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SECTION 1. EDUCATION SCIENCE

DOI: 10.46299/1SG.2026.MONO.PED.2.1.1

1.1 Analysis of the implicit opportunities for AI integration in technological
education in Bulgaria

The Fourth Industrial Revolution and the large-scale progressive deployment of
Al technologies across all spheres of society present education with the challenge of
preparing future citizens and specialists to work with technologies in a highly
automated and intelligent environment. Due to its close connection with innovation,
technological education is the most suitable educational environment for developing
basic competencies in the field of Al

Today, artificial intelligence is no longer a theoretical abstraction but a reality that
1s transforming all spheres of life. In order for students to be prepared for this reality,
technological education must not only develop basic competencies in the field of Al
but also introduce them to its fundamentals, so that they become informed and critical
users of technology, and not merely future professionals.

In theoretical terms, the present study is built upon the concept of tacit knowledge
by Michael Polanyi (1966), according to which a significant part of human cognition
exists in an implicit, not explicitly formulated form, but can be activated in the presence
of an appropriate context and tools [1]. This concept legitimizes the key term for the
study — "implicit opportunities" — the hidden, not explicitly stated didactic potential
that exists in the curricula and can be activated through targeted Al integration.

The constructivist approach, developed by Jean Piaget, according to which
knowledge is actively constructed through the learner's interaction with the
environment and through solving authentic problems, has also been applied [2]. In the
field of digital technologies, this approach was further developed by Seymour Papert,
a pioneer in the use of computer environments (such as the Logo programming
language) for active, project-oriented learning [3]. This theoretical legacy justifies the
use of software tools (Google Teachable Machine, Python with Pandas, Tinkercad, and

others) as an environment for actively constructing knowledge in the field of Al
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In order to place the study in an international context, the "5 Big Ideas of AI"
framework, developed by Touretzky, Gardner-McCune, and co-authors (AI4K12
Initiative) [4], which systematizes the core concepts in school Al education, has also
been taken into account [5]. This framework corresponds directly to the two main
approaches identified in the present study — ""Learning about AI" (understanding Al
concepts) and "Learning with AI" (using Al as a tool for problem-solving).

In this integrative theoretical context, the integration of artificial intelligence (Al)
into technological education is defined not as the addition of new learning content, but
as the activation of the latent, implicit opportunities of existing curricula through
targeted pedagogical intervention and the use of accessible software tools. Despite the
theoretical justification and the presence of implicit potential in the curricula, the actual
integration of Al into Bulgarian technological education still encounters significant
practical obstacles.

Notwithstanding the rapid advancement of STEM education, curricula have not yet
been updated to explicitly include artificial intelligence as learning content. Educators
face a lack of clear methodological guidelines and are challenged in selecting
appropriate, accessible, and easy-to-use educational resources.

The objectives of the present study are:

e to identify and analyze the opportunities for the integration of artificial
intelligence (Al) into technological education in Bulgaria;

e to present concrete and practically feasible guidelines for initiating the process
of Al integration into technological education in Bulgarian schools.

To achieve these objectives, the following activities have been carried out:

e an analysis of the compatibility of existing curricula;

e a review and evaluation of software platforms and tools available on the
Bulgarian market;

¢ the development of specific didactic models for implementation.

The analysis of the curricula in technological education subjects across the various

competency domains reveals that a broad implicit foundation exists for the inclusion
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of Al through the development of competencies such as algorithmic thinking, data

handling, and solving complex problems.

The analysis was conducted in two directions:

e compatibility of existing curricula in technological fields;

e embedding of Al through key competencies in the curricula.

Analysis of Curricula Compatibility

The proposed compatibility was assessed on the basis of the extent to which

existing curricula in technological fields provide the requisite foundation and entry

points for the integration of Al tools and concepts. The points of contact for Al

integration are presented in Table 1.

Table 1

Analysis of Curriculum Compatibility with Al

Compatibility
Subject Based on . .
Curriculum Curriculum Integration Points
Content
Programming: Using Al assistants for code
Computer . . . i :
Modeling High generation, testing, and debugging. Databases:
Applying Al for data analysis and forecasting.
Technology and Project-Based Learning (PBL): Using Al for idea
Entrepreneurship Medium generation, prototype visualization, or gathering
(general education) information for projects.
Programming: Using Al assistants (e.g., Gemini,
. GitHub Copilot) for code generation, testing, and
Information . .
Technology (IT) High debugging.
Databases: Applying Al for data analysis and
forecasting.
Computer Hardware/Software: Discussing specific Al chips
p . (GPU, TPU) and their hardware requirements.
Hardware and High .
X Networks and Cybersecurity: Al for anomaly
Technologies

detection and protection against cyberattacks.
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Continuation of table 1

Compatibility
Sul.)J ect Bas?d on Integration Points
Curriculum Curriculum
Content
Sensors and IoT: Using machine learning for sensor
Electronics and . . data analysis and optimization of production|
Automation Medium to High processes  (Industry 4.0). Microcontrollers:
Integrating Al models into embedded systems.
Technology ' Digital literacy — using A¥ for seqrchmg, gredlblllty
. Medium assessment, and synthesis of information from
(general education) .
various sources.

The analysis covered curricula in technological subjects for grades 5—12 and was
conducted through a comparative method and content evaluation based on predefined
criteria for compatibility with Al concepts.

The empirical study of curricula defined the following key results regarding their
current readiness:

eexistence of a foundation — curricula in technological subjects provide a stable
basis in programming, data handling, and networks, which is a necessary condition for
understanding and applying Al;

oAl as a tool, not as a subject — the most effective approach is for Al to be
introduced horizontally, as a tool and methodology across all technological subjects,
rather than as a new subject (up to the level of specialization);

epotential for an interdisciplinary approach — curricula are structurally suited
for implementing interdisciplinary PBL scenarios, where Al can be integrated as a tool
for problem-solving (Model 2), particularly in STEM projects related to loT and
automation;

enecessary didactic changes — teachers must shift from teaching "What?"
(theory) to "How?" (application), using Al for the automation and personalization of
the learning process.

The analysis of the compatibility of curricula for the application of Al in

technological education in Bulgaria shows that implementation is possible through

9
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upgrading and integration, rather than through the creation of new independent subjects

and curricula.

Embedding AI Opportunities through Key Competencies in Curricula

The formulations of competencies in the analysis are taken from the current
curricula published on the website of the Ministry of Education and Science [6]. The
summary was made for the lower secondary and upper secondary levels, where the

competency is retained but becomes more complex. The specific instruments through

which the implicit opportunities of Al are realized are presented in Table 2.

Table 2

Instruments for Realizing the Implicit Opportunities of Al through Competencies in

Curricula
Subject Area / Isrflecl:fll(t:
Competency in pict Specific Instrument for Implementation
. Opportunity of
Curricula
Al
. Adaptive Al assists in formulating a mathematical model of]
Mathematics / eneration of a real problem b eneratin ersonalized
Modeling Practical & P y & &P
Situations models and scenarios.
problem- Khanmigo (Khan Academy's Al assistant for
(grades 5-7) . . .
solving personalized learning).

Informatics and IT /

Visualization of

Students train simple AI models for object
recognition to understand the principles of

(grades 7-10)

Algorithmic Thzn{c g mach}ne classification and Al ethics. Google Teachable
and Programming learning . .
. Machine (an easy-to-use ML platform for creating
(grades 5-12) principles .
classifiers).
Physics and Al (through code) is used to process large datasets
Astronomy / Automated . . . .
S . from sensors, identify correlations, and visualize
Investigation and Analysis of . . .
. 4 physical dependencies. Python (with Pandas and
Processing of Experimental . o .
. Matplotlib libraries) (for data analysis and
Experimental Data Results T
visualization).

10
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Continuation of table 2

(grades 7-10)

Subject Area / Islgecl:gi
Competency in pc] Specific Instrument for Implementation
. Opportunity of
Curricula
Al
Technology and
Entrepreneurship / Al assists in generating a step-by-step plan for a
Designing, Planning, Generative technological process and assessing the necessary
and Evaluating planning and resources  before  project implementation.
Technological process Tinkercad (with Codeblocks) (an online CAD tooll
Processes and evaluation for 3D modeling, suitable for the primary stage,
Objects with generative programming capabilities).
(grades 1-4)
Che.m istry and . . Al software is used for 3D visualization of
Environmental Virtualization . . .
. - molecular interactions and predicting the outcome]
Protection / and prediction of . . .
. . . of a given chemical reaction when parameters are
Modeling Chemical chemical . .
. changed. MolView (a free online tool for 3D
Processes reactions

visualization of molecules).

Geography and
Economics / Analysis
of Economic and
Geographic
Phenomena
(grades 5-10)

Processing and
visualization of
geospatial data

Al algorithms are applied to analyze satellite data
or demographic changes to extract trends and
predict social/economic phenomena. Google
Earth Engine (a platform for satellite data analysis|
with AT algorithms).

In the application of Al to technological education in Bulgaria, the analysis of

curriculum compatibility shows that implementation is possible through upgrading and

integration, rather than through the creation of new independent subjects.

Review and Evaluation of Software Platforms and Tools Available on the

Bulgarian Market

Despite the apparent compatibility of integrating Al into curricula and STEM

education, educators face a lack of clear methodological guidelines and are challenged

in selecting appropriate, accessible, and easy-to-use educational resources.

Within the monographic study "Integration of Artificial Intelligence into

Vocational Education through STEM Approaches," it is stated that "despite the high

average assessment of the existing infrastructure, the analysis of specific technical

11
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parameters reveals significant disparities. While hardware equipment receives a
relatively good assessment (3.9, with 60% positive responses), software systems with
Al functionalities receive a lower assessment (3.7, with 50% positive responses). The
weakest area is cloud resources for Al development and simulations, which receives
an assessment of 3.2, with barely 40% positive responses. This disparity between
hardware and software readiness, as well as the relative weakness in cloud solutions,
indicates that the key problem is not the lack of compatibility in the software programs,
but the need for qualification of pedagogical staff for the effective use of these new
tools." [7].

Successful integration requires the use of accessible and, where possible, free
tools that do not require expensive hardware:

The proposed resources are fully, entirely, or solely Al tools. They have been
selected as accessible platforms and software that enable or facilitate the embedding of
Al principles, or that utilize Al functionalities in the learning process. They satisfy the
implementation of the proposed implicit opportunities of artificial intelligence across
competency areas:

Khanmigo — a personalized Al teacher-assistant. It uses large language models
(LLMs) to engage students in dialogue, guiding them through problem-solving step by
step (without providing ready-made answers), and diagnoses gaps in students'
mathematical thinking in real time. Suitable for adaptive and focused learning.

Google Teachable Machine — an online platform that demonstrates the
fundamentals of machine learning. Students have the opportunity to train their own Al
models for image, sound, or pose recognition through simple examples and without
writing code. The tool demystifies Al by enabling students to understand how
classification works and how Al learns from provided data.

Python — together with the Pandas and Matplotlib libraries, forms the standard
ML/AI core for data analysis. Pandas is used for preprocessing and structuring large
datasets of experimental data (e.g., obtained from sensors), while Matplotlib is used

for graphical data visualization.

12
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Tinkercad (with Codeblocks) — a free, online CAD software for 3D modeling,
suitable for primary and lower secondary education. The Codeblocks module allows
3D objects to be generated through code. Suitable for introducing generative principles
and algorithmic thinking, which are fundamental to contemporary generative Al design
and automated planning of technological processes.

MolView — a free online tool for 3D visualization of molecular structures. Key to
Al implication, as it provides a visual model of the input data for any AI/ML model
aimed at predicting the properties of new materials or the outcomes of chemical
reactions. Its use helps students connect abstract chemical formulas with spatial
models.

Google Earth Engine — a cloud platform designed for geospatial analysis of large
volumes of data. It features built-in Al and ML algorithms for land cover classification,
real-time change detection (e.g., deforestation, urban sprawl), and prediction of
environmental and economic trends. The platform enables students to work with Al

tools for real-world analysis of planetary-scale data.

Implicit Approaches

Based on the analysis of curricula for the embedding of artificial intelligence in
technological education, two main approaches for the use of artificial intelligence in
technological education are proposed:

Al as Learning Content ("'Learning about AI")

The goal is for students to become familiar with core concepts (machine learning,
data, algorithms, robotics) through simplified metaphors and games, using applications
or platforms to create a model that recognizes different types of materials on a familiar
topic from the curriculum. In this way, it is demonstrated how an Al model is "trained."

Al as a Pedagogical Tool (""Learning with AI")

Al is used to enhance the learning process on traditional topics. Within project-
based learning, students use generative Al tools to generate and realize ideas, produce
marketing texts, or design logos. The critical element is the subsequent evaluation and

editing of the results by the students themselves, which develops critical thinking.

13
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From the examined tools for Al integration and the implicit approaches, it can be
summarized that Khanmigo and Google Teachable Machine are primarily suitable for
the ""Learning about AI" approach (understanding Al concepts), while Python,
Tinkercad, MolView, and Google Earth Engine serve the "Learning with AI"”
approach (applying Al as a tool for problem-solving).

Opportunities in the Pedagogical Approach:

edifferentiated and personalized learning — Al can be used by the teacher to
create personalized learning materials, tasks with varying levels of difficulty, or even
to provide additional assistance to individual students through chatbots that answer
their questions;

eformative assessment - Al tools can analyze student progress and provide the
teacher with an analytical report on the areas in which the class as a whole is

experiencing difficulties.

Challenges and Obstacles:

etechnical infrastructure — a major obstacle to the full digital transformation of
the learning process is the low reliability of internet connectivity in a significant
number of educational institutions;

eteacher training — the diverse professional profiles of teachers necessitate
targeted and systematic qualification training in order to achieve adequate Al literacy
and ensure effective methodological support;

eage appropriateness — the learning content, tasks, or Al tools must be suitable
for the cognitive, emotional, and social development of students in a given age group.
For students at the primary level, the focus must be on the development of creativity
and manual skills. The introduction of Al should be game-based, and the results of the
assigned tasks need to provide immediate feedback;

ecritical thinking and ethics — the risk of uncritical trust in the results generated
by Al necessitates the inclusion of topics on Al ethics and its limitations in the

educational program.

14
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Among these, the most critical to address immediately is teacher training, since

without it, the remaining resources remain ineffectively utilized.

Implicit Models

The main pedagogical models proposed for the successful compatibility of Al
with existing curricula are:

MODEL 1 - Artificial Intelligence as a Teacher's Assistant

Al is used as a pedagogical and didactic assistant to the teacher. The main goal of
the model is to automate the teacher's routines and time-consuming tasks, thereby
freeing up teacher resources for individual work with students and improving the
quality of the learning process.

Al is applied for generating learning content, differentiating tasks, and automated
assessment. It is used to create different versions of examination materials, develop
specific scenarios for Project-Based Learning, and provide fast and structured feedback
on open-ended responses. Through this model, a high degree of personalization of
learning materials is achieved.

The model is focused on teacher effectiveness through AI. Systematized

exemplary phases for implementing the model are proposed in Table 3.

Table 3
Main Phases in the "Al as a Teacher's Assistant" Model

Phase Implementation Step Participants

Teacher training in Prompt Engineering:
Conducting an intensive course for teachers to Teachers,

become familiar with and effectively use generative methodologists
Al for creating tasks.

Qualification

Automated material creation: The teacher enters
the learning objective, expected outcome, and age
Generation group into the Al platform. The Al generates three
differentiated versions (basic, intermediate,
advanced) of a PBL scenario or test.

Teachers,
Al assistant

15
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Continuation of table 3

Phase

Implementation Step

Participants

Assessment

Implementation of AI for feedback: Using Al
tools for rapid assessment of open-ended questions
or diagnosis of errors in code or technical drawings,
providing the student with structured but not final
(ungraded) feedback.

Teachers, students

Analysis

Progress monitoring: The Al systematizes test data
and helps the teacher identify common gaps in the
class in order to adapt the future methodological
plan.

Teacher

MODEL 2 - Al as a Tool for the Student (PBL and Modeling)

The model transforms Al from an automation tool into a tool for competency

acquisition in symbiosis with the STEM approach.

The aim of the model is for students to be taught to work with Al, and not only to

learn about it.

In its implementation, the model becomes a key element in solving real and

complex STEM problems. This includes the use of Al for processing and analyzing big

data, for simulation, generative design, or optimization of parameters in engineering

projects.

The model is aimed at developing applied Al skills in students. Proposed

exemplary phases and steps for implementing the model are shown in Table 4.

Table 4
Main Phases in the "Al as a Tool for the Student" Model
Phase Implementation Step Participants
Identifying a STEM Case Study: The teacher
Problem assigns a complex project whose solution requires Teachers,
Definition data analysis (e.g., Optimization of energy students
consumption).
Input data and sensors: Students collect real data
Data . . . Students
Collection through microcontrollers (Arduino, Raspbe@ Pi) (team work)
or use open datasets (from Google Earth Engine).
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Continuation of table 4

Phase Implementation Step Participants

Applying ML Principles: Students use Google

Teachable Machine (for classification) or Python Students with
Al Analysis with Pandas (for processing and analysis) to process guidance from the
and visualize the data and create a simple ML teacher

model for prediction.

Generative Design and Optimization: Students
use Al to generate solution options (e.g., through

Mosdoﬁlliltliisnd Tinkercad Codeblocks for design generation) and Students
evaluate the most effective one based on the Al
analysis.

Conclusion and Recommendations

The present study has limitations — it does not include an empirical validation of
the models in a real school environment, nor does it monitor the long-term effects of
the integration.

Future research should focus on the pilot implementation of the proposed models,
the evaluation of their effectiveness, and the development of standards for teacher Al
literacy.

The integration of artificial intelligence into technological education is a strategic
necessity. The study demonstrates that existing curricula are largely compatible with
Al integration, and the necessary software tools are readily accessible.

Main Guidelines for Initiating the Integration Process:

1. Priority of qualification — the initial effort should be directed toward
training teachers for the effective use of Al (prompt engineering, ethical application).

2. Pilot projects — start with small, controlled pilot projects in selected
STEM disciplines that directly link Al to already studied topics.

3. Development of an ethical code — creating a school protocol/regulation
for the ethical use of Al by students and teachers, addressing issues of authorship and

plagiarism.
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Recommendations

Through the implementation of these guidelines, Bulgarian schools can
successfully embed Al, preparing a new generation of technological specialists who
are not merely users but creators in the era of artificial intelligence. To initiate the
actual process of integration, the following is necessary:

Ministry of Education and Science:

einclude modules on "Al literacy" in the forthcoming curriculum updates;

esupport training programs for teachers from various disciplines on this issue.

School administrators:

ecncourage innovative teachers to experiment with Al tools;

eprovide technical opportunities and time for peer learning among educators.

Teachers:

estart with small steps, using the proposed tools in one class;

ecreate pedagogical communities for sharing experience and good practices.

Technological education in Bulgaria possesses the necessary implicit foundation
for the integration of artificial intelligence without the need for radical curriculum
reform. The success of this integration depends not on a lack of compatibility or
expensive resources, but primarily on the systematic qualification of pedagogical staff,
institutional support, and the consistent implementation of the proposed didactic
models. Without these measures, the existing potential will remain unused, and
Bulgarian technological education will remain in a position of catching up relative to

European and global trends.

SCIENTIFIC AND APPLIED CONTRIBUTIONS OF THE STUDY

A. Scientific Contributions (Theoretical and Methodological)

1. The concept of "implicit opportunities" in curricula has been
conceptualized — hidden, not explicitly stated opportunities for the integration of
artificial intelligence (Al) into official educational documents.

2. A methodology for compatibility analysis has been developed — an

approach for curriculum evaluation has been created and is being applied in two
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directions: analysis of curriculum content compatibility and the embedding of Al
through key competencies.

3. Two original didactic models for Al integration have been created. The
proposed models — "Al as a Teacher's Assistant" and "Al as a Tool for the Student" —
are operationalized through specific phases and steps, presented in Tables 3 and 4.

4. The barriers to integration have been identified, systematized, and
prioritized — four main challenges are identified (technical infrastructure, teacher
training, age appropriateness, critical thinking and ethics), with the qualification of
pedagogical staff being identified as a critical factor for the success of integration.

B. Applied Contributions (Practical)

1. A map of integration points has been created (Table 1). Concrete, practical
guidelines are offered for teachers and methodologists regarding where and how they
can integrate Al into various technological subjects.

2. An instrumentarium has been compiled (Table 2 and the tools section).
Six free, widely accessible software tools are presented, with clear areas of application
and direct links to curriculum competencies.

3. The didactic models have been operationalized (Tables 3 and 4). For each
of the two models, four phases have been developed, with specific steps and a
distribution of roles between teachers and students.

4. Institutional recommendations have been formulated. Specific guidelines
are addressed to the Ministry of Education and Science, school administrators, and
teachers for the successful initiation of the actual process of Al integration into

technological education.
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1.2 The transformation of modern medical education: psychological, pedagogical
and professional aspects of teaching

1.2.1 Theoretical foundations of pedagogical expertise among lecturers at

higher education medical institutions

The evolution of the concept of pedagogical expertise

The concept of pedagogical mastery is one of the key categories in professional
pedagogy and forms an integral part of the educational process as a whole [8]; however,
its meaning has evolved in line with changes in educational systems, societal demands
and perceptions of the teacher’s role in the learning process. For a long time,
pedagogical mastery was viewed primarily as an individual trait of the teacher, linked
to the ability to effectively convey knowledge and maintain discipline in the classroom.
This approach largely corresponded to the traditional model of education, in which the
teacher acted as the primary source of information, and the student was primarily the
object of educational influence (In modern Ukrainian legislation, the traditional
concept of ‘student’ in the Law of Ukraine ‘On Higher Education’ has been
transformed into the universal legal term «higher education student» in the Law of
Ukraine ‘On Education’, covering various educational levels from bachelor’s to Doctor
of Philosophy. At the same time, in scientific, pedagogical and monographic literature,
the use of the word ‘student’ remains pedagogically more appropriate and stylistically
more justified. This term, derived from the Latin «studens» (one who works diligently,
one who studies), better reflects the subjectivity of the individual, their conscious
motivation and the continuous process of intellectual development than the
bureaucratic marker ‘student of higher education’; therefore, in our work we will use
the word «student».

In the classical pedagogical tradition, considerable attention was paid to the moral
and personal qualities of the teacher. The works of K.D. Ushinsky, V.O. Sukhomlinsky

and other researchers emphasised that the effectiveness of teaching is largely
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determined by the teacher’s personality, their cultural background, professional ethics
and ability to influence the development of the student’s personality. At the same time,
pedagogical mastery lacked a clear scientific definition for a long time and was often
described in terms of a set of professional skills or individual pedagogical experience.

In the second half of the 20th century, teaching expertise began to take on a
systematic character. The development of educational psychology, didactics and the
theory of vocational education contributed to the formation of a more comprehensive
approach to teaching. Teaching expertise began to be associated not only with the level
of professional knowledge, but also with the ability to organise the learning process,
apply pedagogical methods, take into account the psychological characteristics of
students and ensure effective pedagogical interaction [9].

At the same time, some of the approaches developed in the second half of the 20th
century were primarily oriented towards a reproductive model of learning. A teacher’s
effectiveness was often assessed in terms of the volume of material mastered and
academic discipline, whilst the development of critical thinking, the learner’s
autonomy, and their professional agency remained insufficiently addressed. In
contemporary pedagogy, this model is regarded as limited, particularly in the context
of higher medical education, where the professional practice of a future doctor requires
not only knowledge but also the ability to conduct clinical analysis, make decisions
and communicate [10].

The reforms in higher education at the turn of the 20th and 21st centuries had a
significant impact on the re-conceptualisation of pedagogical expertise. In the
contemporary educational landscape, pedagogical mastery is increasingly viewed as an
integrative professional characteristic encompassing pedagogical, communicative,
psychological, ethical and methodological competences. Particular attention is paid to
the teacher’s ability to create conditions for the active engagement of students in the
educational process [11].

Thus, the evolution of the concept of pedagogical mastery reflects the broader
transformation of pedagogy — from an authoritarian model of knowledge transfer to a

modern understanding of education as a process of students’ professional and personal
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development. In today’s context, pedagogical mastery cannot be viewed merely as a
collection of teaching techniques or the individual experience of a lecturer. It is a
complex professional system that requires constant development in line with changes
in medical science, educational technologies and societal demands.

The pedagogy of higher medical education is a specific branch of professional
pedagogy that combines the general principles of the educational process with the
specific features of training future medical professionals. As a distinct academic
discipline, it is constantly evolving. Its specific nature is determined by the high level
of professional responsibility inherent in medical practice, the need to integrate
theoretical and clinical training, and the significant role of ethical and communicative
aspects of the medical profession. One of the key features of medical education is the
practical focus of teaching. The training of future doctors involves not only the
acquisition of a substantial amount of theoretical knowledge, but also the development
of clinical reasoning, decision-making skills and professional conduct. In this regard,
teaching activities at a medical higher education institution are comprehensive in
nature and require a combination of pedagogical, clinical and scientific competence on
the part of the lecturer, which is the main achievement of this academic school [12].

The complexity of teaching in a higher education medical institution is also linked
to the constant updating of medical knowledge. Modern medicine is characterised by
rapid developments in clinical guidelines, diagnostic technologies and treatment
approaches. This requires lecturers not only to possess a high level of professional
training, but also to be committed to continuous professional development.

An important feature of medical education pedagogy is its close connection with
professional ethics and deontology. A significant part of professional values is formed
not only through the study of relevant disciplines, but also through students’
observation of the lecturer’s professional conduct in a clinical setting.

In this context, the personality of a medical university lecturer plays a key role in
the professional socialisation of future doctors [13].

Modern pedagogy in medical education is also characterised by a gradual shift

from a predominantly information-based model of teaching to a practice-oriented one.
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In the teaching process, clinical case studies, simulation-based learning, the analysis of
professional situations and the integration of theoretical training with practical
activities are becoming increasingly important. This changes the demands placed on
the teacher’s pedagogical activities and requires the development of new professional
skills [14].

The role of the lecturer in the modern educational environment.

The modern educational environment is characterised by a high degree of
dynamism, technological change and a transformation in the professional requirements
placed on lecturers in higher education institutions. In these circumstances, the role of
the lecturer is changing significantly compared to the traditional model of higher
education.

One of the main trends in modern education is the gradual decline of the lecturer’s
monopolistic role as the sole source of information. The development of digital
technologies and open educational resources provides students with broad access to
learning materials, clinical guidelines and scientific information. Consequently, the
importance of the lecturer as a specialist capable of helping students critically analyse
information, integrate knowledge and apply it in their professional practice is growing.
The lecturer is increasingly taking on the role of coordinator of the learning process
and professional mentor. Of particular importance is the ability to organise interaction
with students, maintain academic communication and foster a professional educational
environment [ 15]. In medical education, the role of the lecturer has a specific character,
as the professional training of future doctors is largely based on a model of professional
emulation.

Students acquire not only theoretical knowledge and clinical skills, but also an
understanding of professional conduct, ethical decision-making and communication
with patients. For this very reason, the personality of a lecturer at a medical higher
education institution remains a key factor in the professional development of a future
doctor, even in the context of the digitalisation of education [16]. The current
conditions under which the higher education system operates are also accompanied by

an increasing professional workload for lecturers. The combination of teaching,
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clinical, research and administrative activities creates additional challenges for the
professional fulfilment of medical university lecturers. In this regard, the issue of
maintaining professional competence and developing pedagogical skills becomes
particularly relevant, especially during periods of uncertainty and crisis in society [17].

Teaching proficiency as a component of the quality of medical education.

The modern system of higher medical education is characterised by heightened
demands on the quality of professional training for future doctors. This is linked not
only to the rapid development of medical science and technology, but also to the social
significance of the medical profession, in which professional errors can have a direct
impact on patients’ health and lives. In such circumstances, the pedagogical skills of a
lecturer at a higher education medical institution become one of the key factors in
ensuring the quality of the educational process.

Unlike traditional approaches, the modern understanding of educational quality 1s
not limited to the level of theoretical knowledge acquisition. The quality of medical
education is viewed as a comprehensive characteristic that includes a graduate’s
professional competence, their readiness for clinical practice, and their capacity for
critical thinking, professional communication and continuous professional
development. In this regard, a lecturer’s pedagogical skills cease to be merely an
individual professional characteristic and become a vital element in the functioning of
the entire medical education system (the components of a higher education institution

(HEI) lecturer’s pedagogical skills and their significance are listed in Table 1.) [18].

Table 1.
Components of a teacher’s pedagogical expertise
Component Characteristic Significance for medical
education
In-depth knowledge of the Ensures that teaching is based
Professional competence subject, current clinical on sound scientific principles

guidelines and medical science

The ability to organise the Promotes effective learning and
Didactic competence teaching process and select the development of clinical

appropriate teaching methods reasoning
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Continuation of table 1

Communicative competence

The ability to engage in
constructive pedagogical

interaction

Fosters a professional culture
of collaboration among future

doctors

Psychological and

pedagogical competence

An understanding of the
principles of teaching and the
characteristics of the student

body

Helps students adapt to

vocational training

Ethical and deontological

competence

The use of modern educational
technologies and digital

resources

It influences the development of
professional values in future

doctors

Digital competence

The use of modern educational
technologies and digital

resources

Ensures that the teaching
process is adapted to modern

requirements

Reflective competence

The ability to reflect on one’s
own performance and to

develop professionally

Supports the continuous
professional development of

teachers

The Quality of Medical Education: The Competence Dimension in a Social

Context.

The concept of educational quality is multifaceted and has no single universal

definition. In contemporary educational literature, educational quality is regarded as
the extent to which learning outcomes meet specific professional, academic and
societal requirements. In medical education, the issue of quality is of particular
importance due to the high level of responsibility involved in a doctor’s professional
practice [19].

A key feature of the modern approach to assessing the quality of education is the
shift from quantitative indicators to an analysis of actual educational outcomes. The
traditional focus, predominantly on the volume of information acquired, is gradually
losing its dominant significance. Instead, increasing attention is being paid to the
learner’s ability to apply knowledge in practical activities, analyse clinical situations

and make professional decisions. In the medical education system, the quality of a
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specialist’s training depends to a large extent on the teaching activities of the lecturer.
It is the lecturer who determines not only the content of the educational process, but
also the nature of professional interaction, the academic culture of the educational
environment, and the level of students’ professional motivation. In this regard,
pedagogical skill is becoming one of the key factors in ensuring the quality of education
[20]. At the same time, the modern higher education system is often characterised by a
tendency towards excessive formalisation of quality assessment. The effectiveness of
the educational process is sometimes assessed primarily on the basis of formal
accreditation indicators, success statistics, or test results. However, such criteria do not
always allow for an objective assessment of the actual level of professional training of
a future doctor. In this regard, the issue of comprehensive quality assessment in
medical education is becoming increasingly important; such assessment should take
into account not only academic results but also the student’s professional, ethical and
communication competencies.

One of the leading trends in the development of modern higher education is the
adoption of a competence-based approach. Its essence lies in reorienting the
educational process from the accumulation of knowledge towards the development of
professional competences necessary for future professional practice. For medical
education, this approach is of particular importance, as a doctor’s professional practice
requires the integration of theoretical knowledge, clinical reasoning, practical skills,
professional communication and ethical responsibility. In today’s world, it is not
enough simply to possess information — a future doctor must be able to apply their
knowledge in real clinical situations.

The competency-based approach also changes the requirements for a lecturer’s
pedagogical activities. Their professional role is no longer limited to teaching the
curriculum. The lecturer must create conditions for the development of students’
professional thinking, the formation of clinical logic, independence and the ability to
conduct professional analysis. At the same time, modern pedagogy warns against a
simplistic understanding of the competency-based approach. The formal declaration of

competencies does not guarantee an automatic improvement in the quality of
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education. Excessive standardisation of educational outcomes may lead to the
fragmentation of professional training and a reduction in attention to the humanitarian
and ethical aspects of medical practice. This is precisely why the competency-based
approach requires critical and balanced implementation [21].

Student-centredness in medical education as the foundation for the
development of a lecturer’s professional identity.

The student-centred approach is one of the key concepts in modern higher
education. Its core idea lies in recognising the active role of the learner in the
educational process. Within this approach, the student is viewed not as a passive
recipient of pedagogical influence, but as a participant in the educational process who
i1s responsible for their own professional development. Student-centredness is
particularly relevant to medical education, as the professional practice of a doctor
requires the ability to make independent decisions, critically analyse information and
engage in continuous professional development. In this regard, the development of
active learning methods, clinical case analysis, professional discussion and
independent student work takes on particular importance [22]. At the same time,
contemporary pedagogical literature draws attention to the risks of a simplistic
interpretation of student-centredness. This approach is sometimes mistakenly equated
with a lowering of academic standards or an excessive focus on the comfort of the
learner. However, student-centred education does not imply a reduction in professional
responsibility or a simplification of the curriculum. Its aim is to create the conditions
for students’ active and informed professional development [23].

A lecturer’s professional identity is an important component of pedagogical skill
and professional culture. It is shaped by professional experience, the academic
environment, clinical practice and the lecturer’s personal values. A distinctive feature
of a teacher at a higher education medical institution is the combination of several
professional roles: doctor, teacher, researcher and mentor. This creates a complex
structure of professional identity, within which teaching activities are often combined

with clinical and research work [24].
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In today’s environment, the issue of professional identity among lecturers at
medical higher education institutions is of particular significance due to the high
workload, the digitalisation of education and constantly changing educational
requirements. In this context, pedagogical competence serves not only as a professional
characteristic of the lecturer, but also as a key mechanism for their professional
adaptation and self-fulfilment. The formation of a lecturer’s professional identity has a
direct impact on the quality of the educational process. A lecturer who recognises the
significance of their own teaching activities is more focused on professional self-
improvement, the development of pedagogical competencies, and the promotion of the

academic culture of the medical university [25].

1.2.2 The psychological and pedagogical foundations of effective teaching

in a higher education medical institution

Modern medical education is characterised by a high level of intellectual,
emotional and professional demands placed on students. The training of future doctors
involves not only the assimilation of a significant volume of theoretical information,
but also the development of clinical reasoning, professional communication, decision-
making skills and the ability to work under conditions of stress and uncertainty [26].
In this regard, the issue of the psychological and pedagogical foundations of teaching
in medical higher education institutions takes on particular significance. The
effectiveness of the educational process depends to a large extent on the teacher’s
ability to take into account the psychological patterns of students’ cognitive activity.
Pedagogical mastery is impossible without an understanding of the mechanisms of
motivation, memory, thinking, emotional regulation and cognitive load [27]. It is for
this reason that a teacher’s psychological and pedagogical competence is regarded as
one of the key components of professional activity within the medical education
system.

The issue of motivation in learning is central to pedagogy and psychology in

higher education. In medical education, the motivational component is of particular
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importance due to the complexity and length of professional training, the high level of
responsibility associated with the future profession, and the need for continuous
professional development [28, 29]. In the scientific literature, motivation is viewed as
a system of internal and external factors that prompt an individual to engage in learning
activities. Internal motivation is linked to professional interest, a desire for self-
development, cognitive activity and an awareness of the social significance of the
medical profession. External motivation i1s shaped by assessment, academic
requirements, the social status of the profession, and other external factors [30].

In a higher education medical institution, the development of internal professional
motivation is of particular importance. The formal acquisition of a large volume of
information without an awareness of its practical significance leads to a decline in
cognitive activity and professional interest. Therefore, an important task for the lecturer
is to create conditions under which the teaching material will be perceived by the
student as necessary for future clinical practice [31].

The methods used to organise the teaching process have a significant impact on
motivation. Problem-based learning, clinical case studies, simulation techniques and
interactive methods help to stimulate professional interest and increase students’
engagement. Conversely, an excessive focus solely on rote memorisation of
information can lead to a superficial approach to learning. At the same time, modern
medical education faces a number of factors that negatively affect student motivation.
Significant information overload, emotional exhaustion, prolonged stress, distance
learning and social instability can contribute to the development of professional
maladjustment and emotional burnout even at the stage of professional training [32].

Memory is one of the fundamental mental functions that underpin effective
learning. In medical education, its importance is particularly significant due to the need
to assimilate a substantial amount of theoretical information, clinical algorithms,
professional terminology and practical skills. However, modern higher education
pedagogy views memory not merely as the mechanical accumulation of information.
Effective learning involves the meaningful assimilation of knowledge, the formation

of logical connections between individual concepts, and the integration of theoretical
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information with practical activities. In the professional training of doctors,
professional memory is of particular importance, as it ensures the rapid retrieval of
necessary information in clinical practice. The development of professional memory
depends to a large extent on how the teaching process is organised by the lecturer. The
most effective methods are those that involve the active engagement of students in the
analysis of clinical situations, interdisciplinary connections, and the practical
application of knowledge [33]. It is important to bear in mind that an excessive
information load can negatively affect the quality of learning. The traditional model of
medical education is often focused on conveying as much information as possible,
which is not always accompanied by a sufficient level of systematisation and practical
assimilation. As a result, there is a risk of superficial memorisation without the proper
development of clinical thinking.

One of the key objectives of a future doctor’s professional training is the
development of clinical reasoning. It is this that enables the ability to analyse
symptoms, assess the clinical situation, carry out differential diagnosis and make
professional decisions. Clinical reasoning is not limited to theoretical knowledge alone.
It involves the integration of cognitive, professional and practical components of a
doctor’s work. The development of clinical reasoning requires the cultivation of
analytical abilities, logical thinking, professional intuition and the skills to critically
analyse information. A distinctive feature of clinical reasoning is its close connection
with practical work. This is precisely why clinically oriented teaching methods are of
great importance in modern medical education: case studies, problem-based learning,
simulation techniques and interdisciplinary integration.

At the same time, the development of clinical thinking is a complex and lengthy
process. An excessive focus solely on test-based assessment or standardised forms of
evaluation may limit the development of analytical thinking and clinical logic. In this
regard, an important task for the teacher is to create an educational environment in
which the student not only reproduces information but also learns to think

professionally [34].
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The professional training of future doctors involves a high level of responsibility,
intensive study, constant assessment of knowledge, and emotionally challenging
clinical situations.

Modern psychological and educational science recognises the important role of
emotions in the learning process. A positive emotional background helps to increase
motivation, improve information retention and foster professional interest. Conversely,
chronic stress, emotional exhaustion and fear of making mistakes can negatively affect
cognitive processes and learning effectiveness. The issue of emotional burnout among
students at medical higher education institutions is of particular significance in the
current context. A substantial volume of study material, prolonged psychological and
emotional strain, distance learning and social challenges can contribute to the
development of anxiety, professional maladjustment and a decline in motivation to
study. In this regard, a lecturer’s pedagogical activity should involve not only the
transfer of knowledge but also the creation of a psychologically safe educational
environment. Important components of effective pedagogical interaction include
pedagogical tact, professional ethics, support for students’ professional motivation, and
the creation of a constructive emotional climate within the learning group [35].

The issue of cognitive load is a pressing one in higher education. Medical
education is characterised by a highly intensive learning process and the need to
assimilate a large volume of complex information within a limited timeframe [36].
Cognitive load is defined as the amount of mental resources required to perform
learning activities. Excessive load can lead to reduced concentration, impaired
memory, emotional exhaustion and reduced learning -effectiveness. Modern
psychological and pedagogical approaches emphasise the need to optimise the learning
process. The structure of the learning material, the logical organisation of information,
the use of interdisciplinary links and active learning methods are of great importance.
At the same time, simplifying the content of medical education cannot be seen as a
solution to the problem of cognitive overload [37]. The main task is not to lower
professional standards, but to improve the organisation of the learning process and to

help students develop skills for independent learning.
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It is important to emphasise that the effectiveness of the teaching process in a
medical higher education institution is determined not only by the content of the
curriculum or the level of the lecturer’s professional training, but also by the nature of
the psychological and pedagogical interaction between all participants in the
educational process; this process is multifaceted, combining cognitive, emotional and
motivational mechanisms of learning. The effectiveness of learning material
assimilation depends to a large extent not only on the content of the discipline, but also
on the characteristics of pedagogical communication, the level of professional
motivation of the learner, the emotional climate of the learning environment, and the
teacher’s ability to manage cognitive load. The interconnection of these components
forms a comprehensive system of psychological and pedagogical support for the

educational process at a medical university (Fig. 1).
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Student I - Educational
personal : Psychological and pedagogical mechanisms of learning : environment
. . I . . l .
characteristic N Motivation Memory Note pu P Sycll.mlotglcal
_ . climate,
scareer goals : Thinking Emotions I
I I resources,
e e e e e e e e — = ! conditions
¥ I D
! 1
: Development of professional competencies :
| :
I 1
! 1
| A 4 1
1
o] Clinical reasoning and professional readiness | -__________ 3

Figure 1. The structure of psychological and pedagogical interaction

Source of the figure: author's development or [38].
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1.2.3 Criteria and performance indicators for teaching practice

In the context of modern approaches to quality assurance in medical education,
the concept of continuous improvement of the educational process is becoming
increasingly important, particularly the principles of the Kaizen methodology, which
involve the systematic, step-by-step improvement of a lecturer’s professional practice,
teaching methods and the organisation of the educational environment [39].

The teaching activities of a lecturer at a medical higher education institution are
characterised by a comprehensive influence on the professional development of the
student; therefore, their effectiveness should be considered as an integral indicator of
the quality of the educational process. The assessment of teaching activity should cover
not only the level of acquisition of theoretical knowledge, but also the development of
clinical thinking, professional motivation, practical competences, communication
skills and the future specialist’s readiness for professional practice in real clinical
settings.

To systematise the main criteria for assessing the teaching performance of a
lecturer at a medical higher education institution, it is advisable to identify key
performance indicators, their characteristics and possible methods of measurement, as

presented in Table 2.

