad
PIiOHeHbKa — 2071YO0HbKA CUBEHBbKA, HEHbKA CIMAPEHbKA — cecmpa PiOHeHbKa TOILO.

3MeHmeHo-necTmBl - cy(ikcu ¢ikCcyeMo 3AeOUTBIIOT0 B MPUKMETHHKAX-
erniTeTax: MITOYKH MAIeHbKI, CMmapernbKa *OHa, CeCTpa piOHeHbKa, OpaTh piOHEeHbKI,
binenvruti kaMinb. Hepiziko Taki cypikcu PyHKIIIOHYIOTh B IMEHHUKAX: HEPEeniioHbKO,
Npanopok, 1e6e0oHbKo, HeHbKa, OimKu, opamux. JIeMiHyTUBHI Cy(pIiKCH AyXke 4acTo
MOXXYTh BHCTYIIaTH OJIHOYACHO SK Yy TPHUKMETHUKY, TaK 1 B IMEHHHUKY: Opamuxy

PIOHEeHbKUT, ManeHbKi 0imouku, 3ipoubka sacHenvka. [logiOHe 3acTocyBaHHA Cy(DiKCiB
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3YMOBJICHE CTHJIICTUYHOIO HACTaHOBOIO — HaMaraHHsSM Y3TOJUTH €MOIliiiHe
3a0apBIICHHSI 03HAYYBAHOTO CJIOBA 3 O3HAUYCHHSIM.

SckpaBoi 00pa3HOCTI JOyMaM HanawTh enimemu. IloeTndHi O3HAYCHHS
CTAHOBJIATHh OJIMH 13 HAWBAXXJIMBIIIUX MOBHOCTHUJIICTUYHHUX 3aC001B, IO MIUPOKO BH-
KOPUCTOBYBJIM TPU 3MATIOBaHHI KapTHUH TPHUPOAM Ta PO3KPHUTTI BIACTHBOCTEH
npeaMeTiB 1 xapaktepiB repoiB. [loenHaHHS KOKHOTO IMEHHUKA 3 O3HAYCHHSIM, 30-
Kpema MOeTUYHUM, € TUIOBUM JIsl TOCTUYHOTO CTUJIIO YKPATHCHKUX HAPOJAHHUX TyM.
€ Bemuki cTpodu, y SKHX IMEHHUKH CIOJYYalOThCS 3 O3HAYCHHSIM-CTITETOM:
«Bu3Bosb, TOCONN, BCIX OiOHUX HEBOJBHUKIB / 3 msoickoi HEBOI mypeywvkoi, / 3
Katopru oycypmarcokoi, / Ha scui 30pi, / Y xpait eecenuii, /'Y mup xpewenui, / B
ropojia xpucmusancoki» [93, c. 66].

HacuyeHHss mMOSTHYHUMU O3HAYEHHSMU € TUIIOBUM JUJIs JyM, SIK 1 JUIs BCi€l
HApOJIHOT MOETUIHOT TBOPUOCTI. [loeTHuHI 03HAYCHHS BKa3YIOTh HA MPUKMETY TOTO YH
TOTO SIBUIIIA HE B IPSIMOMY O€3MMOCepeTHROMY PO3YMiHHI, @ B IEPEHOCHOMY, 3aJICHKHO
B TIEpeKWBaAHHS, €MOIlINA, acoIllalii, SKI BUHUKIA B JIIOJWHU IIiJT BPaKEHHSIM
neBHOTO sBUMIa. OJHAK IEPECHOCHE 3HAYCHHS CIIB I HE MOPYIIYE JIOTIKU SBHII. €
0araro o3Ha4YeHb y AyMax, K1 He 1030aBJIeH1 MOETUYHOCTI, Xy I0KHOCTI, Tepe0yBaroTh
Ha MEXI1 TPSIMOTO, JIOTTYHOTO ¥ TIEPEHOCHOTO, MIOSTUYHOTO O3HAYCHHS: OUCmpi BOJIH,
memHa HIY, SACHUUl J€Hb, CUIbHI JONI, OYVUHI BITPHU, cupas 3eMiid TOno. ABTopu I
BHKOHABIIl JIyM BIJIMOBIIHO 7O HACTPOIO, E€MOIlIM, SKi BOHM XOYYTh BHKJIUKATH B
ciyxada, 1 BIJIMOBIAHO 0 KOJBOPIB (TEMHHMX UM CBITJIUX), SKUMHU XOUyTh HAUIUTH
MPUPOJY, TOIT Ta JHOeH, JOOUPAIOTh 3 YCIX MOXKJIMBUX iXHIX O3HAK JIMIIE OJHY 200
1IB1, 30KpeMa O3HAKH KOHTPACTHOTO XapaKTepy (SACHUll — meMHUull, OYUHUL — Muxuii,
OiOHUti — Oazcamuil), 11 EMITETH CYNPOBOKYIOTH BIAMOBIAHE TMOHSTTS BCIOJH,
BHACIIIIOK YOT'O CTBOPIOETHCS CTIHKHI BUCTIB-00pa3, IKMH MOXKE TIEPEXOIUTH 3 OTHIET
nymu B iHIry. Le Tak 3BaH1 mocTiitHi eniteTu. Takuil eniTeT, NOCTIMHO BUCTYNAIOUU B
CIIOJIYIIi 3 O3HAYYBaHUM CJIOBOM, HIOHM 3POCTA€THCS 3 HUM B OJIHC 3JIMTE TOHSTTS 3
0COOIMBUM MOETUYHUM HacuueHHsAM. [IOCTIMHI €emTeTH HaOal0Th BHUCJIOBJIEHHIO
0COOMBOro JNipU3My, miiHECEHOCTI: «bpatuky Mii pionenvkuti, / SIK ToITyOOHBKO

cusenvkuti! / Binkine xe Tebe B rocti Burisaatu: / Uu 3 6yunoco BiTpy, / Um 3
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wupokoeo creny, / Yu 3 crasrnoeo Biickka 3anopoxoksa?» [93, c. 109-110].

Taki TpaauiiiiHi eniTeTH PO3KPUBAIOTh HANOIIBII XapaKTEPHI O3HAKH, BaXKJIUBI
SKOCTI, BJTACTUBOCTI ¥ MPUKMETH NpeameTa abo sBuia. [locTiiiHi emiTeT B HApOAHIM
TBOPYOCTI 3aBXKJIW BUPIZHAIOTHCA CEMAHTUKO-CTUIICTUMHUM HaBaHTAKECHHSIM;
«BUKOPUCTAHHS MOCTIHHUX EMITETIB, K 1 IHIIMX CIOBECHO-300paKyBaIbHHUX 3aC00IB,
CBIUUTBH, 110 B JyMax OPraHIYHO MOEAHAHO emivHe 3 JipuaHum» [96, c. 115]. Kapi,
memHi, yopui (o4i, OpoBH), soporuti (KiHb), wupoxui (cremn), uucme (1Moae), OVUHU
(BiTep), Oucmpa, muxa (Boma), cuue, YopHe (MOpE) TOIIO — BCE Ie YIIOOJICHI
BHCOKOIIOETUYHI 00pa3u B MOBI HApOJHOI TO€3li, SIKI JIETKO 3aCTOCOBYIOTHCS B
EnIYHOMY H JIIpUYHOMY KOHTEKCTI, OJTHAK HE XapaKTEPHI JJisi 3HUXKEHOTO CTUIIIO.