Table 2

Key performance indicators for teaching

Indicator Description

Level of mastery of knowledge, skills and
Learning outcomes . L
practical abilities

The ability to store and retain information over
Retention of knowledge ) )
a long period of time

Developing professional reasoning and the
The development of clinical reasoning » o L
ability to analyse clinical situations

Level of professional interest and cognitive
Motivation to learn
engagement

33



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

Continuation of table 2

Students’ emotional attitude towards the
Satisfaction with education
learning process

The quality of communication between the
The effectiveness of pedagogical interaction
lecturer and the students

Ability to engage in self-directed learning and
Level of student autonomy )
professional development

Furthermore, since the introduction of a comprehensive analysis of the
effectiveness of the educational process, it has become important to use various
methods of pedagogical assessment, which make it possible to determine not only the
level of a student’s academic achievement, but also the degree to which their
professional competencies, motivation and clinical thinking have been developed. The
main methods for assessing pedagogical effectiveness are set out in Table 3.

Table 3

Criteria for evaluating teaching performance

Criterion Manifestation
Quality of knowledge and level of analytical thinking
Cognitive
Development of professional skills
Practical
Level of professional communication
Communicative
The stability of professional motivation
Motivational
The psychological comfort of the learning environment
Emotional
The ability to self-assess and pursue professional development

Reflective

The comprehensive application of these criteria and assessment methods enables

a more objective evaluation of the effectiveness of a lecturer’s teaching activities and
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the efficiency of the organisation of the educational process at a medical higher
education institution. At the same time, a systematic analysis of indicators of teaching
effectiveness provides a basis for the further improvement of teaching methods, the
development of a lecturer’s professional competence, and the enhancement of the
quality of training for future medical professionals.

Conclusions.

The pedagogical skills of a lecturer at a medical higher education institution are
one of the key factors in ensuring the quality of modern medical education and the
professional training of future healthcare specialists. In the current context of the
transformation of the educational environment, the lecturer’s role extends beyond the
traditional transfer of knowledge and takes on a comprehensive psychological,
pedagogical, professional and communicative character.

The effectiveness of teaching is determined not only by students’ academic
performance but also by the development of clinical thinking, professional motivation,
communication skills, emotional resilience and readiness for practical work. In this
regard, the assessment of pedagogical skills should be carried out on the basis of a
systematic approach, taking into account a range of criteria and indicators of the
effectiveness of the educational process.

It has been established that the psychological and pedagogical mechanisms of
learning — motivation, memory, the emotional component, the characteristics of
cognitive load and the development of clinical reasoning — have a direct impact on the
effectiveness of professional training for students of higher medical education. At the
same time, effective pedagogical interaction creates a supportive educational
environment that fosters the professional development of future doctors.

The contemporary challenges of medical education—digitalisation, distance and
blended learning, the increasing information load, the need to uphold academic
integrity, and the use of the latest technologies—require the continuous professional
development of lecturers, the refinement of pedagogical competencies, and the

adaptation of educational approaches to modern conditions.
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Thus, the development of pedagogical skills among lecturers at higher education
medical institutions should be viewed as a continuous process of professional self-
improvement, aimed at enhancing the effectiveness of the educational process,
fostering students’ professional competence, and ensuring the high quality of medical

education as a whole.
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1.3 STEAM-o0cCBiTAa B KOHTEKCTiI HABUAHHA TE€XHOJIOTi

CrpiMKuil po3BUTOK iHGOpMaIIHHOTO cycniibecTBa XXI cTOMTTS BCe Olibiie
BH3HAUA€ 3HAYUMICTh TaKUX COI[IAIbHO-KYJIbTYPHUX Ta €KOHOMIUHUX TEHICHIIIH, 5K
riio0ajizalis, 3pOCTaHHS KOHKYPEHIII B €KOHOMIIll, aBToMaTHu3allis, Iudposizaiis,
MOIIMPEHHS] CUCTEMH LIHHOCTEW MeEpeKeBOi KyJnbTypu Ta 1H. Ha mifcTaBi maHux
TEHJICHI[1/, TPEH/IaMU CY4acCHOI OCBITU CTalOTh:

1. iHauBITyaizalis 1 nmepcoHami3aiis ocBiTH - (OpPMYyBaHHS 1HAMBIAYaTbHUX
TPA€EKTOPI1i HABYaHHS 1 HEOOX1THUX KOMIIETEHTHOCTEH I1]] 3alUTH 3aMOBHUKIB.

2. mparmatu3ailisi OCBITH - OpIEHTAIIISl OCBITHIX YCTAHOB Ha 3aITUTH €KOHOMIKH 1
CyCHIIbCTBa, (POpMyBaHHS OCBITHIX MporpaM Ha OCHOBI aKTyaJIbHHX 3alluTIB
pOOOTOABIIS, PO3BUTOK MPAKTUKOOPIEHTOBAHUX JIOCIIKEHb.

3. HaBUYaHHSA BIPOJOBXK KHUTTS - IIBHUJKA 3MiHa 1H(OpPMAIIHHOTO Ta
TEXHOJIOTTYHOTO ()OHY AK YMHHHK, 110 3a0e3neuye Oe3nepepBHICTh OCBITH, SKa
CYTIPOBO/IKYE JIFOJIMHY MPOTATOM BChOTO 11 )KUTTH.

4. HaBYaHHS y KOMaH/I1 1 TPOEKTHO-OPIEHTOBAHA OCBITA B CIIJIBHOTAX MPAKTUKHU
- yepe3 yCKIaJHEeHHS poOOYNX 3aBAaHb KIIFOUOBOIO OJIMHUIICIO HOBOI €KOHOMIKH € HE
OKpEMUM TaJaHOBUTHUM I1HIWBIA, IO BOJOJIE OAHUM HAOOPOM KOMIICTCHIIIH, a
KOMaHJa 3 KOMIIETEHLISIMU 3 pI3HUX cdep iSIbHOCTI, 3JaTHA BHUKOHYBAaTH
¢dyHKIIOHaTBHI 200 TPOEKTHI 3aBIaHHS, /1€ KOXXEH YYaCHUK BIJIMOBI/JA€ 3a CBOIO
TISTHKY POOOTH.

5. reimidikaiisi OCBITM - Tpa SIK CHOCIO JOCSITHEHHS IUIeH y CHUIbHIM
JUSTBHOCTI, 1[0 PO3TOPTAETHCS B CIIeU(PIYHUX yMOBaX 3a MeBHUMU TipaBuiaamu [40].

KpiMm 1poro, ogHuM 13 BaXJIMBUX 3aBJaHb CYYaCHOI OCBITHM BBa)Ka€TbCs
PO3BUTOK «HAaBUYOK MaMOYTHHOTO» - KIIHOYOBUX THINIB TPaMOTHOCTI 1 0a30BHUX
komreteHin XXI cTomTTs, M0 SKUX HAIEXKATh: YIPaBIIHHSA KOHIIEHTPAIUED 1
yBaroro; €MIarisi 1 eMOIIMHUN IHTENEKT; CHIBPOOITHULTBO (SIK KPUTUYHUN HABUK,
KU MMOBUHEH OyTW BOYZOBAaHUU B pi3HI aCHEKTH pOOOTH 1 HaBUAHHS); KPUTHUUHE,

MpoOJEMHO-OPIEHTOBAHE, CHUCTEMHE, KOONEPATUBHO-TBOPYE MMCIICHHS; TBOpPYI
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3110HOCTI; poOOTa B MDKIUCIUILUTIHAPHUX CEPEIOBUINAX; TPAMOTHICTh X XI CTOJITTS;
HaBuuky B cdepi IKT 1 memia, BkiIrodyaroun nmporpamMyBaHHs 1 iHQOpMaliiiHy Tiri€Hy;
THYYKICTh 1 QIalITUBHICTH; BIAMOBIIAILHICTH B POOOTI (B TOMY YHCII €THKA B3aEMO/TIT
3 IHIIIUMH YJIeHaMH CYCITIJIBCTBA 1 poOoya eTHKa JIFOAMHOIICHTPOBAHUX CEPBICIB) Ta 1H.
[41].

OcobnuBe 3HaueHHs mpu oMy HaOyBae STEAM-ocsiTa, sika mependadae
MDKIMCIMIUTIHAPHUHN 1 TPUKIIQTHUM T1IX1]] Y HAaBYaHH1 Ha IM1ICTaBl 00'€ THAHHS P13HUX
HayK 3 METOI0 (hOpMyBaHHS y 37100yBayiB IHHOBALIMHOTO MUCJICHHS, HEOOX1THOTO AJIst
3a0€3MeUYeHHs] PO3BUTKY HOBOIO BEKTOPY CHCTEMHU JIEPKABHOTO YIPABIIHHS,
E€KOHOMIKH, O13HECY, HAyKHu Ta OCBITH [42].

B KOHTEKCTI BUMOTI Cy4aCHOCTI, 3MIHWJIMCS K MIAX1J J0 HaBYaHHS, TaK i
BUMOTH JI0 3HaHb 3700yBauiB OCBITH. Y 3akjajax 3arajbHOi CepeaHbOi OCBITU
3'SIBUJTUCS PAKTUKO-OPIEHTOBAH1 PILLIEHHS, SIKI TPOOYIKYIOTh B AITSAX MPUPOIHY TATY
710 TOCHIIKEeHb 1 BITKpUTTIB. [learoru Bce yacriiie BAatoThest 10 npakTuku STEAM-
TEXHOJIOT1H B OCBITI.

Buxonsun 3 abpeBiatypu, STEAM-ocBiTa OXOIUIIOE TPUPOAHUYI HAYKH
(Science), Texnonorii (Technology), Texuiuny TBopuicTh (Engineering), MuctenTBo
(Art) Ta maTematuky (Mathematics) [42].

Mera STEAM-ocBiTH — (pOopMyBaHHS 1 PO3BUTOK PO3yMOBO-II3HABAILHUX Ta
TBOPYMX SIKOCTEH MOJIOAI, pPIBEHb AKUX BU3HAUYA€ KOHKYPEHTHY CIPOMOXHICTH Ha
PUHKY TIpaili 1 37aTHICTh 10 HABYAHHS YIIPOJOBK BCHOTO KUTTS.

[Mutanusam BropoBamxeHHs: STEAM-0CBITH Ha ypoKax TEXHOJOTIH y 3akiajax
3arajbHOI Cepe/IHbOI OCBITU MPUCBAYEHI Mpalll TaKUX BITYU3HSIHUX Ta 3aKOPJIOHHUX
HaykoBIiB sk: O. [latpukeesa, C.I'opoenko, O. JIozoBa, . Bacunamxko, H. ['onuaposa,
O. Crpuxak, H. TTonixyn, I. Cninyxina, . YepHeubkuii Ta iH.

Cymnepeunocti Ta mnepcrektuBd STEAM-ocBiTH y CBOiX JOCTIIHKEHHSIX
posrisgatots O. Kopmrynosa, C. INanara, H. Mop3e, O. Ctpuxkak, O. ITatpukeesa, 1.
CrnimyxiHa Ta 1HIIII.

[Turanns acnekTtiB peam3aiii STEAM-0cBiTH BUCBITIIOBAIN TaKi JOCIITHUKH Ta

nenaroru-uosatopu, sik B. T'aiina 1. CaBuenko, M. boluenko, [. Jlanuibuenko, O.
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Annpees, H. Ilxenanis, C. lemOinbka, M. xenanis, I. Crenenko, O. SIHkoBcbKa, O.
[TarpukeeBa Ta iHIII.

JlocipKeHHSIM MOXKIIMBOCTEH PO3BUTKY Ta MOTHBAIl 37100yBayiB OCBITH [0
HayKoBO-1ociiAHOo1 aisiibHOCTI Y STEAM-nHaBuanni 3aiimanucs C. 'ampuenko, T.
Annpymenko, JI. I'mo6a, K. I'ynsieB, H. I'onuaposa, JI. Hikonenko, E. Knimosa, B.
Kamummn, P. Hopueschkuit, H. ITomixyn, O. Jlicoswuii, I. Cninyxina, €. [1lamoBaros,
O. Crpmxak, M. ITonosa, I. YUepHeubkuii Ta 1HIII.

Takum umaoM, TpeHa STEAM-ocBiTH HaOupae MOMyJSIPHOCTI B Cy4acHOMY
OCBITHROMY TpocTopi Hamioi kpainu. I[lomynsipHicte STEAM-ocBiTH BHU3HAYa€THCA
THM, 1110 Y BChOMY CBITI CHOCTEPITa€ThCs TOTANbHHUM JedinUT (PaxiBIIB 3 TEXHIKO-
TEXHOJIOTIYHUX HAMPSAMKIB. [{e cipuunHse mBuUAKE 3pOCTaHHS MONMUTY HA HUX, HIK Ha
IHIIKUX CHEHIaTICTIB, TAKUM YHHOM, y BIJIOBIb HAa 3allUTH 4Yacy, L€ THI OCBITH
(STEAM) BUXOIUTH HA MEPIINN TJIaH.

Onnak, cnin 3a3HauntH, 10 STEAM-ocBiTa — 11e¢ HE MPOCTO TEXHIYHA OCBITA.
STEAM-ocBiTa Ma€e 3HaYHO IIMUPIINE MOHSITTS, TOOTO BjAJie MOEAHAHHS TEXHIYHHUX
3HAaHb 3 KPEATUBHICTIO.

STEAM-ocBiTa Oynyerbcst Ha TpaauiivHiil cTpyktypt STEM, Bkimtouatouu
MUCTELTBO, K€ BIJIIrPa€e BUPIMIATIbHY POJIb Y PO3BUTKY KPEATUBHOCTI Ta MIPOEKTHOIO
MucieHHs1 y4HiB. Lls iHTerparisi CnoHyKae y4HIB MIAXOAUTH A0 MPoOJieM 13 pI3HUX
TOYOK 30PY, 1110 JO3BOJISIE IIITICHIIIIE PO3YMITH, SIK P13HI 00JIaCTi B3a€EMOJIIIOTh Y KUTTI.
Hanpuknazn, 3amicte TOro, mo0 MpOCTO BMBYATH HAYKOBI KOHUEMUII 130JbOBAHO,
3100yBadl MOXKYTh OpaTH yd4acTh y MPOEKTaX, 110 BUMAraroTh BiJl HUX TBOPYOTO
3aCTOCYBaHHS CBOiX 3HaHb, HANPHKIAJA, MPOEKTYBAaHHS XYJOXKHBOI 1HCTANISAII, sSKa
JEMOHCTPY€E NPUHLIUINHU (PI3UKH YU 1HXKEeHepii [43].

Taxi kpainu sik Actpanis, Kurait, Benukoopuranis, [3pains, Kopes, Cinramyp
ta CIIA naBHO 3p03yMiIM 1€l TPEH/ 1 3 YCIIXOM BOPOBAKYIOTh B rany3i STEAM-
OCBITH J€p>KaBHI MPOTPaMHU.

Jligupytrouy mo3uiliro y oMy mnporieci 3aitsaB Cinramyp, ne me y 2002 pori Oymna

3amyliieHa iHiniatuBHa nporpama «lleperBopenns CiHramypy».
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Mertorw Takoi mnporpamu Oyio 3poOoutu HaBuyaiabHi mporpamu STEAM-
OpIEHTOBAaHHUMH.

Lle nposiBASETHCS B TAKUX aCIEKTaXx:

- YYEHb CTaB 3aMOBHHMKOM 3HaHb, & HE TXHIM ITAaCUBHUM CIIOKHBAYEM;

- BUHMTENb CTaB Oe3MOcCepeHIM HACTABHUKOM, KU HE TUIBKU TMOSCHIOE a i
JoroMarae BUKOPUCTOBYBATH MOTEHIIIa] KOXKHOI TEXHOJIOTIT Ta 3aCTOCOBYBaTH HOTO
SIK JUIS1 BIACHOT KOPHUCTI TaK 1 JJIsI KOPUCTI CYyCHiIbCTBA.

Hlono wamoi kpainu, To me y 2016 pomi MiHiCTepcTBO OCBITH Ta HAyKH
omny0JiKyBajo mnepury Bepcito «KoHuentyanbHUX 3acall pedOopMyBaHHS CEpPEIHbBOT
ocBiTu» Ta Konneniito HoBoi Ykpaincekoi [llkonu (HYII), ne oqaumMu 13 0CHOBHHUX
KOMIIETEHTHOCTEN 37100yBayiB OCBITH €:

- YMIHHSI JIOT14YHO 1 MAaTEMaTUYHO MUCIIUTH,

- HAYKOBE PO3yMIHHA PUPOH 1 Cy4YaCHUX TEXHOJOTIH,

- BIEBHEHE KOPUCTYBaHHS 1H()OpMAaIiHHO-KOMYHIKAIHHUMH TEXHOJIOT15IMHU,

- 0013HAHICTh 1 CAMOBUPAKEHHS Y cdepi KyJIbTypH.

OpHak, BaXJIMBO JOTYYUTH 1 BUUTENIB JI0 3MiH, TOMY III0 CAME BOHHM MAlOTh CTaTH
CIIpPaBXHIMHU areHTaMH OCBITHBOI pedopmu [44].

Cnin 3ayBakutH, 1m0 i 4ac ypokiB STEAM-cnpsimyBaHHS B LEHTpP1 yBaru
MIOCTAa€ HE BUUTENb, a T€ MPAKTHUYHE 3aBAAHHS, SIKE HEOOX1THO BUPIIIUTH.

[Ilomo 3100yBaviB OCBITH, TO BOHM Ha TaKUX YPOKax HaBYAIOTHCS BUPIIIYBATU
TaKl NPaKTUYHI 3aBJaHHS TBOPYO, TOOTO HUISXOM MPOO 1 MOMUJIOK.

Cria 3a3HaYUTH, 1110 BCE HALIIE KUTTSI CYIIPOBOKYETHCS 3HAHHSAMU 3 PI3HUX HAYK
1 JUCUMWIUIIH, HANpUKIaJ, MiJ Yac KyIMiBJIl TOBapiB B MarasuHax, IOXOJIB JO
KIHOTeaTpy, Mpoi3y Ha TPAHCHOPTI Ta iH.

B upomy BuIaAKy, 3aBAaHHA Cy4yacCHOTO 3aKjaly OCBITH HABUUTU AUTHHY
CaMOCTITHO TpUMaTH PIMIEHHS y PI3HUX JKUTTEBUX CHUTYallIIX Ta MPABUIBHO
3aCTOCOBYBATH Ti UM 1HILI 3HAHHS Y CBOEMY >KHTTI.

JlocuTh YacTo e mporec He mpoxoauTh 0e3 moMmiok, omke STEAM-ocBita i
BUUTh JUTUHY BJAJIO KOMOIHYBaTH Ta BUKOPHCTOBYBAaTH OTPHMaHi 3HAHHS MIJis

YCHIIIHOTO BUPILIEHHS OyAb-SIKUX KUTTEBUX CUTYyallll B peaJbHOMY yaci.
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Sk pe3ynbTar — QUTUHA BUXOJUTH B JOPOCIE XKUTTS OUIBII MiATOTOBICHOO JI0
HBOTO 1 10 BUPIIICHHS MPOOJIeM Ta TPYAHOIIIB, 10 3yCTpidatoThes [42].

STEAM-ocBiTa goroMarae BUMTEISIM TOSICHIOBATH HEOOX1THUM MaTepian OuIbII
HA0YHO, 00 TIOPYY 3 TEOPIEI0 BUMTENIEM BiIpa3y HAJA€ThCA MPAKTUYHE 3aCTOCYBaHHS
TOTO UM 1HIIOTO TpoIecy abo Ail B peaTbHOMY >KUTTI.

STEAM-ocBiTa cripusie 3aIliKaBJICHOCTI JIITeH y HaBYaHHI. SIK MOKa3ye JOCBI,
BOHHM WI€ JIOBrO 3HAXonATbcs mia BpakeHHs micis STEAM-ypokiB Ta KBaBO 1
3aIlikaBJeHO OOTrOBOPIOIOTH MIXK COOO0I0 HaOyTi 3HAHHS.

Takum ymHOM, sikimio mnopiBHOBatH STEAM-naGopatopii Ta 3BU4YAiiHI Ki1acu
came BOHU CTBOPIOIOTH i/IeaTbHI YMOBH JIJIsl TEOPETUYHOT'O HABYAHHS Ta 3aCTOCYBaHHS
Ha0yTHX HOBUX 3HaHb Ha MPAKTHIL.

Ile mnosicHoe, yomy mnonut Ha STEAM-cnewiamicTiB MOCTIMHO 3pOCTaE.
Hampuknan, siamoBimno po panux jgociipkeHHss Change the education, sike
npoxoausio B CIHIA, konkypeniis B rainy3i STEAM-Baka#nciii (mporpamicTtu, 010J10TH,
1H)KEHEepU) CTaHOBUTH 1,7 JIOAUWHU Ha mocaay, B 1HIUX cepax xe 4,1 moaunu Ha
BaKaHCIIO.

Takum unHOM, QaxiBio, akuii otpumMa STEAM-ocBiTy 3HalTH poOOTY MOXKHA
Oyne Habararo jeriie — npuOInu3HO BABIY1 [42].

ChoroH1 3MIHUIUCS SIK MIAX1]] O HaBYaHHS, TaK 1 BUMOTH JI0 3HaHb 3100yBayiB.
VY 3akimanax 3arajibHOi CEpPEeIHbOI OCBITH 3'SIBUITMCS MPAKTUKO-OPIEHTOBAHI PIIICHHS,
Kl TpoOyIKYyIOTh B YYHIB MNPUPOJHY TATY [0 PI3HOMAHITHUX JOCHIIKEHb 1
BiIKpUTTIB. Ilegaroru Bce yacTiimie BUKOPUCTOBYIOTH enemeHTH STEAM-ocBiTH y
CBOIM MPAKTHII].

STEAM-ocBiTa 0a3yeTbca Ha 1JI€X 1HTErpalliiHOrO HaBYaHHA 3/7100yBadiB Ha
OCHOBI 'SITH MPEAMETHUX o0JacTel, Takux sk S - Science - Hayka, T - Technology -
texHojorii, E - Engineering - imxenepist, A - Art - mucteurso, M - Mathematics -
MaTreMaTvKa 1 MO€IHAaHHI iX B IUIICHY MapaJurMy HaBUaHHS, SKa 3aCHOBAHA Ha
ICHYI0YMX MPpoOJIeMax HAaBKOJUIITHBOTO CBITY.

B STEAM-0cBiTI aKTUBHO PO3BUBAETHCS KPEATUBHUN HANPSIMOK, 1O CKJIady

AKOTO BXOJSATh TBOPYI, MUCTELbKI i rymaHiTapHi IUCUUIUTIHU. KUIBKICTh OCBITHIX
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STEAM-iHiIiaTUB y MPOCTOP1 Cy4acHOI OCBITH IIBUJIKO 3pocTae. OJIHAK, TeMa HUISIX1B
1 crioco01B BIPOBAHKEHHS MIKIUCIUIUIIHAPHOTO 1HTErpaTUBHOTO HanpsiMky STEAM
B OCBITHBOMY MPOCTOPI1 3JIUIIAETHCS HEOPAI[LOBAHOIO.

VY cyyacHiil megaroriuyfiii mpaktuui npekpacHuMm npukiaaoM STEAM-ocBiTu
MOJKE CIYXKUTH TEXHOJOTIYHA OCBITa B paMkax mnpeamera «TexHomorii» B 3akiagax
3arajgbHOI CepeHbO1 OCBITH [45].

MeToro BUBYEHHSI JaHOTO TpenMera € (HOpMyBaHHS YSABJICHb IPO CKJIAJ0BI
TexHoc(hepH B Cy4aCHOMY BUPOOHUIITBI 1 TOIIUPEHUX B HHOMY TEXHOJIOT15IX.

«TexHomorii» fSK HaBYAJIbHUH TMpeaMET ChOTOJHI cHpuse IpodeciitHOMY
CaMOBHU3HAUEHHIO 3/100yBaviB B YMOBaxX PUHKY Mpalli, OPIEHTYE X Ha BUKOPUCTAHHS
MPOEKTHO-AOCIITHUIIBKOT, ~JTU3allHEPChKOI Ta HAYKOBO-TEXHIYHOI JISTbHOCTI.
HapuanpHo-mi3HaBagbHA MISUTBHICTH YUYHIB B IpeAMETHINM o0macTi «TexHoyoriin
0a3yeThCsl HA  TPHUPOAHUYO-HAYKOBUX, HAYKOBO-TEXHIYHHMX, TEXHOJOTIUYHUX,
MIIMPUEMHUIIBKUX 1 TyMaHITApHUX 3HaHHAX. Hemae KomHOI 1HIIOT JUCHMIUIIHU B
3aKja/iax 3arajibHO1 CepeHBOI OCBITH, siIka O BUKOPUCTOBYBAJIA B CBOIX IILJIIX MaTepial
TaKoro MIMPOKOTO Aiana3zoHy (pyHIaMEHTaIbHUX 1 MPUKIIAJHUX HAYK.

Takum ymHOM, Ha TiacTaBl «TexHOOTIH» MOXKe OyTH CTBOPEHHS 1 PO3BHUTOK
MDKJIUCIUIUTIHAPHUX HAYKOBO-OCBITHIX «TBOPUYUX MPOCTOPIB» Yy (opmaTi HAyKOBO-
OCBITHIX IIEHTPIB, MPIOPUTETHO OPIEHTOBAHUX HA CTBOPEHHS CEpeNOBUINA IS
e(eKTUBHOT MDKIUCIUIUIIHAPHOI MPOEKTHOI pobOTH 37100yBayiB BCIX PIBHIB OCBITU
HaJl 3aMOBJICHHSMHM, 1HIIIHOBAaHUMHU pEaJTbHUM MPOMUCIOBUM ceKTopoM. STEAM-
TEXHOJIOT1sI B OCBITI € CHHTE30M HayK, IH)KeHepii Ta MUCTEeITBA. TeXHOJIOT1s 3aCHOBaHa
Ha MDKAUCIUIUTIHAPHOMY Ta MIPUKIAAHOMY HiAXO0A1, Oyaydd IHCTPYMEHTOM PO3BHUTKY
KPUTUYHOTO MUCJICHHS, HABUYOK JOCIIIHUIIBKOI JISUTBHOCTI Ta MPOEKTHOI pOOOTH
[46].

OpnHi€el0 3 OCHOBHHMX pOJIEM TakuX MaWJaHYMKIB TOBUHHA OYTH pOJIb
IHTErpaTopiB HAYKOBOT'O, OCBITHBOIO, O13HEC MPOMHUCIOBOTO CEPEAOBHINA, IO
3a0e3meuyoTh Ha CBOiM TepUTOPIi MOETHAHHS 3HAHB 1 TOCBiNY 3 pizHUX cdep. Jlocsin
CTBOPEHHSI TaKHUX «TBOPYUX IMPOCTOPIB» MAEThCS Yy 3apyODKHHUX YHIBEpCUTETaX

(manpuknan, Design Factory B Aalto University, Finland, mepesxxa FabLab 1 111m). e
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JIOCB1l BUMAara€ OKpPEMOIO PO3IJISAy, aje OJHUM 3 BaXKIMBHUX MUTAaHb € CTYIIHb
IHTErpPOBAHOCTI TaKUX IIEHTPIB Y CTAaHAAPTU30BAaHUIN HaBYAIBHUM MPOIIEC.

BiaMiHHOIO OCOOMBICTIO «TBOPUYUX MPOCTOPIB» Mae OyTH BijbHa MoOyAOBa
HABYAJIBHOTO MPOIIECY HAa OCHOBI MPOEKTHOTO METOJy HABYAHHS 13 3a0€3MeUeHHSIM
J0CTYITy 3/100yBadiB 10 MAaKCUMAJILHO MOKJIMBOTO MacCHUBY HaBUAIBHUX MaTEpialliB 3
OOOB'I3KOBOI0  €KCIIEPTH30I0  BHUKJIaJa4aMHd JOCTOBIPHOCTI 1 pPENeBaHTHOCTI
BUKOPHCTOBYBAaHUX HAaBUYAJIbHUX MaTepiaiiB [46].

[Tpu opranizanii pobotu 3 BukopuctanHsM STEAM-texHonorii HE0OXigHO
BpPaxOBYBAaTH OCHOBHI MEJaroriyHi MPUHIIAIIN:

- IHTETPATUBHOCTI, IO IMepedadae B3a€EMO3B'SI30K BCIX KOMIIOHEHTIB MPOIIECY
HaBYaHHS, 1[0 BU3HAYAE [UICTIOKIaaHHs, 3MICT HaBUYaHHS, HOTO (DOPMU 1 METO/IH;

- CBIJIOMOCTI 1 AaKTHUBHOCTI, IO Iepeadadyae BUPOOJCHHS TNIHMOOKHUX 1
OCMHCJICHHUX 3HaHb, Ha OCHOBI BJACHOI I3HABAIHHOI AKTHUBHOCTI IWTHHH, IO
3a0e3nedye BU3HAYEHHS JIOTIYHHMX 3B'SI3KIB MK BIAOMHUM 1 HEBIJOMHM, PO3YMIHHSA
MPUYMHHO-HACTIIKOBUX 3B'A3KIB MDK MpeAMETaMu 1 SBUIIAMHU, IO BPAXOBYE
1HUBITyaJIbHI IHTEPECHOOYYaIOIIErocs;

- HaOYHOCTI HaBYaHHS, IO 3a0e3rnedye HaO4YHYy UIIOCTparlito iHdopmarri, 1o
MICTUTB CTPOTO 3a(hiKCOBaH1 HAYKOBI 3aKOHOMIPHOCTI;

- CUCTEMHOCTI, 1110 3a0e3nevye B3a€MO3B'sI30K 3MICTY 1 JOPM BUXOBAHHSI YUYHIB
B 3aJIC)KHOCTI BiJI iX BIKY;

- JIOCTYIMHOCTI 1 TMOCHIJOBHOCTI, IO 3a0€3Meuye €IHICTh B3a€EMO3B'SI3KY
HaBYaHHS 1 BUXOBaHHS JTUTUHU;

- TPUPOJIOBIMOBIIHOCTI, IO 3a0e3Medye BUXOBAHHS Ta HABYaHHS JIUTHHU
BIJIMOBIJIHO /10 3aKOHIB HOro (hi3MYHOTO 1 JYXOBHOTO PO3BUTKY;

- cHiBIpalli, TOOTO €THOCTI Y B3a€MO/IIi CiM' 1 3aKJIaly OCBITH y BUXOBaHHI Ta
OCBITI TUTUHH [47].

VY 3B'SI3Ky 31 CKJIQAHICTIO Yy TpakTyBaHHI camoro noHsTTs «STEAM-ocBiTay,
ICHY€ 1 CKJIAJIHICTh B po3po0iii miaxoAiB 10 BriarodeHHsT STEAM-miaxoay B OCBITHIM

npocTip. OfHak, BCiX iX MOXKHa 00'e€THATH 32 TAKUMHU HAMPSIMKAMU:
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1. Brimrouenns enemeHTiB STEAM-0cBiTH B OCBITHIM CTaHAApT 1 HAaBYAJIbHI
[UIAHU 3aKJIaI1B OCBITH.

Taxk, B nocmimxkeHHsx nenaroriB-HaykosiliB (I"amata C., Kopmryrosa O., Mop3se
H., ITaTpuxeesa O., Cninyxina [., Ctpuxak O. Ta iH.) HABOASATHCS JaHi PO PO3BUTOK
npupoaundo-HaykoBoi ocBiTi (ITHO) B CIIA. Ilicns mpoBeaeHHS! AOCHTIKEHb Ha
npenver skocti [THO B CIIA 3'scyBamocs, mio 3aranpHuid piBeHs [THO
HENPUIYCTUMO HU3BbKUU. SIK BupimeHHs npodiemu B CIIA OyB po3pobiieHnid HOBUI
crarnapt [THO ans 3aranbHOOCBITHROT IKOH. L5 po6GoTa 3aBepiunacs miaroToBKO0
ctpykrypu ctanaapty [THO, sxa dikcye ocHOBHI MOHATTA Ta 0a30B i€l Cy4acHOTO
MIIX0My J0 MPUPOJHMYOI OCBITU B CyYacHI aMepUKAaHCHKINA Mmikoji. Po3poOHuKU
MIPUITYyCKAIOTh, IO JOCBi/I, OTPUMAHUN YYHSIMH MPY BHUBYCHHI TPUPOTHUYHUX HAYK 1
OpU 3aIy4€HHI iX JO MPOEKTHOI Ta HAYKOBO-JOCIIAHOI JiSUIBHOCTI, HOBHHEH
JOTIOMOITH iM 3pO3YMITH POJIb HAYKW 1 TEXHIKM y BHUPIIIEHHI MOCTaBICHUX MEpEN
JIIOJICTBOM MPOOJIEM, BKITHOYAIOUYH 3a0€3MEUEHHS EHEPTI€I0, TPO(UIAKTHKY 1 JIIKYBAHHS
3aXBOPIOBaHb, IOCTAYaHHS YUCTOI BOAM 1 1K1, 3MiHA KJIIMaTy 1 T.1H. [48].

2. Po3po0Oka, KOHCTPYIOBaHHS Ta BIPOBAXKEHHS B OCBITHIM MPOCTIP 3aKJIA]lIB
OCBITH HaBYaJIbHUX JUCIUILIIH, OpieHTOBaHUX Ha BHKopHcTaHHA STEAM-migxony.
Taxk, B Kanani, CILIA, kpainax €Bponu notpeda B miasuieHHi piBHs [THO Bupimena
BBEJICHHSIM B MPOrpaMy OCBITHIX 3aKJaJiB 1HTEIPOBAHOTO HABYAJBHOTO MpeaMeTa
«Sciencey, 3MICT SIKOTO TApMOHIWHO MOEIHYE B cO01 Taiy3i 3HaHb, MEPII PO3AUICHI
MDX JAeKUJIbKOMa npeameTamu ((pizuka, XiMisi, 01o0ris Ta iHhopMaTHKa).

3. Iwrerpamis npeaMeTiB  NPUPOAHMYO-HAYKOBOTO IMKIY, MapajeiabHO
BHKJIAaI0ThCs, g peanizamii STEAM-HaBuaHHS Ha OCHOBI MDKIHUCIMILUTIHAPHOTO
IJIaHy, SIKHA B CBOIO 4epry 0a3yeTbCs HA MATPUIl MIKIPEIMETHHUX, IHTErpALlliTHUX
3B's3KiB. B 11bOMY BapiaHTI KOHCTPYIOETHCS KOMOiHAIis OJIOKIB YpOKiB, 00'€ THAHUX
3arajJbHUM MaTepiaioM (0AHOro abo pAxy MNpeAMETIB), 31 30epexeHHsIM IX
HE3aJIE)KHOTO 1ICHYBaHHS.

4. BuxkopucTtaHHs MpoOJIEeMHO-OPIEHTOBAHOT MTPOEKTHOI HABYAILHOI JISITHHOCTI

(munaktnuaux STEAM-IpO€KTIB) y paMKax OKpEeMHUX MPEAMETIB, OPIEHTOBAHOI Ha
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BUPIIICHHS peaJbHUX JIOKAIBHUX 1 TJI00aJIbHUX MpoOJieM 3 METOK HaWKpaIioro
PO3YMIHHS YUHSIMHU CKJIaIHUX KOHIICHIIIH 1 pOopMyBaHHS €MHOT KapTUHHU CBITY.

5. IIpoBeneHHsT pa30BUX IHTETPOBAHHMX YPOKIB PI3HOTO PIBHS 1 XapakTepy Ha
MDKIUCIUIUTIHAPHUX 3acaiax (IHTerpoBaHe HaBYaHHS 3 IEBHUX TEM) 3 3aCTOCYBaHHSIM
HOBITHIX OCBITHIX TEXHOJIOTi/: KOTHITUBHUX, COIIaIbHUX 1 TpaHcdepy 3HaHb. Y LIl
CUTYyaIlli ICHYIOTh MOXJIMBOCTI TIPOBEJCHHS 1HTETPOBAHOTO BUBUYCHHSI BIIACTUBOCTEH
PI3HUX TKaHUH, SK1 PO3TJIAIAIOTHCS 3 TOYOK 30pYy PI3HUX MpeaMeTiB (Ximii, 610JI0Tii,
¢13uku, reorpadii). Takuil ypok pexXUCY€eThCS BUUTEISIMHU LUX TUCIHUIUIIH, BKIIOYAE
3aBJaHHS, 1110 BUMAraloTh BiJl Y4HIB BOJIOJIIHHS BIJMOBIAHUMU 3HAHHAMU (TIPO CKJIIA],
XIMIYHUX 3B'A3KIB B MOJIEKYJIax, (hi3UUHI BIIACTUBOCTI 1 POJIb Ti€1 YU 1HIIOI TKAHWHU B
KUTTI JIIOJIMHM ), 1110 THTETPYIOTHCS B MPOLIEC] YPOKY.

6. Peanizamis inrerpoBanux nporpam B STEAM-BekTopi B MO3alIkiIbHUAN Yac
(pakynbpTaTHBHU, TYPTKH) 1 U€pE3 TOJATKOBY OCBITY).

7. CrBopenns 1 ¢ynkuionyBanHa STEAM-ocepenkis: STEAM-uentpw,
STEAM-mikonu, STEAM-nabopaTopii To11o.

8. Po3pobka HedpopmanbHux mnporpam STEAM-ocBitTh (Hampukiaa, JiTHI
TabopH, MO3AIIKUIbHI 3aX0/IM, KOHKYPCH Ta 1H.), sIKI 3aTy4aloTh yBary 3J00yBadiB J0
STEAM-npodeciii 1 Jar0Th MOXJIMBICTH JJII HABYAHHS 32 PI3HUMH HaNpsSMKaMu
STEAM-ocBiTH.

9. 3acTocyBaHHs TUCTaHIIMHUX pecypciB B mporieci peanizaiii STEAM-ocBiTu
3 METOIO 3a0€3MeYEHHS YUHSIM PI3HUX BIKOBUX I'PYII 1 MOKJIUBOCTEN PIBHOTO AOCTYITY
710 SIKICHOT OCBITH. 30KpeMa: yUHSM 3 OCOOJIMBUMU MOTPEOAMHU - PI3HUX MEPEKEBUX 1
Cy4YaCHHUX JUCTAHIINHUX (POopM HaBUATBHOI KOMYHIKaIlii [45].

Ha oco0nuBy yBary, 3 TOuku 30py TpaHchepy 3HaHb 1 TPAHCAUCHUIUTIHAPHUX
MiX0/AIB, B IIbOMY KOHTEKCTI 3aCIyrOBYIOTh B)KE ICHYIOUl BIpTyajbHI LEHTpPHU
STEAM-ocBiTH. 3a JOMIOMOT0I0 TAKMX MEPEKEBUX PECYPCiB 3700yBayi pi3HUX PIBHIB
OCBITH MOXXYTb OpaTH y4acTh y pealibHUX 1 BIpTyadbHUX HABYAIbHUX JOCIIKEHHSX,
B TOMY YHMCJI — 1 MIKHAPOHUX JTOCIITHUIIBKUX MPOeEKTax [49].

B xoni po6oTu Hag MpoeKTOM 3700yBadi B3a€EMOJIIOTh, IPUHMAIOTh PIIIICHHS,

BUKOPUCTOBYIOTh  pI3HI ~ IHCTPYMEHTH  OIIIHIOBaHHS, TOOTO  OINAHOBYIOTH
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yHIBEpCaIbHUMU HAaBYAJIbHUMU JIAMH. TyT HE BUMTEIl NOKAa3yIOTh, 110 BOHU 3HAIOTh
1 BMIIOTb, SIK BOHH TPAIIOIOTh, a caM1 y4Hi.

Takum YuHOM, MOXKHA 3a3HAUUTH, MmO noTpeda y ¢opmyBanHi STEAM-
OCBITHBOTO CEpE/IOBHUIIIA B YKpaiHi akTyajbHa HE MEHII HIXK B 1HIIIUX KpaiHaX.

STEAM-ocBiTa — me MiaXia, MO TMOEIHYE HAyKy, TEXHOJOTII, 1HXEHEpIIo,
MHUCTEITBO Ta MAaTEMAaTUKY B €JIMHY CUCTEMY JJIs BUPIIICHHS peajbHUX 3aBllaHb. Y
33CO BOHO € KPUTUYHO BAXKIWBUM JJSI PO3BUTKY KPEATHUBHOCTI, KPUTUYHOTO
MUCJICHHsI, YMIHHS MPaIOBaTH B KOMaH/1 Ta MiATOTOBKHU J0 Ipodeciii MailOyTHHOTO
Yyepe3 MpaKTUYHE HaBUYAHHS.

3BepHEMO yBary Ha Kito4oBi acnekTd BaximBocTi STEAM y 33CO.

[TpakTHuHE 3acTOCYBaHHS 3HaHb: 3/100yBadl HE MPOCTO 3ay4yylOTh TEOPIIO, a
BUKOPHUCTOBYIOTH 11 JUIsI CTBOPEHHS MPOEKTIB, MPOTrPaMyBaHHs Ta MOJIEIIOBAHHS, 110
pOOUTH HABYAHHS OCMHCIICHUM.

P03BUTOK KpeaTUBHOCTI Ta MUCIIEHHS: MUCTENTBO y ckiafal STEAM crtumyitoe
HECTAHJAPTHUM MiAX1JA 10 THKEHEPHUX Ta HAYKOBUX 3aBJIaHb.

[TinroroBka no punky mnpaimi: STEAM-¢axiBui motpiObHi, a MONUT HAa HUX
3pOCTa€ MIBUJILIE, HIXK B 1HIIUX cdepax.

KoMmnekcHuil miaxiA: JITH HABYAKOTHCA OAUMTH IUIICHY KapTHHY CBITY,
MOEHYIOUN 3HAHHS 3 PI3HUX raily3eu.

Hasuuku soft skills: mpoektHa opma HaBuaHHSA NOTpeOy€e KOMAaHAHOI poOOTH,
CHIJIKYyBaHHS Ta BMIHHS BUPIIIYBAaTH CKJIAIHI TPOOJIEMHU.

STEAM-ocBiTa TepeTBOPIOE TMACHUBHE 3aCBOEHHA 1H(GOpMaIlii Ha aKTUBHHM
IpoIeC TOCTIHKEHHS, 0 POOUTH HOTO HE3aMIHHUM €JIEMEHTOM Cy4YacHOi 3arajibHOl
cepenHboi ocBiTU. | 0THUM 13 eTamiB nmepexoy Bif Tpaauiiiaoi ocBith Ha STEAM —
€ TIPOEKTHUH TTIIX1]T.