Y nymax 4Yacto (IKCYEMO HOpIGHAHHA, K€ € «MeTaQopuyHUM 3ac000M
BUPKCHHS HAWTOHIIMX BIATIHKIB MOHSTTS, OJHHUM 3 OCHOBHUX XYJIOXKHIX 3acOO0IB
MiJICWJICHHS eMoIliiHocTI MoBU» [91, c. 38]. I1. XKurteubkuii 3a3Havae, 110 «...B JyMax
HEPIJIKO BUKOPUCTOBYETHCS TaK 3BaHE 3amepedyHe mopiBHAHHA...» [89, c. 20]. Oxpemi
HaWOIBII BJAT MOPIBHSHHA 3 YaCOM MOXYTh MEPEXOJUTH Y BIIHOCHO CaMOCTINHI
CJIOBA-CUHOHIMU: i0e — Jli3e, CyHembcs — naenmacmucsi Touo. 1IopiBHSHHS B 1yMax,
AK 1 B ICTOPUYHHMX TICHAX, MOJUISIOTh Ha 3alepedyHi ¥ CTBEpKyBasibHI, ad0 Ha
HEraTUBHI i TO3UTUBHI. XapaKTEPHOIO OCOOIMBICTIO 3alIEPEUHUX MOPIBHIHB € T€, 110
BOHH, Ha BIJIMIHY B1Jl CTBEP]IKYBaIbHUX, SIK1 37€01JIBILIOTO CTOSTH MICIIA 03HAYYBAHOIO
CJIOBa, BUCTYMNAlOTh Yy MPEMO3HINI 0 HbOTO, a MOHSTTS, SKE BOHU BIJTBOPIOIOTH,
3ICTaBIAE€ThCS 3 HAATO BIAJAJICHUMH 3a CBOIM XapakKTepoM sBUIAMU. Bmeua
HeBOIbHUKA MOKE ACOLIIOBATUCA 3 MYMAHAMU, CMEPTb — 3 YOPHUMU XMApamu, 3
OyUHUMU 8impamu, TUTAd MaTepi 3a CHHOM — 3 KVY8AHHAM 303Y7i, TUIad JIBUUHH 3a
MUJIAM — 3 20]10COM CKpunku, nop.: «He nunu-mymanu ecmasanu: /Tikas nosuok /
Manuii nesenuuox, / Tikano mpu opamuxu piouenvki, / Tpu mosapuwi cepoewniy [93,
c. 66—67]; «To ne suxop no Yepkeni oonuni eynse, / He cuzuii open sicmpyois 2amnse, —
/ Boosuuenxo Konosuenko na 6oponim koui po3 iscodxncae...» [93, c. 105].

VY 3amepedyHHX MOPIBHSHHSIX YacTO HASBHUM CUMBOJIYHHKN E€JIEMEHT: YOpHA
xmapa, oyuHull eimep, YOPHULL 80POH, 20JI0C CKPUNKU CUMBOJI3YIOTh JIUXO, TOpe ¢

BIIIIYIOTh CMEPTh; CUBA 303/ ACOILIIETHCS 3 MATIP’I0, cuBa 2071yOKa yOCOOIIOE
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niBunHy. OJIHaK y aymMax TakoK (PikcyeMo i 3arepeuHi MOPIBHSIHHSA, Y SKUX HEMae
cuMBoONIikU: «He ecmb mo nac wabns mypeyvka nopybana, / He ecmv mo nac xyns
AHUYapcvka nocmpinsana, A ecmv mo Hac ma U omyesa mMoaumea noxkapaiay [93,
c. 100]. V cknazi Takux MOPiBHSIHB MICTUThCS 3aliepedyHa JacTKa He.
CtBepmKyBalbHI TMOPIBHIHHSA 3A€OUTBIIOTO0 (PYHKIIOHYIOTH B ICTOPHUYHUX
MICHSX, 1HOII — y AyMax, MPOTe 3HAUHO PiJIIe, HIK 3allepeyHi; HacaMmIiepea MaeTbes
npo aymu, y akux Bimoopaxeni noaii XV—XVI cr. Hanpuknan, y aymi npo Breuy
TPHOX OpaTiB 3 HEBOJII 3HAXOIMMO JIUIIIE OJHE CTBEPKYBAJIbHE MOPIBHIHHS, TO1 5K
3anepeyHux — 4doTupu. l[lpaBma, € aymu, y SKUX CTBEPIKYyBajbHI IMOPIBHSHHA
nepeBakaloTh Haj 3anepeyHumu (qyma «Cectpa 1 OpaT»), OJHAK L€ CTOCY€EThCS
okpeMux nayM, y sikux mnpexactaBieHl noaii XVII crt. Cepen cTBepaxyBaIbHUX
MOPIBHSHb MOKHAa HaBecTH Taki: «bpatuky Wil pioneHbKkuil, SIK TOIXYOOHBKO
cugenvkutl...» [93, c. 111]; «lo matoae To Ha mpa3HUK 10 00XKOro AOMY HAYTh, 5K
00diconu 2y0yms, a 3 00KOTr0 JoMa BUXO0XKAIOTh, K Mak npoygimaroms...» [93, c. 112].
[TonmyasipHUM MOBHO-XYZOKHIM 3aCO00OM IPH XapaKTEPUCTHIIl I'epoiB TBOPY €
nowiupeni o3nauenns. J[ii1oBl ocoOU B JyMax 3aBKU ONKCaHI Yepe3 HU3KY O3HAUYEHb
1 Tak 3BaHuUX Tmpukiagok. [lommpene o3HAYCHHS-XAPAKTEPUCTUKA MOXKE
MOBTOPIOBATUCS CTUIBKU Pa3iB, CKUIbKU pa3iB 3rajayeThes iM’s reposi. Hanpukian, y
nymi ipo Mapycto borycnaBky BucnoBu diska-opamnka, Mapycs, noniena bozycraska
MOBTOPIOIOTHCA OJMHAIATE pa3iB. XTo O6 70 Hei He 3BepTaBcs, XTO O M0 HEl He
TOBOPHB, 3aBXKJI BUKOPUCTOBYBAJIH OJIHY 1 Ty camy (hopmy. HaBiTh cama repoins mpo
cebe TOBOPUTH TakK: «bo sk b6yoe naw nan mypeyvkuti 0o meuemu 610 ‘ixicoxcamu, / To
6yoe meni, disyi-opanyi, / Mapyci, nonieni boeycnasyi, Ha pyxu kioui giooasamu.. .»
[93, c. 74]. LluM MOBTOPEHHSIM KOXHUU pa3 MIIKPECTIOITh, 110 10 IBYMHY 3a0paiu
TYPKH, 1110 BOHA 3 TTOMIBCHKOTO POy, 3 MicTa boryciasa it Ha iMm’s1 Mapycs. @ikcyemo
yacTe MOBTOPEHHS BUCIIOBY «MeHi, bpamy mMeHuwomy, niomy-nixomunyro...» y 1ymi
«YTteua OpatiB 3 A3oBay. Lleil BUCHIB y JyMi MOBTOPIOETHCSA CTIIBKH Pa3iB, CKIIbKU
3rafyeThCcsi Mpo Opama niwozco. HasgBHICTh TaKMX MOBTOPEHb 3yMOBJIEHA CAMOIO
OyZOBOIO HApOJHUX IyM, 30KpeMa iX BHUKOHaHHSAM (y pI3HHX IymMax MOXYTb

MMOBTOPIOBATH OKpPEMi CJIOBa, (pa3eoioriuHi 3BOPOTH, CHHTAKCHUHI KOHCTPYKIIiT). 11
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MOBTOPEHHS € CBOEPITHUMHU pePpeHaMu, sKi MiJAKPECTIOITh XapaKTepHI MPUKMETH
reposi, BIJIMOBIAAIOTh PEYUTATUBHOMY BHUKOHAHHIO TBOPY. [10/110HI KOHCTPYKITT Maiike
HE MPEJICTaBJIeHI B iCTOpUYHKX TicHAX. [lommpeHi o3HaueHHs, 00’ €HAHI PUTMIKOIO 1
BIJITIOBITHO 3apUMOBaH1, CTBOPIOIOTH XYI0KHIO IIUTICHICTh (POTBKIOPHOTO TEKCTY: « T,
3emie mypeyvka, 8ipo oycypmarcoka, / Tu, posnyko xpucmusncoka» [93, c. 65].