[IpoexTHu#t miaxig — 1e cnocid HaBYaHHS, KOJU 3700yBadi, 00'€ JHYIOUHCH y
TpyNH, MPAIIOI0Th HAl IEIKUM TPOSKTOM. 3HAHHS, SIKi BOHU OTPUMYIOTh, TTPHUB'I3aH1
B JJaHOMY BUNAAKy HE J0 CTPYKTYpH HAYKOBUX JHUCIMIUIIH, a J0 MpobiieM, o
BUHUKAIOTh Y XO/I1 pO3pOOKHA KOHKPETHOTO MPOEKTY. A HABYAIHLHOIO AUCIUILIIHOKO Yy

33C0O, sxa HalyacTilIe BHUKOPUCTOBYE TMPOEKTHUM MIAXiJA y HABYaHHI — €
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«TexHomorii». 3aBAaHHSAM Cy4YacHOTO BYHWTENS TEXHOJOTIM chopMyBaTH CTIHKI
CUCTEMHI 3B’SI3KM HAyKOBHMX 3HaHb, 5IKI O CIPSIMOBYBAIM CHPUUHSTTS MPEIMETHOTO
CEpEeIOBHUIIA CITUPAIOYNCh HAa CyYacCHI JIOCATHEHHS HAyKH, TEXHIKH 1 MUCTEITBA. Tak,
eJIEMEHTAapHI peul MoOYTy MOXKHA CIIPUUMATH SK IMPOCTY P14 1 HE 3aMUCIIIOBATUCH HAJl
MPAaBIIBHICTIO i €KCIUTyaTallil 1 PeMOHTY, 3aCTOCOBYIOUM 3araJbHOBIOMI IMpaBUIIa
chopMoBaHi Ha MOOyTOBOMY piBHI [41].

3 iHmoro OOKy, fKIIO pO3MNISLIaTH PO3YyMiHHA (I3MYHUX TIPOLECIB, SKi
CYNpPOBOKYIOTh €KCIUTyaTallifo MoO0yTOBOTO 00’€KTy, ICTOpPIF0 CTBOPEHHS 1
MOJICpHI3aIlil0  KOHCTPYKIli, JOBEPIICHICTh, €CTETUKY 3O0BHIIIHIX  (opm,
PaIlOHANBHICTh TEXHIYHUX MapaMeTpiB 1 TEXHOJOTIYHUX OIepaliid BUTOTOBJICHHS
BHPOOY, TO MOYKHA MPOJAOBKUATH TEPMiH BUKOPUCTAHHS JAHOTO MPEAMETY, ITiABUIIUTH
AKICTb PEMOHTY, BHECTH, 32 MOXIJIUBOCTI, JOJATKOBI TEXHIYHI XapaKTEPUCTUKH,
PO3MIKMPUTH (PYHKIIOHATBHICTD, 10JIaTH 1HIUBIyaIbHOTO 03/100JICHHS.

CdopmyBatu 3Buuky cucteMHoro STEAM-migxomy no O6adueHHs mpooOsiemM y
MIPEAMETHOMY CEpPEIOBUIIIl Ha OCHOBI 3arajJbHOOCBITHIX 3HaHO — I1€ 3aBJIaHHS BUUTEIIS
TexHoJIOT1. PeamizyBaTu HOro Mo’KHa B MpPOLECI BHUKOHAHHS YYHSIMH TBOPYUX
MPOEKTIB. 3MICT MPOEKTHO-TEXHOJOTIYHOT AISUTBHOCTI 1 IPYHTYEThCS HA PO3B’SI3aHHI
TEXHIKO-TEXHOJOTTYHUX Mpo0JeM yepe3 po3poOKy HOBOI KOHCTPYKIIl, €CTETUYHOI
GbopMH UM TEXHOJOTIi JUIsl CTBOPEHHS OO0 €KTy 3 HOBMMH BIACTUBOCTAMU. Jliis
JIOCSITHEHHSI YCIIXY YYHIO HEOOXITHO PO3TIsAaTH 00’ €KT MPOEKTYBAHHSA M1 PI3HUMU
KyTaMH 30Dy, PI3HUX HayK, HAaBYAJIbHUX MPEAMETIB.

BukoHaHHS TBOPUOTO MPOEKTY 3MOXKE MPOJEMOHCTPYBATH 3BUYAWHUN 00’ €KT
moOyTy y HoBoMy HaykoBomy cBiTii STEAM-ocBith. [lo-tiepine, yuHi po3risiaroTh
ICTOpII0  BUHMKHEHHSI KOHCTPYKIIi, pI3HOMAHITHICTh MPU3HAYEHHSA, (PopM
KOHCTPYKIIii, (DyHKIIIOHAJTFHOCTI Ta KOHCTPYKIIIMHUX MaTepiaiiB y pi3HUX HAPOIIB 1
ernoxax, IO CIMOHYKa€ 3BEPHYTH yBary Ha poJib JaHOTO O0’€KTY 1 KyJbTypy HOro
BUKOPUCTaHHA y ®uTi mojaen. [lo-npyre, o0rpyHTyBaHHS BUMOT Ta aHAaJIi3 aHAJIOTIB,
CIIOHYKa€ PO3MIAHYTH (I3WYHI TMPOIECH, SKI MAlOTh MICIE TiJ 4Yac eKCIuTyaTarlii
MPOEKTOBAHOT0 00’ €KTY Ta BUZHAYEHHS MPOOJIeMH HaJ SKOK y oJalblIoMy OyAyTh

npairoBati y4Hi. CTBOpEHHS HOBOi KOHCTPYKIIii, UM MOJEpHI3AIlis BXKE 1CHYIOYO],
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CTBOPUTBH 1HILIE CTaBJICHHS1 JO TMpeaMeTy, HOoro IiHHICTh OyJe BHUIIOI0, IO
CIIPUYMHUTD OUIBII MPaBUIIbHE €KCIUTyaTyBaHHS Ta 301UIBIIUTE TEPMiH BUKOPHUCTAHHS.
[TpoextyBanHs mnependavae HE TUIBKM KPECIEHHS KOHCTPYKLIi 00’€KTy
NPOEKTYBAHHS, aje i 300pakeHHsI ecKi3y MaiOyTHHOro BUPOOY 3 ypaxyBaHHSIM
OPUHILIMIIB KOMMO3MINI, Mpomopiii Ta BUMOr 00pa30TBOPYOrO0 MHCTEITBA.
[Tomanpmmiii Tportec BUOOPY KOHCTPYKIIMHOTO MaTepialy Ta OOYMCIEHHS MOro
KUIBKOCTI HE O0XOUThCS 0€3 3HaHb ajareOpu 1 TeOMeTpii, a po3paxyHOK COOIBApPTOCTI
BUPOOHUIITBA 00’€KTa MPOEKTYyBaHHS (Popmye (iHAHCOBY T'PaMOTHICTh 37100yBaviB.
[lim dYac TEXHOJIOTIYHOTO eTalmy MPOEKTHO-TEXHOJIOTIYHOI [ISJIBHOCTI YYHIB
(bopMye€eThCS TEXHOJIOTIYHA KOMIIETEHTHICTh. PO3p00IEHHS TEXHOJIOTIYHOTO MPOIIECY
nepeadayae BUBUEHHS 1 PO3YMIHHS YYHEM TEXHOJIOTIH BUPOOHHMITBA 1 OpraHizamii
paIioHaNbHOI Mpalli. Y4YHI BUBYAIOTh: IHCTPYMEHTH, TEXHOJOTIUYHE 00JIaJHAaHHA Ta 1X
MIPU3HAYEHHS, TEXHOJIOTIYHI olepallii, TEXHOJIOT14H1 mpucTtocyBaHHs [40].

3axyUCT TBOPYOIO MPOEKTY KOXKEH Y4YE€Hb MPOBOAUTH Yy (popmaTi myOsaiyHOI
npe3eHTailii. s miaroroBku O0OOB’SI3KOBO HEOOXIJHO: IMpoaHai3yBaTH CBOIO
JISUTbHICTh, OLIIHUTH YCIIXU, CTBOPUTU MYJIBTUMENIMHY MPE3EHTALII0 Ta HAlKUCATU
JIOTIOB1/Ib.

OpranizoByro4 Ha YypOKaxX TEXHOJOTIM BUKOHAHHS Y4YHSIMH BCIX €TariB
TBOPYOIO MPOEKTY, BUUTEIh TApMOHINHO 3anyyae iX 1o STEAM-ociti. CTBOprOtoun
MPOIYKT BiJ 3ayMy /O BTUJICHHS, B Y4YHIB BHHUKAE€ PO3YMIHHS TEOpii 1 BUIMMA
MpaKTUYHA 3HAYMMICTh 3HaHb 3 CYMIXHUX AUCIUIUIIH: 1CTOPIi, (PI3UKH, MaTEMAaTHKH,
anrebpu, reoMerpii, iHPopMaTuku, Ximii, Oilosorii, reorpadii, yKpaiHCBKOI 1
aHTJIMCHKOT MOB. Y MOJANBIINX JOCIIKEHHX IIAHY€EThCS PO3TIISHYTH 0COOJIMBOCTI
oprasizailii BUKOHaHHS JTOCHIIHULIBKUX MPOEKTIB 1 ()OPMYyBaHHS B YYHIB HayKOBHUX
MOHSITD.

STEAM-ninxing - e He TIIbKM METOJ HaB4yaHHS, a W cmoci®0 mucineHHsa. B
ocBiTHROMY cepenoBuilll STEAM niTH OTpUMYIOTh 3HAHHS 1 Bipa3y K BYaThCS iX
BUKOPUCTOBYBaTH. ToOMy, KOJM BOHM BHUPOCTAIOTh 1 CTUKAIOTHCA 3 JKUTTEBUMU
npobJsieMamMu B peajibHOMY CBiTi, Oy/lb TO 3a0pyAHEHHS HABKOJIMIIIHHOTO CEPEAOBUIIA

a6o0 rino0ainbHi 3MIHU KJIIMaTy, BOHU PO3YMIIOTb, III0 BUPIIIUTH TaKi CKJIAJHI MUTAHHS
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MOHa TUTBKHM CIIMPAIOYUCh HA 3HAHHSA 3 PI3HUX OOJacTel 1 MpaIloloyd BCIM pa3oM.
[ToknagaTucs Ha 3HAHHSA TUIBKU 10 OJTHOMY MPEAMETY TYT HEJOCTATHBO.

STEAM-miaxia 3MiHIOE HAIIl TIOTJISI] HA HABYAHHS 1 OCBITY. POOsiun akiieHT Ha
NpakTUYHUX 3110HOCTSIX, 3/100yBayl pPO3BUBAIOTH CBOIO CHJIY BOJI, TBOPYMIA
MOTEHIIIaJ, THYYKICTh 1 BUaThCs cmiBOpami 3 iHmMMUMH. [li HaBUYKK 1 3HAHHS U
CKJIa/Ial0Th OCHOBHY HABYAJIbHY 3aj]ady, TOOTO TO, IO YOTO MparHe BCs ISl CHCTeMa
ocBiTH [42].

BaxxnuBoro 0co6IMBICTIO POOOTH 3a aHOK TEXHOJIOTIEI0 € caMe KOJEKTUBHA
pobota Han mpoektoM. STEAM — no3Bosisie 3aaiaTd TpaBy MIBKYJIIO MO3KY, IO
BIJINTOBIJIA€ 32 TBOPUICTb, €MOILIli, HOUyTTs. [CHy€ 0€3I114 NpUKIIaaiB BOAIUX MPOEKTHUX
POOIT 3a TaHO TEXHOJIOTIEO.

VY3aranpHIOIO4M BUIIECKAa3aHe, MOXHA 3pOOUTH BUCHOBOK, 10 STEAM — 1ie
OJIUH 13 TPEH[IIB y CBITOBIM OCBITI, KU Mepeadadae 3MillaHy cepeay HaB4YaHHS, 1
MOKa3y€e JUTHHI, SIK 3aCTOCOBYBATH HAYKy 1 MHUCTEUTBO BOEJUHO B MOBCSIKICHHOMY
KUTTI.

AobpeBiatypa STEAM posumdpoByeThes sik: S — science (IpUPOAHUYL HAYKH),
T — technology (Texnororii), E — engineering (imxeHepis a00 TeXHIYHA TBOPYICTH), A
— art (mucreutBo), M — mathematics (Marematuka). Ciijg 3a3Ha4UTH, IO CIIOYATKY 1N
nigxig maB Ha3By npocto STEM, 6e3 tBopuoi ckiagoBoi. OpHAK MHCTEUTBO €
JOCTaTHbO BAXKJIMBUM JJIsI BCEOIYHOTO PO3BUTKY, TOMY OyJI0 I0AaHO 10 adpeBiaTypu
mitepy A (Art) [45].

AHami3 TCHUXOJIOTO-NIEAArOriYHOI 1 METOJIWYHOI JITEepaTypu CBIAYUTH, IO
KOHIIENTYaJIbH1 M1AX0/1 Ta MpakTU4YH1 HanpsiMu peatizaiii STEAM-0cBiTH IIKaBIATh
0aratb0X HayKOBIIIB, 30KpeMa (haxiBIliB 3 METOJIMKU HAaBYaHHSI.

STEAM TexHoO0rii MaloTh BEJIMKI MOKIIMBOCTI B HABYAHHI, OPIEHTOBAHOMY Ha
PO3BUTOK NPAKTUYHUX HABUYOK, (HOPMYBaHHS TOTOBHOCTI BHUITYCKHMKIB 3aKiajliB
3arajbHOI CEPEeIHbOI OCBITH MPOJOBXKHUTH PEasli30BYBATH TBOPYI i/1e1 B HABUAIBHUX
3aKJajax 1 B moAaibliiil mpodeciiHiil AisIbHOCTI.

He MokHa mMepeoIiHUTH 1 TEpPCIEeKTUBY BUKOPUCTaHHS 1HMOpPMAIIHHUX

texHosorii B peanizauii STEAM mnporpam. Ha cborogimHiii aeHb Bce OLIbII

49



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

3aTpe0yBaHUMHU CTAalOTh BUITYCKHUKM HABYaJIbHUX 3aKJafiB, SIKI BUKOPHCTOBYIOTb
iH(opMalIliitHi TeXHOJIOT1i B MEIUIIMHI, Oy IIBHUIITB1, XiMii, (i3uIli, 610Te€XHOJIOTIi Ta
iHmmx obnactsax Hayk. Ha 3amsarrsx STEAM HeBig'€eMHOIO 4YacTHHOIO POOOTH
3100yBadiB € BUKOPUCTaHHS KOMI'IOTEPHUX TMporpaM i HPOEKTYBAHHS
PO3paxyHKiB, a B OLTBIIOCTI MPOEKTIB MEPE]] KOHCTPYIOBAHHIM MaTepiaabHOi MOJENI
CTBOPIOETBCSL 1i  €JICKTPOHHWM TPOTOTHUI. 3 BHUKOPUCTAHHSM BIAMOBIIHOTO
POrpaMHOro 3a0e3MeUeHHs, IOCTYITHOT'O Ha ChOTO/IHIIIIHIN IEHb KOKHOMY 3100yBavy
CEpEeNHbOI JTAHKHM, MOXKJIMBO TECTYBaHHS TEXHIYHMX BJIACTUBOCTEH Ta €(PEKTUBHOCTI
KIHIIEBOTO MPOJYKTY Ha €IEKTPOHHOMY MPOTOTHIII.

Otxe, STEAM-ocBiTa HaOyBae 0cCOOIMBOrO 3HA4YeHHs, 00 mependayae
MDKIUCIUIUTIHAPHUH 1 TPUKIIAIHUM M1JIX1]] Y HAaBYaHHI Ha MiACTaB1 00'€THaHHS PI3HUX
HayK 3 MeTor0 (popmMyBaHHS y 3/100yBayiB IHHOBAIIHHOTO Ta KPEaTUBHOIO MHUCJICHHSI,
HEOOX1AHOTO Jis 3a0€3MEeUEeHHS] PO3BUTKY HOBOTO BEKTOPY CHUCTEMH JIEP’KaBHOTO

yIpaBIiHHS, EKOHOMIKH, O13HECY, HAYKH Ta OCBITH.
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1.4 IOT-TexHoJI0ril B OCBITHLOMY CepeJ0BHIIi: OIJISAX MiIX0iB TA MEPCHECKTHB
BIIPOBA/I’KEHHS

Beryn

[Tinxoau 1 6GayeHHs B OpraHizailii OCBITHBOT'O IIPOIIECY CTPIMKO PO3BUBAIOTHCH 1
OJIMH 3 HANpPSAMKIB 3MIH JUKTYIOTh IMPpoBi TexHosorii. Cepen TEXHOJOTIH, IO
HaOyBaIOTh Jie/1aji OLIBIIOTO MOIIMPEHHS B OCBITHHOMY CEPEIOBHILIl, OCOOJIMBE MiCIIe
nocigae Inrepuer peuedt (IoT — Internet of Things) — cykynHicTh (i3UUHUX
MPUCTPOIB, JAaTYMKIB Ta MNPOrpaMHOro 3a0e3ledeHHs, 1o 3a0e3medyroTh 30i1p,
nepegayy ta oOpoOKy JAaHUX y pekumi peaibHOro yacy. Inrerpariist loT-pimeHs B
OCBITHIH IPOIIEC BIAKPUBAE MOXKIIMBOCTI JJII aBTOMATH3AIlli yIIpaBJIiHHS HaBYaJIbHUM
CepeloBUIIIEM, TEpCOHami3alli HaBYaHHA Ta  MIABUIICHHS  €(EeKTUBHOCTI
aJMIHICTPATUBHUX MPOIIECIB Y 3aKJIaJ]aX BUIIOI OCBITH.

HesBaxatoun Ha 3pocTarouuii iHTEpeCc JOCHIIHUKIB J0  3a3HA4eHOl
npoOJieMaTUKU, TUTAHHS CUCTeMaTU3allii MiX0/I1B 0 BpoBaixkeHHs [oT-TexHonorii
B OCBITHBOMY CEPEIOBHII 3aJIUIIAETHCS HEAOCTATHHLO BHUCBITICHUM Yy BITUM3HSHIM
HayKoOBIM Jiteparypi. binbiricTe HasBHUX MMyOiKaiiii 30CcepeakeHa Ha OKPEMHUX
acnektax 3actocyBaHHs [0T — ympaBiiHHI MIKPOKJIIMATOM, CHCTEMaX KOHTPOJIIO
J0CTyITy a00 MOHITOPUHTY TPUCYTHOCTI — 0€3 KOMIUIEKCHOTO aHali3y apXITeKTYPHUX
pilIeHb Ta MPOTOKOJIIB MEepeadl TaHUX Y KOHTEKCTI OCBITHIX YCTaHOB.

I'moGanpHi TeHAEHIT PO3BHTKY OCBITHIX TEXHOJIOTIH CBIIYaTh MPO CTPIMKE
3poctanHs iHTepecy 10 [oT 3 OOKy yHIBEpPCUTETCHKOi CHUIBHOTU. 3a OLIHKAMHU
JOCIITHUKIB, 00csT puHKY loT-pimens s ocBiTH OpidyHO 3pocTae Ha 18—22% [50],
a 4acTKa yHIBEPCHUTETIB, IO peai3yroTh Xoua 0 oauH [oT-poekT y Mexax KaMIrycy,
y kpainax €C mnepeBummna 40% cranom Ha 2024 pixk [51]. Leit mnporec
MIPUCKOPIOETHCS TiJl BIUIMBOM JIBOX TapalieNbHUX TeHACHIii: 3nemeBineHHs [oT-
oOnmagHaHHS Ta CEHCOPIB, IO POOWTH TEXHOJIOTIIO JOCTYIMHOK HAaBITh IS
YHIBEPCUTETIB 3 OOMEXEHUM OIOJDKETOM, Ta PO3BUTKY XMapHHUX IIaTopM, 1o
CIPOIIYIOTh 1HTerpamito Ta ynpasmiHHsS loT-iHppacTpykTyporo 0e3 HeoOXigHOCTI

MIATPUMKHU BJACHUX CEPBEPHUX MOTYKHOCTEH. /{151 YKpainu 1i TeHaeH11i Ha0yBaloTh
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0COOJIMBOr0 3HAYEHHS B KOHTEKCTI €BPOIHTETPALIMHOTO KYypCy: BIAMOBIIHICTD
BITYM3HSIHUX YHIBEPCUTETIB IIU(GPOBUM CTaH1apTaM €BPONEHCHKOro MPOCTOPY BUIIOT
OCBITH CTa€ HE JIMIIE CTPATETYHUM IMPIOPUTETOM, aje ¥ MPAKTUIHOIO YMOBOIO IS
y4acTi B CIIUJIBHUX JIOCTIHUIIBKUX Ta OCBITHIX MpOTrpamax.

AKTyanbHICTb TEMH TIOCHJIIOETBCS TaKOX Yy KOHTEKCTI pedopMyBaHHS
BITUM3HSIHOI BUIOI OCBITH Ta ii iHTErpaiii 10 €BpOMEeHCchKOTO OCBITHBOTO MMPOCTOPY.
[udposizaiisi yHIBEpCUTETIB € OJHUM 13 mpiopuTeTiB CTpaTerii po3BUTKY BHUIIOi
ocBiTi Ykpainu Ha 2022-2032 poku, a BrpoBamkeHHs TexHojorii [oT € BaximBoio
CKJIQJIOBOIO 1IbOTO mporecy. [IpakThyHa 3HAYYHIICTh TOCHIJKEHHS BU3HAYAETHCA
MOTpeOOI0 BITUU3HSHUX YHIBEPCUTETIB Y HAYKOBO OOTPYHTOBAHMX PEKOMEHJIAIIIsIX
111010 BUOOPY apXITEKTYPHUX PIIICHb Ta MPOTOKOJIIB NIepeaadl JaHUX 3 ypaxyBaHHSIM
cnenudiky HasBHOI IHPPACTPYKTYpH Ta pECYpPCHUX OOMEKEHb.

Mera ctarTi — 3AIMCHUTH OTJIAJ ICHYIOUMX MIIXOJIB 10 BIpoBaxeHHs [0T-
TEXHOJIOT1I B OCBITHBOMY CEpPEIOBHUII, NPOAHANI3yBaTH OCHOBHI AapXITEKTYpHI
pIllICHHS Ta TPOTOKOJM TMepefadi JaHuX, a TaKOX OKPECIUTH MEePCHEKTUBH IX
MPaKTUYHOTO 3aCTOCYBAHHS Y BITUM3HSIHUX 3aKJIaJax BUIIOI OCBITH.

3a JaHUMHM aHAJITUYHUX KOMITaHiH, 70 2026 poKy KiIbKICTh migkiatoueHux loT-
MPUCTPOIB Y CBITI MEPEBULIUTH 25 MUIbSIP/IIB OJIUHHULIb, 1 OCBITHIN CEKTOP € OJHHM 13
HaOUTbIII AUHAMIYHHUX CIOKHUBauiB X TexHosorid. YHiBepcutetu CILA, Benukoi
bpuranii, Hinepmannis tTa Cinramypy [54] akTUBHO peani3yloTh MIPOEKTH «PO3yMHOTO
Kammycy», iHTerpyroun loT 3 cucTremMamMu IITy4HOTO IHTENEKTY, XMapHUMH
miaThopMaMu Ta aIaITUBHUMHU HAaBUaJLHUMU cepepoBuinaMiu. Lle mo3Borisie cyTTeBO
MIIBUIIUTH  €(QEKTUBHICTh BUKOPUCTAHHS YHIBEPCUTETCHKOI 1H(GPACTPYKTYpH,
MEepPCOHAII3YBaTH HAaBUAJbHUN MPOLEC Ta 3HU3UTHU Olepaliiiii BuTpatiu. BogHnouac y
BITYM3HSHOMY OCBITHbOMY TpocTopi loT-TexHomorii 3aiMInaloThCs MEePEeBaKHO
MPEAMETOM TCOPETUYHOTO BHWBYCHHS, a HE MPAKTHYHOTO BIIPOBA/DKCHHS — IO
BH3HAUa€ AaKTyaJbHICTh CHCTEMATH30BAHOI'O aHaji3y HasSBHOTO MIKHAPOIHOTO
JIOCBIY.

Jl7is TOCSTHEHHS TIOCTaBIIEHOI METH BU3HAUEHO TaKi 3aBJaHHS: MPOAHAIi3yBaTH

HasBH1 loT-apxiTekTypu, 10 BHUKOPHCTOBYIOTHCS B OCBITHBOMY CEPEIOBHIIIL;
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PO3TITEIHYTHU OCHOBHI IMPOTOKOJIHU Ta TEXHOJIOT1] nepezxaqi JaHUX;, BHABHUTH

NEePCHEeKTUBHI HanpsiMu BpoBakeHHs [0T y HaBuanbHUi mpoiiec.

MeTopaoJi0risa orJsixy

JlocikeHHsT BUKOHAHO y (opMaTi OMKCOBOTO OISy HAYKOBOI JITEpaTypH.
OcHoBy mxepenbHOI 0a3m  ckiaym TyOmikamii, 1HIEKCOBaHI B MIKHAPOJIHHUX
HayKoMeTpuuHuX Oazax manux Scopus, Web of Science, Google Scholar, a Takox
MaTepianu BITYM3HSHUX (paxoBux Bujanb kareropii b. [lomyk 3xilicHioBaBcs 3a
kmouoBuMu cioBamu: «Internet of Things in education», «loT educational
environmenty, «smart campus», «loT learning management», «IHTepHeT peuelr B
OCBITI», «PO3YMHHI KaMITyC».

KpurepisiMmu BKITIOYEHHST MyOJIKAIlid A0 OTJIALY CIYyTYBaJIM: HasBHICTH OMHCY
koHkpeTHOi loT-apxitekTtypu ab0 TPOTOKOIY 3 pe3yiabTaTaMH MPAKTUYHOTO
BIIPOBA/KEHHS; PELIEH30BAHICTh BUIAHHS a00 1HIEKCAlllsl B HAYKOMETPUYHUX 0a3ax;
TeMaTU4YHa BIJIMOBITHICTh OCBITHBOMY CEpENOBHUIIy a00 3aKiiajaM BHIIOI OCBITH.
Buxmtouanucss nmyOmikamii cyTO KOHUENTYaJbHOTO XapakTtepy ©0e3 TeXHIYHOi
JeTajizalii, a TakoX poOoTH, 0 po3riaaaTs [0T BUKIIOYHO B TPOMHUCIOBOMY a00
MEJIMYHOMY KOHTEKCT1 0€3 amanTaliii A0 OCBITHBOI crenudiku. 3araibHa KUIbKICTh
MEPBUHHO BIAI0OpaHuX myOJikaiiili ctaHoBwia mnoHan 60 mkepen, 3 AKUX MiCHA
3aCTOCYBaHHS KpUTEPIiB BiIOOPY 70 aHAI3y BKIIOYEHO 12 KIIFOUOBUX POOIT.

Jlo po3riisiy BKIIIOUEHO MmyOsikarllii nepeBaxHo 3a nepion 2018-2025 pokis, 1110
BIIPOBA/KCHHS B OCBITHROMY cepenoBuiill. [ 3a0e3nedeHHs] aKTyalbHOCT1 OTJISITY
ocoOnmBa yBara npuiauisuiack myosikaimism 2023-2025 pokiB, OCKIJIbKH came Iie
nepioy] XapaKTepU3yeTbCcs AaKTUBHUM BIPOBA/KEHHSAM TEXHOJOTIH MITYYHOTO
inTenekty B loT-cuctemu (AloT) Ta po3mupeHHsM 3acTOCYBaHHS BY3bKOCMYTOBHX
mepex [oT (NB-IoT) B yHiBepcurercbkux kammycax [57]. Ily6mikamii qo 2020 poky
BKJIIOYAJIMCh BUOIPKOBO — JIMIIIE Y BUITAJIKAX, KOJIM BOHU OMHUCYBAIH (PyHIaMEHTAIIbHI
apXiTEeKTypHI MiAXoau ab0 MPOTOKOIM, IO 3aJMIIAIOTHCS aKTyaIbHUMH M HUHI.

XpOoHOJIOTIYHA CTPYKTYpa JKepeabHoi 0a3u BijoOpa)xae eBOMIOIII0 JOCIIKEHB: Bl
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nepeBaXXHO KoHuenTyalbHUX poOiT 2018—2020 pokiB A0 MPaKTUYHO OPIEHTOBAHUX
JOCIIKEHb 13 KOHKPETHHMHU pe3yJbTaTaMWd BHUMIPIOBAHb, XapaKTepHUX JiA
nyOmikarii 2022-2025 pokis. [lepeBara HamaBanacst podoTaM, y SIKUX PO3TIISIAI0ThCS
apxiTekTypHi pimeHHs1 loT-cucteM, MpOTOKONMM Mepefadi JaHUX Ta MPAKTHUHUN
noceip iHTerpanii loT y HaB4abHMIA TIpoTIec.

AHami3 JpKepena TPOBOAMBCS 3a TakuMHU Hampsimamu: kiacudikamis [oT-
apXiTEeKTyp B OCBITI, XapaKTepUCTHKa IMPOTOKOIIB TMepenadi JaHuX, OIlIHKa
MEPCIIEKTHB BIPOBAPKEHHS Y BITUYM3HSIHUX 3aKiIajaX BHUIIOI ocBiTH. OOMEXEHHAMU
IPOBEJCHOTO OISy € TIepeBakHA OpIEHTAlllsl Ha AaHIVIOMOBHI JDKepena 3
MDKHApOJHUX 0a3 JJaHWX Ta BITHOCHO HEBEJIMKA KIIbKICTh BITUM3HSIHHUX ITyOJIiKaIlii 3
MpaKkTUYHUM J0cBiIoM BropoBakeHHs loT. Ile BimoOpaxae peanbHUl CTaH
JOCHIKEHb y BITYM3HAHOMY HAyKOBOMY MPOCTOPl Ta JOJATKOBO IMIJKPECIIIOE
aKTyaJbHICTh MOAAJIBIINX MPAKTUYHO OPIEHTOBAHUX AOCHIDKEHb y WA ramysl B

VYkpaiHi.

IoT-apxiTekTypH B OCBITHHOMY CepeI0BHUIILi

VY cydacHiil HayKOBi# JITEpaTypl BUOKPEMITIOIOTH KUTbKA MIXOIIB 10 TOOYA0BH
[oT-apxiTekTyp B OCBITHHOMY cepefoBullll. HalOiapll MOMUPEHO0 € TpHUpiBHEBA
Mozelnb [53], mo BKIIIOYa€e piBeHb CIPUMHATTA (perception layer), piBeHb nepeaaul
nanux (network layer) Ta piBeHb 3acTocyHKiB (application layer). Taka ctpykrypa
3a0e3nedye YiTKMM po3noaia (PYHKIIM MIXX KOMIIOHEHTaMHU CUCTEMH Ta CIPOIIYE ii
MaciTabyBaHHS B yMOBaX 3aKjaay BUIIOI OCBITH.

PiBeHb CpuiHATTS OXOIUTIOE (BI3MUHI MPUCTPOI Ta JATUYHMKH, IO 3A1MCHIOIOTH
30ip JaHWX MpPO HaBYaJIbHE CEPENOBHUILE: JATYUKKA TEeMIEpaTypu, BOJIOTOCTI Ta
OCBITJIEHOCTI y HaBUYaJIbHUX ayauTopisx; RFID-3unTyBaui Ta GiomeTpuyHi cucTeMu
JUTSL KOHTPOJTIO IOCTYMY Ta OOJIIKY B1JIBIyBaHOCTI; BiA€OoKaMepH Ta MIKpO(OHU Jist
MOHITOPUHTY HaB4ajibHOro mpouecy. L1 mpuctpoi GopMyrOTh MNEpPBUHHY
iHpopMaliiliHy ocHOBY Bci€i [oT-cuctemu.

BaxxnuBuM acnekToM piBHS CHPUMHSATTS € TE€TePOreHHICTh IPUCTPOIB, IO

BUKOPHCTOBYIOTHCSI B OCBITHROMY cepefoBuii. Ha Biaminy Big npomwucioBux [oT-
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CUCTEM, JIe MIepeBaXxkae OJHOpiAHE 00JaAHAHHS OAHOTO BUPOOHUKA, YHIBEPCUTETChKA
1H(]pacTpyKTypa 3a3BUYail BKIIOYA€E MPUCTPOI PI3HUX MOKOJIIHBL Ta CTAaHAAPTIB — BIJ
3acTaplIuX aHaJOTOBUX JAaTYMKIB JI0 CYYacHHX CMAapT-NPHUCTPOIB 13 BOYIOBAHOIO
HiATPUMKOIO XMapHHUX MPOTOKOMIB. Lle BuMarae 3actocyBaHHs IUTIO30BUX MTPUCTPOIB
(IoT gateway [53]), siKi 3M1HCHIOIOTH TIEPETBOPEHHS MPOTOKOJIIB Ta arperarfio JaHux
nepes iX rnepenavyero Ha BUIII piBHI apXiTeKTypu. i BITYM3HSIHUX YHIBEPCUTETIB, /i€
3HaYHa YacTHMHA HABYAJLHOT'O 00JIaIHAHHS Ma€ TPUBAJIMN TEPMIH CIIY>KOH, 1HTerparlis
gyepe3 NUTI03H € MMPAKTHIHO 0€3aThbTePHATUBHIUM T IXOI0M.

PiBenp mepenmaui naHux 3abesneuye TpPaHCHOPTYBaHHS 310paHUX JaHUX BiJ
MPUCTPOIB 10 cepBepiB 00poOku. Ha 1mpboMy piBHI BUKOPUCTOBYIOTHCS SIK JPOTOBI
(Ethernet), Tak 1 6e3apoToBi TexHosorii — Wi-Fi, Zigbee, LoORaWAN, 3anexHo BiA
BHUMOT JI0 JTAJIbHOCTI TIepeiadl, eHeproCoKUBaHHS Ta MPOMYCKHOI 3AaTHOCTI MEPEXKi.

Bubip TtexHosorii Ha piBHI MepeAadl CYTTE€BO 3aJ€KUTh BiJ Tonorpadii
YHIBEPCUTETCHKOTO Kammycy. [ KOMITAKTHUX MICHKHX KaMITyCiB ONTHMAJILHUM €
Wi-Fi y mnoennanni 3 aporoBuM Ethernet mna cramioHapaux upuctpoiB. s
pPO3MOIIEHOT 1HPPACTPYKTYpU 3 HABYAIBHUMH KOPIycaMH, J1abopaTopisiMU Ta
CTYJIEHTCbKUMU TYPTOKUTKAMH O1IbII epeKTUBHUM € BUkoprucTaHHd LoRaWAN —
TEXHOJIOT1i 3 Jlama3oHoM A0 15 KM y BIAKPUTOMY CEpEAOBHILI Ta HU3BKUM
€HEProCloKUBaHHAM [52], 110 J03BOJISE AaTYMKaM MpAIFOBATH BijJ OJiHI€T Oatapei
BIIPOJIOBXK KIJIbKOX POKiB. Came 11 TEXHOJIOT1Sl aKTUBHO BIIPOBAIKYETHCS Y BEIUKUX
yHiBepcuteTax €Bponu Ta CIIA sik ocHoBa Mepexi loT-aarunkiB kammycy.

PiBenp 3acTocyHKiB peaiizye oOpoOKy, 30epiraHHsl Ta Bi3yallizailiio JaHUX, a
TaKoXK 3a0e3rnedye B3a€EMOII0 3 KIHIIEBUMU KOPUCTYBa4aMH — CTYJEHTaMH,
BUKJIaJJadyaMy Ta aJMiHICTpali€cro 3aknany. Ha oMy piBHI QyHKIIIOHYIOTh CUCTEMHU
yopaBiaiaHs HaBuyaHHsM (LMS), anamituuni mmatdopmu Ta aaMiHICTPATHBHI
1H(pOopMaIiiiHI CUCTEMHU.

[Topsia 13 TpUPIBHEBOIO MOJEIIIIO B OCBITHIX YCTAHOBAaX 3aCTOCOBYETHCS TaKOX
TyMaHH1 o0uncienHs (fog computing [52]) — mpoMiXKHHIA PiIBEHb M1k MPUCTPOSIMH Ta
XMapHOIO IHPPACTPYKTYPOIO, 1110 AO3BOJISIE 3IMCHIOBATH TTONIEPEAHIO 0OPOOKY JaHUX

oe3mocepenubo Ha mepudepii mepexi. Lle ckopodye 3arpuMku mepegadi JaHUX Ta
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3HM)KY€ HABAHTAXKEHHS HA LIEHTPaJbHI CEPBEPH, 110 € OCOOIMBO aKTyaJbHUM MJIs
CUCTEM pealbHOT0 Yacy — HaIPHUKJIIAJ, aBBTOMAaTU30BAHOTO KOHTPOJIIO MIKPOKIIMATY
a00 MOHITOPUHTY TIPUCYTHOCTI CTyIeHTIB. TymaHHI oOdYHMCIEHHS HaOyBalOTh
0COOJIMBOrO 3HAYEHHS y CLEHApisiX, L0 BUMArarTh HETAaWHOI peakilii CUCTEMH:
aBTOMATUYHE BIAKPUTTS BIKOH Ipu niepeBuilieHH1 piBHsI CO2 y HaBUaIbHIN ayAUTOPII,
aKTHUBAIlIS CHCTEMH OIOBIIIICHHS MPU BUSABJICHHI HECAHKI[IOHOBAHOTO JOCTYIy, a00
MUTTEBE (DIKCYBaHHS MPUCYTHOCTI CTYACHTIB Ha MoYaTKy 3aHATTA. [lepenaua Takux
JAHUX JI0 XMApHOTO cepBepa i 00poOKH go1aBaia 6 3aTPUMKY y KUTbKa CEKyHI, 10
€ HENpUUHATHUM Ui CUCTEM pealbHOTO 4Yacy. Po3MilIeHHs HpOMIKHOIO By3Ja
00po0Oku (fog node) Ge3mnocepeIHbO B KOPITYCl YHIBEPCUTETY — HaNpUKIIad, Ha 0asi
MikpokoMi'totepa Raspberry Pi1 abo npomucioBoro MiHi-cepBepa — J103BOJISIE
CKOPOTUTH 3aTPUMKY [0 MUIICEKyHA. XMapHa I1H(pacTpykTypa TpH IOMY
BUKOPUCTOBYETBHCS JIMIIE JUJII JOBFOCTPOKOBOIO 30€piraHHs Ta aHaJITUKH
HAKOITMYEHUX JTAaHUX.

Oxpemoi yBaru 3aciayroBy€ KOHILIEIILIS «PO3yMHOIO KaMITyCy» (smart campus
[50, 51, 54]) — xommuekcHa loT-apxiTekTypa, MO I1HTErpye yOpPABIIHHS
iH(ppacTpykTyporo Oy/iBenb, HaBYAIBHUM IMPOIECOM Ta OE3MEKO0 B E€AUHY
iH(popMaliiiHy ekocucTeMy 3aknany. Peanizanii koHuenuii smart campus IpUCBIYEHO
3Ha4YHY KUIBKICTh 3apyO1’KHUX JOCTIKEHb, TO/1 K Yy BITUM3HSHIN MPaKTHUIll MO110H1
pitieHHsT mepeOyBalOTh Ha €Tanl MUIOTHOTO BIPOBaKEeHHs. JIisi mpakTuuHOl
peanizauii KOHIEenii smart campus y BITYU3HSIHUX YMOBAX JOIIBHO BUOKPEMUTH TPU
PiBHI TOTOBHOCTI: 0a30Buil (po3ropTaHHs okpemux loT-migcucTeM — MIKpOKJIiMarT,
J0CTYT), IHTEeTpaIiiHui (00'eTHAHHS MIACUCTEM Y €UHY MIAaTGOPMY YIIPABIIHHS) Ta
aHAJIITUYHUNA (3aCTOCYBaHHS MAIIMHHOTO HaBYaHHS Ui ONTHUMI3allli poOOTH BCiel
CHCTEMH Ha OCHOBI HAKONMMYCHUX JaHWX). Takui IMOCTAIMHWN IMiAXIJ JI03BOJISIE
YHIBEpCUTETaM  posnouyatd  mudpoBizaiiro  0e3  3HAaYHUX  OJHOPA30BUX
KamiTaJIOBKJIAJI€Hb, IOCTYNOBO HAPOIIYIOUX (PYHKI[IOHAIBHICTH CACTEMH B MIpY MOSIBU
peCypcCiB Ta KOMIIETEHTHOCTEH.

IIpoToko/in Ta TEXHOJIOTII Mepeaayi JaHUX
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Bubip mnpotokosy mnepenadi JaHUX € OJHUM 13 KIIOYOBHX PIIIEHb MPH
npoektyBaHHi loT-cucreMu miisi OCBITHBOTO CEPEOBHINA, OCKUIBKU Oe3mocepeHbo
BIUIMBAE Ha HAAIMHICTh, €HEproeeKTHBHICTh Ta MAacIITa0OBaHICTh yCi€l
iHbpacTpykTypu. ¥ cydacHuX loT-pillleHHSIX JIJI1 OCBITH 3aCTOCOBY€ETHCS HMIMPOKUINA
CHEKTp MPOTOKOJIIB, KOXKEH 3 SIKHX Ma€ BIACHY cepy 3aCTOCYBaHHSI.

MQTT (Message Queuing Telemetry Transport) — JierkoBaroBuii MpOTOKOJ
0oOMIHY TIOBIJIOMJICHHSIMH, TOOYJAOBaHUNW Ha MOJEIl «BHUJABEIb — IIIIMHACHUK
(publish-subscribe). 3aBasku MiHIMAJIEHUM BUMOTaM JI0 OOYHCIIOBAJILHUX PECYPCIB
Ta poryckHoi 3aaTHoCTI Mepexi MQTT € oHUM 13 HAUMOMTUPEHIIIHUX TPOTOKOIIB | |
y loT-cucremax ocBiITHIX ycTaHOB. BiH e()eKTUBHO BUKOPUCTOBYETHCS JIJIS Tepeayi
JaHUX BlJ JATYUKIB MIKPOKJIIMATy, CHUCTEM MOHITOPUHTY IMPUCYTHOCTI Ta IHIIUX
IPUCTPOIB 3 OOMEKEHUMHU PECYPCAMHU.

CoAP (Constrained Application Protocol) — mnpoTokon npukiIagHOTO piBHS,
pO3pO0IeHHI crenianbHO AJIsl MPUCTPOIB 3 0OMEXEHUMH pecypcamu. Ha BiaMiHy Bij
MQTT, CoAP peanizye Mozaens «3anmut — BiANoBiaAb» [55], moaiony mo HTTP, mo
CIPOLIY€E IHTErpalLiio 3 ICHYIOUUMH BeO-cepBicaMH HaBYaIbHUX miatgopm. [Iporokon
€ IOIIJILHUM JJIS 3aCTOCYBaHHS y CIIEHApIsX, /e OTpiOHA Oe3rmocepeiHs aapecarlis
OKpEMUX IIPUCTPOIB.

AMQP (Advanced Message Queuing Protocol) — mpoTokoJ1 13 po3MUpEeHUMHU
MOKJIMBOCTSMH MapIIpyTU3allii MOBIIOMJICHb, 10 3a0e31euye rapaHTOBaHy JOCTaBKY
naHux [55]. BUKOpUCTOBY€ETHCS MEPEeBaXKHO HA PIBHI CEPBEPHOI 1HQPACTPYKTYPH ISt
inTerpanii [oT-KOMIOHEHTIB 3 KOpPHMOpAaTUBHUMHU 1H(MOPMAIIHHUMU CHUCTEMaMU
3aKiaay — 30KpeMa, 3 CUCTEMaMH YIPaBJIiHHS HaBYaHHSM Ta aJMIHICTpAaTUBHUMU
maThopMaMH.

OxkpiM TIPOTOKOJIB MPUKIAJTHOTO PiBHS, CYTTEBY POJb BIAITPalOTh OE3IPOTOBI
TexHojorii mepemadi gaHux. Wi-Fi 3anumaeTbcss OCHOBHOKO TEXHOJIOTIEI IS
MPUCTPOIB 3 MOCTIMHUM >KUBJICHHSM Yy Mexax Kammycy. Zigbee Ta Z-Wave
3aCTOCOBYIOTBbCS JIJII CTBOPEHHA eHeproeeKTUBHUX mesh-Mepexx IaTyuKiB.

LoRaWAN 3a6e3neuye nepemady aaHux [57] Ha BeNMKI BIJICTaHI1 3a MIHIMAJIBHOTO
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CHEproCIIOKUBAHHS, 10 POOUTh HWOro TEPCIEeKTHBHUM JJII MOHITOPUHTY
PO3MO1IEHOT IHPPACTPYKTYPH YHIBEPCUTETCHKOTO MiCTEUKA.
JIJ1st HAOYHOTO TIOPIBHSIHHS OCHOBHUX XapaKTEPHUCTHK PO3TIISIHYTUX MPOTOKOJIIB

HWXKYC HABCIACHO y3araJIbHCHY Ta6J'II/IHIO.

Taoaunsg 1.

[TopiBHsIIPHA XapaKTepUCTHKA MPOTOKOJIB nepenayi nanux st [oT B ocBiTHROMY

CepeIOBHUIIT
Iporokon| Mogear | MiHiManbHuUI I'apanTis Tunose
B3aEMO/il Tpagdik A0CTABKHU 3aCTOCYBaAHHS
Publish- Tak QoS 02 Jatunkn
MQTT Subscribe MIKPOKJIIMATY,
MPUCYTHICTb
Request- Tak OmniioHaIBHO Anpecartis
CoAP Response npuctpoiB, REST-
IHTerpartis
Queue- Hi Tak Kopnopatushi
AMQP based iHTerpanii, LMS
HTTP/ Request- Hi Tak Be6-inTepdeticn,
HTTPS Response aJIMiHICTpYBaHHS

Ax BUIHO 3 TAOIMII, KOJICH 13 MMPOTOKOJIIB HE € YHIBEPCAIBHUM PIMICHHAM IS
BCiX creHapiiB ocBiTHROI loT-cucteMu, 1o miATBEPAKY€E MOLIIBHICTh T1OPUIHOTO
TIJIXOY.

Oxkpemoi yBaru nmoTpeOyrOTh MUTAHHS O€3MeKH MPOTOKOJIB Mepeaadi JaHuX B
ocBiTHbOMY loT-cepenoBuiiii. OCKIIBKM CUCTEMHU 30MpalOTh MEPCOHANbHI JIaHI
CTYIIEHTIB — JaHl BIJBITyBaHOCTi, OlOMETpHYHI MapameTpH, iH(OpMaI0 PO
aKTUBHICTh, — YC1 KaHAJIU Mepeadyl MaloTh OyTH 3aXuIIeH1 3aco0aMu MHU(PPyBaHHS.
It MQTT pexomenayerbess Bukopuctanns TLS/SSL-3'enqnanns 3 000B'SI3KOBOIO
aBreHTu(ikaiiero 6pokepa [61]; nas CoAP — mporokon DTLS sk anamor TLS mns

UDP-3'eqnans. HeoOxigHO Takox 3a0e3meudtd po3MexyBaHHS Mepexi [oT-
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IIPUCTPOIB BiJl OCHOBHOT YHIBEpCUTETChKO1 Mepexi uepe3 VLAN abo okpeMy ¢i3udHy
1HOPACTPYKTYPY, IO CYTTEBO 3HIKYE PU3UKUA TOPU3OHTAIBHOTO PO3MOBCIOJIKEHHS
ki0ep3arpo3 y pa3i KOMIpOMETaIlii OKPEMOTO MPUCTPOIO.

Bubip KOHKpeTHOro mpoTOKOoJly ab0 iX KOMOIHAIlli BH3HAYA€THCS BUMOTAMH
KOHKPETHOTO CLIEHAPII0 3aCTOCYBAHHA: 00CITOM JaHMX, 110 MEPEIal0ThCs, BUMOTaMU
70 3aTPUMKH, HAasfBHICTIO MEpEXeBOi 1HQPACTPYKTypu Ta EHEPreTUYHUMU
OOMEXEHHAMHM  MPUCTPOIB. Y  TPaKTUIl OCBITHIX YCTAaHOB  HaWyacTilie
BUKOPHUCTOBYETHCS TIOPUAHUN MiJXiJA, 10 MOEJHY€E KUTbKa MPOTOKOJIB Ha PI3HUX
PIBHSIX apXITEKTYpH.

AloT: xonBeprenuis IHTepHeTYy peueill Ta IITYYHOrO IHTEJIEKTY B OCBITHBOMY
cepeoBUIIT

OmHuM 13 HaWOUIBII MEPCIEKTUBHUX HAMPSAMIB PO3BUTKY loT-TexHoorii € ix
KOHBEPIreHIIs 31 IITYYHUM IHTEIEKTOM — KOHUEMNUIA, mo oTpumana Ha3By AloT
(Artificial Intelligence of Things). ko Tpaauiiitai loT-cuctemu 3a06e3mneuyroTh 301p
Ta nepenavy nanux, To AloT-pimeHHs 34aTHI IHTEPIPETYBATU I JaHI B PEXUMI
peaNbHOro 4yacy Ta MpuUiMaTh aBTOHOMHI pillieHHA 0€3 ydacTi JII0JIMHU-OIlepaTopa
[58]. B ocBiTHROMY CEpeIOBHIII 11€ BITKPUBAE SIKICHO HOB1 MOKJIUBOCTI MOPIBHSHO 3
6a3zoBumu loT-3acTocyBaHHAMH.

[Ipaktuuni peamizamii AloT B yHIBEpCUTETCHKOMY CEPEIOBHUIIl BKIIOYAIOTh
KUIbKa KIIIOUOBHUX HampsiMiB. [lo-mepiie, 1HTENEKTyallbHI CHCTEMH MOHITOPUHTY
MPUCYTHOCTI Ta 3aJy4€HOCTI CTYIEHTIB: 3aMiCThb MNpocToi ikcarii (akTy
Bi/IBIIyBaHHs ayautopii AloT-cuctema aHamizye MOBEIIHKOBI MaTEPHU CTYACHTIB —
TPUBAJTICTh pOOOTH 3 MaTepiajlaMH, YaCTOTY B3a€EMO/IIT 3 HABYAIBLHUM OOJIaIHAHHSIM,
piIBEHb aKTUBHOCTI MiJ Yac 3aHsITh — 1 aBTOMAaTUYHO (pOPMYE 3BITH JJIA BUKJIa/1aua
MpO PIBEHb 3aIYYCHOCTI KOXKHOTO cTyneHTa. [lo-apyre, NmpenuKTHBHA aHAITHKA
HABYAJIBHOTO CEPENOBUINA: QJITOPUTMH MAIIMHHOTO HABYAaHHsS, HAaBYCHI Ha
HakonnueHux loT-maHmx, 37aTHI  NPOTHO3YBaTH  ONTHMAJbHI  MapamMeTpu
MIKPOKJIIMATY JUIsl PI3HUX THUIIB HaBYAJIBHUX AaKTHBHOCTEW, 3a3/1ajieTiib BUSBIATU
HECTPAaBHOCTI 00JIaIHAHHSA /10 iX KPUTUIHOTO MPOSIBY, & TAKOXK ONITUMI3yBaTH PO3KIIa/

BUKOPUCTAHHS ayAUTOPHOTO (OHITY.

59



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

HNocmimkenns y chept AloT st ocBITH 1€MOHCTPYIOTh, 110 iHTerpaiis RFID-
CHUCTEM BIJIBIAYBAHOCTI 3 aJIrOpUTMaMH aHalli3y €eMOIIIMHOrO0 CTaHy CTYJICHTIB
703BOJIsIE HE JuiIe iKCyBaTH MPUCYTHICTh, ajie i OIIHIOBATH PIBEHH 3aTy9CHOCTI Ta
CBOEYACHO BUSBJISTU CTYACHTIB, IO MOTPEOYIOTh JOJATKOBOI MiATPUMKH. Taxi
cUCTeMH Bxe anpoOoBaHi B yHiBepcuterax Kuraro, Anonii Ta OAE [59] 1 mokazanu
CTaTHUCTUYHO 3HAUYIIE MOKPAIIEHHS MOKA3HUKIB YCIIIIHOCTI Y Tpynax, Ae BUKIaAaql
oTpumyBaiu peryiasipHi AloT-3BiTH ITpo 3aTydeHICTh CTYACHTIB.

Jlnis BITYM3HSHUX YHIBEPCUTETIB BIPOBaKeHHs MoBHOLIHHUX AloT-cuctem €
MIEPCIIEKTUBOIO CEPETHHOCTPOKOBOTO TOPU30HTY — HacamIepes] yepe3 HeoOX1IHICTh
HAKOIMUYEHHS JIOCTAaTHROTO MACHBY JAHUX JJIi HABYAHHS aJITOPUTMIB Ta MOTPeOy Y
BIJINOBIJIHIA TeXHIYHINA 1HQpacTpykTypi. Bognouac okpemi AloT-@yHkuii nocTymHi
BXK€ ChOT'OJIHI uepe3 XxMapHi miargopmu — 30kpema, Microsoft Azure [oT ta Google
Cloud IoT — 06e3 HeoOX1JHOCTI pO3ropTaHHS BJIACHOI CEPBEPHOI IHPPACTPYKTYpHU

[58].

IlepcniekTHBY BIIPOBATKEHHS

AHami3 iCHyIOUMX MiAXOAIB 70 3acTocyBaHHA loT-TexHonoriii B OCBITHBOMY
CEepEeIOBHIII T03BOJISIE OKPECIUTH KiJIbKa MEPCIEKTUBHUX HANPSMIB iX BIPOBAIKEHHS
y BITYM3HAHMX 3aKJa/1aX BULIOI OCBITH.

ABTOMaTH3aIlsl yIpaBIiHHS HaBYaJIbHUM cepepoBuiieM. OIHUM 13 HaWOIbII
MPaKTUYHO 3HAYYIIMX HAMpsAMIB € BOpoBaKeHHs [oT-cucteM mjis aBTOMaTHYHOTO
pPEryJIIOBaHHS MIKPOKJIIMATY B HABUYAIBHUX TMPUMIMICHHIX — TEMIIepaTypH,
BOJIOTOCTI, OCBITJICHOCTI Ta SKOCTI MOBITpsA. Taki CHCTEMH HE JIMIIE IIiJBHIIYIOTh
KOM(OPT OCBITHBOT'O MPOIIECY, ajie ¥ 3a0e3MeUyI0Th EKOHOMII0 €HEPropecypcCiB, 1110 €
aKTyaJIJbHUM B yMOBax OOMEXEHOro (hiHaHCYyBaHHS BITUM3HSHUX YHIBEPCHUTETIB.
JlocBil €BPOTNIEHCHKUX YHIBEPCUTETIB CBIUHTH, 1110 BIIPOBAKEHHSI aBTOMATHU30BaHUX
CHUCTEM YIIPaBIIIHHS MIKPOKIiMaToM Ha ocHOBI [0T 103B0OJIsIE CKOPOTUTH CHIOKUBAHHS
enekTpoerneprii Ha 20-35% TOpIBHSHO 3 TPAAUIIHHUMHU CHUCTEMaMU PYYHOTO
yopaBiiHHs [54]. Le pocaraerscs 3aBASKA TOYHOMY PEryJIIOBAHHIO MapaMmeTpiB

CEpeIOBHUIIA 3AJIEKHO Bi (DaKTUYHOT HAITOBHEHOCTI ayIUTOPIH: JATYUKHU MPUCYTHOCTI
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nepeaarTh JAaHl MPO KiIBKICTh JIOJEH y MPUMIIIEHHI B PEXKUMI peaIbHOIo 4acy, a
CUCTEMa aBTOMATHYHO 3HU)XY€ IHTEHCUBHICTh OMAJICHHS a00 KOHIUIIOHYBaHHS Yy
HE3aWHATUX ayAuTopisix. s BITYM3HAHUX YHIBEPCUTETIB, IO CTHUKAIOTHCS 31
3HAYHUM 3POCTAHHSIM KOMYHAJIbHUX BUTPAT, TAKUHU MIIX1]] MA€ HE JTUIIE TEXHIYHE, ajle
i BHpa3He eKOHOMIYHe OOrpyHTyBaHHsS. Opi€HTOBHHM TEPMiH OKYITHOCTI MOIIOHHX
CHUCTEM Yy CEpeAHhOMY YHIBEpCHUTETChbKOMY Kopryci miomero 3 000-5 000 m?
CTaHOBUTH 3—5 POKIB, MICJS YOr0 CUCTEMa MOYMHAE T'€HEPYBATH MPAMY EKOHOMIIO
OTO/KETHHX KOIIITIB.

MomniTopunr BiaBigyBaHocTi Ta Oesneku. BnpoBamxenus RFID-cucrem Ta
OlOMETpUYHUX TEXHOJOTIH J03BOJISIE aBTOMATU3yBaTh OOJIIK  BIJBIIYBaHOCTI
CTYJCHTIB, 3HU3UTU AJMIHICTPATUBHE HABAHTAKCHHS HA BUKJIAJIauyiB Ta I1JBUIIUTH
piBeHb Oe3MleKHd B Mekax Kammycy. IHrerparisi Takux cuctem i3 LMS 3abe3neuye
ONEpaTUBHE BIIOOPAKEHHS JAHUX MPO MPUCYTHICTh OE€3M0CEPEIHHO B HaBYAIBHHUX
mwiatrgopmax. BaxiIMBUM acmeKkToM BIPOBADKCHHA TAaKUX CHCTEM € JOTPUMaHHS
Oaslancy MK €(EKTUBHICTIO MOHITOPUHTY Ta 3aXHCTOM MPUBATHOCTI yYaCHUKIB
OCBITHBOT'O MpOLIECY. ABTOMATH30BaHUM 301p JaHUX MPO MPUCYTHICTH 1 MEPEMILIEHHS
CTYJIEHTIB MOTpeOye YITKOI HOPMATHUBHO-TIPABOBOi 0a3u Ha PIiBHI YHIBEPCHUTETY:
MOJIOKEHHS PO 00pOOKY NEPCOHATBHUX JAHUX, PETJIAMEHT 30€piraHHs Ta JOCTYITY 10
310paHoi 1H(oOpMallii, a TaKoXX MeXaHI3MH 1HQPOPMOBAHOI 3rOAM CTYACHTIB. Y
KOHTEKCTI BITYM3HSIHOTO 3aKOHOJIAaBCTBA 1€ O3HAYA€ BIAMOBIIHICTH BUMOTaM 3aKOHY
Vkpainn «IIpo 3axuct mepcoHanmbHux AaHux» [60] Ta, ISl YHIBEPCUTETIB, LIO
B3a€MO110TH 3 TapTHepamu 3 €C, — Bumoram GDPR. IrHopyBaHHS 1IuX acneKkTiB Ha
eTani MPOEKTYBAaHHS CUCTEMH MOKE MPU3BECTH JI0 MPABOBUX PHU3UKIB Ta IiJIpBATU
JOBIPY CTYJICHTCHKOI CIIUJIBHOTH JI0 BIIPOBA)KYBaHUX TEXHOJIOTIH.

[Tepconamizariss HaB4asbHOTO Tpouecy. Jlatumkm ta mpuctpoi loT 3marhi
30MpaTH JaH1 PO aKTUBHICTh CTYJEHTIB Y HABYAJIIbHOMY CEpPEAOBHILI — 30KpeMa, Mpo
BUKOPHUCTAHHS HAaBYAJIbHOTO OOJIQJIHAHHS, TPUBAJIICTh POOOTH B J1aboparopisix Ta
piBeHb KOHIIeHTpallli yBaru. L{i mani, iHTerpoBaHi 3 aHATNITUYHUMU MOAYIsIMU LMS,
MOXXYTh CIYTyBaTH OCHOBOIO JUIs ajanTailii HaBYaJbHOTO KOHTEHTY Ta

1HAUBITyami3aIli OCBITHIX TpaekTopid. [IpakTHUHUM TPHUKIAAOM TakKoi IHTErparlii €
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CUCTEMHU aJIallTUBHOIO HaBuYaHHsA Ha ocHoBl naHux loT, mo Bxke ampoOoBaHi B
yHiBepcuteTax Hinepnanais ta I[liBagennoi Kopei [56]. ¥V nux cucremax maT4vku
(bIKCYyIOTh TPUBATICTh POOOTH CTYJCHTA 3 HABYAIBLHUM OOJIaTHAHHIM y Jabopartopii,
piIBEHb MOro KOHIIEHTpaIlli (depe3 aHalli3 MOBEAIHKOBUX IIaTEpHIB) Ta YacTOTY
3BepHEHb J0 HaBYaIbHUX MarepianmiB. L{i gaHi aBTOMaTH4HO mepenaroThes 10 LMS,
sKa KOPUT'y€e CKJIAIHICTh 3aBJaHb Ta MPOMOHYE JOJATKOBI MaTepialid 3 ypaxyBaHHAM
1HIWBIAYaJIbHOTO Tporpecy. JJis BITYM3HIHUX YHIBEPCUTETIB PEATICTUYHUM TIEPIITUM
KPOKOM € BIPOBA/PKEHHS CIPOLICHUX BapiaHTIB TaKUX CHCTEM — HANpPUKIA],
aBTOMaTU4Ha (hiKcallis 4acy poOOTH CTYJIEHTIB y KOMITFOTEPHUX KJ1acax 13 Iepeiayeio
JAHUX JIO CUCTEMH YIIPaBJIIHHS HAaBUYAHHSIM.

Po3BuTOK 1H(]pacTpyKTypu «po3yMHOro kamiycy». KoHuemnmiss smart campus
nependavae KOMIUIEKCHY 1HTerpailito loT-pimenp y Bci acnekTd (DyHKIIIOHYBaHHS
3aKJaay: BiJl YIPaBIIHHS EHEProCHOXKUBAHHSIM Ta JIOTICTHUKOI /IO OpraHizaiii
HaBYAJIBHOTO TMPOIECY Ta HAYKOBOI MIsIBHOCTI. JIjisi BITUM3HSHUX YHIBEPCUTETIB
pealiCTUYHUM TEPUIMM KPOKOM € ToeTanHe BIpoBakeHHs okpemux loT-miacuctem
3 MOAAJIBIIOK IX IHTErpali€l0 B €IuHy IHQoOpMaliiiHy ekocuctemy. KirtouoBum
OpraHizamiifHIM THCTPYMEHTOM I peaii3allii KOHIIeMIii smart campus € po3pooka
YHIBEPCUTETChKOI cTpaTerii nu@posizamli, SKa BU3HAYA€ MPIOPUTETHI HAMPAMHU
BrpoBapkeHHs [0T, mxepena piHaHCYyBaHHS Ta O4IKyBaHI pe3yJbTaTH HAa KOXKXHOMY
etami. MDKHApOAHHMI JOCBIJ TMOKa3ye, M0 HAWYCHIIIHINIT MPOEKTH PO3YMHOTO
KaMIIyCy peasli30BYBAJIUCh Y MeXaX YITKOI IHCTUTYLIMHOI CTpaTerii 3 TOPU30HTOM
riaHyBaHHs 5—7 pokiB. BogHouac BaXJIMBO MepeadaunTH MEXaHI3M PETYIISIPHOTO
Meperysiay CTpaTerii — 3BaXkaroud Ha CTPIMKUN po3BUTOK loT-TexHOMOT1H, MiaX0/Iu,
aKTyaJdbHl CBOTOJIHI, MOXYTh CYTTEBO 3MIHUTHCS BOpOJOBX 3—4 pokiB. Jlus
BITUM3HSHUX YHIBEPCUTETIB, JIe CTpATETIvHE IUIaHyBaHHA y cepi mudporizaiiii e He
HaOyJI0 CHCTEMHOTO XapakTepy, po3po0ka Takoro JOKYMEHTa € He0OXiIHOIO

MepeyMOBOIO Oy Ib-IKUX MPAKTUYHUX KPOKIB 13 BIipoBakeHHs [0T.

BuK/JIMKH TA 00MEKeHHSA

62



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

ITopsn 13 nepcnexktuBaMu BipoBaakeHHs [0T B 0CBITHBOMY CepeOBHILI ICHYIOTh
CYTTEBI BUKIIMKH, 1110 NOTPEOYIOTh PETENBHOI0 YpaxXyBaHHs Ha eTanax IJIaHyBaHHs Ta
peasizarii.

@diHAaHCOBl BHUKJIUKH € OJHUMH 3 HaAWOLIBII 3HAYYIIUX JUIS BITUM3HSIHHUX
yHiBepcuteTiB. [louatkoBi inBectuuii B loT-iHppacTpyKTypy BKIIOYAIOTh HE JIUIIIE
BapTICTh OOJIAJHAHHS Ta MPOTPAMHOTO 3a0e3MEYeHHs], ajJe ¥ BUTPATH Ha MOHTAX,
HaJIAIITYBAaHHA Ta IHTETpallilo 3 HASBHUMU cucTeMaMu. [lepcieKTUBHUM MEXaH13MOM
¢dinancyBanHs € rpanToBi nporpamu €C y cdepi mudposizaiii 0cBITH — 30Kpema,
Erasmus+ Ta Horizon Europe, — a TakoX NDapTHEPCTBO 3 TEXHOJOTIYHUMHU
KOMITaHIsIMU Y (popmaTi MIIOTHUX MPOEKTIB.

KanpoBi Buximku mnoB'sizani 3 OpakoM (axiBIiB, 34aTHUX MPOEKTYBATH,
BIIPOBAKyBaTH Ta 00cimyroByBatu loT-cuctemMu B yHIBEPCUTETCHKOMY CEPEIOBHUIIII.
Lle cToCyeThCS SIK TEXHIYHOTO MEPCOHANTY (CHCTEMHHUX aJIMIHICTPATOPIB, 1HKEHEPIB
MepexX), TaK 1 YNpaBIiHLIB, MO PO3YMIIOTh creuudiky HU(POBUX TEXHOJOTIH.
YacTKOBUM BHpPILICHHSM MOX€ OYTH 3alydyeHHS CTYJEHTIB CTapliuX KypciB
cnemianbHocTet  «Komm'torepHi  Haykm», «lHdopmamiiiHi  TeXHOJIOTM»  Ta
«KibepOesneka» 10 ydacTi y BOpPOBaKeHHI Ta oOcimyroByBaHHi loT-cucrem sik
YaCTUHU IXHbOI IPAKTUYHOT M1ATOTOBKH.

TexHiIuHI BUKJIMKM BKJIIOYAIOTh 3a0€3MEUEHHS CYMICHOCTI OOJaJHAHHS PI3HUX
BUPOOHMKIB, YIPABIIHHS 3POCTAOUMM 00CATOM JIaHUX Ta MIATPUMKY Oe3nepeOiitHoi
poOOTH KPUTHYHO BAXJIMBUX CUCTEM (KOHTPOJIb [OCTYIy, IMOXEXHa Oe3lexa).
OcobnmuBOi yBaru moTpedye pe3epBYBaHHS KOMYHIKAIIMHUX KaHaJiB: BiJIMOBa

MepexkeBO1 IHGPACTPYKTYpH HE Ma€ mapaiizyBaTu 0a30B1 QYHKIIT YHIBEPCUTETY.

BucHoBku

[TpoBenenuii orisin HAyKOBOI JTiTepaTypHu 3acBiauye, 1o loT-TexHosorii € oqHUM
13 MEPCHEKTUBHUX HANpsMIB IM(poBi3allii OCBITHBOIO CEPEIOBUINA, IO AKTUBHO
JOOCHIIKYETbCA K Yy 3apyODKHIN, Tak 1 y BITUM3HSAHIA Hayll. AHaji3 ICHYIOYHX

M1JIXO/I1B J03BOJIsI€ C(DOPMYITIOBATH TaKi BUCHOBKHU.
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[To-niepie, TpupiBHeBa apxiTekTypa loT (piBeHb CIPUMHATTS — piBEHb NIepeaayi
JTAaHUX — PIBEHb 3aCTOCYHKIB) € HANOUIbII MOIIMPEHOI MOJCIUII0 JJIS OCBITHIX
YCTaHOB, OCKUIbKM 3a0e3ledy€e 4YITKUA PO3MOAlT (PYHKIIH MK KOMIIOHEHTaMU
CUCTEMH Ta THYYKICTh MaciiTaOyBaHHS. J|OMOBHEHHS i€l MOJENI TEXHOJIOTISIMHU
TyMaHHHX oOuncneHb (fog computing) miaBuiye eheKTUBHICTb OOPOOKH JaHHUX Y
PEXHUMI PEAIbHOTO Yacy.

[To-gpyre, BuOIp NPOTOKOJIB TMepeaadi JaHUX BHU3HAYAETHCA CHENU(IKOIO
KOHKpeTHOro 3actocyBaHHs: MQTT € onTuManbHUM Uil PUCTPOIB 3 OOMEKEHUMU
pecypcamu, CoAP — s cuenHapiiB 3 0e3MOCepeIHhOI0 aapecallielo MPUCTPOIB,
AMQP — ny1s inTerpartiii 3 KOpnopaTuBHUMH 1HGOOPMAIIHHUMU CUCTEMaMH 3aKJay.
Ha npaxTtuii Haile(heKTUBHIIINM € TIOpUIHUIN TIAXIJ, 110 MOEAHY€E KUIbKa MPOTOKOJIIB
Ha PI3HUX PIBHAX apXITEKTYPH.

[To-Tpere, HaWOLIBII MEPCHEKTUBHUMHU HampsiMamu BrpoBajkeHHs [oT 'y
BITUM3HSHUX 3aKJajax BHUIIOI OCBITM € aBTOMAaTH3allisl YIPaBIIHHSI MIKPOKIIMAaTOM
HAaBUYaJbHUX TPHUMIIIEHb, MOHITOPUHI BIJBITYBAHOCTI Ta O€3MEKH, a TaKOXK
nepcoHami3allisi HaBYaJIbHOTO Tpolecy uepe3 iHTerpamito loT-manux 3 cuctemamu
YIPaBIIHHS HAaBYaHHSIM.

[lo-uerBepre, ycmimHe BrOpoBaykeHHS loT-TexHONOrid B OCBITHBOMY
CepeloBHUILl MOTpeOye KOMIUIEKCHOTO MIIXOMIy, 110 BPaXOBY€ HE JIMIIE TEXHIYHI
acmeKkTH, ajne W opraHizaiiiHi, (iHAHCOBI Ta NTPABOBI YMHHUKU — 30KpeMa,
3a0e3MeyeHHs 3aXUCTy MEPCOHATBPHUX JaHUX YUYACHUKIB OCBITHBHOTO MPOIIECY.

[To-'siTe, BripoBamkeHHs loT-TeXHOI0T1H y BITYM3HSIHHUX 3aKJIa/1aX BUIOT OCBITH
JIOIIUTBHO 3/IMCHIOBATH MOETAITHO — BiJ 0a30BOi aBTOMATHU3AIlli OKPEMHUX MPOIIECIB
(MOHITOPUHT MIKpPOKJIIMaTy, OOJIK BIJBIYBaHOCTI) JO TOBHOIIIHHOI I1HTETparii
OiJICUCTEM Y €IuHYy IaTdopMy YIpaBiiHHS KammycoMm. Takuil miaxia 103BOJIsLe
MIHIMI3yBaTl (PIHAHCOB1 PU3UKH, HAKOMHYUTHU IHCTUTYLIWHI KOMIETEHTHOCTI Ta
JIOBECTU €(DEKTHUBHICTh TEXHOJIOT1M Ha KOHKPETHUX MPHUKIagaX — M0 € HEOOX1THOIO
YMOBOIO JJIsi OTPMMAaHHS MIATPUMKH afMiHICTpallii Ta (piHaHCYBaHHS HACTyITHUX

eTaris.
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[To-mocte, peanizamis mnoreHmiany loT B ocBiTI HEpPO3pUBHO TOB'A3aHa 3
PO3BUTKOM HHMGPOBOT KOMIETEHTHOCTI BCiX YYaCHUKIB OCBITHBOI'O MPOIIECY — HE
JUIIEe TEXHIYHOTO TMEpCOHay, aje W BUKIAJadiB Ta CTYJCHTIB. YCBIJIOMJICHE
BUKOpUCTaHHsI MoxuinBocte loT-cepenoBuiia, po3yMiHHS TPUHLHUIIB pPOOOTH
CHCTEM Ta 3/IaTHICTh KPUTUYHO OI[IHIOBATH JIaH1, 110 BOHU T€HEPYIOTh, € HEOOX1THUMU
yMOBaMH sl €PEKTUBHOTO BIPOBAXKEHHS TEXHOJIOT1H.

[IpakTHYHUMU pEKOMEHJAIISIMUA JIJIsl 3aKJIaJliIB BUIIOI OCBITH, IO IUIAHYIOTh
BrpoBaukeHHsT  loT-TexHomoriif, €: po3poOKa YHIBEpPCUTETCHKOI  CTpaTerii
nudpoBizallii 3 YITKUM BHU3HAYEHHSM TMPIOPUTETIB Ta JpKepel (piHAHCYBaHHS;
MIPOBE/ICHHSI MONIEPEIHBOTO ayIUTY HAsIBHOT MEPEXKEBOI IHPPACTPYKTYPH Ta OIIHKH 11
rOTOBHOCTI 710 iHTerpauii [oT-npucTpoiB; GopMyBaHHSI MIKIUCHUIUTIHAPHUX pOOOUNX
rpyn i3 npencraBHuKiB [ T-ciryx0u, agmiHicTpallii Ta HAayKOBO-TIEAAroriyHOro CKIaIy;
a TakoXX 3a0e3leyeHHs BIANOBIJHOCTI CUCTEM BUMOTaM 3aKOHOJABCTBA y cdepi
3aXUCTY MEPCOHANBHUX JIaHUX III€ Ha €Talll MPOEKTyBaHHS.

Ha ocHoBI nmpoBeieHOro aHani3y c(opMyJIbOBAaHO MPAKTUYHUIH IIJ1aH OETAITHOTO
BrpoBaKeHHS [0T-TeXHOO0T1M 171 BITYM3HSIHUX 3aKJIa 1B BUILIOT OCBITH.

[Mepmmit etan (1-i1 pik): 6a3oBa aBToMaruzailisi. Posropranns mimotHoi [oT-
MIJCUCTEMHU B MEXaX OJHOTO KOpIyCy a0o0 (paKyIbTeTy — MOHITOPUHT MIKPOKJIIMAaTy
(temneparypa, CO2, ocBiTieHicT) y 5-10 ayauropisix 3 MIAKIOYEHHSIM [0
[IEHTPaII30BaHOI MMaHesl yrnpaBiiHHA. MeTa etamy — OTpUMaTH MPAKTUYHUMA JOCBIJ
po3ropTanHs Ta oocinyroByBaHHs loT-1HGpacTpyKTypH, OLIIHUTH peajibHI BUTPATH Ta
chopmyBaTH KOMIETEHTHY KoMaHay. OpienToBHUN OroxkeT mijgory — 50 000150
000 rpH 3aneXHO Bi MacTaoy.

Hpyruii etan (2-i pik): po3MIUpeHHs Ta iHTerpaiis. MaciradyBaHHS yCIIITHUX
pillIeHb TEPIIOro eTalmy Ha BECh KaMIyC; BIPOBAIKEHHS CHUCTEMH MOHITOPHUHTY
B1JIBIJTyBaHOCTI 3 1HTETpalli€to 10 HasiBHOI LMS yHiBepcUTETY; MiAKIIOUYEHHS CUCTEM
KOHTpOJIt0 foctyny. Ha nbomy etani popmyeThes equna miardopma ynpasiainas [oT-
JTAHUMU Ta PO3POOJISIIOTHCS BHYTPIIIHI PETJIaMEHTH 00pOOKH TIEPCOHATLHUX JTAHUX.

Tperiit eran (3—5-i1 pokM): 1HTenekTyami3auid. HakonudyeHHs JOCTaTHHOTO

MacuBY JaHMX JJIsl 3aCTOCYBAaHHS aHAJITUYHUX 1IHCTPYMEHTIB; MOCTYIOBA 1IHTErpallis
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AloT-dyukiii yepes xmapHi matgopmu; posmmpenns loT-cepenoBuina Ha HAYyKOBY
Ta QJMIHICTpAaTUBHY diSUIBHICTH YHIBepcuTeTy. PesynpTaToM € TIOBHOIIIHHA
€KOCHCTEMa PO3YMHOTO KaMIyCy 3 BUMIPIOBAaHUMH IMOKa3HUKaMH €(EKTUBHOCTI —
€KOHOMISl €HEPropecypciB, IMIJABUIIEHHS PIBHS BiJBIIyBaHOCTI, ITOKPAILCHHS
aKaJIeMIYHUX Pe3yIbTaTiB.

3anponoHOBaHM MOETATHUMA MiX1A J03BOJISIE PO3MOMITUTH 1HBECTHIIII B Yaci,
MIHIMI3YBaTH PU3UKH Ta 3a0€3MEUUTH 1THCTUTYILIMHE HaBYaHHS Ha KOXKHOMY eTari —
10 € KPUTUYHO BAXKIIMBHUM JIJIs1 YHIBEPCHUTETIB, L0 JIHIIIE TOYUHAIOTH IIJISX HU(POBOT
TpaHchopmariii.

[lepcnekTBaMu  MOJAJBIIUX  JOCHIIKEHb €  po3po0Ka  KOHKPETHUX
apXITeKTYpHUX Mojenei iHrerpamii loT-cucteM 3 aganTUBHUMHU IIATPOPMaMHU
VIOpaBIiHHS HAaBUAHHSAM Y KOHTEKCTl BITUM3HSHOI OCBITHBOI CHUCTEMH, arpoOaris
BIJINOBIJIHUX PINIEHb y MPAKTHULl KOHKPETHUX 3aKJaJiB BHUIIOI OCBITH, a TaKOX

BUBYCHHS BIUIMBY [0T-cepenoBuiiia Ha OCBITHI pe3yiabTaTH Ta MOTUBALIIIO CTYJIEHTIB.
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1.5 ®@opmyBaHHAl iH:KEHEPHOT0 MHUCJIEHHSI 3100yBa4yiB OCBIiTH Ha 3aHATTAX 3
TeXHIYHUX TUCIUIIIIH

VY cydacHOMy CBITI 1HXKEHEpPHI Ta TEXHIYHI HAaBHUYKH CTalOTh BCE OLIBII
3arpebyBanuMu. CydacHOMY BHUPOOHHUIITBY HEOOXimaHI (haxiBImi, sIKi BMIIOTh IIBHIKO
ajanTyBaTHCS 10  HOBUX  YMOB  pPHHKY, SIKI  BMIIOTb  CTBOPIOBATH
KOHKYPEHTOCIIPOMOXKHY Ta BHCOKOTEXHOJIOTIYHY MpoayKIiito. Bee e mos's3aHo 3i
CTPIMKHM TE€XHIYHUM MPOTPECOM, IO HEMOXKIUBO 0e3 (hopMyBaHHS y IMiIPOCTAIOYOTO
MOKOJIIHHS 1H)KEHEPHOTO MUCIIEHHS 1, IK HACJI1I0K, HOBOTO HE3BUYAMHOTO CYJIKEHHS
Ta BMIHHS aHaIi3yBaTH Pi3H1 CUTYaIlil.

dopMyBaHHS 1HXXEHEPHOTO MHCJICHHS 3700yBayiB OCBITH CIpPUSIE PO3BUTKY
YMIHb, HEOOX1AHUX JJIs1 YCIIIIHOT aJlanTamii B TEXHOJIOTTYHOMY OTOYEHHI, 10 IIBUAKO
3MIHIOETBCS [62].

[HXeHepHe MHCIEHHS — 1€ KOMIUIEKC HaBUYOK Ta YMiHb, IO JIO3BOJISIIOTH
e(eKTUBHO BUPINIYBATH MPAKTUYHI 3aBJIaHHS, BUKOPUCTOBYIOUM HAyKOBI 3HAHHS Ta
TeXHOJIOT1i. BOHO BKIIIOUa€ KpUTUYHE MUCIICHHS, KPEATUBHICThH, BMIHHS MPAIIOBATH B
KOMAaH/I1 1 3aCTOCOBYBaTH TEOPETUYHI 3HAHHS HA MMPAKTHUIIL.

[mkeHepHe MHCIEHHS — € IHTETPAaTUBHUM KOTHITUBHUM  IPOIECOM,
CIPSIMOBAaHUM Ha TEPETBOPEHHS OO'€KTIB HABKOJIMIIHBOTO CBITY 3 ypaxyBaHHSIM
(GyHKIIIOHATBFHUX BUMOT [63].

OcTaHHi JAECATUIITTS O3HAMEHYBAJHCs TIOSBOIO HAYKOBHUX TIpaib, IO
PO3MIIAAAI0TH MpoOeMu hOpMyBaHHS 1HXKEHEPHOTO MHUCJICHHS y 37100yBadiB OCBITH,
11e poobotu Takux aBTopiB sk C. Kupunamyk, JI. Kapmrok. H. JlaBinenko, O. TeproxiHa,
O. AkimoBa, T. I'ypa, I. BonoBo30B Ta bIH.

AHaJi3 HayKOBOi JIITEPATypH J103BOJISIE BUALUTUTH KJIIOYOBI KOMIIOHEHTH I[HOTO
(eHOMEHa: CHUCTEeMHHUM aHali3, MPOCTOPOBE MOJEIIOBAHHS, aJTOPUTMI3AIlI0 Ta
MIPOTHO3YBaHHSA PE3YJIBTATIB MsUTbHOCTI. KOXKEH 13 ITMX KOMITOHEHTIB Ma€ crierudivHi

0COOJMBOCTI (pOpMYBaHHS y 3100yBaviB OCBITH.
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DeHOMEH «IH)XEHEpHE MHUCIEHHS» € OO0'€KTOM BHUBYEHHS 0ararbox Hayk:
¢biocodii, ICUXOJIOTIi, MEIarorikiu, ryMaHITapHUX Ta TEXHIYHUX HayK. BuHukae
NUTaHHS — HaBINIO 1 SIK y TMpoIleci HaBYaHHA (POpMyBaTH 1HXKEHEPHE MUCIICHHS
3100yBayiB [64].

[mKeHepHe MHUCIEHHS — II€ OCOONMBHUN BUJ TPO(ECItHOTO MUCICHHS, IO
bopMyeTbcst 1 BUSBISIETHCS Y 3aTHOCTI CAaMOCTIHO OpIEHTYBaTHCS B HOBHX
TEXHOJIOTISX, iX palioHaIi3arii, MoJAepHi3allii Ta iX BIPOBAHKEHHI Y BUPOOHUIITBO.

3a3HaunMMo, 110 MPO 3HAYYIIICTh PO3BUTKY 1HXKEHEPHOTO MHUCJICHHS y MpOIleci
HAaBUaHHSA TOBOPUJIM 1€ HA TOYATKYy Jpyroi MojioBUHU XX CTONITTS. B OCHOBY
(dbopMyBaHHS JaHOTO BHUJy MHCIEHHS JISTJla MOJENb, 3TIHO 3 SIKOK 1HXKEHEpHE
MUCJIEHHSI BKJIIOYA€ HACTYIIHI KOMIIOHEHTHU: TE€XHIYHE (YMIHHS aHaNi3yBaTH CKJIaJ,
CTPYKTYpPY, IPUCTPINA 1 MPUHIHUIT pOOOTH TEXHIYHUX OO0'€KTIB y 3MIHEHUX YMOBax),
KOHCTPYKTUBHE (TI0OyZ0Ba MEBHOI MOJENI BUPIIMIEHHS MOCTaBJIEHOI MpodiieMu abo
3aBJIaHHs), JOCHIAHUIIbKE (BU3HAYEHHS HOBU3HM B 3ajadi, BMIHHS 31CTaBUTH 3, Ta
poOUTH BUCHOBKHM) Ta €KOHOMIYHE (pedieKkcist SKOCTI Tpolecy Ta pe3yJbTaTy
JUSITBHOCTI 3 TIO3UIIIM BUMOT pUHKY) [62].

dopMyBaHHS 1HXXEHEPHOTO MUCJICHHS Yy 3/00yBadiB OCBITH Oe3mocepeaHbo
MOB’SI3aHO 3 YMIHHSIM CTaBUTH 1 BUPIIIYBATH MPAKTHYHI TEXHIYHI, KOHCTPYKTOPCHKI
3aBaaHHs. [lpu BcTym 1o 3akiany npodeciiHoi ab0 BHINOI OCBITH HA 1HKEHEPHY
CHEIIaIbHICTh y abiTypieHTa BXXE€ MarOTh OyTH C(POPMOBaAHI €IEMEHTH 1HKEHEPHOTO
MUCJICHHS.