Jymu OaraTi Ha 36epmaHHA, O BiITpac BaXJIUBY CTIICTHYHY (YHKINIO Y
CTBOPEHHI BIJMOBITHOTO HACTPOIO PELMIIIEHTA, MOro YysIBU Ta MepexuBaHb. Yacto
repoi TBOPY, BUPaXKat04UH CBOI JYMKHU Ta HACTPOi, 3BEPTAIOTHCSA JI0 PI3HUX SIBUILL 1 TPE/I-
MeTIB 00’ €KTUBHOI JMiCcHOCTI. OKpeMi 3BEpPTaHHsS CTaju CBOEPIIHUMHU (POpMYTIamH,
mabioHaMu, MOXXYTb TOBTOPIOBaTHCS B OJHIM 1 Tid camiit aymi. Hampuknan,
3BEpPTaHHS Opamme mune, bpamme nt0be TOBTOPIOETHCA TpUUl B TyMi «YTeda OpatiB
3 A30Ba». Y (¢opmi 3BepTaHHS Oy>K€ YacTO IMOBTOPIOIOTHCS BHUCIOBU O, Kiwko
Camitiny, eemvmane 3anoposvkuti, bamoky kozaywvkui [93, c. 81]; Ei, xo3zaku, oimu,
opysi-monooyi [93, c.132] tomo. BapTo 3ayBaxuTu, 110 3BEpTaHHSA B Jgymax
PO3TOPHYTI Ta €MOIIIITHO HACHYEHI.

VY HapogHux aymax Hepiako (ikcyeMo 2inepébo.iy (nepeOuIbllIeHHS), siKa Mae
CBOEPIJIHUN XapakTep: Cuja H BUTPUBATICTh Tepos, XO4U 1 BIATBOPEHA uepe3
nepeOIIbIIIEHHS, OJTHAK HE TOPYIIYE PeaiCTUYHOTO B11I0OpakeHHs iicHOCTI. [{iikom
MpaBUJIbLHO 3ayBaKy€e M. PUnbChbkuil, 10 «(paHTACTUYHHI Ka3KOBHM €JIEMEHT Y lyMax
Maii>ke 30BCIM BIJCYTHIM, TOAl SIK y CepOChKMX Ta OONrapChKUX IICHAX HOMY
BIIBEJICHO YMMAaJIO Miclid... PeasizM onuciB y 1ymMax 1HOJI TIOXOJUTh J10 JTUBOBHKHOI,
Maif’ke MPOTOKOJIBHOT TOUHOCTI» [93, ¢. 47]. IlepebinblieHHsT 4aCTO BUKOPUCTOBYIOTh
MIPU XapaKTEPUCTHUI BUTPUBAIOCTI Teposi: «/[es samuii 0enw Xniba 6 ycmax He Maro, Ha
6e361001, na 6e3xnib i nocudaro» [93, c. 70]; «ll]o maro 1 na cobi 0es ssimvb pau pybanux
WUpOKUX, a womupu cmpiiaui, mo u enuoboki...» [93, c.99]. I'epoism Ta BigBara
MEePCOHAXIB TAKOXK YacTO PEMPE3EeHTOBaHI Yepe3 nepeOuibieHHs. BaxiuBy posb y
rinepOosi3anlli BIJITPAlOTh YMCIIBHUKHM, fKI BKa3ylOTh Ha KUIBKICTh BOPOTIB, Ha
CHIBBIAHOIIEHHSI CWI, CIPHUSIOTh IIOHAWIIOBHINIOMY PO3KPHUTTIO CMUIMBOCTI Ta
MYHOCTI Teposi: « Konosuenko Ha kous cioae, / O0 K03aKie 61a20Cc108eHHe NPUHIMAE,

/ Mixc Kpumuyi i Hoeatiyi e6icae, / [llicmboecsmo wicmos Kpumyie ma Hoeauiyie 3
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KoHell 30usae, / 3 niiu eonosu 3Himae. / YHomupuaoyamo auyapie mypeybKux Ha apKaH
xeamae, / ’Kueyem 0o kozayvkoco namemy npuzonscy [93, c. 104-105].