Taki KOMIIOHEHTH 1H)XCHEPHOTO MHMCIICHHS, SK JOCTITHUIIbKE MHUCJCHHS Ta
TBOPYMI MOTEHIIIAJI, HA TyMKY aBTOPiB, HEOOX1IHO (hOpMYBAaTH I1I€ B paMKaX HaBYAHHS
y 3aKJIaJlax 3arajbHoi cepeIHbOi OCBITH. ToMy moctae mpobjemMa B opraizailii Takoi
CHeIiaJbHO CHPSIMOBAHOI TpaekTopii HaBYaHHSA 1€ 10 BHOOPY mpodeciitHoi
nisibHOCTI. Takuil Mmiaxig Mae BIAMOBIIATH Cy4YaCHUM BUMOTAaM PUHKY OpraHi3arii
OCBITHBOTO MPOCTOPY. BiH MOBUHEH J03BOJIATH BUABUTH Ta PO3BUHYTH y MaOyTHIX
3100yBadiB BWINOI OCBITH TBOp4Yl 3MI0HOCTI, IHTEPEC 10 HAYKOBO-TOCIITHOT

TUSJIBHOCT1, CTBOPUTU HEOOXiAHI YMOBH ISl MIATPUMKHA OO0JapOBaHUX ITEH,
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nporaraijy HayKOBUX 3HaHb Ta camopeaii3alii 37100yBadiB d4epe3 pi3HI BUIU
JISIBHOCTI.

['pyHTYyIOYHCH HA MPAKTUIHUX JAOCIIHKEHHSIX MPOOJIIEMH JAHOTO JOCIiHKCHHS,
CIiJ 3ayBaXUTH, IO OCOOJMBO YCHIIIHO BJA€ThCS (HOPMYBaHHS 1HXKEHEPHOTO
MUCJIEHHSI y 3700yBayiB OCBITH Ha 3aHATTAX 3 TEXHIYHUX IUCIUILIIH, TaKUX SK
iHhOopMaTHKa, HApUCHA T€OMETPIA, 1IHKEeHepHa rpadika, JU3aiH Ta iH. [62].

dopMyBaHHS 1H)XEHEPHOIO MUCJICHHS - 1€ KOMIUIEKCHUHM IMpolec, SKUM He
OOMEXKYEThCS JIMIIIE TEXHIYHUMHU 3HAHHSIMHU, a BHMAarae IHTErpaiii MaTeMaTUIHUX,
MPUPOJHUYO-HAYKOBUX, TEXHIYHUX Ta TYMAHITAPHUX JUCHMIUIIH JUISI PO3BUTKY
CUCTEMHOTO, TBOPYOTO Ta KPUTUYHOTO MIJXOY 10 BUPIIICHHS 3aB/IaHb.

OcHoBHI acniekTH (OpMYyBaHHSI 1THKEHEPHOTO MUCIICHHS Yepe3 AUCIUTLIIHU:

eKommuiekcHuit miaxia: ¢GOpMyBaHHS 1HXKEHEPHOTO MHCICHHS BHMarae
00'eTHaHHS 3yCHJIb BUKJIQJIa4uiB PI3HUX AUCITUILIIH — BiJl TEXHIYHUX JI0 TYMaHITapHUX
(;litepaTypa, iCTOpisi), 1O CHPHUSE€ PO3BUTKY MOPAIBHOTO BUXOBAHHS 1 TBOPUYOTO
MIIXOAY. 37aTHICTh CUCTEMHO BUPIIIYyBaTH MPOOJIEMU 1 KPEAaTUBHO MIIXOAUTH [0
KOHCTPYIOBaHHS.

e MiKAUCIUIUTIHAPHICTh: TEXHIYHI JUCIUIUIIHA TIOBUHHI TO€JHYBAaTUCS 3
MaTeMaTUKOK Ta TMPUPOJHUYUMHU HayKamu, (POPMYIOYH 3JaTHICTh CHCTEMHO
BUPILITYBATH NPOOJIEMH Ta KPEATUBHO MIIXOIUTH JO KOHCTPYIOBAHHS.

o[ [pakTHKO-OPIEHTOBAHICTh:  BUKOPUCTAHHS  JIOCHIAHMUIIBKOTO  TIIXOIY,
MpOoOJIEMHO-OPIEHTOBAHUX MPOEKTIB Ta 3D-MoentoBaHHs BIJITPA€ KIIOYOBY POJIb Y
PO3BUTKY 1H)KEHEPHUX HABUYOK.

e AKTyaJIbHICTh T4 HEOOX1AHICTh: B yMOBax LU(PpoBOi TpaHchOpMallii EKOHOMIKA
dbopMyBaHHS IHKEHEPHOTO MUCJICHHS CTA€ KPUTHYHO BaXKJIUBUM JIJII CTBOPEHHS
HOBUX TEXHIYHUX PILLIEHb.

eEranu po3BuTKy: GOpMyBaHHS IH)KEHEPHOTO MHUCIICHHS TIOYMHAECTHCS HE TUTHKU
y By3ax, a ¥ aKTUBHO BIPOBAKYETHCA B IIKOJI, BKIIOYAIOYHM PaHHIA PO3BUTOK

IH)KEHEpHHUX KOMIICTEHIIIHN [64].
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KitouoBumMu kOMIoHeHTaMu (POpMyBaHHS 1HXKEHEPHOI'O MHCIECHHS 4Yepe3
TEXHIYHI JUCHUIUIIHK € 1HTEerpaTUBHICTh, OIEPATHBHICTh, TBOPYMN MIAXIT Ta
pedIECKCUBHICTS, 110 PO3BUBAIOTHCS Y MPOIIEC] HABYAHHS.

CuctemMHMI1 aHAI3 IK KOMITOHEHT 1H)KEHEPHOTO MUCTIEHHS Iepedayae 31aTHICTh
CHpUMaTH TEXHIYHUHN 00'€KT SIK CyKYMHICTh B3aEMO3AJICKHHUX €IEMEHTIB. 3100yBaul
OCBITH, BHBYAIOYM TEXHIYHI JUCUUIUIIHM, TIOCTYIOBO OCBOIOIOTH BMIHHS
JIEKOMIT03yBaTH CKJIaJIHI TEXHIYHI CHCTEMH Ha CKJIQJ0BI 1 pO3YMITH iX (yHKI[IOHATBHE
MIPU3HAYEHHS.

Ha nymky Jneskux HayKoBIIIB, I1HXKEHEpHE MUCJICHHS BKIIIOYA€ HACTYIIHI
KOMITOHEHTH: TEXHIYHE, KOHCTPYKTHBHE, JIOCIIIHE Ta €KOHOMIYHE MHCIeHHA. Taki
BMIHHS SIK MIPOBEAECHHS aHANI3y CKJIady, CTPYKTYpH, BUBUECHHS Ta aHajl3 TEXHIYHUX
MIPUCTPOIB Ta MIPUHIIUIIB iX pOOOTH CTAHOBIIATH TEXHIYHE MUCIICHHS. KOHCTpYyKTHUBHE
MHUCJICHHSI XapaKTePU3yEThCA YITKOIO MOOYI0BOIO MEBHOT MOJIEJ PO3B'SA3aHH 3a7a4i
a00 BHMHUKIJIA IpoOsemMa, KO HeoOXiJHa IHTerpariss TEOPETUYHHUX IM MPAKTHYHHUX
3HaHb 13 PI3HUX MpeAMETHUX oOnacTeil. Bu3HaueHHS HOBU3HM Yy 3aBJiaHHI,
dbopMyIIIOBaHHS HOBOTO 3aBJIaHHS Ha OCHOBI TOINEPEIHBOTO JOCBIAY MPaKTUYHOI
TISITBHOCT1, BMIHHS 31CTaBUTH 1€ PIIICHHS 3 BIJIOMHMM KJlacaMH 3aBAaHb, YMIHHS
YUTaTH Ta 3aCTOCOBYBATHU TEXHIYHY JOKYMEHTAIIO MiJ] Yac BHUPILMIECHHS 3aB/aHb,
BMIHHSI OOTPYHTYBAaTH NPUUHATI PILLIEHHS € €JeMEHTaMU JOCIITHUIBKOTO MUCIEHHS.
Jla eKOHOMIYHOTO MUCJICHHS BKJIIOYAIOTh PEIIEKCII0 SKOCTI MPOIIECy Ta pe3yiIbTaTy
JUSITBHOCTI 3 TIO3UIIM BUMOT Cy4acHOTO PUHKY Tipailll [65].

Jesiki aBTOpH Mmija 1HXeHEepHUM MHCIeHHIM (axiBit XXI cromTrss MaroTh Ha
yBa3l CKJIaJHE CHCTEMHE YTBOPEHHsI, IO TMOEAHYE B COO1 pi3HI THIMH MHCIICHHS:
00pa3HO-1HTYITUBHE, TpPaKTHUYHE, HAyKOBE, €CTETHUYHE, €KOHOMIYHE, E€KOJIOT14HE,
€proHOMiYHe, yNpaBJIiHChKE Ta KOMYHIKaTUBHE, TBOPYE.

OpnHak icCHye 1 Taka JyMKa, IO 1HXXEHEpPHE MMCIICHHS «IIPEACTaBIIsi€ CO0O0I0
CKJIaJIHE CHUCTEMHE YyTBOPEHHS, IO BKIIOYAE CHHTE3 OOpa3HOrO Ta JIOTIYHOTO
MUCJICHHS Ta CHHTE3 HAyKOBOTO Ta MPAKTUYHOTO MUCIICHHS.

Buxonsuu 3 1poro, mMokHa 3poOMTH BHUCHOBOK, IO CHOTOJHI 1HXKEHEpPHE

MUCJIEHHSI — TIOJIIIUCIUTIIIHAPHO, TaK SIK BUMAarae BUPIMICHHS npobieMu (axiBIsMH
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pi3HuX obnacteit. Tomy TyT BaxiauBO 00'e1HATH POoOOTY KUIBKOX (DaxiBIlIB Ta 3HANTH
ONTUMAaJIbHE PIIIECHHS 3 YPaXyBaHHAM YCIX TPYAOBHUTpAT.

Takum 4yuHOM, 1H)KCHEpPHE MHCIEHHS — II€¢ CUCTEMHE TEXHIYHE MHCICHHS 3
€JIEMEHTaMH TBOPYOI JIIsUTBHOCTI, 10 BKJIIOYA€E B ce0e Pi3HI CyMiIXKHI THITH MUCIICHHS.
CporoiHi came BiJl iIHKEHEPIB 3aJICKHUTh SKICTh HAMOTO XUTTS. JIJi 11boro 3100yBay
OCBITH Ma€ YCBIJOMIIIOBATH 3HAYUMICTh CBO€i MailOyTHROI mpodecii, mae
BUKOPHUCTOBYBATH CY4YacCHI JOCSITHEHHS B HAYIIl Ta TEXHIIII 1JI BUPIIIEHHS 1HXKEHEPHO-
MIPaKTUYHUX 3aBJIaHb, CAMOCTIMHO (DOPMYITIOBATH 3aBAaHHS Ta 3HAXOAUTH ONITUMAJTbHI
NUISIXA 1X PIIIEHHS, BUKOPUCTOBYIOUM CTaHAAPTHI Ta HECTaHAAPTHI MiAXOMIH,
3MIMCHIOBATA TMIATPUMKY Oe€3mepepBHOI pPOOOTH Ta €KCIUTyaTyBaTH BHUPOOHUYO-
TEXHIYHE OO0JaJHaHHSA Ta CUCTEMH, BMITH MpPaIOBATU B KOJEKTHUBI, PO3MOALISITH
00O0B'SI3KH 11010 MMPOEKTYBAHHS Ta PO3POOKHU CUCTEMH, JIOTTYHO 1 00pa3HO MUCIIHUTH Y
TepMiHaX aHaJI130BaHOI MoJienl [65].

B KOHTEKCTI TaHOTrO JOCIHIKEHHS, PO3IJISTHEMO IENAaroriyHi YMOBH PO3BUTKY
1HKEHEPHOT'O MHUCIICHHS.

[lenaroriyHi yMOBU PO3BHUTKY 1HXEHEPHOIO MUCJIEHHS BKJIIOYAIOTh CTBOPEHHS
MPEIMETHO-ITPOCTOPOBOTO cepesoBUIIa (poboTOTEXHIKA, MOJICITIOBAHHS,
BUKOPHCTaHHSA MPOEKTHO-IOCII1THUX METO/IIB, 1HTEerpario IUCLIUILIIH
(STEAM/STEM), mo cnpuse po3BUTKY TEXHIYHOI 1HTYILli Ta TBOPYOTO MIAXOAY 10
BUPIIIEHHS BIIKPUTUX 3aBlaHb. KiltouoBUM € OpMyBaHHS CHUCTEMHOTO TOTJISY Ha
npoOJIeMu, YMIHHS NPaLIOBAaTh 3 0OMEXEHHSIMU Ta MPOEKTHA JTISIIBHICTD [66].

[Temaroriydi yMOBH — 11€ CyKyITHICTh MOKJIMBOCTEH yTpUMaHHs, (OpM, METO/IB,
3ac00IB HaBYaHHS Ta MaTepiabHO-TIPOCTOPOBOTO CEPENOBUINA, CIPSIMOBAHUX
pIIIEHHSI TOCTABJICHUX 3aB/IaHb.

Takum 9yuHOM, YiTKE BUIAUICHHS MEJAaroriyHUX yMOB €(EKTHUBHOI MisUTBHOCTI
0COOJIMBO BAXJIMBO IMiJi Yac HaBYaHHSA AUCIUIUIIH 3 OO0'€eMHOIO0 MaTepiaibHO-
TEeXHIYHOO 0a3010 ((i3uka, xiMisi, TexHosorii). HaBenemo npukinaau popMyntoBaHHS
Ta ONUCH TMEJAroriYHUX YMOB PO3BHUTKY I1HXKEHEPHOTO MUCJICHHS MIKOJSAPIB Ha

MPUKJIAJIl HABYAHHS TEXHIYHUX JUCLUILIIH.
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B sxocTi onHi€l 3 OCHOBHHMX II€IarOTIYHMX YMOB PO3BUTKY 1HKEHEPHOIO
MUCJICHHs 37100yBaviB MO>KHA HA3BaTH SKICHUM B1AO1p 3MICTY HAaBUAJILHOTO MpEIMETa
Ta HAsIBHICTH JJOCTYIHHUX OCBITHIX PECYpCIiB B OpraHizaiiii 04HO1 i CaMOCTIHHOT poOoTH
3100yBayiB. 30KpeMa, 11€ €JIEKTPOHHI OCBITHI PECypCH, SIKl IOMOMAararTh MeJarory
peanizyBaTd Ha TMPAKTHIIl IHHOBAMiMHI imei Ta HampsMHU 1HAWBiAyamizamii Ta
iHpopMaTu3allii HaBYAJBLHOTO TpOIeCY 3a HAsABHOCTI SKICHUX pPECypciB, IO
BKJIFOYAIOTh B c€0€ y TOMY YMCJII Pi3HI CUMYJISITOPU Ta OHJIAMH-1a00paTopii, 3aBIsIKU
SAKUM 37100yBaui MOXKYTh BUKOHYBATH NMPAKTUYHI 3aBAAHHS HE TUIbKH B ayAUTOPIT, a i
yaoMma [68].

JIpyTo10 MeJarorivHo YyMOBOKO PO3BUTKY 1H)KEHEPHOTO MHCIICHHS € HAasBHICTb
HEOOXITHOT MaTreplagbHO-TeXHIYHO1 Oa3zu. Jlyig opranizaiuii HaBYaHHA HEOOXI1JHO:
€KpaH, IMPOEKTOp, KOMII'IOTEpPH,  CHELiajJibHE  MpOrpaMHE  3a0e3EeUEHHH,
POOOTOTEXHIYHI KOHCTPYKTOPH, JOJaTKOBE oOOdaaHaHHsS i Hux. HeoOximHo
CTBOPUTH TOYKH KOHCTPYIOBAHHS Ta MOJCIIOBAHHS, B SKUX MalOTh OyTH pPO3MillEH1
OyIiBeNbHI KOMILUIEKTH Ta HAOOpH II0J0 PO3BUTKY KOHCTPYKTUBHO-MOJEIHHUX
3ni0HocTe. HaBuasibHi pOOOTOTEXHIYHI HAOOpU € HETPaaUuLIMHUMU 3aco0aMu
HaBYaHHS, 1[0 PO3BUBAIOTH TBOPYI, JOCIIIHI, HEIIA0I0HHI CITIOCOOM MisUThHOCTI [68].

[lin yac cTBOpEHHsS NPOEKTIB 3400yBadl BUKOPUCTOBYIOTH SIK TOTOBI 3pa3KH,
CXEMH, aJIrOpUTMH, Tak 1 po3poOJieHi camocTiiiHO wmojeni. CTBOpPEHHS TaKoro
CepeIoBUIIA JO3BOJISE OJJHOYACHO BKJIIOYATH Y JISIIBHICTD BCIX 3/100yBayiB.

[HxeHepHa AISUIBHICTB 37100yBaviB 3A1MCHIOETHCA B CUCTEMI MPAKTUYHHUX POOIT,
TOMY TpPETbOIO YMOBOIO PO3BUTKY I1H)KEHEPHOIO MHUCIIEHHS MOXKHA [O3HAYUTU
MIPaKTUYHY CTIPSIMOBAHICTh HABYAHHSI.

Y mporeci BUKOHAaHHA NPAKTHYHUX 3aBAaHb 32 TOTOBUMH CXEMaMH Ta
CaMOCTIMHUMU 3alyMaMHt MPOTSTOM TPUBAJIOTO Yacy Ta 6araTopa3oBOro MOBTOPEHHS
y 3100yBadyiB HAKOMUYYETHCS JOCBIM, 1 BUPOOJISIIOTHCS HABUUKH TEXHIYHOTO Ta
1HKeHepHoro MuclieHHs. [Ipu HaBYaHHI HOBOrO MaTepialdy BapTO JOTPUMYBATHUCH
MPUHITUITY «B1Jl TPOCTOTO JO CKJIAJHOTO» 1 CIITyBaTH HOMY MPOTATOM YChOTO

HABYaJILHOTO Ipoliecy. BiJl IbOro Takox 3aJIeKaTh 1 METOJIU, IKI BUKOPUCTOBYIOTHCSA
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I1]] YaC HaBYaHHS, HAKpaIIUMU 3 IKUX €: METO]] B3aEMOHABYAHHS1, MOTyJIbHUI METO/I,
MeTo 1 TopTdoJ1io, MeTo ] MPOOJIEMHOI0 HaBYaHHS Ta METO]T ITPOEKTIB [68].

Meton B3aeMoHaBuUaHHsI Tepefdayvae Taky ¢opMy opraHizaiii HaBYaJIbHOI
TAJBHOCTI, TMpU sKIM 3700yBad, SKWM po3iOpaBcs y BHUPIIMICHHI OyIb-sKOi
KOHCTPYKTHUBHOI 3a/1a41, 3 33JIOBOJICHHSIM JUTHTHCS 3HAHHSIMU 3 IHIITUMU 3100yBavYaMH,
K1 MAOTh TPYIHOII B 1i pillICHHI.

MopaynpHut MeToa. 3100yBayul CaMOCTIMHO MPAIOOTh 3a 1HAUBIIYaJbHOIO
porpamMoro, B SKii MpomnucaHi Jii BUKOHAHHSA, JuKepena 1HpopMallii Ta MociOHUK 3
JIOCSITHEHHSI TIOCTaBJICHUX IIIel. B OCHOBI 1HBapiaHTHUX MPOTrpPaM, IO € BaKIUBUM
KOMITOHEHTOM MOJIyJIbHOTO HAaBYaHHS, JIEXKaTh MOAYJ, SIKI PENpEe3eHTYIOTh COOOI0
HaBYaJIbHI €JIEMEHTH, TOOTO KypC JOTIYHO AUTUTHCS HA YaCTUHU. Takuil METOJ 3pyYHO
BUKOPUCTOBYBATH, TaK SIK BIH € THYYKMM, Ma€ KIJbKa BapiaHTIB 1 HOro Mo’kKHa
aJanTyBaTu mij OyAb-sK1 IIBUIKO3MIHHI CUTYyaIlll Ta YMOBH.

Meton noptdoinio nependayae GopMyBaHHS TAIKH, Y KM 30epiraroTbCsi BCi
MPOJIyKTH, CTBOPEHI 3/100yBaueM IiJ 4ac Horo nisuibHOCTI. [lopTdomio mo3Boiise
MIPOCTEKUTHU 1HIUBIIyalbHUI Mporpec 3100yBaya y IpoLecl ONaHyBaHHS TEXHIYHOI
mucruiuiiay. e MokHa BIACTEXKUTH K HAMPUKIHIN KypCy, 1 MPOTATOM BCiX 3aHSITh.
JlocsiTHYT1 pe3yJIbTaTH y MPOIIECI HABUAHHS I0NIOMararoTh 3100yBayaM MiJHATH CBOIO
CaMOOIIIHKY, BA3HAaYUTH PO3BUTOK Ha 3aHATTAX [69].

Meron npoOJEeMHOT0 HaBYaHHS 3aCHOBAHWW Ha CTBOPEHHI MPOOJIEMHUX
CUTYyallill, y akuX 3700yBay MOBMHEH PO3YMITH Ta YITKO BM3HAYATHU CYTHICTh CaMOl
npoOJeMH, BU3HAYUTH LUISIXM ii PIIEHHS Ta OOTPYHTYBaTH iX, BUKOPHCTOBYBATU
apryMEeHTH, IO JOBOJSATH BIPHICTb OOpPAaHOTO PIIICHHS Ta MEPEBIPUTH, YU BIPHO
BUPIIIICHO 3aB/IaHHS.

MeToa MPOEKTIB XapaKTEePU3YETHCS AISUTHHICTIO, CIIPSIMOBAHOIO Ha JOCSITHEHHS
ONTHMAJBLHUM CIOCOOOM 3aryIaHOBAaHOTO pe3yibTary. Y IbOMY METOAI MOKHa
3aCTOCOBYBATH pi3Hi (hOpMH pOOOTH: TPYIOBI, IHAUBIIyallbHIi, apHi. be3nocepeaHbO
BIIOYBA€ThCS CIIBOpAISl MK TMEJaroroMm Ta 3100yBadeM. 3700yBadi 3axOIUICHI
BHUPIMIEHHSAM TPAKTUYHUX 3aBJIaHb IIMPOKOTO CIEKTPa, iM M0I00a€ThCSI CTBOPIOBATH

CaMOCTIHHI MMPOEKTH Ta OTPUMYBATH PE3YIbTATU CBOEI MISAIBHOCTI. 3aBASKU MPOEKTY
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PO3BUBAIOTHCA TBOPY1 310HOCTI, 1H)XXKEHEpPHE MHUCJEHHS, 3/110HOCTI CaMOCTIMHOTO
nomyky iHdopMmarii, QopMmyroTbcs mnpodeciiiHo-3HaUyIlI BMIHHSA 3700yBadiB,
PO3KPHUBAETHCS TXHIM TBOPUMIA MOTEHIIIAN [66].

Kpim 3aHSTh 3 TEXHIYHHMX JUCHHUIUIIH, 37100yBadyaM HEOOXITHO MPOIOHYBATH
J0/IaTKOBI 3axonu. Hampukman, y4acth y KOHKypcax Ta 3MaraHHsX, pi3HOMaHITHUX
HayKOBO-JIOCITHUX 3aX0/aX, TeMAaTUYHUX KOHKypcax, oimmiaaax, GecTuBaisax, o
€ JIOCTaTHbO MOTHUBYIOUMM YHUHHUKOM Ta CIPHUSATIMBO BIUIMBAE HA PO3BUTOK
1HKEHEPHOTO MHUCIICHHS 37100yBayiB [68].

Busnaueni mnenaroriyHi yMOBHU IOJO0 PO3BUTKY 1HXKEHEPHOTO MHUCIICHHS
3100yBayiB Ha 3aHATTAX 3 TEXHIYHHUX JTUCIHUIUIIH BPaXOBYIOTh iXHI OCOOJIMBOCTI SIK
HaBYaJbHUX MIPEAMETIB Ta IXH1 IUJAKTUYHI MOKIUBOCTI. L{itecripsiMoBaHe CTBOPEHHS
MeJJarOriYHUX YMOB I[0/I0 PO3BUTKY 1HXXEHEPHOTO MUCIICHHS 3/100yBayiB HA 3aHATTSIX
3 TEXHIYHUX TUCIUIUIIH JO3BOJUTH MIJBUIIUTH €(PEKTUBHICTh HABYAIIBHOTO MPOIIECY
3a paxXyHOK CYKYIHOCTI MOKJIMBOCTEW MaTepialbHO-TEXHIYHOI 0a31, METOJUYHOTO Ta
KaJIpOBOTO 3a0€3MEeUCHHS.

dopMyBaHHS 1H)KCHEPHOTO MUCJICHHS — II€ CTBOPEHHS YMOB, IO TOEIHYIOTH
TUSJIbHICHUM, TPOEKTHUM Ta MDKIUCUMIUTIHApHUN miaxoau. KirouoBi yMoOBH
BKJIIOYAIOTh PAHHIM PO3BUTOK KOHCTPYKTMBHUX HAaBUYOK (3 JOUIKUIBHOTO BIKY),
Bukopuctanus STEM-texHosnoriii, poO0Ty HaJl BIAKPUTUMH 3aBJIaHHIMH, CUCTEMHUM
aHai3, MOJCITIOBaHHS Ta KOMAaHJIHEC TPOEKTYBaHHS, IO PO3BHUBAE 37aTHICTh
BUPIITYBaTH TEXHIYHI 3aBJaHHS 3 ypaxyBaHHSIM 0OMEKeHb [68].

OcHOBHI AMAAKTUYHI YMOBU (DOpMYBaHHS 1HXKEHEpPHOro MucieHHs: [liscHuii
miaxia: [lepexia Bii MacMBHOTO 3aCBOEHHS 3HAHb JI0 AKTUBHOTO KOHCTPYIOBAaHHS,
MOJISTIOBaHHS Ta poboToTexHiku [70].

BupimeHHs BiAKpUTHX 3aBAaHb: BNpoBa/pKeHHS 3aBlaHb 3 PO3MHTHMH
yMOBaMH, fKI TOTpeOyIOTh TBOPYOrO TMONIYKY, aHali3y Ta I1HTepIpeTaiii.
Muvkauciutuninapuicts (STEM/STEAM):  Iaterpamis  martematuku,  (i3ukw,
1H(hOpPMATUKU Ta TEXHOJOTIT y €1uH1 TpOeKTH. [IpoeKTHO-A0CTIAHUIIBKA TISTbHICTD:
Po6ota B kOMaH/11 HaJ] CTBOPEHHSAM PEATHHOTO TEXHIYHOTO MPOAYKTY. Bukopucranus

UG pPOBOro OCBITHLOTO CEepelOBUILA: 3acTOoCyBaHHs 3D-MoentoBaHHs, CUMYJISITOPIB
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Ta BIpTyaJdbHUX JabopaTopiidi. PO3BUTOK MpPOCTOPOBOrO Ta JIOTIYHOTO MMCIICHHS:
TpenyBaHHsI 31aTHOCT1 «0aUUTH» CTPYKTYpY 00'€KTa Ta Oy TyBaTH JOT14HI JIAHITFOKKH
[69].

i ymoBu 3abes3reuyroTh NepexiJg BiJ PENPOAYKTHBHOIO HaBUYaHHS 0O
dbopMyBaHHSI CHCTEMHOTO, KPEaTUBHOTO Ta TEXHIYHOTO MHCICHHS, HEOOX1THOTO st
BUPIIIEHHS CKJIATHUX BUPOOHUYMX Ta JOCIITHUIILKIX 3aBIaHb.

B KOHTeKkCTI JaHOrO IOCHIIPKEHHS, MU MOXXEMO pO3IJIAIaTH 1HXKEHEpHEe
MUCJICHHS, SK CYKYINHICTb >KOPCTKHUX (TeXHIYHHX 3HaHb, T€Opii Ta mpodeciitHux
HAaBMYOK) Ta M'SIKHX HABUYOK (MIDKOCOOMCTICHOTO CIJIKYBaHHS Ta BHYTPIIIHBO
OCOOHUCTICHUX SIKOCTEH YM BIJIHOCHH).

Metox HaBUaHHS YM JAWIAKTHKA HaBYaHHS M'SSIKMM HAaBHUYKAaM BiIPI3HIETHCS Bij
TUIAKTUKH SKOPCTKUX HaBUYOK. Ha PO3BUTOK M'SIKHX HAaBHUOK MOKYTh BIUIUBATH
30BHIIIHI YMOBH, aji€ 116 OCOOMCTI 3yCHJUIA 1 BUMAararoTh MiAX0y, OPIEHTOBAHOTO Ha
yuns [70].

Y  KOHTEKCTI MDKIUCHUIUIIHAPHOTO MiAXOAY Y Tpoleci ¢GopMyBaHHS
1HKEHEPHOr0 MHUCIIEHHA Y 3100yBayiB 3HaHHS — L€ (DaKTH, KOHIIEMIIl1, 11e1 Ta Teopii,
paHile BU3HAHI, MiIKPIIJICHI Ta OCMHUCIJICHI IIEBHOIO 00JACTIO YU MPEIMETOM.

HaBuukm — 11€ 31aTHICTh BUKOHYBATH TMPOIIEIyPH Ta BUKOPUCTOBYBATH HasBHI
3HAHHS JJIs1 JOCSTHEHHsI 0a)KaHUX Pe3yJIbTaTIB.

Hapemiti, BMIHHSI XapaKkTepu3ylOTh CXUJIBHICTh Ta CIOCIO MHCIICHHS JTISATA YU
pearyBatu Ha 1Jiei, 1roaei uu ooctaBuHM [65].

[mkeHepHe MHCICHHS CHpSIMOBaHE Ha PIMICHHS KOHKPETHHX YW peaTbHUX
3aBJaHb, 13 SKUMHU 31IITOBXYIOThCA YuHl. Came Takuil MPUKIAIHUN XapaKTep J03BOJISE
TOBOPUTHU NIPO MDKIUCHUIUTIHAPHUM XapaKTep JAHOTO SBHIA, OCKUIBKH KOHKPETHO-
NpUKIaAHl TpoOJeMu HE OOMEXKEHI OJIHIEI0 TPEAMETHOI O00JIacTio, y JKHTTI
e(eKTUBHE Ta SIKICHE BHMKOHAHHS 3aBJaHb CTHpPAE€ BIAMIHHOCTI Ta MEXI MIX
TUCHUILIIHAMU [62].

[HmXeHepr BUKOPUCTOBYIOTH KPUTHYHE MUCITIEHHS (I1[00 BU3HAYATH MPOOJIEMH Ta
OLIIHIOBATH PILIEHHS ), KPEaTUBHICTH (1100 pO3risaaTH HOB1 Ta YUCJIEHH] BapiaHTH) Ta

CHIBPOOITHULUTBO (1100 BUKOPUCTOBYBATH Ta CHUHTE3yBaTH HABUYKM Ta 3HAHHS
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eKCIEPTIB 13 HaWpI3HOMAHITHIIIOrO JAO0CBiAY). BimmoBinHo, koau Mu GopMyeEMO
MOHSTTS 1HXEHEPHOTO MHUCJICHHS HE3aJIeKHO BiJ MDKIMCHUILUTIHAPHOTO MIAXOAY, IIi
HAaBHYKH IMTOBUHHI OyTH YaCTUHOIO HaBYAHHS Y BCIX KJlacax.

Kputnuna noswuitis, po6oTa B KOMaH 1, 1HII[IaTHBa, KOMYHIKaIlisl, MDKKYJIBTYPHI
BiTHOCHHHU, KPEAaTUBHICTh, aHAITUYHI HABUYKH, BUPIIICHHS MPOOJIEM Ta IUTIIIOMATIs
€ TMPUKIAJaMH KIIOYOBUX KOMIIETEHIIIN, SKI MOKHA HAOyTH y MpoIlleci HaBYaHHS.
IToni6H1 kommeTeHIlli 3aTpeOyBaHI y CYCHUIBCTBI, K€ CTHUKAETHCSA 3 IUQPPOBOIO
TpaHchopMaIli€ero, TOMy KPUTHYHE MHCICHHS Ta IHHOBAINIMHWM MiIXiA IIHYIOTHCS
nenani oueie [63].

Ane He3BaKaYM Ha JUCHUIUTIHAPHY MPUHAIEKHICTh, MEPEBAXKHOI TOUYKOIO
30py Y BITUM3HSHIA METOIUYHIN JITEPATYpl € T€3a MPO T€, 110 B OCHOBI OPMYyBaHHS
1HKEHEPHOTO MUCJICHHS 3/100yBauiB Mae€ JISKATU MISUIbHICHUM MiAXiJl Y HaBYaHHI.
Metononoris JIsVIBHICHOTO TIAXO0AYy, METOK SIKOTO € PO3BUTOK TEXHIYHHUX Ta
HAaCKpI3HUX HaBUYOK B OPIEHTOBAHOMY Ha 37400yBayiB CEpEOBUII, 3aCHOBAaHE Ha
CIIBpOOITHUIITBI TI€JIaroTiB Ta 3/100yBaviB, — 1€ HaBYaJIbHA JISJBHICTD, IO 3aJIy4ae
3100yBayiB Y BUKOHAHHS /iK1 Ta pO3AyMH PO T€, 110 BOHU POOJIATH.

Hunaktuka (oOpMyBaHHS I1HKEHEPHOTO MHCIEHHA - 1€ CHCTeMa METOIB
HaBuaHHd (STEAM, npoekTtHa nisuibHiCTh, TPB3), crnpsiMoBaHa Ha pPO3BUTOK Y
CTYJIGHTIB CHUCTEMHOT0, TBOPUYOTO Ta TEXHIYHOro MHCIEHHs. BoHa 0Oa3yeThcsi Ha
TISUTbHICHOMY TIIXOA1, MOEIHYIOUN aHAJI3, MOJEIOBAaHHS Ta BUPILIEHHS pealbHUX
MPaKTUYHUX 3aBJlaHb, M0 € KPUTUYHO BAXKIMBUM I ajantaiii 10 mudpoBoi
ekoHoMmiku [70].

Kito4oBi acriekT! TUIaKTHKY 1HKEHEPHOTO MHUCIICHHS

CtpykTypa MucieHHs: Bkirouae cucreMHU aHami3, YMIHHS MPOEKTYyBaTH B
yMOBax OOMEXEHb (KOMIIPOMICH), PO3YMIHHSI CTPYKTYypH MpoLeciB Ta OO0'€KTiB, a
TaKOK 3JaTHICTh OQUNUTH IIIJIE.

Meroau ta migxoau: STEAM-ocBita: [HTerpaitis Hayku, TEXHOJOT1H, 1HXKEHEPii,
MHCTEIITBA Ta MATEMAaTHKH.

[IpoekTHa misnpHICTH: PoO0OTa Ham peadbHUMHU TEXHIYHUMHU 3aBIaHHSMU, IO

PO3BUBA€ KOMaHAHUHN AyX Ta JOCIIAHUIIbKI HABUYKH.
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PoGotoTexHika Ta  KOHCTpYIOBaHHs: PO3BUTOK  IpPOCTOPOBOi  YSBH,
JITOPUTMIYHOTO MHUCJICHHS Ta JPiOHOT MOTOPHUKH.

TPB3-nenarorika  (Teopiss ~ BuUpilIeHHS  BUHAaXiTHUIBKUX  3aBJIaHb):
BukopucTtaHHs MOJENIOBaHHS Ta JIOTIYHUX 3aBJaHb JUISl MOUIYKY HECTaHJIapTHUX
pIIICHb.

Etanu popmyBanHs:

JlomkineHaTa: Hao4yHO-/11€BE MUCTIEHHS, KOHCTPYIOBAaHHS, I'POB1 TEXHOJIOTI].

Momnoamri mkosspi: PoboTtoTexHika, anroputmizailis, TEXHIYHA TBOPYICTb.

[Mxonsapi/Ctynentu: [lpoextHa misnbHICTh, 3D-MopeNiOBaHHA, y4acTh Y
1HKEHEPHUX 3MaraHHsX.

OCHOBH JTUAAKTHYHOI CHCTEMHU:

[li3HaBajbHA AaKTHUBHICTH: YYEHb - AKTHUBHUM JOCIIOHHK, a HE ITaCUBHUM
CTIOKMBAY 3HAHb.

[aTerpamis npeameTiB: BUKOpHCTaHHS NPUHLMIIB 1HXEHEPHOTO MHMCIICHHSA
(CUCTEMHICTb, palliOHATBHICT) Y TEXHIYHUX, a i Y TyMaHITapHUX AUCIUILTIHAX.

KpeatuBHicTh Ta mpakTU4HICTh: [lo€IHaHHA TBOPYOIO MOILIYKY 3 PO3YMIHHAM
TEXHIYHUX 0OMexkeHb [71].

BusiBnena cucrtemMa 00'€KTUBHUX 3aKOHOMIPHOCTEH CyYacHOTO PO3BUTKY HE
TUIBKM MIATBEPIKYE CTPATEriUHY BAXKIUBICTh (POPMYBAHHS OCHOB 1HXKEHEPHOTO
MUCJIEHHS, a 1 TPAHCIIIOE KOHKPETHI BUMOTH JI0 XapaKTepy Ta METOIIB MeJaroriyHoi
nisibHOCTI. IIpoTe cami co0or0 1 BUMOTM MarOTh paMKoOBHM Xapaktep. s ix
MPaKTUYHOI peasi3allii HeoOXiTHUM MeJaroriYyHui 1HCTPYMEHT, SKUH, 3 OJJHOTO OOKY,
OyB OM aJieKBaTHUM BHUKJIMKAaM 4acy, a 3 1HIIOIO — BPaXxOBYBaB BIKOBI OCOOJIMBOCTI
3100yBauiB. TakuM IHCTPYMEHTOM BHUCTYMAOTh JUAAKTUYHI 3acaaud (PopMyBaHHS
1HKEHEPHOT'O0 MHUCIICHHS, PO3POOJICHI MPOBITHUMH BITUU3HIHUMU TIEAarOramu.

Jlns mepexoay BiJ 3arajbHOi 17€i O MPaKTUYHOTO 3IMCHEHHS HEOOX1THO
PO3KPUTH 3MICT IIUX OPIEHTUPIB. Y KOHTEKCTI HAIIIOTO AOCIIKEHHS 1111 TPUHIIUIaMHU
PO3yMIETHCSL cHUCTEeMa MpaBWil (HAOYHICTh, MOCTYIHICTh, MOJITEXHI3M TOIIO), SKa

3a0e3reuye MpakTUUHY peaii3ailito BUSBJICHUX 3aKOHOMIPHOCTEH Ta METOI0JOTTYHUX
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niax0/11B (pOpMYyBaHHS 1HXKEHEPHOTO MHCIICHHS 3700yBadiB OCBITH Ha 3aHATTAX 3
TEXHIYHUX JUCHUILIIH [67].

Kepyrounch 1M BH3HA4YCHHSM, MH BHOKPEMIIFOEMO HH3KY KOHKPETHUX
IMPUHIIUITB, aKTyaJbHUX JJIs1 JOPMYBAHHS OCHOB 1H)KCHEPHOT'O MHUCJICHHS 3/100yBayiB
OCBITH HA 3aHATTAX 3 TEXHIYHUX JUCIUAIUIIH.

HaouHicTh 1 3B'SI30K 3 JKUTTAM BiJIIIOBIIAI0Th TIEPEBAKHOMY HAOUHO-00pa3HOMY
MUCJICHHIO — MaTepiajl Ma€e OyTH MPEJCTaBICHUN Y KOHKPETHIN (hopMi, 110 Bi3yaabHO
CpuiMaEeThCcs. 3MICT HaBYaHHS Ma€ TPYHTYBAaTHCS Ha 3HaAOMOMY 3700yBady
KUTTEBOMY JIOCBIJ[1, HABKOJIHUIIIHBOMY CBITI, 3p03yMIJIUX MPoOJIEeMax Ta CUTYyaIllsX.

[Tpuniun 3ade3neuye po3yMiHHS a0CTpaKTHUX TEXHIUYHUX 17e¥ uepe3 KOHKPETHI
o0Opa3su, 110 MiJIBUILYE IHTEPEC Ta MOTHBALIIO, JIEMOHCTPYE MPAKTUYHY 3HAYUMICTh
3HAaHb Ta BMiHb. 3apyO1XKH1 TOCTKeHHS B rany3i STEM-0cBITH TaK0X HaroJIOMIyIOTh
Ha BOXXJIMBOCTI KOHTEKCTYyasli3allii HABUaHHS 4Yepe3 peaibHi MPoOIeMH.

YMOBHU peartizariii:

— MCHUXOJIOTO-TIeAAaroriuia, To0To 000B'A3KOBa OMOpa HA CEHCOPHUM JOCBIA IIPH
3aMpoOBaKEHHS! a0CTPAKTHUX TEXHIYHUX MOHATh. BUKOpHCTaHHS peanbHUX 00'€KTIB
Ta MoJIeJiel, aJleKBaTHUX PIBHIO CIIPUHHATTS 3100yBadya OCBITH;

— METOJMYHAa YMOBa SIK pO3poOKa IHXKEHEPHUX 3aBlaHb, IHTETPOBAHUX Y
KUTTEBUU CBIT 3700yBaua oCBITH. CTBOpEHHS NUJIAKTHYHUX MaTepiamiB, sKi
3a0e3neuyoTh PopMyBaHHS 00pa3iB TEXHIYHUX CUCTEM Ta MPOIIECIB;

— 3MICTOBHE, caMme BII0Ip Marepialy, II0 JEeMOHCTpye Oe3nocepeaHe
3aCTOCYBaHHS I1HXXKCHEPHHMX 3HAaHb 1 yMIHb Yy 3HAaWOMHUX CHUTyaIlisx, (opMyrouu
MOTHBAIIIHY OCHOBY 1HXKE€HEPHOI JISITBHOCTI [64].

JIOCTYHICTh Ta TOCWIBHICTh TapaHTyIOTh, 110 3aBJaHHS BIAMNOBIAAIOTH
KOTHITHBHUM MOXJIMBOCTSAM — 3aBJaHHSA, MaTepial Ta JisUIbHICTh ITOBHHHI
BIJINOBIJIATH PIBHIO PO3BUTKY, 3HAHb Ta BMiHb 3700yBaya ocBITU. CKIIaIHICTh 3aB/IaHb
Mae nepe0yBaTH y 30H1 HAHOIMXKUOTO PO3BUTKY, TOOTO BUMAaratu 3yCuib, aje OyTH
3MIMCHEHHHM 3 JIOIIOMOTI'OK0 OJHOJITKIB 4YM mexarora. IIpmHmun 3armo0irae
MEepEeBAHTAXKEHHIO Ta (pycTpallii, CTBOPIOE CUTYallI0 YCIXY, TIATPUMY€E TTO3UTUBHE

CTaBJEHHS JIO0 [ISUTBHOCTI, JIO3BOJISIE TOCTYMOBO HApOIIyBaTH  CKJIAHICTh
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pO3B'sI3yBaHUX 1HXKEHEpHUX 3aBlaaHb. KoHuenuis «cke@@oaguHry», Mo MIHUPOKO
BUKOPHUCTOBYETHCS B 3apyOXKHIM I€Iaroriii, MOBHICTIO Y3TOJKYEThCA 3 IIHUM
MOPUHIIUIIOM, TPOTOHYIOYM CHCTEMY MIATPUMKH [Js CaMOCTIMHOTO BHPIIICHHS
CKJIQJIHUX 3aBJaHb [62].

Po3BUTOK TeXHIKM, HOBUX TEXHOJIOT1H HAKJIa1a€ CBIM BIIOMTOK HA MOJEPHI3aIlii0
BCI€i CTPYKTYpH T'POMaJICEKOTO BUPOOHUIITBA, IO TATHE 32 COO0I0 3r0I0M 3MiHY (hopM
1 XapakTepy Mpaill JIOJAWHU B Pi3HUX chepu ii AISIIBHOCTI: BUPOOHMYOI, HAyKOBOI,
KYJbTYpHOI. Y 3B'SI3KY 3 IIUM € aKTyaJIbHUM MHUTAHHS (DPIITOCOPCHKOTO OCMUCICHHS
BUHHMKAIOUMX  MpoOJjeM, TMOB'A3aHUX 31  CBITOMVIAJHOIO,  COLIAJBHOIO  Ta
METOO0JOTIYHUMU MO3UIIISIMU PO MOJIAJBII MEPCHIEKTUBH Ta MOKIUBOCTI PO3BUTKY
CyCHJIbCTBA.

CborojiHi HEIOCTaTHHO TOTO, 100 3700yBay OCBITH, MallOyTHIN (axiBellb,
BOJIOJIIB TIEBHOIO CYMOIO 3HAaHb, YMIHb Ta MaB HABUYKH iX BUKOPUCTAHHS TIPH
BUPIIICHH] BUPOOHMYMX 3aBAaHb. Y HBOrO Mae OyTH C(POPMOBAHO I1HKEHEPHE
MUCJIEHHS, 32 JIOTIOMOTOI0 SIKOTO BIH MO’K€ HECTAHJIapPTHO BUPIIIYyBaTH 3aBIaHHS,
KPUTUYHO CTaBUTUCh JI0 PE3YJbTATIB CBOEI ISJIBHOCTI, IIYKaTH HOBI LUISIXU
BUPIIIEHHSI TPOOJIeMH, TPArHyTH 10 aBTOMAaTH3allii Ta ONTUMi3alii CBOET mpaili
LUISIXOM IPOEKTYBAHHS Ta MOJEIIOBAHHS JTOCIIKYBaHUX CHUCTEM [65].

Matoun 1HXXEHEpHUN THUI MHCIEHHS, (axiBenp MOXE IIBHUJKO, TOYHO,
OpUTIHAJIBHO BHpINTyBaTH mMpodeciiiHi 3aBAaHHSA, SK y CTaHIApTHUX, TakK 1
HECTAaHJAPTHUX CUTYyallisiX, BMITHU OpraHi3yBaTU cebe Ta IHIUX M e(PEeKTUBHOI

poOOTH HaJ MPOEKTOM.
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SECTION 2. MUSIC AND PERFORMING ARTS

DOI: 10.46299/1SG.2026.MONO.PED.2.2.1

2.1 Cuoeundika TBOPUYOI B3a€EMOIIl APTHUCTA-BOKAJICTA 3 [AUPUTEHTOM i
peKncepoM B YMOBAX CY4YaCHOI'O ONIEPHOI0 TeaTpy

CyvacHuil My3uyHui Tearp mnepeOyBae y TMpolieci AMHAMIYHOTO PO3BUTKY.
[TocTiifHi MOLIYKH KIFOYOBHX 1/1€H, 31aTHUX ICTOTHO BAOCKOHAJIMTH CUHTETUYHUN 32
CBOEIO MPUPOJOI0 ONEPHUM >KaHp, BEAYThCA SK TEaTPAIbHUMH disT4aMH, TaK 1
BUCHHMH-MUCTCIITBO3HABIIMA. BUSBIEHHS aCMEKTiB, IO PO3KPUBAIOTH JKHUTTS
MEPCOHAXKIB Y MY3UYHUX OOCTaBHHAX, IO MPOTIOHYIOTHCSI HA OCHOBI MOCII0BHOCTI
MO/I1H, € CIPUATIMBUM IPYHTOM JiJisi JOPMYBaHHS OCHOBHOT'O HAOOPY i, HEOOX1THUX
ONEPHOMY aKTOPOBI MiJ Yac PENeTULINHOI MIITOTOBKU 0 BUCTYIYy Ha cueHi. Came
TOMY JIeTaJIbHUMN aHai3 JIAHITFOKKA «IapTisd — pojb — 00pa3y y 3arajibHOMY KOHTEKCTI
JAOBOI JIiHIT pOJIl IEPCOHaXKa, BTUTIOBAHOTO apTUCTOM, HE BTpadyae akTyaJlbHOCTI Ha
CHOT'OJIHIIIIHIH JIeHb, OCKUIBKH BIAMOBIa€ BUKJIMKAM Yacy Ta 3pOCTal0OYUM BUMOTaM, 3
SKUMU CTUKAETHCS ONEPHUM skaHp. BaxkimuBo mam’sitaTu, 110 KOXXEeH KPOK, 3pO0IeHHI
apTUCTOM Y HAIPSMKY BIOCKOHAJEHHS XYAOXHBOTO 00pasy, € pe3yJbTaTOM HOTo
CIUJIBHOI po00TH 3 6€31ocepeIHIMA TBOPUYMMH MAPTHEPAMH.

[IpucTtynarouu 10 CTBOPEHHS ONEPHOI BUCTABH, PEKUCEP PA30OM 13 KOMAHIOIO
MMOCTAaHOBHUKIB BHUpINIy€e O€3714 MHUTAaHb: BIJ PETEIbHO NPOIyMaHOi 3arajbHOI
KOHIIETIIIi BUCTaBU 70 (popmMyBaHHS ii aTMOChEpH Ta BAKOHABCHKOTO CTHIIIO, B SIKOMY
omepa OyAe mpeacTaBieHa MMPOKiM myOmimi. Jlo KJIIOYOBUX  €JIEMEHTIB
MMOCTAaHOBOYHOTO IIUKJTY CJiJ] BIIHECTH IPaMOTHO BUOYAYBaHUN PETIETUIIIMHUM TTPOIIEC
pedrcucepa 3 oupuceHmom ma apmucmamu. Ha mpakTuiil BCl yYaCHUKH BIIyBarOTh
rocTpy HEOOXIJHICTh B €PEKTUBHOMY aJITOPUTMI POOOTH AK HAJl XYIOKHIM 00pa3oM
MY3UYHOTO TBOPY, III0 BKJIFOYAE aHAJI3 1 pO3pOOKY CIIEHIYHOTO AICTBA B IIJIOMY, TaK
1 HaJl OKpEMHUMH HOr0 CKJIAJJOBUMU: 30BHILIHIM 1 BHYTPIIIHIM BUIJISAOM IIEPCOHAXKIB

Ha P1BHI CUCTEMHU «IaPTis — POJIb — 00pa3».
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2.1.1 Jliasor misk peskucepoM, TUPUTeHTOM Ta APTHUCTOM IIijl 4ac po0OTH HAJL

OIICPHOI0O BUCTABOIO

[IpoTsATrOoM yChOTO Mepiory PO3BUTKY ONIEPHOTO KAHPY MPOBITHI «OCOOUCTOCTI,
K1 BIUIMBAJIM HA TY YU 1HIIY TIOCTAaHOBKY, TOCTIHHO 3MiHIOBanuCs. CriBaku Ta MPUMH
B enoxy bel canto mpsAMO YU OIOCEPEAKOBAHO PYWHYBalM KaHBY MYy3WYHOI
JpaMaTyprii, BCTaBJISIOYM B TEKCT MAPTUTYpH (PparMEHTH CBOiX KOPOHHHUX apii.
JIUpUTeHTH, MNPUKPUBAIOYUCh MIQIYHUM  «JI1aJOrOM 3  KOMIIO3UTOPOM», 13
cam03a0yTTsM 3aXOIUIIOBAIMCS MY3HMKOI, 3a0yBIIM MPO LUIICHUI CIEKTAKIb,
COJIICTIB, HE Ka)Ky4H BK€ PO 3arajibHy KOHLEMIIIO ONEpH.

[lep 3a Bce ciij 3a3HAUUTH, 1110 Npodecist TeaTpaIbHOTO JUPUTEHTA HE ICHYE
cama 1o co0i. Bona € yactTuHolO0 TOro Oe3mepepBHOrO IUKIY, KU MOB’S3aHUM 13
MIJrOTOBKOIO Ta BUCTYIIOM BOKaJIICTa B My3H4HIi BUCTaBI. SIK coJlicT, Tak 1 XOp nepen
MOYaTKOM TBOPYOi B3a€EMOJIl 3 KEPIBHUKOM OPKECTPY MPOXOASTh TPUBAIHM IIISAX
MIJTOTOBKM CBOiX MapTid 13 miaHicToM. CTymiHb y4YacTi JUPUTEHTA B I[bOMY
MIArOTOBYOMY IIpoliec pizHuid. Ha skalib, OCTaHHIM 4acoM 30epiraeTbcs TEHAEHUIS 10
TOro, 100 MIHIMI3yBaTH TOJIOHE «BTPY4YaHHS» B 3aKyJiCHY poOOTy, ax 0
OPKECTPOBUX peMneTuiliil. bijbilie TOro, ChOrojJHi HE MNPUUHATO BECTH KOIITKY,
AeTalbHy KOHIIEPTMEUCTEPChKY pOOOTY AMPUTEHTA B OTIEPHOMY TeaTpi.

JlonenaBHa cutyarliss Oyna iHmoro. [lounmnatounm 3 emoxu K. BeGepa Ta
P. Baruepa, nupureHT MaB OpaTH y4acThb y BCIX €Tanax MiAroTOBKH BUCTABH 1, BIIbHO
BOJIOJIIOUM (popTemniaHo, HEPiAKO BUKOHYBAB 000B’SI3KH IMaHICTa-KOHIIEPTMEcTepa.

[Tpamroroun Ha i IOCTAaHOBKOIO B IIUIOMY, TUPUTEHT HE 3aBXKI1 MOXKE IPUIUTUTH
yBary KOXXHOMY 13 COJIICTIB OKpeMo. MokHa TaKOX BIJA3HAYUTU OCOOJMBOCTI
TICUXOJIOTIYHOTO XapaKTepy, MOB’s3aHl 3 TUM, IO TUPHUTEHT par excellence Bomomie
aBroputeToM a00 Biagoro. CriBaku B Till UM 1HILINA Mipl BIAYYBalOTh 3aJE€XKHICTh Bij
HBOT'O, a MIaHICTU-KOHUEPTMENCTEpH HE 3aBXKJU 1 HE CKPi3b KOPUCTYIOTHCS TaKUM
CTaHOBHIIEM 1 BITMBOM. lle Hakmagae BiIOMTOK 1 HA XapaKTep B3a€MOBITHOCHH MiXK
My3MKaHTaMH, 1 Ha CTyNiHb TOTOBHOCTI COJIICTa CHIiAyBaTH BKa3iBKaM

KOHIepTMelcTepa. BogHouac MOXIMBOCTI «KOPUTYBaHHsS» MY3MYHUX HaMipiB
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BOKAJIICTa y IUPUTeHTa OOMEKEHI, OCKIJIbKH, BUNUIIIOBIIIN HA CIIEHY, CIIIBAK MUMOBOJII
CTUKA€THCS 3 BEJIMKOIO KUIbKICTIO HOBUX 3aB/laHb (TOJIOBHUM YHMHOM IIOB’S3aHUX 13
BUKOHAHHSM PI3HUX MI3aHCIICH), 1 yBara BUKOHABIISI PO3CIIOETHCSI.

CyvacHuil onepHHI TeaTp HEMOXIIMBO YSIBUTH Oe3 pexxucypu. Bona Bu3Havae
TEHJICHITIi 100 apTUCTIB 1 HABITh IOJI0 3BYyYaHHS OPKECTPY, BOHA MEPEOCMHUCITIOE
TpaauLiiHI JTIOpeTo, 3MIHIOE CIOKET 1 CEHCH, 3aKjia/ieHl KOMIIO3UTOPOM, MY3UUYHY
CTPYKTYPY BUCTAaBH Ta CIPUUHSTTS Ty OIiKH.

Peoicucepcoruii meamp. SIBute, Xxo4 yxe He HOBE, alie HEPIAKO IMEPEBEPIITYE 3a
CYNEPEWINBICTIO «KOHIIEMIIIMY» CIIEHIYHOTO JIIMCTBA CBABIUIS CIIBAKIB 1 TUPUTCHTIB.
Sk yacTo pexxucep, ITUPUTEHT 1 APTUCT 3yCTPIYAIOTHCS Ha CIEHIYHOMY MalJIaHYUKY 3
yxe Cc(HOPMOBAHOI KOHIEMIIEID BTUICHHS XYJO0XHBOTO 0O0paly MEepCOHaXka Ta
BHUCTaBH B 1IJIOMY. SIK mpaBuiio, Bl Tpu (200 OUIbIIE) KOHIEMHIIT PO3XOIAATHCA MIiX
co0010, 1 B Pe3ysbTaTl NAJIKUX CYNEPEYOK, a TaKOX 1HIMX (PAKTOpiB HETBOPUOIO
XapaKTEPy XTOCh MOCTYIAETHCS.

VY nocaimkenHi M. PkeBCbKOT 3alpOIOHOBaHUH TaKUi MIAX1: «SK BUIaeThCH,
YCI0O MHOXHWHY ITOCTAaHOBOK MOXKHa TOJIIUTH Ha TPU TPYIH, B3SBIIN 32 OCHOBY
kiacudikarii Kputepiit pexxucepchbKoro miaxoay 10 poOOTH 3 My3UYHO-JTITEPATyPHUM
TEKCTOM.

1. Pexucep K IHTEpIpETaTOp KOMIO3UTOPCHKOro 3aaymy. Curyanis, KOJIH
MMOCTAaHOBHUK OMEpH A00pe po3yMie crnenudiky My3UUHOI apaMaTyprii Ta XxapaxkTep
CITIBBIJTHOIIICHHS OCTAaHHKOT 31 CJIOBOM, MOKJIaJICHUM Ha My3uKy. [Tiaxin, sskuif BUMmarae
B1JI pexKucepa BUCOKOTro podecionanizmy, a BTiM, 30BCIM HE BUKJIFOYAE BiMTOBITHOCTI
1HTeprpeTalii XyJ0KHIM 1HTEHIIISIM CBOTO 4acy, 3[JaTHOCTI aKTyaji3yBaTu XyHO0XKHI
pecypcu CBO€1 enoxu. <...>

2. Pexwucep sk aBTOp ONEpHOI BUCTAaBH: TaK 3BaHa «PEKUCEPChKA OIepay
(Regieoper). <...>

3. Pexucep 1 KOMIIO3UTOp MpalIOIOTh SK CIIBAaBTOPU BijJ IOYATKOBOTO
(dbopMyTIOBaHHS TBOPUOTO 3aAyMy 10 (hiHATHFHOTO CTBOPEHHS NOCTaHOBKHU. Came s
TaKo1 B3a€MO/I1i BUJIA€THCS JOIIJILHUM BUKOPHUCTATH TepMiH nocromnepa (Postopera)»

(PxeBcbka, 2026 : 87).
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Sk pexucypa 3mMoria 3MIHUTH OJUH 13 HaWKOHCEPBATHUBHINIUX >KaHPIB
KJIACUYHOTO MY3WYHOTO MUCTENTBA? AJI’Ke HE TaK JaBHO OyJIM 4acH, KOJIU PEKUCypa
B oriepi OyJia mpeporaTuBOI0 caMuX BUKOHABIIIB. [loBepTarouuch 10 icTOpii BHKOHAHHS
orepy, MOKHA 3rajlaTd MeMmyapu 0araTb0X 3HAMEHHUTUX CIIBaKIB, K1 3aJUIIHINA
CBIJJUEHHS PO MOCTaHOBKU BUcTaB. CIiBaKH, K MPaBUIIO, CAMOCTIHHO MPOyMyBalu
1 mmaM co01 TeaTpalibHI KOCTIOMHM, BIATOBIAHO 10 3asBJIEHOTO 00pasy, 1 BO3WIM iX 13
co0or0 B pi3Hi TeaTpu. [lepea BUCTaBOIO BOHU JOMOBIISUIMCSA MPO CBOI BUXOIH Ta
MI3aHCIICHHU 3 TApTHEPAMHU, TIPO 3PYUHI TEMITH Ta HIOAHCHU BUKOHAHHS 3 TUPUTCHTaMH.
¥Yci mocTaHOBKH, IPUPOIHO, TTOBHICTIO B110Opakasu J1iOpeTo 1 OyJid 1CTOPUYHUMU.

3 MosIBOO JieAalli CKJIAHIMIMX 1 MAacIITAOHIIIMX POMAHTHYHUX omep, omnep P.
Baruepa Ta iioro cy4acHHKIB, III0 COIUPAIOTHCA HA CUM(OHI3M Y MYy3HLIl Ta TOCHJICHHS
JApaMaTU4HOI POJl OPKECTPY, pPOJib JUPUTEHTA — HE JIMILIE SIK KOOpJAUHATOpa, a U sK
IHTEpHpeTaTopa — B ONEPI CTAE MPOBIAHOK. [[UpUTeHTChKa KOHLEILIS CTA€ Ha MEpIle
Miclie B OyJb-sIKiil IOCTaHOBLI 1 BUMarae OUTbLIE Yacy Ta KUIBKOCTI peNeTHII A
oprasisaiii BUcTaBU. My3HuHa TKaHWHA BHUCTaBU IparHe 10 JOCKOHAJIOCTI, 4acTo
HEXTYIOUH Bi3yaJbHOIO BIANOBIAHICTIO aPTUCTIB POJISIM, SIKI BOHH BUKOHYIOTb.

Ha npakTuiii Hepijgko OyBae Tak: IIOMHO 3’ SIBJISIE€THCS JIFOJMHA, TOTOBA B3SITH Ha
ceOe BIAMOBIAANBHICTG 32 (DOPMYBaHHS KOHIENIIi MalOyTHbOI MOCTAHOBKH, 1HIII
YYaCHUKMA TBOPYOIO IMPOILIECY YacTO BiJCTOPOHIOIOTHCS. Takuil MiAXIJ TaKOXK €
Oe3MepCrneKTUBHUM 1 3ryOHUM JJisi CHOUIbHOI crhpaBu. HeoOXimuuil mocTidHUN
TOBIPJIMBHUM Oianioe MK PEKUCEPOM, TUPUTEHTOM Ta apTUCTOM Ha BCIiX eTanax poOoTH
HaJ| OTIEPHOIO BHUCTABOIO.

Tak camo, ik y IpaMaTUYHUX aKTOPIB ICHY€ PETENIbHE YUTAHHS TEKCTY Mepen
MOYaTKOM aKTOPCHKOI I'PH, TE€ caMe MOKHA 3pOOUTH M y My3U4HOMY TeaTpi. s mporo
JOCTaTHBO NPOYUTATH NAPTUTYpPy SK 3BUYAlHYy KHHTY, 3 yciMa peMapKaMmH,
3UIMIICHUMH KOMITO3UTOPOM 1 JIiOpeTucToM. SIKIIO B pO3NOPSKEHHI Tearpy Oyie
pykonuc abo MOro Kormisi, TO MOJIMBICTh MOMPALIOBATA 3 HUM MOXKHA BBaKaTH
BEJIMKOIO ynayer. BaxuinBo, mo0 ycl yYacHHKH TBOPYOTO MPOIECY MpalioBaId
pa3zoM. Tozi KoxkeH po3yMiITUME JIOTIKY MUCIIEHHS CITIBPO3MOBHHMKA B IIPOLIECT POOOTH

HaJ 3araJlbHOIO KOHI_ICHI_IiGIO BUCTaBH.
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Meton npaMarypriyHOro aHaiizy ONEPHOI MAPTUTYPU € TOJIOBHUM 3acO00M
PO3KPUTTS TeaTpajJIbHOTO 3MICTY OMEPHOTO TBOPY. | caMe aHai3 mapTUTypH 3 TOUKH
30py JApamH, a He MYy3WKH, JO03BOJSIE YCIIIIHO BUSABUTH MOKJIHMBOCTI omepu. Tomy
MIOCTAHOBKA BHUCTaBU € Oe3MepepBHUM pO3MMUGPYBaHHSIM BUMOI mnapTuTypu. lle
Cepio3HUH 1 HAJA3BUYAMHO I[IKaBUI TBOPUYUH aKT, Y AKOMY HPOSBISIOTHCS 1 3I0pOBUI
TIy37, 1 JOCBiJ, 1 CMaK, 1 3HaHHs pexkucepa. ['0loBHE B HBOMY — CTBOPEHHS 00pa3iB,
SK1 JaIOTh YYTTEBE COPUUHATTS CBITY, 00pa3iB, OpraHi30BaHUX JTyMKOIO.

BaxnuBo mam’sratu: 0OOB’SI3KOBa MPHUCYTHICTh YCIX YYaCHUKIB MYy3UYHO-
CIIEHIYHOI MOCTAaHOBKU Ha PEMETHIIIT MOKE BTPATUTHU OY/b-IKHIl CEHC, AKIIO KOXKEH 13
HUX 30BCIM HE 3HA€ JAPAMATHUYHOTO TEKCTY CBO€I mapTii-poii. s 1boro HeoOXigHO
MOTIEPEHHO O3HAWOMUTHCS 3 JITEpaTypHUM IEPIIOIKEPENIOM, SKE KOMIO3UTOP 1
JTOPETUCT MOKJIATN B OCHOBY 3arajibHOi JpamMaTyprii.

OnepHuii apTUCT 3000B'A3aHUM JOCKOHAJIO 3HATH TOM ApamMaTUYHUN TEKCT,
KWW MOMY JIOBENIEThCS BUKOHYBAaTHU Ha ClieHI. Bij 11boro 6e3mnocepeiHb0 3aJIeKUTh
AKICTh CIIBY Ta aKTOPChKOi Tpu. [Ipu 1IbOMy MOTraHOIO MPaKTUKOIO € 3HAHHS JIUIIE
TEKCTY CBO€1 MapTIi-poJIi.

SKII0 TUPUTEHT HAATO 3aXOMUTHCS MEJIOJANKOIO, HE 3BEPTAI0YH YBaru Ha TEKCT,
TO BCSl APTUTYypa MOCTYMOBO «BUCIHU3HE» BiJl HHOTO. SKIIO TUPUTEHT HE 3HATHME,
4oro BiH Ma€ MpaBO BUMAaraTu BiJl CIiBaka, SIKUMH MY3UYHUMHU 3110HOCTSIMHU Ta
3HAHHSIMH BOJIOJIIE BUKOHABEIb, BIH HE 3MOJKE HAJAroJWTH 3 HUM TICHUM KOHTAKT, a
OTXe€, HE 3MOXK€E OyTH 0ro HaCTABHUKOM, APYTOM, IIOMIYHUKOM. /{151 BCTAHOBJICHHS
TICHOTO TBOPYOTO KOHTAaKTy, JIS MPOAYKTHUBHOCTI CIUIBHOI POOOTH JIUPUTEHT
MMOBMHEH HAMAraTucs MepeXKUTH BC1 BITUYTTSA CIiBaKa, «100YBaTH B HOTO MIKYP1», TaM,
7€ 1€ MOXJIHNBO — peajbHO, JI¢ HEMOXINBO — JOMOBHHUTU CBO€I (haHTa3i€ro
XYT0KHHUKA.

Jlnst pexucepa K peTelbHUN aHali3 ApaMaTyprii TEKCTY KOXHOI MapTii-poJil
JacTh pe3yJbTaT y TOMY BWIIAJKy, SKIIO BiH MPUCIYXAEThCS IO apryMEHTOBAHOI
JTYMKH TUPHUTEHTA Ta OMEPHOTO apTUCTA 1 31CTABHUTH ii 31 CBOIM BIIACHUM OayeHHSIM
BHCTABH B LIJIOMY, OCKIJIBKH CaM€ PEXKCEP € OJHUM 13 HAUTOJOBHIIIMX ii aBTOpiB. Ha

OCHOB1 3arajbHUX CYJDKEHb PEXKHCEp MPEACTABISIE KOHIEMIII0 B3a€EMOBIIHOCHUH
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MEPCOHAXKIB M1k CO0010 1 po3MBPOBYE MOAIEBY JIHIIO, 3aKIAJEHY B IpaMaTUYHOMY
TEKCTI KoMmo3uTopoM 1 smbpeructom. IloctynoBo, aHamizyrouu ¢pasy 3a dpasoro,
HEOOX1THO BUSIBUTH JIOTIKY JIiH 1 JIOTIKY MOYYTTIB KO’KHOTO MEPCOHAXKA.

Y  cyyacHOMy CBITI  BI3yaJbHOTO  CHPUHHATTA  1HQoOpMaIli omepa
MEPETBOPIOETHCST 3 MPOAYKTY EMOIIMHOTO BPaKEHHS BiJ MY3MKH Ha MPOAYKT
BI3yaJIbHOTO BPa)KEHHS Ta PO3BaKajdbHUI KOHTeHT. Came TOMy B CydacHId omepi
TOJIOBHI POJIi BIABOISATHCSA PEKHUCEPY, XYMOKHHUKY Ta Mpojtocepy BUCTaBH. KoxHa

HOBa BHCTaBa 3 performance mepeTBoproeThes Ha production.

2.1.2 Po0oTa HAx My3MYHHUM TEKCTOM

[TinroToBKYy OmepHOi BUCTAaBH, 30KpEMa BTUIEHHS ONEPHO-CLUEHUYHOTO 00pa3y
apTHCTOM, MOXXHAa PO3JAUIMTH Ha PIBHO3HAYHI CKJIAJOBI. YCl YYaCHHKH TBOPYOTO
MpOIIECy 3/1aTHI 30araTUTH HOro Ha PiBHOIIPaBHIN OCHOBI. AJI’)K€ OCHOBHUM CEHC ONIEPH
K CUHTETUYHOT'O TeaTpaJbHOIO IIMCTBA MOJISATa€e B TOMY, 1100 .ycl HOro €JIeMEHTH —
My3HKa, Apama, 00pa30TBOpYE MUCTELTBO — iICHYBalu O€3KOH(IIKTHO, HE 3aBAal0Un
HIKOJIA OJTHE OJTHOMY.

3aranbHONPUUHATOrO MOPAJIKY P pOOOTI HAJ MAPTIEI-POJLIIO YACTO HE ICHYE.
Jis'4l My3UYHOTO Tearpy MOXYTh BHUCYBaTh aOCOMIOTHO Pi3HI BUMOTH. JJig KOroch
BOKJIMBUM OyJie SIKHAMIIBU/IIEC BUBYECHHSI My3MUHOTO MaTepiaiy napTii Hamam’ siTh, 1
BOHH 3YIIHMHSIOTHCS JIMIIE HA I[bOMY, KEPYIOUHUCh BUKOHABCHKUMU ImabioHamu. [Himi
32 OCHOBY BI3bMYyTh MOETUYHUN TEKCT TBOPY, IO OyBa€e BKpail pigKo, 1 MOXKYTb
nepeaT MIATEKCT, KUK HEBUIUMO TPHUCYTHIA y KOXHIA (paszi. Ane, sk Ou
MapajoKCcaibHO 1I€ 3apa3 HE MPO3ByYaslo, Ie OUIbII 1HAWBIIYyaIbHUMH OYBaIOTh
BUIAJIKU MMOETHAHHS MY3UYHOTO Ta MOETUYHOTO TEKCTY, HAMCAHOTO KOMIO3UTOPOM
a00 JIOpETUCTOM, y MPOIIECi CMUCIOBOTO PO300PY MapTii-poJti.

[Tig yac mepioro NMPOYUTaHHS MOETUIHOTO TEKCTY BUKOHABEIb 3HAOMHUTHCS 3
MY3UYHUM TBOPOM, CIO)KETHHUM pPSIOM BIAMOBITHO J0 METOAY IIEBOTO aHalidy, a
TaKOXX 3 XapakTepHUMH pPHCaMU TEPCOHAXIB, AKI TPSAMO YU OIMOCEPETKOBAHO

B3aEMO/IIIOTH 13 TEPOEM, 00pa3 IKOTO apTUCT 3r0JIOM Ma€ BTUIMTHU Ha ClieHi. Bokaricty
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BAXJMBO, KpIM YHUTAaHHS TEKCTy, MPOMOBIATH WOro Tak, o0 3a3jgaierijib
BIJIIIPAI[bOBYBAaTH BOKAJbHO-TEXHIYHI MPUHAOMH IMPU MOAATBIIOMY T'OJIOCOBEICHHI,
BUJUISIIOYM HAsBHICTh «TEeMU» Ta «peMm». Lleil eram apTuCT 37aTHHM BUKOHATU
CaMOCTIiITHO, 6€3 TOMOMOT'M KOHIIEpTMecTepa.

Oxpemoi yBarum 3aciayroBye mMoBHa crernudika. CydacHI MOCTAaHOBKH BHCTaB
HWIyTh MOBOIO OPHTIHAJIB, a IS I[bOTO HEOOXIiHI 3HAHHA (OHETHKU Ta JOCTIBHUN
nepeKsai, a TaKoX 3adydeHHs (haxiBIIB-HOCIIB MOBH. 3 11€0 METOIO0 Oarato Tearpis
3aMpoNIyOTh ~ BOKQJIBHMX  TIEAAroriB, sKi  TPAMIOIOTh 13  CIIBaKaMd  Ta
KOHIIEpTMEHCTEpaMH HaJl BOKAJIIBHOIO OP(OEIErO.

be3ymoBHO, HallloHAJIbHA MEJIOIMKA MOBH, i1 apTUKYJISIIIIHUHN Ta IHTOHAIITHUI
yKian Oe3nocepeHhO BIUIMBAIOTh HAa TapMOHII0 KOXKHOI KOHKPETHOI OIEepH.
HartionansHUM KOJIOPUTOM MPOCSIKHYTa caMa TKaHMHA MY3UKU, TOMY Cy4acHUN TeaTp
BiJiZla€ TIepeBary MOCTaHOBKAaM BUCTaB MOBOIO OpHTiHaiy 3 Turpamu. OpuriHaibHa
(dbpazyBaHHS B Omepl 3aBKAU 3aJICKUTH BiJl CMUCJIIOBUX HAaroJjioCiB 1 pUTMIYHOI 0a3u
MOBH, SKOIO THCAB JIIOPETUCT 1 MHUCIUB KOMIO3UTOpP. SIKIIO CIiBaK-BUKOHABEIIb
3IaTHUNA BJIOBHUTH IIO0 CKJAJ0BY OIEPH, TO BIH 3MO>KE CTBOPHUTH OUIbII BUPA3ZHUH 1
rapMOHIWHUM 00pa3 y MO€ETHAHHI 31 3By4aHHSIM OPKECTDY.

Takox orepa BUPI3HAETHCS HECKIHUEHHUMHU TMOBTOPEHHSMU OKpeMux ¢pa3s i
LIJIMX BUCJIOBIIOBaHb nepcoHaxiB. Hagimo e 0yno norpioHo komnosutopam? [lepiu
3a BCE JIJIsI 3MICTOBOTO IIJICUJICHHSI IIEBHUX €MOIIiH 1 JIIIIE B OCTAaHHIO Uepra Jijis TOTo,
o0 CIHiBaK, BiAIMIIOBIIM BiJ JIpaMH, IPOJIEMOHCTPYBaB MalCTEPHICTh BOJIOJIHHA
rojjocoM. Came TOMy B omepi iCHye€ apisi — opMa MOHOJIOTY MEPCOHAXKA, 110 3YTHHSIE
JII0 Ta COPSIMOBYE yBary ciiyxada Ha €MOIIMHUMN CTaH, y SKOMY Ha JIaHUW MOMEHT
nepelyBae nepcoHax. Apist B onepi MpakTUYHO 3aBXKIU MPO CTaH, a HE MPO 110, TOMY
apii CTal0Th BCECBITHIMU XITaMH 1 BUKOHYIOTHCS OKPEMO BiJl TI€T UM 1HINOT ONEpH Ha
KOHILIEpTax Ta IHIKUX nepdopmaHcax

Hpyre mnpouuTaHHss Mae OyayBaTHUCAd TakKUM YHWHOM, 1100 BOKAJICT MIT
MIPOMOBIIATA TIOCTUYHUN TEKCT, TOYHO JOTPUMYIOUHCH TPUBAJIOCTI Ta TEMIIOPUTMY,
3a3HAYEHUX KOMIIO3UTOPOM Yy HOTHOMY TekcTi. Ilg pobGoTa mpoBOAUTHCA

0e31mocepeIHb0 3 KOHIIEPTMEUCTEPOM, OCKUIBKH BIH 3JaTHUA TOYHO BIJTBOPUTU

86



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

0COOJIMBOCT1 OPKECTPOBOI MAPTUTYPH B TIEpeKiaaLi 1uist posuid. TyT BapToO BIA3HAUUTH
He3alepeyHy BaXKJIMBICTh SKICHOTO KJaBipy, IO BiJ0Opa)kae KIIOYOBI HIOAHCH
opkecTpoBkH. OnepHui apTUCT 1 KOHLIEPTMENCTEP yTBOPIOIOTH HEPO3PUBHUN TBOPUUH
TaHjeM. Jlo ocTaHHIX y 3apyOlKHUX OMIEPHUX TeaTpax 3aCTOCOBYETHCS TEPMIH «KOYU
(Bim anra. coach — «tperep») (Cox, 2013: 28).

Ha erami apyroro unTaHHs ONEpHUN apTUCT CHIBBITHOCUTH MOXJIMBOCTI CBOET
apTUKYJIALII 3 THMU TOJIOCHUMU JIITEPaMHU, K1 BIAMOBIAAIOTH KIIOYOBUM CMHUCIOBUM
dbparMeHTaM y My3WYHHX (pa3ax, a TaKOK BHU3HAYAE PA30M 13 KOHIEPTMEHCTEpOM
Miclis 30iry J1€BOT IHTOHAIT MEpCOHa)ka 3 My3UUYHUM TeKCTOM. [IpaBuibHO BU3HAYEHA
MOJIisl B paMKaXx IMOJIIEBOTO Psiy BUCTaBU MOXE HAJATH ICTOTHY JOMOMOTY CITiBaKOBI
B MONIYKY HEOOXITHUX TeMOpalbHUX BIATIHKIB TOJIOCY, IO CKJIAJal0Th OCHOBY
MY3UYHOI Ta aKTOPChKOi 1HTOHAIli. [lapanensHo BiOyBaeThCsl 3arajbHa po3poOKa
BIIPAB 1 BOKAJII31B HA MEBHI I'OJIOCHI 3BYKHM Ta OCOOJMBO CKJIAJH1 IHTEPBaIbHI CTPUOKH
(OCKIbKH pOOO0TA apTUKYJISIIMHOTO arnapary akTUBHO BUJIO3MIHIOETHCS 3aJI€KHO Bijl
KOHKPETHO B3SITUX HOT BOKAJIICTOM) JUIsl BIATOYYBAHHA BOKAJIbHO-TEXHIYHOI
MaiCTEpHOCTI BOKaIICTa B IPOLIEC] BUKOHAHHS JIAHOI MAPTIi.

[Ticnst mpounTaHHS IpaMaTUYHOTO TEKCTY, BUBHAYEHHS MOCIIOBHOCTI MOIN y
MY3WYHOMY TBOPI, PO3CTAHOBKH 3araJIbHUX CMHUCIIOBUX aKIICHTIB Ta IrPOBUX Iay3 CTA€E
MO>KJIMBUM TIEPEHTH 10 HACTYITHOTO €TaITy — €Tanmy pOOOTH HaJl My3UYHUM TEKCTOM Ta
31CTaBJICHHS TEKCTOBOTO MaTepialy 3 My3UYHUM.

[Topsimok 03HAMOMIIEHHS 3 TIOCTUYHUM 1 HOTHUM TEKCTOM MOKHA 3MIHIOBATH,
OCKIJTbKM OJTHOMY apTHUCTy 3pYydYHIIlle CHOYaTKy BWBYATH MY3UYHUN, a TMOTIM
MOETUYHUI MaTepiai, a KOMyCh, HABMAKU, — CIIOYATKy OMPAIlbOBYBATH TEKCT MapTii-
POJIL 3 TOUKH 30PY apTUKYJIALIT Ta TEMIIO-PUTMIKH, a IOTIM — My3UYHUM MaTepiai. Bee
3QJICKHUTH Bl1J BOKAJBbHO-TEXHIYHHUX OCOOJIMBOCTEH IIIJITOTOBKH BOKamicTa (HOro
criBouoi mkosu). [ami ¥Hae 3arajdpbHUN aHali3 KOHIEPTMEHWCTEPOM 1 BOKAIICTOM
MY3UYHOTO MaTepiany omnepu. [loTiM mpoOBOAUTHCS MPAKTUUHE BUKOHAHHS CHIIBHO
3HAMICHNX MY3WYHHUX BIpPaB 1 MPUHOMIB HAa OCHOBI BCHOTO Marepiaiay mapTii y

cynpoBo/ii hopTemniaHo Ta 31HCHIOETHCS TUTABHUM TIEPEXiJ1 10 3aKJIF0UHOTO eTay. [lei
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eTan sBJisie o000 CTPYKTYPYBaHHS BMiHb Ta HABUUOK KOHIIEPTMEICTepa i BOKaiCTa,
BIJITOYEHUX JI0 HAMAPIOHIMNUX JAeTajieH i1 yac MonepeHbO1 MiArOTOBKHU.

Jlami mpoBOAWTHCS poOOTa 3 Y3TOMKEHHS HOTHOTO Ta MOETHYHOTO TEKCTY,
CHUIbHUN TBOPUYUM MOUIYK CMUCIOBUX MOMEHTIB, 110 BIUIMBAIOTh HAa 3MIHY JI1HOBO1
JiHIT pouti mepcoHaxa Ta Horo iHToHarlii. Tak BiiOyBaeThbCs nepexif Bij piBHS 3HAHHS
«mapTii» 10 piBHSA 3HAHHS «POJi». 3a3HAYMMO, IO KOHIEPTMEHCTEPY Ta OMEPHOMY
apTUCTy HEOOX1THO 3BEPTATH yBary Ha BCl IMapTii-poJil 1HIIKUX TepPOiB B OIEpl Ta 3HATH
iX Hamam’siThb, a TaKOX PO3YMITH, KU «psii KIIOUOBUX MOJii» BIUIMBAE HA JII0UY
JHIIO PoJIl HOro mepcoHaka. TOOTO TEXHIYHO MPAaBWIHHO BU3HAYEHA Ta BOKAJIBHO
MOCTaBJICHA IHTOHAI[IS TOYMHAE HATIOBHIOBATUCS 1€ OLIBIITNM TyXOBHUM 3MICTOM JUJIS
CIIBaKa.

VYciM yyacHHKaM TBOPUYOTO MPOIECY BApTO MaM’sITaTH, 10 TOW JIAHITIOT MO/IiH,
KWW OyJI0 BUBHAYEHO CIIOYATKY, Ha €Talll aHali3y Ta 31CTaBJICHHS] My3UYHOTO TEKCTY
MOe OyTH CYTT€BO JIONOBHEHUH. Y MY3WUHIN JpamaTyprii ONepHOro TBOPY YITKO
BHUSBIISIIOTGCS HEBEJIMKI TMOJIi, IO SKICHO UIIOCTPYIOTh B3a€EMOBITHOCHHHU MIXK
nepcoHaxxamu. Ha nanomMy erari crae ny»e BaJIMBUM BMiHHS BCIX YYACHUKIB IITICHO
aHaII3yBaTH MapTUTYPy ONEPHU, BU3HAYATHUCS 13 3araIbHUM TEMIIOM, PUTMOM 1 METPOM.
L1 cBOEpIAHI «TpU KUTU» MY3WYHOI ApaMaTyprii ciiiJi MPUBECTU Y BIAMOBIAHICTS 13
KOMITO3UTOPCHKUMH pEMapKaMH B HOTHOMY TEKCTi.