Yepes BUKOPHUCTAHHA 0ia102i6 Ta MOHO102I8 NI€SKI TyMH HaraayloTb TBOPU
CIEHIYHOTO Xapaktepy. Po3MoOBY repoiB 371€0UIBIIOT0 CYyNPOBOIKYIOTH MOIMIMPEHUM
MOSICHEHHSIM (aBTOpa), K€ HEPIAKO 3BOJUTHLCS JI0 CTHUCIIOTO TIEpeKazy 3MiCTy MOBHU
reposi. SIckpaBuil TpHKIaa Takoro TMOsICHEHHS (Qikcyemo B aymi «Mapycs
borycnaBka». I'epoinss nymum Mapycs borycnaBka 3BepTaeTbCs /10 HEBUIBHHKIB 13
cnoBaMu: «l eH, Ko3zaxu, eu OiOHI HegonvHuxku! / Yeaoatime, wo y Hawii 3emni
XpUCMUAHCHKIN 3a Oenb menepay. / Ilicia mosu 2epoiti tide NosACHeHHSA MaKo20 3MICI):
/ «llo mooi 6ioui mneginvHuxu 3audysanu, / [iexy-opanxy, / Mapycro, noniemy-
boeycnasxy, / Ilo pivax nosuasanu, / Cnosamu npomosnsiau...» [93, c.73]. Takuii
3B’S30K M1’K MOBOIO T'€pOiB 1 MOBOIO aBTOPA € TUTIOBUM JIJIsl HAPOJAHUX YKPATHCHKUX JTyM.
[Tpote mianoru B neskux gymax («Cokosishy) IHKOJIM BUCTYIIAIOTh O€3 MOsICHEHb aBTOpA.

baxxaHHs reposi, MOro BHYTPILIHIA CBIT HalOUIbIIE PO3KPUBAIOTHCS B PO3MOBI
«camoro 3 co0o0r», y BHYTPIIIHIX MOHOJIOTax. Yepe3 MOHOJIOTH cXapaKTepU30BaHi
MOJIii Ta sIBUILlAa HABKOJUIIHBOTO CBITY. Hampukiaz, noBipeHuit XMeabHULIBKOTO [93,
c. 129] npuxoauTts 10 npyxuHU bapabaria HIOUTO 3 MPOIMO3HUIIIETO 11 YOJIOBIKA BIIIATH
nuctu. bapabaiieBa npyuHa HEraTUBHO IMOCTaBUJIACs JO TAKOTO «3aayMy» CBOTO
Y0JIOBIKa, TPOTE CTABJICHHS CBOE BUpaXKa€ y (popMi BHYTPIIIHHLOTO MOHOJIOTY: «E1, He
3 eopsa-0iou moemy nauny bapabawy / Cxominocs na crashiti Ykpaini 3 kymom ceoim
Xmenvnuyvkum / Benuxi 6enkemu euunamu! / Ha wo 6 im kponescoki aucmu y080x
yumamu?» [93, c¢. 130-131].

Po3ropayTux MOHOJIOTIB Y HAPOJHUX TymMax HeOararo, OUTBIIICTh 3 HUX CTUCII
Ta JJakoH14H1. Ha MaTepianax MOHOJIOTIB ABOX I'€pOiB, 00’ €THAHUX CIOKETHOIO JIIHIEIO,
1HOJIl yTBOPIO€ThCS LikaBui aianor. Takuil mpuiiom dikcyemo B tymi «Cectpa 1 6paT».
Bpar nanmexko 3HaxXOAWTBCS Bifl CECTPH, HA «UyXil 4y XUH1» TpokuBae. OqHaK BOHU
BUCJIOBJIIOIOTH CBOI JYMKH, HACTPOI1, MEPEXKUBAHHA y (POpPMI BHYTPIIIHIX MOHOJIOTIB,
Ha OCHOBI SIKMX 1 YTBOPIOETHCS CBOEPIAHUI miajnor: «Pad 6u s, cecmpo, k mooi
npubymu, / Tebe cozgioamu, / Tax ne mocy 3a obucmpumu eodamu, / 3a WUpOKUMU