OO0O0B’SI3KOBUM €TaIloM YCIIIITHOTO BTUICHHS XyI0KHBOTO 00pa3y CiIijl BBAXXATH
CninbHy pobomy pexucepa, IMPUTreHTa Ta apTUCTa Haj nay3aMu. YoMy MH BUIIISIEMO
el eTam OKpeMO BiJ JBOX MOMEPEaHIX (CIUIbHE OMpAIfOBAHHS TMOETHYHOTO Ta
MY3UYHOTO TEKCTY ornepH)? ToMy 110 TOYHO Y3TrOJKEeH1 May3u 3aBXKIU HECYTh y co0i
MIPUXOBAHUM MOTEHIIIAJ, III0 PO3KPUBAE JIOJATKOBI MOMJIMBOCTI JIJISI aKTOPCHKOT TPH.
[Tay3a nae apTUCTy MOKJIMBICTh 3MIHUTH a00 TOCUIIUTH BUPa3Hy 1HTOHAILIIIO B ITPOLIEC]
BTUICHHSI XYJIOKHBOTO oOpa3y Ha cieHi. Ile mpakTuyHO O€3MEXHMM pecypc s
TBOPYOCTI.

301nb1IyI0ud 200 3MEHIIYIOUM TPUBAIICTh May3, CTAE MOMJIMBUM MOCUIUTU
BIUIMB Ha CllyXaya Ta CIPOBOKYBATH MOT0O Ha MPOSIB EMOLIMHOT PUYETHOCTI JI0 TOTO,

o BiOyBaeThCsA Ha ClieHl. [CHye HeWMOBIpHA KUIBKICTh BUIIB Tay3, BOHU 3/IaTHI
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dhopMyBaTH MIATEKCT Y MOBJIEHHI IEPCOHAXKA, MOXKYTh OYTH YaCTHHOIO MOCIIIIOBHOCTI
MoJii BUCTaBU, BUKOHYBATH CYTO TEXHIYHY (YHKIIIIO, JT03BOJSIOUM YYaCHUKaM
CIICHIYHOTO NIACTBa 3MIHUTH OOCTaHOBKY, II0 OTOYY€E TepoiB, Micle aii Ta Oarato
THIIIOTO.

Came mig yac may3 ONEpPHUM apTUCT 3JaTHUN BTUIUTH 3HAYHY YaCTHHY
CMHUCJIOBUX JKECTIB Ta MI3aHCIICH, SKI BHUMAararOTh IOTEPEIHBOTO0 OOTOBOPEHHS 3
pexucepoM 1 aupureHToM. [1ay3u HecyTh y co01 i BOKaJIbHO-TEXHOJIOTIUHY (hYHKIIIO,
JI03BOJISIFOYH CITIBAaKOBI NMEPEBECTH MOJMX 1 BIIHOBUTHU CHJIM TEPE] HOBOIO My3UYHOIO
¢paszoro. [ns nupureHTa mnaysa — 1€ MOMKJIUBICTh «3BECTH TOJMHHUKH» 3 ycCIMa
yYaCHUKaMHU CIIEHIYHOTO JicTBa (OpKECTpOoM 1 comictamu). Jliis pexucepa maysa —
HalBAXJIMBIIINN €JIEMEHT MOCIIJOBHOCTI MOAIN 1 A1MOBOI JiHIT poJied NEePCOHAXKIB,

JOKEpeIto Jii Ta HeBUYEPIHUH 3aciO I MJIaCTUYHOT BUPA3HOCTI.

2.1.3 IlnacTu4HUIT MAJIIOHOK POJIi

JronunHa Hae o Tearpy HacamIiepen JJis Toro, mod OoTpUMaTH €CTETUYHE Ta
EMOIlIfHE BPAKEHHS, 3apSIUTUCS BHYTPINIHBOIO EHEPTi€l0, BIIBOJIKTUCS BiJl
OyJIEHHOCTI Ta MOTPANUTH y YapiBHUM CBIT PaHTa31i Ta HE3BUYAHHUX MOKIIUBOCTEH.
ApPTHCT, IKUI BUXOJUTH HA CLIEHY, IOBUHEH CTBOPUTH 00pa3, 10 JaJIEKO BUXOAUTH 3a
Mexi OyaeHHOCTI. BizyanbHi Ta My3w4Hi 00pasu, IO JOJITAIOTh 1O IJsfgada 3
MIIMOCTKIB, HAJIJICHI Mari€ro, TMOCUJIIOYM Ta TOAOBXKYHOYM Yac EMOIIMHOTro
MepEKUBAHHS.

VY dacu CTBOpEHHs HalyIFOOJICHININX Ty OJIIKOTO OTIep, a I1e, K MPaBuIo, ONepH,
Hanucani HanpukiHi XVIII ta y XIX CTOMITTAX, KOMIIO3UTOPH BpaxoBYBaJIU
CyYaCHHUM IM PUTM KHUTTS, aKTyaTbHI TEMU Ta CFOKETH. Y HAIl 9ac yCi BOHU IPAKTUIHO
BTPATUJIM CBOIO aKTYaJbHICTh 1 MEPETBOPUIIMCS HA ICTOPUYHUNA aHEKIIOT, Ka3Ky 4H
JIETeHTY.

Onepa — me, SK CKa3aHO BHILE, HacaMIlepell €MOLIWHEe Bpa)KEHHS.
[lepexxuBaHHs, peakilii TepoiB, ICHUXOJIOTIYHA OCHOBAa TOBEIIHKH IEPCOHAXKIB

3QIIMIIAETHCS AKTYaJIbHOIO 3aBXK/IU, OCKUTBKH MCHUXIKa 1 (h1310JI0T1S JIFOAMHN HE3MIHHI.
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Peax1iii MO3Ky Ha Ti 4M 1HIII MOJPA3HUKU MPAKTUYHO 3aBXKIW MOXHA TMepe0aynTH.
AMIUTITY1a eMOoLii 3akiajieHa B JIIOJAX MPUPOJOI0, caMe TOMY MYy3HKa, IO
BiI0Opakae HeBepOaIbHI CYTHOCTI IHAUBITyYMa, 3aBXK/I1 3AJTUIIAETHCS 3aTPeOyBaHOIO
1 3po3ymiioro. My3uKa, K yHIBEpcalbHa MOBa JIIOJICTBA, 0€3 MEepeKIaay BIIKPUBAE
nepel HaMu EMOIIMHMIA CBIT repos, Woro pediekcii Ta BUMHKM HE3QJIEKHO BiJ
COLIIAJIFHOTO CTaTyCy YW HAIllOHAJNBHOI MpHHaIeKHOCTI. ToMy TekcT JibpeTo, K He
napajioKcalibHO, B OMEpl € BTOPUHHUM. Y IbOMY IoJisirae, MaOyTh, ii TOJIOBHA
BIIMIHHICTB BiJl JPaMaTHYHOTO TeaTpy, J€ CJIOBO Ta WOTO €MOIliHE 3a0apBIICHHS
3aB/IM CTOSITh HA MIEPIIOMY MICIII.

OmnepHuil )kaHp Mae TIUOOKO CUHTETUYHY Npupoay. [ nsaad, sskuii IpUXOAUTh
Ha BHUCTaBy, HEOJMIHHO OYIKY€ BIJl ONEPH MOEJHAHHS SIKICHOTO BOKaTy, My3HKHU Ta
JIpaMaTUYHOl Tpu akTopa-cmiBaka. [lin vac pemeruiiil y mporeci Majakux, aie
OPOAYKTHBHUX JUCKYCIH MIXK PEXKHUCEPOM, TUPUTEHTOM Ta OINEPHUM apTHUCTOM
HApOJIKY€ETHCS TOM IIIACTUYHHUI MAJIOHOK POJIl, SKUH HaJajl CIIpaBiisie €CTETUYHUN Ta
€MOLIIMHUN BIUIMB Ha MyOuiKy. BUXoasiuu 3 peTeiabHOro OnpalioBaHHS MONEpPEaHIX
€TalliB, Mi3aHCIIEHU B aKTOPIB 3/1aTHI HAPOJIXKYBATHUCS caMi COOOIO.

Pexxucep Moske BIOPSAKYBAaTH TOM OPraHIYHUIA Xa0C 11€H, 1110 BUHUKAE ITi]T 9ac
3arajbHOTO «MO3KOBOTO IITypMYy», OJHAK BapTO MaKCHMAaIbHO MPUCITYXaTHCS 0
pPEKOMEHJAlI{ IHIIMX YIEHIB oro TBop4oi komMaHAu. [IoTpiOHO po3yMiITH MPUPOIY
aKTopa 1 BMITH MiJIKa3aTd MOMYy caMme€ Ty Jii0, TOW MPUHAOM, Ty Mi3aHCIEHY, TOU
€MOIITHUHN BIATIHOK, SIK1 JOTMTOMOXKYTh BUKOHABI[I0 HAHKOPOTIIUM IILJIIXOM BUPIIIATH
MOCTaBJICHE TIepell HUM TBopue 3aBAaHHS. J[Jig 1bOro 1HKOIHM MOTPIOHO 1 camoMmy
BKJIIOUHUTHCS B JIi10, Y TIPOIIEC BTUICHHS 00pa3y aKTOPOM.

B omnepHiil mapTUTypi 3aBKIU MICTATHCS BKa31BKM aBTOPA-KOMIIO3UTOpPA 1010
TOTO, AKUMU BiH X04Y€ OAYUTH CBOIX T€POIB: TUII TOJIOCY, @ BHACTIIOK I[LOTO 1 XapaKTep
MepCOHaXa, BKa31BKHU 1010 TEMITY, PUTMY, €MOIIIHHOTO TTOCUJICHHS YM TTOCTa0JICHHS
Harpyru — BCl Ti BIATIHKM I1HTEpINpeTalii Ta BUKOHAHHS, SIKI B JIpamMl akTOpH W
pPEXKHUCEPH IIYKAIOTh 1 MPOTIOHYIOTh CaMi, BUXOMSYU 31 CBO€I aKTOPCHKOI TEXHIKH,

TEMIIEpAMEHTY U TAJIAHTY.
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B omnepi BUCIOBIIOBaHHA 1 HaBITh AYMKH I'€pOIiB 3aBXKIU CYIPOBOIKYIOTHCS
MY3HKOIO, a IIe HacaMIepe] yacoBa (popma, sIKy «TpUMae» y CBOIX pyKaX JAUPUIEHT,
KEpYIOUH OPKECTPOM 1 CriBaKaMH. Y OIEPHOTO apTUCTa MPAKTUIHO HEMAE «BUIBHOTO
qacy» JUIsl CaMOBUpPaKE€HHS. BiH CcKyTuil pamMkaMu TpPUBAjJIOCTI 3BY4aHHS TIOJIOCY,
perIaMeHTOBaHUX Tay3 1 CTPOro BUPAaXxOBAaHMX KyJbMiHaiii. binbmie Toro — cmiBak
rpae pojb HE caM, a 3aBXIU y TO€JHAHHI 3 TEeMIIEpaMEHTaMHU 1HIINX MapTHEPIB Ha
CIICHI Ta B OPKECTPOBIH sIM. Horo JIMXaHHS, a OT)KE ¥ €MOIlisl, BUCTYNA€E y MOEAHAHHI
3 IUXaHHSIM 1HIIMX JIOAEH — IHCTPYMEHTANICTIB Ta Xopy. Came TOMy KOOpAMHALIS
CIIEHIYHOI pOOOTH B ONEPI € OJIHIEI0 3 HANCKIAAHIIIMX VIS BCIX YYACHUKIB TBOPUOTO
MPOIIECY: apTHUCTIB, PI3HUX TEXHIYHUX CIyXO Ta My3ukaHTiB. Tomy, 11100 BUCTaBa
«cKnamacs» Juisl myOsikv, mae 30irtucs Oe3nmiu 1HOAI HEOYEBHIHHUX (DAKTOpIB Ta
HAaBHYOK yCIX YYaCHHUKIB BUCTaBU — B1J] CIIEHIYHUX POOITHHUKIB JI0 TUPUTEHTA.

OkpiM My3MYHHUX YMOB B OIIEpHIA BHCTaBl, CIIBaK € 3apyYHUKOM CBOTO
BHYTPIIIHBOTO IHCTPYMEHTY — Toj10Cy. SIkuM Ou nmpeKkpacHUM He OyB apTHUCT, AKUH OU
CLICHIYHUN KOCTIOM Ha HbOMY He OyB, SKIIIO T'0JIOC HE YYTH B 3l — JApaMaTU3My, a
OTXe, i eMOIIITHOTO BpasKeHHS BiJl BUCTABU Y€KATH HE JOBOJAUTHCA.

TexHIYHI MOXJIMBOCTI CITiBaKa-apTHCTa HAAAlOTh HOMYy Ty caMy CBOOOIY
CaMOBUPaXXECHHSI, TATITPY BIATIHKIB XapaKTepy 1, sIK HE MapaJoKCalbHO, aKTOPCHKY
MPUPOAHICTh. UMM Kpallle «I1JJKOBAHMID) CIIBAK Yy TEXHIYHOMY IUJIaH1, YUM BUIbHIILIE
i sicKpaBillle 3ByYUTh HOTO TOJOC 3 OPKECTPOM, YAM MEHIIE 3yCHJIb BUJHO ¥ UyTHO
myOJIill, TUM CHUJIBHILIE CTBOPIOETHCS BPAXEHHS MPHUPOAHOCTI 3BYKOBHUTSITYBAHHS,
BHUPA3HOCTI TEKCTY Ta ySIBHOI MPOCTOTH 1 JIETKOCT1 aKTOPCHKOT TPH.

Bcim  BiomMo Tpo TpUPOHE TMOXOHKEHHS ToJiocy Yy JoauHu. Bin €
1HIMB1AYaJIbHUM 1 3HAYHOIO MI1POTO 3aJICKHUTh Bl Oy 10BU T'OJIOCOBOTO arapary, BUCOTH
nigHeOIHHA Ta HAsgBHOCTI MY3WYHOTO CIyXy. Ycl akaJeMiuHl BOKaJbHI LIKOJIU
CIIpSIMOBaH1 Ha HaBYaHHS CITIBaKa JIETKOCTI rOJI0CY, OCKUIBKY B 17i€ali orepHa BUCTaBa
BUKOHY€THCS AKyCTHUHO, 0€3 TeXHIYHOTro mifcuiieHHs. OnepHUii ClliBak IOBUHEH Oy TH
YYTHUM Y 3aJ11 1] 4aC OJAHOYACHOTO 3BYYaHHs BEJIUKOr0 CUM(OHIYHOTO OPKECTPY Ta
xopy. Takoi cmiM Ta JETKOCTi 3BYKy MOXKHA JTOCSTTH JIMIIE 32 YMOBH BOJIOJIHHS

aKyCTHUUYHOIO TEXHIKOIO 3BYKOBHI00yBaHHSI.
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[IpupogHumMu pe3oHaTopaMu JIIOACHKOIO Tila € KICTKU TyJlyda Ta rojioBH, a
TaKOX MOPOKHUHU yepena. CriBak 3aBK/IU BUKOPUCTOBYE iX 1] Yac CIIBY B TeaTpi.
Bin BuuThCs (QoKycyBaTH Ta CHpPSIMOBYBATH 3BYK TakK, 100 BiH MepeiTaB MIUIbHY
3BYKOBY TKaHMHY OPKECTPY, HE3aJICKHO BIJI JMHAMIYHUX BIATIHKIB MY3WUKH, IO
BUKOHY€ETHCA. 3BICHO, HANPSIMOK 3BYKY, IO BUAAETHCSA CIIBAKOM, O€3MOCEPETHBO
3aNeXUTh BiJ] MOJIOKEHHS TyilyOa Ta rojoBH aptucta. B imeani obmuuus mae OyTu
MOBEPHYTE JI0 31y, a JiadyparMa He CTUCHYTA HE3PYUYHUM IOJIOKEHHSM TiJia, 1HAKIIE
moJjiaya MOBITPA /10 TOJOCOBUX 3B'SI30K MOXe OyTH mepepBaHa, MiA3B'SI3KOBHI THCK
BIaJie 1 3B'SI3KM HE 3MOXKYTh BIJITBOPIOBATH HEOOXITHUM I CITIBY TapHUH 3BYK. Bee
e Ty’K€ BaXJIMBO BpPaxOBYBaTH IPHU IOCTAHOBLI MI3aHCIIEH ONEPHOi BUCTaBU Ta
BUT'OTOBJICHHI JIEKOpaIliil.

HanmipHa KUTBKICTh M13aHCIIEH MOKE 3pyHHYBATH 3arajbHy KaHBY CIEHIYHOTO
JIMCTBA Ta XyJOXKHIN 3ayM, 3aKIaJ€HUI KOMIIO3UTOPOM, a iXHSI HECTaya — HaBIIAKH,
3HU3UTHU JUHAMIKY TOJI1i, 10 BIA0YBAIOThCA Ha CLEHI, 10 KATaCTPOPIYHOTO MIHIMYyMY.
HeoOxinuuit 6aanc y 3acobax Bupa3zHocTi. OJJHUM 13 TOJIOBHUX 3aC001B BUPA3HOCTI B
Mi3aHCIICHaX € MCUXOJOTIYHHUM JKECT, 1110 HEeCEe €MOIIiiiHe Ta CMHCJIOBE 3a0apBIICHHS
XyJI0’)KHBOTO 00pa3y.

BukoHaHHs criiBaka, 3BiCHO, HE 00MEKYEThCS JIUIIIE SICKPABICTIO 3BYKY; BIH J10a€
TaKOX MPO Kpacy, JErKiCTh 3ByYaHHs, 1HAUBIyalIbHUI Ta BII3HABAHUN TEMOp, MPO
JianasoH 1 pyxJmBiCTh Tojocy. CriBaku BIOCKOHATIOIOTH CBOKO TEXHIKY BCE KHUTTS,
IIOJHS TPEHYIOUHCH 1 perneTupyroun. ['ogocoBuit anapar 6arato B YoMy CKJIaIaeThCs
3 M's3iB, K1 MOTPeOYyIOTh MOCTIHHOTO TPEHYBaHHS, K y CHOPTi. Takox CmiBak
noTpedye mpodeciitHoro «Byxa» 3 00Ky, OCKIIBKH (Di310JIOTisl JIFOJIChKA Taka, IO
JIOJJMHA 4Yy€ CBI T0JIOC BCEpeIMHI cede y CIOTBOPEHOMY BUIJIAJI 1 MYCHUTb
OpIEHTYBATHUCS JIUIIIE Ha M S30B1 Ta BiOpalliiiHi BIA9yTTSI.

KOHTpOJIbHUM OpraHoM ONnepHOro CIiBaka MOXke OyTH JIMIIE THIIA JIFAUHA a00
3aMUCHUI MpUCTpid. Y KOHCTPYKUII ONEPHOrO0 TeaTpy TaKOXK BUKOPUCTOBYHOTHCS
YHIKaJbHI TEXHOJOTII, SfKIi B KIHIEBOMY paxyHKy CIpSIMOBaHI Ha IOJICTIICHHS
3BYKOBHJOOYyBaHHS JUIsl CIiBaKa IUISXOM CTBOPEHHSI MEBHUX aKyCTUYHHUX YMOB.

Hampuknan, oBanbHa QopMa THsganbKoi 3ajld B OMEPHOMY TeaTpi TEX 3aBXKIH
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HIAMOPSAKOBaHa 3aKkoHaM (DI3MKM Ta aKyCTUKH. Po3kiliHe 03100JIeHHS 3aBXIU
y3rOKYIOTh 3 aKyCTUYHUM PE30HAHCOM 3BYKY. SIKIIO IIbOTO HE BiI0OYyBa€ThCs 1 MeOTi
ab0 MaTepianv, BUKOPHUCTaHI B 03/100JICHHI 3aiTy, HE BiJIIOBIIal0OTh ITMM BUMOTaM, TO
3BYYaHHSI OPKECTPY 1 roiocy 301 THIOETHCS, TT030aBIISIETBCS 00EPTOHIB, TEMOPIB 1 Ti€T
camoi Marii, 110 BUKJIMKA€ MypPAIIKU y CITyXadiB.

CueHa omepHOro Tearpy TakoXX 3a3Ha€ 3MiH. SIKIIO0 B JApaMaTHUYHOMY Tearpi
IPOCTIP CUEHHU MPAKTUYHO PIBHUM, TO B ONIEPHOMY — MOXMINN y 01k 3aimy. Takuii Buj
KOHCTPYKITi CIICHH Ha3WBa€Thcs «mokaty. lle mo3Bomse mii mocunute edekT
TPUBUMIPHOT TTTUOMHHM, MOKPAIIY€ MOJbOBICTh 3BYKY, a TAKOX MOKPAIYE BUIAUMICTD
I1 IS TAa4a, 0COOIMBO MAaCOBHX CIIEH, B IKUX 3a/l1gHa BEIUKA KIIBKICTh COJIICTIB,
apTHCTIB XOPY Ta MIMaHCYy.

OKpiM CIeHHU Ta 3ally, Y IPOEKT ONEPHOrO TeaTpy BXOJUTh OPKECTPOBA siMa —
MIPOCTIP 1] CIIEHOIO, JIe PO3MIIILYIOTHCS OPKECTP 1 AUPUTEHT. SIMa BiIOKpeMIIeHa Bij
[JISIAAIBKOT 3aid, PO3TalllOBaHa HUMKYE PIBHSA IVISAAIBKUX MICHb 1 OJuXKYe 0
CIIEHIYHOTO mpocTopy. ['MmbuHa sMH 3aBXIU pPi3HA, BOHA MOXXE OYTH ITOBHICTIO
BIIKpHUTA JJIs TIOTJIAMY Tisgada abo 4acTKOBO MPHUKPUTA HABICOM, SKUH JO3BOJISIE
IPUTITYIIUTHY PO3TAIIOBAHI TMiJi HUM Ty4YHI IHCTPYMEHTH OPKECTpY 1 CHpuse
B3a€EMHIN YyTHOCTI MY3MKAHTIB Ta apTUCTIB HA CLIEHI.

O6pa3 omepHOro apTUcTa MOCTYNMOBO KapJAUHAIBHO 3MIHIOETHCA. 3 TOSIBOIO
JOCTYITHUX ayJ103alKCIB Ta BIACOKOHTEHTY BUMOTH JI0 30BHIIIHOCTI Ta aKTOPCHKUX
3ni0HOCTe aptucta 3HayHO 3pochu. ChmiBak TMOBUHEH J00pe BUIJISIATH,
BIJINOBI/Ial0YM BUKOHYBAHIA pOJII Ta BIKY CBOiX TEPCOHAXIB, BIH MOBUHEH OyTH
MJIACTUYHUM 1 PYXJIMBUM JIJII BUKOHAHHS AUHAMIYHUX a00 HE 3aBXKIu KOM(OPTHUX
MI3aHCIEH 1 pyXiB, IPHU IIbOMY BiJi HHOTO TENEp HE BUMAraeTbCs (PEHOMEHAIbHOI
MOTYKHOCTI TOJIOCY, aJKe 3'SBHJIMCA MOXJIMBOCTI MiA3Byuku. HaBiTh y 3amax 3
MPUPOJHOI0 aKYCTHUKOIO, Takux sk ApeHa-mi-Bepona, ge panime BHCTyHaIH
HaJIOCBITYCHIII apTUCTH, TETIEP € MiA3BYUKa CIICHH 1 CIIIBATH MOXE CITIBaK 3 OUIBII

CKPOMHHNMHU MOKINBOCTAMHU.
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2.1.4 Xyn0:KHA HIJIICHICTH B ONIEPHOMY TeaTpi

[partroroun HaJ OMEPOIO, KOMIIO3UTOP PA30M 13 JTIOPETUCTOM — a TIOJEKY U i
CaMOCTIITHO — He JuiIe GopMye My3UUHY TKaHUHY TBOPY, a ¥ pPETEIbHO KOHCTPYIOE
foro npamatypriyHuii npoctip. BuOynoBa croxeTHOI JiHii, JIOTiKa PO3BUTKY MOJIMH,
MICUXOJIOTIYHE OKPECJCHHsI IMEPCOHAXIB uepe3 iXHi [ii, KOH(IIKTH Ta CIECHIYHY
MOBEIHKY (AKTUYHO HAOIMIKAIOTh KOMIIO3UTOpa J0 (QYHKII TeaTpabHOTO
ApamMatypra, sSIKii MOCIIJOBHO TOTYE TBIp 10 MallOyTHBOTO CIICHIYHOTO 1CHYBAaHHS.
Came ToMy omepa HapOIKYETbCSl HE JIMIIE SIK MY3WYHMHA TEKCT, a SK LIUIICHUN
TeaTpaJbHUI OpraHi3M, y SKOMy My3UKa, CJIOBO Ta CICHIYHA [l B3a€EMOJIIOTH Y
€AVHIN XyTOXKHIN CUCTEML.

3acobamMu My3UYHOI JpaMaryprii KOMIO3UTOP IO-CBOEMY IIE€PEOCMUCIIIOE
JiTepaTypHe NEePIIOHKEPENO0, aKIEHTYIOUH T1 CMUCIIOBI IUIACTH, SIK1 BUIAIOTHCS HOMY
HalOUIbII 3HAYYIIUMU. Y MapTUTYpPI1 PIKCYETHCSA HE TIILKU MY3UYHE PILLIEHHS TBOPY,
ajyie i aBTOpCchbke OayeHHs MOro BHYTPIIIHBOT CTPYKTYpPHU, €MOLIHHOI atMochepu Ta
APaMaTUYHOTO PO3BUTKY. [HITMMU CIOBaMH, TAPTUTYPa CTA€ PE3yIHTATOM CKIIATHOTO
XYJ0’KHBOTO CUHTE3Y CJIOBA, My3UKH Ta CLUEHIYHOT'O MUCJICHHS, SIKUM 3r0JIOM OTPUMYE
HOBE KUTTS Y T€aTpaIbHOMY BTIJI€HHI.

Jns  OaraThOX KOMIIO3UTOPIB HAA3BHYAWHO BaXJIUBUM OyJO0 0OCOOHMCTO
KOHTPOJIIOBATH IMpOLEC IOCTAaHOBKM BiacHUX omnep. Came TomMy BOHM Opanu
0€3MOoCepeTHI0 y4yacTh y PENEeTHUIlisiX, MPaIlOBAIM 31 CHiBaKaMU Haj MapTisMH,
YTOYHIOBAJIM CILIEHIYHI AKUEHTH Ta MparHyjld MaKCHUMajJbHO TOYHO JOHECTH [0
BUKOHABI[IB CBO€ PO3YMIHHs 00pa3iB 1 Apamatyprii TBopy. [logiOHuMil miaxia MokHA
MPOCTEXUTH y TBOpUiH mpaktuill x. Poccini, B. bemnini, P. Baruep, /[>x. Bepai Ta
IHIMMX MHUTIIB. BogHOYac dYacTMHA KOMIIO3UTOPIB 3ajlHIlaja CBOE OadeHHs
CHEHIYHOTrO O(QOpPMJIEHHSI Yy BUIJISAI peMapoK y JIOpeTo, aBTOPChKUX KOMEHTapiB,
JIMCTYBaHHS, €CKI31B JICKOpalliif abo KOCTIOMIB.

Opnak, mompu PI3HOMAHITHICTh CIIOCOOIB aBTOPCHKOTO CaMOBUPAKEHHS,
TOJIOBHUM HOCIEM KOMITO3UTOPCHKOT BOJII B OMEPHOMY MUCTEITBI 3aJIUIIAETHCS CaMe

My3U4YHa TapTUTypa. Y HIH 3aKjiaieH0 HE JHIlle 3BYKOBUW Marepian, a W
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JpamMaTypriuHy JIOT1KY, TEMIIOPUTM CIIEHIYHO] 111, EMOIIHY TMHAMIKY Ta MOTEHIIHHY
BI3yaJIbHICTh MailOyTHBOT mocTaHoBKU. Came uyepe3 NapTUTYPy 3HIHCHIOETHCA
CBOEPIAHMIA Jialor MK KOMIIO3UTOPOM 1 MalOyTHIMHU 1HTEpIpeTaTopaMu TBOPY —
JTUPUTEHTAMHU, PEKHUCEPaMU, CITIBAKaMU Ta ClieHOTpadaMu.

Came maptutypa o00'emHye B co0i 1 BepOambHi (opmu opranizarii
MOCTAHOBOYHOI ~ YaCTMHM  BHCTaBH  (3arajJibHi  CTPYKTYPHO-KOMIO3HIIiiHI
3aKOHOMIPHOCTI, Mi3aHCIICHIYHI Ta CIICHIYHI pPEeMapKH TOIIO) 1 IMAHEHTHI MY3HYHI
3aco0M (BUKOHABCHK1 HIOAHCH, BC1 3aCO0M My3MYHOI BUPA3HOCTI, 110 O€pYTh y4acTh y
JIIJICHHD» K 30BHINIHBOI 1T, TaK 1 BHYTPIIIHBOI, IO il 00YMOBITIOE).

«3 TpUXOIOM PEKUCYPHU HA JpaMaTU4HIA CIIEHI BUHHUKA€E HOBA €JHICTB:
MIANOPAIKOBaHUN 00’ €HYIOUIM 1 IUIECIPSAMOBAHIN BOJII, PO3TOPTAETHCS CBIT
BrucTtaBu. PapOu 1 3ByKH 3’ SIBISIOTHCS B 1M CBIT 1O BOJI Horo aemiypra. Mysuka
BiJITENEp HE MPOCTO IIMTATA 3 BEJIMKOTO CBITY peajgbHOro KUTTA. BoHa 03Bydye 11i51e —
MaJliii, HATXHEHHUH PEXXUCEPCHKOIO BOJICIO CBIT ApaMH, IUIHI CBIT, Y IKOMY JIFOJIMHA
YCBIJIOMJTFOETBCS Y BCI1H CKJIATHOCTI ii JKUTTEBUX 3B’ s3KiB. My3uKka cTae HEOOX1THOIO
PEXKUCEPCHKOMY TeaTpy B il IIMPOKOMY 3HAUYEHHI. [HIIMMU ClIOBaMu, pOJjb MY3UKU B
MIKPOKOCMOCI JpaMH HE TIOCTYIAEThCA MOTYXKHIM pOJIl My3UKH Y BEJIUKIN JIHCHOCTI»
(JIykamesa, 2021: 71).

YIpoaoBkK iCTOPUYHOTO PO3BUTKY TEAaTPATbHOTO MHUCTEITBA MYy3HKa 3aBXKIU
3ayMIIanacs OJHUM 13 HAWBKIIUBIIINX YUHHUKIB (DOPMYBaHHS CIICHIYHOT BUPA3HOCTI.
TeaTp mocTiiiHO 3BepTaBCs 10 MY3MYHHMX 3ac00iB, HAMArarO4MCh OCMHUCIWTU iXHIM
PUTMIYHUH, YACOBUH Ta €MOLIIMHMI MOTEHITIal Yy ToOyA0BI1 ClieHI4HOi Ail. BonHowac y
TPaAMIIIIHINA OMEpHINA MPaKTHUIl B3aEMOJIISI MY3UKH M TUIACTUKH YacTO IPyHTYyBaIacs
Ha CUCTEMI1 YCTaJIEeHUX TeaTpalbHUX YMOBHOCTEN. JKecTu il pyXu BUKOHABIIIB HEP1IKO
Majii CMMBOJIIYHHI, Mali’Ke KaHOHI30BaHHWM XapaKTep: MPUTUCHYTI 0 TPyACH pyKH
O3Hauajyd KOXaHHA a0o0 MyIIEeBHE XBWJIIOBAHHS, MiAHECEHI JOTOPU — MOJIUTBY YU
3BEpPHEHHS JI0 BUILIUX CUJI, & PO3BEJICHI B CTOPOHH — CTPAXJAaHHS a00 BHYTPIIIHIM
KOoH(QIIKT Tepos. [lomiOHa clieHiYHa MOBa, XO04Ya ¥ CTBOpIOBaja IMEBHUM €MOIIMHHMA
edeKT, 37e0UIBIIOro ICHYyBajla MapajielibHO 1O MY3UKH, a HE HapopKyBajacs

Oe3rmocepeIHbO 3 Hel.

95



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

HaBiTh 3a HasBHOCTI $ICKpaBOIO aKTOPCHKOTO TEMIIEPAMEHTY BHUKOHABIIS
CIIEHIYHA I'pa B KJIACUYHIH OIepl TPUBAJIMHI Yac 3ajuiiaiacs CBOEPIAHUM JJOIATKOM J0
BOKaJbHOTO MHCTELTBA, a HE MWOro OpraHiuHoI0 CckiagoBoto. OCHOBHA yBara
30CepeKyBaliacsi HacaMIiepe] Ha SIKOCTI BOKAJIbBHOTO BUKOHAHHS, TOJI1 SIK MJIACTUYHA
W IpaMaTU4Ha BUPA3HICTh YACTO CIIPUIMAIUCS K APYTOPSATHI €IEeMEHTU CLEHIYHOTO
oOpa3y. YHaCIiIOK IbOT0 My3HWKa W TeaTpajibHa Jis HE 3aBXXIHU YTBOPIOBAIHU €IUHY
XYJI0)KHIO CUCTEMY.

Cutyatiist CyTT€BO 3MIHIOETbCSI Y XX CTOMNITTI, KOJIM B MY3UYHOMY Tearpi
MOCUJIIOETHCSI IPATHEHHS 10 CUHTETUYHOCTI CLEHIYHOro MucrenTBa. Kommnosuropu,
pexucepu Ta CIEHOrpagu Jefanl aKTHBHINIE IIyKaloTh CIOCOOU TIMOIIOro
MOETHAHHS MY3UYHO1 CTPYKTYPH 3 APaMaTUIHOIO JII€I0 Ta BI3yaIbHUM PSIOM BUCTABH.
Oco6muBoro 3HayeHHs HA0yBa€ MPArHeHHsS «IEPEKIACTH» MY3UYHHM 4ac y 30pOBY
dbopMy — depe3 IUIACTHKY, CBITJIO, CLUEHIYHUN pPyX, TEMIOPUTM MI3aHCIIEH Ta
oprasizaiiro npocTopy. TeaTpanbHICTh y I[bOMY BHIIQJIKy IE€pecTae OyTH JHILE
Ha0OpOM 30BHIIIHIX CIEHIYHUX MPUHOMIB 1 MOYMHAE CHpUMMATHCS SK 0COOJIMBa
atMoc(depa KUBOI CIIEHIYHOI MPUCYTHOCTI, 110 BUHUKAE O€3MOCEepeHHO B MOMEHT
BUKOHAHHS MY3UYHOTO TBOPY.

Came TOMy Bi3yaJlbHUM KOMIIOHEHT MOCTYIMOBO CTa€ HEBIJ €MHOI YaCTHHOIO
My3u4HOro tearpy. CreHnorpadis, miacTuka akTopa, CBITJIOBE PIIICHHS, KOCTIOMU Ta
CIEHIYHUN TPOCTIp MOYMHAIOTh (DYHKIIIOHYBATH SIK €JIEMEHTH €JIMHO1 XYIO0KHbOI
CUCTEMH, INO B3AEMOJIIE€ 3 MY3MKOIO. AyJIOBI3yallbHa NpUpPOAA TeaTPaJIbHOIO
BUJIOBUIIA 3HAYHO MOCUJIIOE €MOIIMHUN BIUTMB Ha risjava, (OpMYyIOYrd HOBUN THIT
CHPHUUHATTS My3U4HOTO TBOpY. [IprdomMy 1ieii edekt 30epiracrbesi HaBiTh TOJI, KOJIU
€JIEMEHTH TeaTpajabHOi Ipu He Oyiu Oe3NnocepeHbO 3aKIaJeHI KOMIIO3UTOPOM Y
MIEpBUHHUU 3ayM TBODY.

«CucTteMHa IUTICHICTh YCKJIAQJHIOETHCS CAMOCTIMHUMH pUCAMH MY3HKH,
JIpaMaTU4YHO1 Jii, CJIOBECHOIO0 TEKCTy, TeaTpajbHOI BUCTaBU. BuHUKae ocobOinBa
mpo0sema, 3 OJHOTO OOKY, IXHBOTO y3TOJKEHHS, 30€peKEHHSI aBTOHOMIi 1 CTBOPEHHS
YMOB BXOJ/KEHHSI B CHCTEMY BHIIOTO TOPSIKY — 3 Apyroro. MoxHa cka3aTu, IO

CYTHICTh ONEpPU SIK >KAaHPY IMOJISIra€ y TICHOMY MO€IHAHHI MY3UKH 31 CIIOBOM 1
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TeaTpaJibHOIO Ji€0. AOO TPOXH 1HAKIIE: y TICHOMY IMO€AHAHHI CJIOBa 3 MY3UKOIO 1
TeaTpajibHOIO Ji€r0. MOXIMBHUN Ie 1 TakWil BapiaHT: y TICHOMY II0- €JIHAHHI
TeaTpaibHOI ii 3 My3uKOI0 1 ciioBom» (Uepkammaa, 2009: 18).

TeaTpanbHU KOMIIOHEHT TI€0 UM 1HIIOIO MIPOIO MPOHU3YE Maif>ke BC1 HAPSIMHU
MY3WYHOTO MUCTEITBA, BIUIMBAIOYM HE JHIIE Ha CIEHIYHYy (QopMmMy TBOpy, a U
Oe3mocepeIHbO HA caMy MY3UYHY MOBY. B3aeMosist CIIyXOBOTO i Bi3yaJlbHOTO Hadal
MOCTYIIOBO 3MIHIOE MPUHIIUINA MY3UYHOTO MUCJICHHS: 3BYK [TOYMHAE CTIPUAMATHCS HE
130JIbOBAHO, a SIK YaCTHHA LUIICHOI cueHiyHoi Aii. Came ToMy TeaTpajlbHUN MPOCTIp
CTa€ JUIsi KOMIIO3UTOPIB JHKEPEJIOM HOBUX XYJIOXKHIX PIIICHb, CIMIOHYKAIOUU iX J0
MONIYKY HE3BUYHUX IHTOHALIMHUX, PUTMIYHUX Ta TEMOPOBUX MOEJHAHb, Y SKHUX
CIIOBO, MY3HWKa, IJIACTHKA Ta CIICHIYHUN XECT yTBOPIOIOTH €IMHY IpaMaTypridHy
CUCTEMY.

VY TakoMy KOHTEKCTI My3HKa JieJlajl TICHIIIE 30IMKY€EThCA 3 TEATPOM 1 IpaMolo,
a MEX1 MK LIMMH TOHSTTSIMHU CTalOTh YMOBHUMHU. J[paMatypriuna ais nepecrae 0yTu
JIUIIIE 30BHINTHBOIO MOCIIIOBHICTIO MOiH 1 Ha0yBa€ My3HUYHO-IUIACTUYHOTO BUMIpY.
Boanowac came fist 3a5I1a€Tbcsi OCHOBOO T€ATPATBLHOTO MPOIIECY, TOAL K My3UKa HE
CTUIBKU «pO3TOBIJIa€» 1CTOPII0, CKUIBKKM OpraHi3oBy€ Ii BHYTPINIHIO €MOILIHHY
TUHaMIKy, (GopMye TCHUXOJIOTIYHY aTtMoc(hepy Ta MOrIHOJII0E CMHUCIIOBI aKIEHTH
CLUEHIYHOTO PpO3BUTKY. I[HIIMMHU CJOBaMHM, MY3UYHAa CTPYKTypa HE€ NIAMIHAE
JpaMaTyprio, a 10romMarae po3KpuTH ii BHYTPIIIHIO JIOT1KY Ta €MOLIMHUAM MiITeKCT.

BapTto 3a3HaunTH, 1110 MparHeHHs 10 MOEHAHHS MY3UKH, )KECTY 1 TeaTpaibHO1
YMOBHOCTI Mae THOOKe icTopudyHe KOpiHHSA. Tak, y (QpaHIy3bKild spMapKOBiii
koMiuHiid omepi kiHig XVII cromiTTs icHyBasia CBO€piHA CHUCTEMa MY3UYHO-
MJTACTUYHUX KOJIIB — TaK 3BaHUMN «IHTOHAILIMHUMN CIIOBHUK». BiH CKJ1a1aBCst 3 KOPOTKUX
TUII30BAaHUX MEJIOAUYHUX (OpMyJ, KOKHA 3 SKHX acollifoBajacsi 3 TIEBHUM
EMOIIIMHUM CTAaHOM: PaIICTIO, CTPAXoM, 1pOHI€I0, XBUJIFOBAHHAM YU HacMimikoro. Lli
My3U4YHl 1HTOHAIli CYHPOBOKYBAJIUCA YCTAJICHHMMH CIEHIYHMMH JKECTaMH Ta
MJTACTUYHUMHE MOJICTISIMU TTOBEAIHKH, 3p03yMIJTUMU JIJIA TJIs1ada TOTO Jacy.

[ToniOHa cucTema CBITYUTH MPO TE, 11O TEATP YK€ TOAl IPArHyB 0 CTBOPEHHS

yHIBEpCaJIbHOT MOBH €MOILIiM, Y K1} My3UKa 1 CHEHIYHUN pyX JISJIU CHHXPOHHO. JKecT,
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IJIaCTHKA Ta MeJIOis (DYHKI[IOHYBaJIU SIK B3a€EMO/IONTOBHIOBAJIbHI €JIEMEHTH CIICHIYHOT
KOMYHiKallii, popmMyroun €uHuN XyA0KHIM pocTip BucTtaBu. CaMe 11 TEHACHIIS —
70 CUHTE3Y 3BYKY, PyXy Ta BI3yaJlbHOTO 00pa3y — y MOJAJbIIIOMY CTaHE OJHIEI0 3
BU3HAYAJIBHUX PUC My3U4HOTO TeaTpy XIX—XX CTOJITh.