cmenamu / I mym oice noscuenns: / i 3a oanvHumu-oanexumu cmopouamu, / I 3a
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memHumu sucokumu ayeamuy. / «To cecmpa mee 3auysae, / [lo 6pamuka crosamu
npomosnse.. » [93, c. 111]. Takuit mepexia CTUCIUX MOHOJIOTIB y CBOEPIIHI J1aJIOTH
crpusie TIIMOOKOMY PO3KPUTTIO TICMXOJIOTIYHUX TEPEeKUBAHL T'EPOiB, HAJTAE MOBI
’KBABOCTI 1 TOETUYHOI BUIITYKAHOCTI.

ABTOpYM Ta BHKOHAaBI HApOAHMX JyM (K003api, JNIpHUKH), X04 1 OymH
31e0UIBIIOT0 BUXIAISIMHU 3 OpaTChbKUX WIKII, Kl YTBOPIOBAIMCA TpPHU LEPKBax Ta
MOHACTHUpSIX, A€, K BIIOMO, MOOyTyBaja i 1IEPKOBHOCIOB’STHChKa MOBA, KOPHUCTY-
BaJIMCs 3arajlbHOHAPOJIHOIO YKpaiHChKOIO MOBOI0. Ha 6a31 HapoaHOT MOBH MHIITHO
po3kBiTana Oarata ycHa TBOpYicTh Hapoay. [lin BIJIMBOM TBOPIB HAPOAHOI MOE3ii
ykpaiHcbki muchMeHHUKHM XVII  cT. y CBOill mpakTHIll 3BEepTaNHCS [0
3arajibHoHapoaHo1 MoBH. ['. Hyaera y aBotomHomy BujaHHi nogae no 40 TBOpiB-
niceHb HeBiomux aBTopiB X VII cT., HarMcaHux HapOIHOIO YKPATHCHKOI MOBOIO [95].
[Ipore ko003api Ta JIPHUKHM B JOymMax HEPIIKO  BUKOPUCTOBYIOTh 1
uepkognocnog’anizmu. Ha 110 0COONMBICT MOBHU JyM 3BEpHYB yBary Iiie
I1. XKurenpkuii, sskuii 3a3HayaB, 10 «HE MOXKHA HE MOMITUTH B MOBI JyM KHUKHHUX
LIEPKOBHOCJIOB IHCHKUX €JIEMEHTIB MOBH». BHKOpPUCTaHHSA LEPKOBHOCIOB’ SHI3MIB
3YMOBJIEHO Hacamrepes] iX CTWICTHYHOK (yHKIiew. [lepkoBHOCTOB’ iHI3MH
BXKMBAJIM 3 METOIO0 CTBOPEHHS BUCOKOTO ypOo4HCTOro cTrito. Lle 3mebinpmoro cnosa
Ha MO3HAYCHHS TIOHSATH, OB’ SI3aHUX 3 PEIIITIEI: PoHCOeCmaeo, MojleHie, B0CKPECEHIE,
b1a20cn08eH e, NPA3HUK, a TAKOXK JIEKCUKA Ha TIO3HAYCHHSI PI3HUX MPEIMETIB 1 SBUIIL,
pYXy UM CTaHy: 0pego, epadu, 21ac, HCUBOM, Neydlb, NepCmyv, Co2pasamu, 63Uupamu,
gozouxamu TOomO. DIKCyeMO TaKOXK BUKOPHUCTAHHS LEPKOBHOCJIOB SHI3MIB 3
ipoHIYHOIO MeTOM0: «I etl, nane Ilomoyvkuti! / Yom y mebe ti 0oci po3ym dHciHOYbKULL?
/ He emie mu ecu ¢ Kam ’sanyi Ilodinbcokiv npodbysamu, / [leuenoco nopocamu, Kypuyi
3 nepyem ma wanparom yycusamuy [93, c. 78]

Jlesiki 3aco0U  CIIOBOTBOPY IIEPKOBHOCIIOB’SIHCHKOTO TOXO/KEHHSI IITUPOKO
BUKOPUCTOBYBAJIM B HAPOJHUX YKpaTHChKHUX AyMax. Lle 30kpema crocyeThbes cy(dikciB
-cms, -menvb, npedikciB npe-, co- Ta 1H. Bce 11e HagaBago MOBiI IyM CBOEPIIHOTO
KoJIopuTy. LIepKOBHOCTOB’SIHI3MHM HE 3aBaKalOTh PO3YMIHHIO 3MICTY (DOJIBKIOPHUX

TBOPIB, OCKUIBKM CTAQHOBJISITH MOPIBHSHO Majy TpyIly, OKpIM TOro, y ayMmax

100



PEDAGOGY, PHILOLOGY AND CULTURAL STUDIES: GENERAL THEORIES OF
LEARNING SOCIETY

31€01JIBIIIOT0 BUKOPUCTOBYBAJIH Tl CJIOBA, SIK1 OYJIM 3p03YMUIMMH ISl ITUPOKUX BEPCTB
YKpaiHChKOTO HACEJICHHS.

Buxopucranas nosionizmie Ta mopkizmie y MOBi TyM 3yMOBJICHE SIK HasSIBHICTIO
iX y 3araJlbHOHapOJHi/ MOB1 TOTO TEPIOy, TAK 1 HAMaraHHsSM aBTOPIB Ta BUKOHABIIIB
JyM BiTBOPUTH HAIIOHATLHUN KOJIOPUT TOTO UM TOro Hapoay. KHwkHa mitepaTypHa
ykpaincbka MoBa X VI-XVII cT. Mana y cBoeMy ckiiai 6araTo 3aro3udeHsb 3 MOJIbChKOT
MoBH. Cepel TOJIOHI3MIB, SIKI PYHKIIOHYIOTh ¥ dyMax, BapTO Ha3BaTH: Oap3o (mayxe),
3anvomu (UMLSHHS), JHCUBHOCMb (XapUyBaHHA), KpesHutl (CTIOPITHEHUMA, CBOSIK)
toio. CIoBO 6ap30 BUCTYIIA€ 3HAUHO YACTIIIE, HI’K YKPATHChKUI BIATIOBIIHUK O)yorce.
HaBeneHi moJioHI3MH BHUKOPUCTOBYBAJIUCS 31 CTWJIICTUYHOIO METOIO, MOJIOHO 0
IIEPKOBHOCJIOB SIHI3MIB. Y HapoaHUX Aymax (PIKCYyEMO TaKOX CJIOBa, 3alo3WYeHi 3
TIOPKCHKUX MOB (apkaH, 6azap, datipax TOIIO).

OTxe, aKTMBHE BUKOPUCTAaHHA B JyMax IOCTIMHMX €MNITETIB, 3aco0iB
YCHOHAPOJHOTO CIIOBOTBOPY (CKIQJAHMX CHIB-TIPUKIAIOK, JIGKCHKH 3 Ccy(dikcamu
Ccy0’€KTUBHOI OIIIHKH), TOIIMPEHUX O3HAY€Hb, IMOPIBHSHb, MOCTUYHHUX 3BEPTaHb,
rinep00JI1, MOHOJIOTIB 1 JI1aJIOT1B — IIJIOT0 apCeHaTy MOBHOCTHIIICTUHYHUX MPUHOMIB —
OyJl0 MOXKJIMBUM JUIlIe Ha OaraTii OCHOBI 3arajJbHOHAPOJHOI MOBHU. 3aly4yeHHS JI0
HapOJHUX JyM IHIIOMOBHOI JICKCMKM 3yMOBJICHE HE TUIbKH 1i HasSBHICTIO B
3araJbHOHAPOAHINA MOBI, a ¥ OaXaHHSIM CHIBILIB y HalOUIbII peanicTHyYHIi QopMi

JIOHECTH CBOi TBOPH JI0 HAWIIMPIIOT aBAUTOPII.
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