Jlns koxxHOI enoxu 1iei cemanTraHui jaj cBiid. e XK.-®. Pamo, mocaigoBHHK
cBoro Benukoro mnomnepeanuka JXX.-b. Jlrommi, mpunyctus, mo BueHHs JlexapTa mpo
aeKTH HEOOXITHO MOEIHATH 3 €CTETHKOI0 OIEpPHOi BUCTaBU. PaMo po3ymiB min
adekToM TEBHE BHUPAXEHHS MPOBIAHOTO MY3WYHOTO 00pa3zy  BiANOBIIHUM
IHTOHALIIMHUM KOMIUIEKCOM, SIKHMH Ja€ BUKOHABINIO 1 CIIyXadyeBl BH3HAYWUTH THII 1
XapakTep MY3UYHOrO0 pyXy. 3TiIHO 3 BYEHHSAM IMpo adeKTH, MY3UUYHHH pyX €
B1IOOPaKEHHAM SIK BHYTPIIIHIX «IYIIEBHUX PYXiB», TaK 1 MIHJIMBOCTI 30BHIIIHBOIO
CBITY.

OYHKITIOHATBPHUN TTOTECHITIAT TeaTPaTbHOT MY3UKH HAWIIOBHIIIE BUSBISIETHCS Y
IpamMaTypridyHiii CTPYKTypi cIreHlyHOro miiictBa. Sk 3a3Havae [. DinbkeBuy,
HaWJJaBHIIIOKO 32 MOXO/HKEHHSIM, X04a i He MPOBIAHOIO 32 3HAYEHHSIM, € 30BHIITHBO-
300paxanbHa (QyHKIS My3ukd. BoHa mnepenbdadae BUKOPUCTAHHS MY3UYHOTO
Marepiany sIK UTFOCTPATUBHOTO TJIa, 1[0 MOKJIUKAHE KOHKPETU3YBaTH UM M1IKPECIUTH
MOJii, OKpECIeHl apaMaTypri€ro M’ €CH B OKpEMHUX clieHaX. Takuil TUN MYy3UYHOTO
CYNpPOBOAY MOKE€ MPOSIBISATUCA Y BIATBOPEHHI KAPTHUH 1 SBUIL MPUPOJIH, Y CTBOPEHHI
CBOEPIIHUX 3BYKOBUX IeW3axiB 3acob0amu (OHOTpaMU YU >KUBOTO BUKOHAHHS.
My3uka 31aTHa pO3KPUTH JUHAMIKY SBHIL — BIJl TPUPOAHUX MPOLECIB 1 TPYAOBOi
TUSITBHOCTI 10 BIMCHKOBHX OaTauii, 1cTOpii KOXaHHS, IMIOCTYITy TEXHIYHOT'O IIPOTpecy
gy 60poThOH ineit. Ii yHiBepcanpHa 31aTHICTS HepeaaBaTu pyxX — GpisudHuil i JyXOBHUIA
— TIOCTa€ TIEI MEPEeBaroro, sika BIIPI3HAE My3UUYHE MHUCTEITBO BiJl CTATUYHUX BHUJIB
XYJI0O)KHBOI TBOPUYOCTI, TAKHX K apXITEKTypa, CKYJbITypa 4u KUBONHUC (DiTbKeBUY,
2013: 26).

Hpyroro, 3HA4YHO Baromimor (yHKIIEH TeaTpalbHOI MY3WKH IOCTa€ i
BUpaXaJbHUH MOTEHI1ak. Y bOMY aCleKTl My3HKa BUCTYIIA€ HE JIMIIE CYNPOBIIHUM
€JIEMEHTOM, a W CaMOCTIHHUM 3acO000M XYI0KHBOI XapaKTEPUCTHUKH, IO BTLIIOE

ocobmmBy ¢GopMy TBOPYOTO OCMHCIEHHS W TEPETBOpPEHHs aiiicHOCTI. My3udHa
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metadopa y JaHOMY BHIIQJIKy CIpsIMOBaHA Ha PO3KPUTTA OOPA3HOIO 3MICTY
IpeAMETIB, SBUII 1 i, CTBOPIOIOYHM iX XYJOXKHIO 1HTEpIIpeTaliro. Xo4a My3U4HY
XapaKTePUCTHKY Y BUCTaBl JOIUIBHO PO3IJIAAATH B KOMIUIEKCI 31 BCI€IO CHCTEMOIO
CIEHIYHOI BUPA3HOCTI, 1€ KOJAHUM YMHOM HE MPUMEHIIy€ i1 3HAYyl[oCTi. 3aBAsSKU
0ararcTBy BHpaXaJIbHOI TMaJITPW, My3WKa 37aTHa 3 OCOOJMBOIO TOYHICTIO U
OpPUTIHAJFHICTIO BIATBOPIOBATH XapakKTepHI pHcH mepcoHaxiB. Jloguna, 1i
1HIMBIAYaJIbHI SIKOCTI, TICUXOJIOTIYHI CTaHW Ta JYXOBHUM CBIT CTalOTh IIEHTPAIbLHUM
00’ €KTOM MY3WYHOTO 3MaJIIOBaHHA y IpamatuyHii Buctasi (DimbkeBuy, 2012: 115).

VY mpangx AochiHUKIB TeaTpaibHoi My3uku (€. Biacos , I'. ®dinbkeBuy Ta iH.)
OKPECIIOEThCA Il 0/IHA ii CyTTeBa (QYHKINA — PO3KPUTTS BHYTpilIHbOi Aii. Ii BUTOKM
CATAaOTh CaMoOi MPHPOAW MY3WYHOTO MHCTEITBA, aJDKE CaMmMe My3HKa BOJIOJIE
YVHIKaJIBHOIO 3JIaTHICTIO BIJITBOPIOBATH TTMOMHHUN €MOIIIMHHUKA CBIT JIFOJAWMHU: TOHKI
BIITIHKM TIOYYTTIB, HACTpPOi, XBWJIIOBaHHSA, paJOCTI W TPUBOTH. SK CIIymIHO
3a3HAYAETHCS Yy HAYKOBUX JOCHIDKCHHSIX, caM€ My3WKa 3/aTHa JaTH XyJI0XKHE
BTUICHHS THUM TEPEKUBAHHIM, $KI HE 3HAXOIATh BEpOATBbHOTO BUPAKEHHS 1
3aJTMIIAIOTHCS MPUXOBAaHUMU y IYTII IEPCOHAXKA.

My3uka BHYTpINIHBOI il TOKJIMKaHa MepeayciM TMepefaaTH 1HIUBITyalbHI
€MOII1I{HI CTaHU Ta NEepeKUBaHHS TepoiB. BoHa MOXe MOSICHIOBATH 1 MOTUBYBATH iXHI1
BUMHKH, PEaKIlii, CJIOBa, CTAl0YM YNHHUKOM, 110 POpMYy€ eMOIIIHHO-CMHUCIIOBY OCHOBY
cueHiyHoi nii. Bupakaroun BHYTPIIITHIN CBIT MEPCOHAXKIB, My3HUKa aKIIEHTY€ Taki iXHI
CTaHH, K JIO0O0B, IMedYajab, CAMOTHICTH TOIIO. [IpHKiIamu 1IbOTO MOXHA 3HAWUTH Y
HaWpPI3HOMaHITHIIINX T€ATPATbHUX MOCTAHOBKAX: T€POi BUCIOBIIOIOTH CBOI MOYYTTS
yepe3 MCHIO Y IHCTPYMEHTAIbHE BUKOHAHHS, 110 MTOCTAE SIK CBOEPITHUN BHYTPIIIIHIMI
MOHOJIOT. Y TaKMX BHUIIaJKaX came My3HukKa Oepe Ha ce0Oe 3HayHe JapamaTypriduHe
HaBaHTAXXEHHS, CTalOYM IPOBIJIHUKOM TIJIHOMHHHMX IICHXOJIOTIYHUX IPOIISCIB

MEPCOHAXKIB.
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2.1.5 My3u4Huii 00pa3 i TearpajibHe BTUICHHSA

Crenugika OnepHOTO TeaTpy HacamImepe]] BU3HAYAETHCS HOT0 CHHTETHYHOIO
OPUPOAOI0, AK€ BIH TMOEAHYE B €IUHOMY XYJOKHBOMY IPOCTOPI MY3HKY,
JpaMaTH4YHy [Iif0, CrieHOoTpadiro, MIACTUKY, CBITIO Ta aKTOpchke MucTenTBO. Came
3aBJIAKHM Takii OaraTopiBHEBIM B3aeMojii ormepa 34aTHa 31HMCHIOBATH KOMIUIEKCHHMA
E€MOIIIIHUH 1 ICUXOJIOTTYHUN BILIMB Ha IJIs1a4a, 10 0COOJIMBO BIAIOBIAA€ €CTETUYHUM
TeHAeHIIsIM MucTenTBa XX—XXI cTomiTh. ¥ 1bOMY KOHTEKCTI CHHTE3 MY3UKU M
TeaTpy BIJIKPUBAE HOBI MOMKIIMBOCTI XYJOKHBOTO CHPUUHSATTS, (HOPMYHOUYH OiIbII
rMOOKy Ta 0araTomapoBy KOMYHIKAIIIO MK CIIEHOIO Ta ayIUTOPI€LO.

OnepHuil TeaTp MOCTIMHO CTUMYJIIOE€ KOMIIO3UTOpA A0 MOILIYKY HOBHX (OopM
B32€MO/I11 3 BAKOHABIIEM 1 CIIEHIYHUM MpocTopoM. [lepen apTucTom mocTaroTh CKIaaHi
TBOpY1 3aBAaHHS, SIKI MOTPEOYIOTh HE JIMIIIE BUCOKOIO PIBHSI BOKAJIbHOI TEXHIKH, a i
MaKCHMAJIbHOI €MOIIHOT BHUPA3HOCTI, IUIACTUYHOI CBOOOIM Ta JpamMaTU4YHOL
akTuBHOCTI. CyyacHUW BHKOHABEIlb YK€ HE MOXKE 3aJIMIIATUCS JIUIIE HOCIEM
BOKaJIBHOT MapTii — BIH CTAa€ TMOBHOLIHHUM YYaCHUKOM CIEHIYHOI Aii, 3JaTHUM
nepeaaBaTH CMUCIH Yepe3 JKECT, PyX, MIMIKY Ta TPOCTOPOBY B3a€EMO/IIIO 3 1HIIUMU
MEePCOHAKAMH.

3 My3HUYHOTO TOTJISITY TeaTp TaKOXK 3HAYHO PO3IIUPIOE BUPAKATbHI MOKJIMBOCTI
KOMITO3UTOPCHKOT MOBU. CIIEHIYHMI MPOCTIP JT03BOJISIE aKTUBHO BHKOPHUCTOBYBATU
aKyCTU4H1 €(eKTH, MPOCTOPOBE PO3MIIIECHHS 3BYKY, Cy4acHI TEXHIYHI 3aco0M Ta
EKCIIEPUMEHTH 3 TeMOPOM 1 3By4aHHSIM. PyX BUKOHABIIA CIIEHOIO 3MIHIOE CIPUNHSATTS
JpKepenia 3BYKY, CTBOPIOIOYM JIOJATKOBI aKyCTHYHI €(PEeKTH — 30KpemMa aHTH(OHIIO,
ctepeodOoHIYHICTh 200 €PeKT MPOCTOPOBOTO KIIEPEMIIICHHS» My3UKU. OIHAK, TTOTIPU
BUKOPWCTAHHS HOBITHIX TEXHOJIOTIH Ta CKJIAIHUX MMOCTAHOBOYHUX PIIlICHb, TEATP HE
MOBMHEH BTpPAayaTH TOJIOBHOIO — 3>KMBOi €HEpPrii CIEHIYHOi TpH, MNPUPOJHOCTI
€MOI[ITHOTr0 KOHTAKTy Ta BHYTPIIHBOI IUHAMIKHA BUCTABH.

VY cyuacHIi My3WYHO-TEATPAJIbHIN TMPaKTUIll MOXXHA TPOCTEKUTH HHU3KY
XapaKTEPHUX TEHJEHIIIN, OB’ A3aHUX 13 PO3BUTKOM CIIEHIYHOI KOMIO3UIIli Ta HOBOT'O

TUIy My3u4HOro mucieHHs. OcoOnMBOro 3HaueHHS HaOyBae B3aeMOJisl OPKECTpY,
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XO0pY, CIIEHIYHOT'0 PYXy Ta Bi3yaJbHOTO psIy, 110 GOPMYIOTh IIUTICHY JApaMaTypriyny
cucteMy. TearpanbHe MHUCIICHHS Jefani OlIblle BIUIMBAE HA CaM MPOIEC CTBOPEHHS
MY3UYHOTO TBOPY, BHU3HAYAIOUM HOTO PHUTM, CTPYKTYpy Ta CMOCIO CIIEHIYHOTO
1CHYBaHHS.

Y 1mpoMy acmekTi MOXHa yYMOBHO BHIIUIUTH JBa MIiAXOAW OO peajizamii
TeaTpaJbHOTO €JeMEHTa Yy MY3W4YHIM KOMIIO3UIli — BHYTPIIIHIM 1 30BHILIHIN.
BryTpimHi#i miaxix noB’s3aHUM 13 TUM, 11O CIIEHIYHA Jis, TUIACTUKa a00 Mi3aHCIIeHa
(aKTUYHO HAPOKYIOTBCSI BCEpEIWHI CcaMOi MYy3WYHOI CTPYKTYpH, CTAOYH
MPOJIOBKEHHSM KOMITIO3UTOPCHKOIO MHMCIICHHS. [HIMUMU ClOBaMH, MYy3HKa BKe
MICTUTh y €001 MOTEHIIHHY CIIEHIYHICTh. 3OBHINIHIN MiAX1J, HaBIaKu, Nependavae
3aJIy4eHHS JOJATKOBUX TeaTpaJibHUX 3ac001B — CBITJIA, ACKOpaIliid, MyJIbTUMEIIMHUX
e(eKTIB, CIIEHIYHUX 00’ €KTIB UM IJIACTUYHUX PIIICHb, K1 HE 3aBXKIU 0€3M0CEPETHBO
BUIUIMBAIOTh 13 MY3UYHOTO TEKCTy, ajie (OPMYIOTb HOBUU pIBEHb CIEHIYHOIO
CIIPUMHATTS TBODY.

«Y My3u4HOMY TeaTpi MpHU IMOCTAHOBKAX OIEp, ONepeT, OaleTiB, My3UYHUX
TpaM, My3UIHUX KOMEIIHA y TIpoIieci BIPOBAKCHHSI Xy I0KHBOT 171€1, XapaKTePUCTHUKU
CIIEHIYHUX 00pa3iB TOIIO TeaTpajibHa My3HKa SBIsie CO00I0 GyHIaMEHTAIbHUIN 3aci0
Ta € HEBiJ €EMHMM KOMIIOHCHTOM JpaMaTyprii CIEKTaKiIo, TO Yy CIEKTAKIIIX
IPaMaTHYHOTO TeaTpy «TeaTpajlbHa MYy3HWKa CHPHSIE CTBOPEHHIO EMOIIHHOI
atMocdepu apamu, Tpareaii yn komenii. [lopsn 3 iHmmMMEU 3aco0amMu BUPA3HOCTI
TeaTpajbHa My3UKa JOIMIOMAara€e BiATBOPUTH ICTOPUYHUNA, HALIIOHAJILHUMN 1 JTOKAJIbHUM
KOJIOPUT CHEHIYHOT Jii, TOrIHOII0E XapaKTEPUCTHKU TEPCOHAXKIB, MIAKPECIIOE
KPUTUYHI 1 IEPEJIOMHI MOMEHTH PO3BUTKY CLICHAPIIO, IpaMaTUYH1 KyJIbMIHAIII1 TOIIIO»
(Canmosenko, 2020: 167).

Kiners XX CTOMITTS CTaB MEPi0JOM CYTTEBOTO MEPEOCMUCICHHS B3aEMHUH M1k
MY3UYHUM MHCTELTBOM, TE€ATPOM 1 KiHemarorpadom. Y 1ei yac BUHHKAIOTh HOBI
dbopMH XYJIO)KHBOTO CHUHTE3Y, B SKHX My3HMKa JeJaldl aKTHBHILIE B3aEMOJIE 3
BI3yaJIbHIMH Ta CIEHIYHUMU 3aco0aMu BUPA3HOCTI. Taki mporiec 3HaYHO BIUTMHYJIH
1 Ha caMe KOMITO3UTOPChKE MUCIICHHS: aBTOP MY3HYHOTO TBOPY ITOYMHAE MHUCIIUTH HE

JUIIE KaTeropisMu 3BYKY, a W KaTeropissMu CIEHIYHOi [ii, MpOCTOpy, CBITJIa Ta
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BI3yaJIbHOTO 00pa3y. YHacCHiJ0K IIbOTO B MY3MYHIM TBOPYOCTI TMOCHITFOETHCS
PEKUCEPCHKUN KOMIIOHEHT, a KOMIIO3UTOp Jie/lajll YacTille BHUCTYMA€ HE TUIbKH
TBOPLIEM MY3UKH, a i CBOEPITHUM TOCTAHOBHUKOM Maii0yTHBO1 CIIEHIUHOT Jii.

Bukopucranns BizyanbHUX e¢eKkTiB, cieHorpadii, CBITIOBHX pIllIeHb Ta
IUTACTUYHHUX €JIEMEHTIB MOCTYIOBO CTA€ OPTaHIUYHOIO CKIIAJOBOIO My3UYHOTO TeatTpy.
Boanowyac came My3uKa 3amMIIAae€ThCS THUM SIAPOM, SIKE€ 37aTHE OO0 €IHATH BCI
KOMITOHEHTH BUCTABH B €JIUHY JpamMaTypriuny cucremy. BoHa BU3Ha4ya€ BHYTPILIHINA
PUTM CIIEHIYHO1 i1, eMOIIiliHy aTMoc(depy Ta JOTIKY PO3BUTKY CIIEHIYHOTO TPOCTOPY.
CamMe ToMy Blaje CLEHIYHE DIIIEHHS HE MOXKE ICHYBaTH OKPEMO BiJ MY3UYHOI
JpamaTyprii TBOpy.

JlocBig BUIATHUX ONEPHUX pexucepiB XX CTOMITTA NEPEKOHIIUBO CBIAYUTH IIPO
T€, L0 Bi3yaJibHAa KOHIIETIisI BUCTaBU IMOBHHHA HApOJKYBATUCA 3 MY3UKU, a HE
HaB’A3yBaTUCS il 30BHI. OJHAK y CydYacHIM TeaTpasibHIM MpakTULl UEHd MPUHLHUII
peani3yeTbcsi He 3aBkAM. J(OCMTh 4YacTo pexucepchbka IHTEpHpETalis IparHe o
CaMOCTIMHOCTI, 1HO/1 HaBITh BIJAISIOUNCH BiJl aBTOPCHKOTO 3aJlyMy KOMIIO3UTOPA.
Came TOMy 0COOJIMBOi aKTyallbHOCTI HaOyBae rmpoOjemMa CHiBBIAHOLIEHHS
KOMIIO3UTOPCHKOTO ~ MY3MYHO-CLIEHIYHOIO  OaueHHs Ta HOro  MOAaJbLIOro
PEXHUCEPCHKOTO TPAKTYBAaHHS Ha CIICHI.

Y 1bOMYy KOHTEKCTI BaKJIMBUM CTa€ MUTAHHS TOTO, HACKUIBKH KOMIIO3HTOP
3aTHUHN «3aKOyBaTW» y MApTUTYpl BJIACHE YSABJIEHHS NP0 TeaTpalbHUN BUIJIS
MaiiOyTHHOI BUCTaBU. baraTo KOMIIO3UTOPIB 11I€ HA €Tari CTBOPEHHS ONEPH MUCIATH
HE JIMIIEe MY3UYHUMH 00pa3aMM, a 1 KOHKPETHUMH CLIEHIYHUMH KapTUHamu. BoHu
BHYTPIIIHBO «0adyaThy MI3aHCIICHH, XapaKTep PyXy MEPCOHAXiB, CBITJIOBI aKIICHTH,
MPOCTOPOBE PO3TALlyBaHHSI aKTOPiB, KOJOPUCTUKY JIEKOpaliil 1 HaBiTh aTMocdepy
crieHigyHOTO mpocTopy. CaMe ToOMy y MapTUTYpl HEPIAKO 3’ SBISIOTHCS HAI3BUYANHO
JeTalbHl aBTOPCHbKI peMapKH, 110 CTOCYIOThCSI TTOBEAIHKA BHUKOHABIIIB, TEMIIOPUTMY
CIIEHIYHOI J1i, MJIACTUKHU MIEPCOHAXKIB Ta €MOIIIITHOTO 3a0apBJICHHSI OKPEMHUX €IT130/11B.

[TonibHa yBara 0 Bi3yajbHO-CLEHIYHOIO aCMHeKTy JO03BOJISIE TOBOPUTH PO
HasIBHICTh Yy JIESIKUX KOMIIO3UTOPIB OCOOJIMBOTO THUITY MY3UYHO-TEATPaIbHOTO

MUCJIEHHS, Y SIKOMY MYy3UKa W CIICHIYHHN 00pa3 (OpPMYIOThCS OJJHOUACHO. Y TaKOMY
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BUIIAAKY MAapTUTypa mnepectae OyTH JIMIIE HOTHUM TEKCTOM 1 MEPETBOPIOETHCS Ha
CBOEPITHUN TTPOEKT MalOyTHLOT BUCTABH, JIe BXKE 3aKJIaJE€HO OCHOBH ii JpamMaTyprii,
IUTACTUKH, aTMOC(epH Ta Bi3yalIbHOT KOHIIETIII].

«Y TOCTaHOBLI OINEpPHOI BHCTAaBU BaXJIMBY pOJb BIAIrpaE Tak3BaHa
KOMIIO3UTOPChKA peXucypa (3a3BuUUail Mmig UM (GOPMYIIOBAHHIM PO3yMIIOTh
CYKYIIHICTh aBTOPCHKHX pEMapoK, BUIHCAHMX y MapTUTypi ¥ niOpero omepm). Lli
BKA31BKM € CMMCIOBUMH OpIEHTUPAMM JJiI IOCTAaHOBHHUKA, JI0 SIKUX MOTPIOHO
npucnyxatucs <..> [lapTuTypa omepHOro TBOpPY 3aBASKH MY3HUIl JI03BOJISIE
IPOCTEKUTU CIOXKETHI IMOBOPOTH JIHII ICUXOJOTIYHOIO PO3BUTKY, BHUOKPEMHTHU
JpaMaTypriufi HroaHcH. JJoporoBkazoM i pexkucepa € BCl CI0KETHI TOBOPOTH, JIHIi
MICUXOJIOTIYHOTO PO3BUTKY 0Opa3iB TepoiB, JApaMaTypriyHl HIOAHCH Ta (Hopmu.
Knacuuni ¢popMu onepHO-TeaTpanbHOrO pO3BUTKY — Jlid, apis, TyeT, peYUTaTuB, XOp
Ta 1HIIl — MAlOTh PO3KPUBATH B3aEMO/IIIO IEPCOHAXKIB, TIMHAMIKY 3MIHU 1X XapaKTEPiB.
ToMy KOMIO3UTOPCHKI peMapKu 3a3BUYail MICTSITh HAU3PYUHIII U1l PEKUCEPCHKOrO
3aCTOCYBAHHS XapaKTEPUCTUKH OIEPHOTO IEpPCOHaXKa, sKI TUIBKM MIJKa3ylOTh
PEXHUCEPOBI NUISX, SIK 1 B IKMX caMe (pOpMax BHUKOHABIIl 3/1aTHI BTLIUTH aBTOPCHKHIA
3anym» (ComoB’sitneHko, 2013: 172).

BiAMIHHICTP MIXK ONEpPHOI0 JIpaMaTypri€l0 Ta SBHUIIEM KOMIO3UTOPCHKOI
PeXUCYpH HacaMIlepe]] MoJiArae y crocobax peanizailii aBTOPCHKOro 3aAyMmy Ta
CTYNMEHI WOro CIEHIYHOI KOHKpEeTH3alii B MYy3WYHOMY TeKCTi. SIKIIo omepHa
ApaMaTyprisi BU3HaYa€ BHYTPILIHIO JIOTIKY PO3BUTKY KOH(QIIIKTY, cMCTeMy oOpa3iB,
€MOLIIHO-CMHUCIIOBY CTPYKTYpy TBOPY Ta MPUHIUNN MY3UYHO-IPaMAaTUYHOTO
PO3BUTKY, TO KOMIIO3UTOPCBbKA PEXHUCypa IOB’s3aHa B)XXE 3 IPATHEHHSAM aBTOPA
0e3rocepe/IHbO BITUBATH HA MAaOYTHE CLIEHIYHE BTUICHHS ONEepH. Y IbOMY BUIAIKY
KOMIIO3UTOP HE OOMEXKY€ETHCS JIUIIE CTBOPEHHAM MY3WYHOI NApTUTYPH, a (PaKTUIHO
MPOEKTY€E MaOYTHIO TeaTpalibHy (OpMy TBOPY, 3aKJIa/al0uM B HEl BlIacHe OayeHHs
CUEHIYHOTO MPOCTOPY, IUNIACTUKU MEPCOHAXKIB, XapaKTepy MI3aHCIUEH Ta Bi3yaJIbHOTO
o0Opa3y BHUCTaBH.

[IposiBU KOMITO3UTOPCHKOT PEKUCYPU MOKHA MPOCTEKUTU y PI3HUX (PopMmax

aBTOPCHKOT (ikcarlii creHiyHoro 3amyMmy. Hacammepesn #meTrbcsi mpo YHMCIICHHI
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PEXKHUCEPChbKl BKa31BKM KOMIIO3UTOpA, IO 30eperiucs B eMiCTOJMSPHIA CHaAIIuHI,
poOoYMX HOTaTKaxX, CHOrajgax Cy4acHHKIB, UyepHETKax abo pykomucax. Y TaKux
Marepiajgax KOMIO3UTOPU HEPIIKO JETATbHO OMHCYIOTh BlIacHEe OaueHHs CIICHIYHOI
i, XapakTep pyxy MepcoHaxiB, 0COOJUBOCTI OKPEMUX CIICH, MPUHITUITN OPOPMIICHHS
AeKxopalliif Ta KocTioMiB. Oco6JIMBO BaXXIIMBY POJIb Y LIbOMY IPOIIEC] BiIIrpa€e cucreMa
aBTOPCHKUX PEMapoK, 4epe3 sIKy KOMIO3UTOP MparHe MakKCUMadbHO TOYHO MepeaaTu
MaiOyTHIM IMOCTAaHOBHUKAM aTMocdepy 1 ApaMaTHUHY JIOT1KY TBOPY.

He MeHmI 3Ha4ymuM €I1eMEHTOM KOMITIO3UTOPCHKOI PEKUCYPU € OCOOIMBOCTI
opranizaiiii camoi ornepHoi ¢opmu. [loain TBOpy Ha 1ii, KAPTUHU U CIIEHHU, CUCTEMA
JITEPHUX [TO3HAYEHb, BUKOPUCTAHHS BCTaBOK, KYIIOp a00 MOJBIHHUX TAKTOBUX PUCOK
HEPIAKO MAIOTh HE JIUIIIE MY3UYHE, a i BUPA3HE CLEHIYHE 3HaUYeHHA. TakKi CTpyKTypHI
€JIEMEHTH JIONIOMAaraloTh OKPECIMTH TEMIOPUTM BHMCTaBH, JIOTIKY CLEHIYHHX
MepeXOiB 1 ApaMaTUyHl1 aKIEHTH, TOOTO (PAKTUYHO CTaIOTh CKIIAIOBOI0 MalOYyTHHOI
PEXKHUCEPCHKOT IHTEpIIpETALlli.

Okpemy poJib BIFIrparOTh ycCi 3acO0M MYy3MYHOI BHPA3HOCTI, SIKI MOJKHA
pO3MIAlaTh  SIK YHIBEPCAJIbHUN PIBEHb KOMIIO3UTOPCHKOI pexucypu. TemOp,
IUHAMiKa, puT™, (pakTypa, TapMOHis, TEMIIOB1 3MiHH, OPKECTPOBi OapBu abo cucTteMa
JIEUTMOTHBIB HE JIHILIE POPMYIOTh MY3UUHHI1 00pa3 TBOPY, a il IPOrpaMyrOTh CLIEHIYHE
COPUMHATTSA MOMINA, XapakTep IUIACTUKH, €MOUIWHUNA CTaH MEPCOHAXKIB 1 HaBITh
Bi3yalbHy aTMmoc(epy BucraBu. Came TOMYy My3MYHa MapTUTypa B OIEPHOMY
MUCTEITBI BUCTYTA€ HE POCTO HOTHUM TEKCTOM, a CKJIaTHOIO MOJICIUTIO MailOyTHBOTO
CIIEHIYHOTO MIICTBA, y SIKIH y)X€ 3aKJIaJCHO MOTEHIIHY PEXHUCEPChKY KOHIICTIIIIO
TBODY.

[ToBepTatounce 1o crarti A. ConoB’SHEHKa, CIYIIHUM € HaBECTH HOro cioBa:
«...TUTbKY CIEHIYHI PIIIEHHS, K1 BHHOCUTH PEXKHUCED, TO3BOJISAIOTH 3pOOUTH TaK, 1100
3MICT MY3HMKH CTaB CIPaBXHBOI CYTHICTIO APAMAaTHYHOIO niiicTBa, a ‘“‘clieHa —
PO3KpUTTAM BuAuMuX (opm”. Jluille 3a TaKUX yMOB OIepa MOKe OyTH CIpPaBKHIM
TeaTpaJbHUM JIMCTBOM, 110 OPTaHIYHO MOETHYE MY3HKY 1 Apamy. Lleli ynHHUK Mae
OyTH OCHOBHMM y poOOTI OyAb-SKOrO MOCTAHOBHHKA, SIKUA MOYMHAE PO3POOIIATH

BJIACHY KOHIIEMIIII0O MOCTAHOBKUA ONEpH. YBara 10 HaWMEHIIUX JeTajied HOTHOTO
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TEKCTY, 10 OPKECTPOBKHU THUX UM 1HIIUX €Mi30/1iB, 0OCOOIMBOCTEN BUPIIICHHS TUX YU
IHIIMX HOMEPIB, aHCAMOJIB, MaHTOMIM, BCTYIIB JO aKTiB, YBEPTIOPH TOIIO Ma€
MOCTIHHO CYIMPOBOKYBAaTH pexucepa. Jluine B TakoMy pasi BiH 3MOXE BHUPOOHUTU
aJIeKBaTHI MAXOAU JO0 BTIJIEHHS OOpa3HOro W 1eHHOro 3MICTy OIEepH, KpiM TOTO,
3HAWTH CHIJIbHY MOBY 3 BUKOHABCHKHMM CKJIaJOM, BKJIFOUAIOUM CIIBaKiB, TUPHUTCHTA
OpKecTpy, Xxopmeiictepa Ta iH.» (ConoB’ssHeHko, 2013: 174).

YMOBHM CTBOpPEHHsI OTMIEPHOI BUCTABW 30BCIM 1HIII 1 1X HE MOYKHA MOPIBHATHU 3
MOCTAaHOBKOIO BHCTaBH B JpaMaTUYHOMY Tearpi. BiIMIHHOCTI MpOSBISIOTHCS B
HAsBHOCTI JBOX TBOPYUX JIJEPIB: pexkucepa 1 aupurentra. KpiMm Toro, mijg 4ac
BUKOHAHHS ONIEPHOI BUCTABU (PYHKI[IS KEPIBHUKA JIsITa€ Ha TJIedl IUpUreHTa. Baxkianuso
BUSIBUTU IHTEpIpPETALliiHI 3aBAaHHS, IO CTOATh MEpel OUPUIECHTOM, ISl 4Oro
HEOOXITHO TMPOCTEKUTH, K YCKJIQJHEHHS B3a€EMOBITHOCMH MK MY3UKOIO 1
TEaTpaJbHOIO JII€I0 MO3HAYMJIO 3aTpeOyBaHICTh IUPUTEHTA 1 SIKUM YUHOM pOJIb
JIUPUTEHTA B OTIepl CTaBajia BU3HAYAIBHOIO.

MucTtenTBo AMPUTEeHTa TOJSATa€E Yy TBOPUIM 1HTEpIpeTalli My3U4yHOTO TBOpY.
3a3HaunMo, 110 XyJ0KHI HaMipH BiH Mepe/la€ KOJIEKTUBY BUKOHABIIIB 32 JIONMTOMOTOIO
’KECTIB, BUPA3HOi MIMIKHM, a TaKOXX IOSICHIOBAJLHMX CJIB IIiJl Yac perneTurii. Sk
B1JIOMO, OUIBIIICT, BHUKOHABIIB 1 TEOPETHUKIB BUKOHABCHKOTO MHCTEITBA IJIKOM
CIpaBEIIMBO BBaXKAlOTh, IO OCHOBHE 3aBAAaHHS IHTEpIpeTaTopa TMOJsArac B
MpaBUJILHOMY PO3yMIHHI Ta MEPEKOHIIMBIH Mepeaadi 3MiCTy TBOPY.

MucTtenTBo yHpaBiaiHHSA KOJCKTUBHUM BHUKOHAHHSAM (IMPUTYBAaHHS) 5K
JUSUTBHICTh 1 HOBUM BUJIT MY3WYHOTO BHKOHABCTBA HAOYJIO HIMPOKOTO TMOIIMPEHHS 1
BEJIMKOI MOMYJIIPHOCT1 Y 3B'S3Ky 3 MosiBoto onepu. Oanak e g0 kidmsg XVII cr. y
O0aratbox KpaiHax 30epirajnocsi AUpUryBaHHsS 3 4eMOalo, 1 TIIbKHU Mi3HIIIE BUHHUKIIO
JTUPUTYBaHHS, TIPU SIKOMY JUPUTEHT, CTOSYH TIEPE]l OPKECTPOM, KEPyBaB JKECTaAMH 32
JOTIOMOTOF0 TTAJIMYKH. Y CKJIaIHCHHS MY3UYHOI (PaKTypH BUMAarajio y4acTi TUPUTCeHTa
y BUKOHaHHI My3UYHUX TBOpIB, 30KpeMa onep. barato kommno3uTopis, Taki gk B. A.
Moriapr, . TaiinH, yacTo Gyiii AUPUTEHTaMH CBOIX TBOPIB.

BukoHaBChKE MHCTENTBO IHTEPHpPETAIii — SBHINE, SKE XapaKTEPHU3YEThCS

3arajJbHOKYJIBTYPHOIO TEHJICHIIIEI0 O CHMHTE3y MHCTENTB, 10 mposiBmwiaca B XIX
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cromTTi. B emnoxy pomanTusmy, 3 apyroi mosoBuHu XX CTOJITTA, CyO'€KTHBHE
0aueHHsI TUPUTEHTOM TOTO YH 1HIIOrO TBOPY HAOYJIO MIMPOKOTrO momupeHHs. Y XX
CT. B3a€EMO/IisI CHM(OHIYHOTO OPKECTPY 1 T€aTpy CTaja OCHOBOIO MY3WYHOI BHUCTABH,
7€ JTUPUTEHT BUCTYNHUB TMOBHOLIHHUM 1HTEeprpeTaTopoM. OpkecTp HE NPOCTO
CYNPOBO/)KYBaB BOKaJIbHI Ta XOpPOBI MapTii, CTBOPIOIOYM MY3M4YHI MOPTPETH abo
neizaxi. BukopuctoByroun BiacHi 3acobu BHpa3HOCTI, CHM(OHIUYHUN OpKecTp OpaB
y4acThb Y MOOYI0BI CTPYKTYPOYTBOPIOIOUHX €JIEMEHTIB ITOCTAHOBKH: y KyJIbMIHAIIIT Ta
PO3B'SI3IIl, y 3aB'SI3I Ta PO3BUTKY [ii, a TAKOX IMO3HAYaB CTOPOHH JIPAMaTUIHOTO
KOH(ITIKTY.

BucHoBku

OrnepHe MHUCTEITBO CITpaB/il MPUBaOJIMBE 1 3/TaTHE CHPABUTH HAUMOTYKHIIIUN
BIUIMB Ha MyOJiKy. Aje ajg Toro, mo0 Ied «MariyHuil akT» BiIO0yBCs, HEOOXiIHA
3J1aro/DKeHa Po00Ta KOKHOTO yYacCHHKA MOCTAHOBYOTO Mporecy. Y I CTaTTi MU
HAaBMHCHO HE PO3IJIAIA TBOPYI B3aEMOBIIHOCHHHM XYIOKHHKa-CIleHOrpada 3
pEXKHUCEPOM Ta apTHUCTOM, a TAKOX JUPUTEHTA Ta aKTOpa-CIiBaka TOIIO IiJl Yac
BUITYCKY BHCTaBH Ha CIICHY, aJKE 1€ I11e 0JTHa OO pHA TeMa I HAyKOBHUX TUCKYCIH
Ta JOCIIIKEHb.

3BICHO, TOYHY IMOCHIAOBHICTH POOOTHM HaJa o00pa3oM MU BUOYIyBadud B
171eaTiCTUYHOMY KJTto4i. J[OCUTB piIKO B MOBCAKACHHIN TeaTpalibHIN MPAKTUIIl MOKHA
3YCTPITH 3TaJlaHuX TMPEACTABHUKIB TBOPUHMX Mpodeciid, sSKi MaaKo 0OroBOPIOIOTH
CIUJIbHI MPOOJIEMHU BTUICHHS XYI0XKHBOTO 00pa3y mepcoHaxka Ha ciieHl. OJIHaK Take
CHUJIKYBaHHS «HAa PIBHUX» CTUMYIIIOE aTMOc(epy J0BIpH Ta IPY>KHHOTO MapTHEPCTBA
B IIpOIIeCi MMOCTAaHOBKY BHCTaBu. OOMIH 17ISSIMH 3aBXKIU IMPU3BOIUTD 10 HAPOKEHHS
3aranbHoi «Hamiaei», sika, o CyTi, HAMTOYHIIIIE 3/JaTHA JIOHECTH 0 TJis1aua Xya0KHI 1
3aJlyM My3U9HOTO TBOPY.

My3uka B omnepi BiIXOAUTh HA JPYTUH TUIaH, IEPETBOPIOIOYNCH HA CAYHATPEK
710 BUCTaBH. Poib nupureHTa, SK 1 CTOMITTS TOMY, TIOYHMHAE 3BOJUTHCS O
KOOPIMHAIIMHOI AISUTHHOCTI, 16 OCHOBHOIO HEOOX1THOIO HABHYKOIO € BUPIBHIOBAHHS
3BYUYaHHS Ta TEMIIIB, O€3 SICKpaBOi Ta HE3a0YTHHOI KOHIEIIIi. Y TaKUX YMOBaxX OINEepHa

BHCTaBa 3 BiJ MOYATKy 3aKJIaJ€HUMH CMHUCIAMH, €MOLIMHUMHU KyJbMIHAI[ISIMU Ta
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BIPTYO3HUM BOKQJIOM MO>K€ OyTH MOBHICTIO 3MiHEHA 1 CTAHOBUTHU BUIOBHILIE, J1aJIEKe
BiJl Tiepiopkepena. Yac qukTye cBOi 3aKOHU BChOMY, IO CTOCY€EThCS MUCTELITBA Ta
CaMOBHPAXCHHSI JIIOAMHU. AJle KJIAaCUYHA OIepa He MOMpe, OKU € Ti, XTO JIIOOUTH
KJIACUYHY MY3HMKY 1 TOTOBUM 3aHYpUTHUCS B YapIBHUM CBIT €MOI[IWHUX BpakKCHb.
EcTeTtnune cipuiHATTS JIOIMHA IHCTHHKTUBHO TIParHe 710 TAPMOHIi B TOMY BHITJIKY,
SKIIIO HABKOJIO HE1 yTBOPIOETHCS MEBHE cepeloBUIIe 1 (HOPMYETHCS HATNISIHYTICTh Ta
HacTyxaHicTh. CTBOPIOBATH TaKe CEPEAOBHILE HABKOJIO AUTUHH a00 MAJIITKA B HALITUX
cunax. Onepy — CKIAQIHUW IJIs COPUKMHATTS CY4YacHOl JIIOJIMHU KaHp — HE BapTO
HaBMHCHO CIIPOIIYBATH 10 KOPOTKOi UmtocTparlii. ['pamoTHUiI iabip penepTyapy aiis
BIJIBI/[yBaHHs Ta 3HAlOMCTBA 3 JKaHPOM, BKIIIOUCHHS MIEACBPIB KJIACUKU B
MOBCSK/ICHHE JKUTTS, BIABIAYBaHHS OCBITHIX IIpOrpaM, pO3BUTOK (paHTasii Ta cepu
MOYYTTIB, 3aHATTS Y TBOPUYMX KOJIGKTHBAX, CITIBAHHS B XOpi — Bce Iie chopMmye y
MOTEHIIHHOrO ClIyXadya €CTEeTHYHHUM 1]1€all, JOMOMOXKE Yy MParHeHHi A0 rapMOHIMHOI
B3a€MO/I1i 3 HABKOJIUIIIHIM CBITOM.

VY xo#a1 KoCHiKEeHHs 3’sICOBaHO, 0 CyYacCHUM OMEpHHM TeaTp nenaii Ouibiie
OPIEHTYETHCS HA CUHTE3 MY3UYHOTO i BI3yallbHOTO Hayvall. [{e 3yMoBIIIO€ miABUIIIEHHS
BHUMOT JI0 ONIEPHOTO apTUCTA, IKUI MOBUHEH MOEIHYBATH BUCOKUHN PIBEHb BOKAJILHO-
TEXHIYHOT MaliCTEPHOCTI 3 aKTOPCHKOIO IMJIACTHKOIO, MICUXOJIOTIYHOI0 BUPA3HICTIO Ta
CUEHIYHOIO MOOUIBHICTIO. BonHOYac poip OUPUTEHTa BUXOJIUTH 33 MEXI CYTO
MY3UYHOT KOOpAWHAIII1, TEPETBOPIOIOYN HOTO Ha OJHOTO 3 TOJIOBHUX 1HTEPIPETATOPIB
JIpamMaTypriuHoro 3aaymy TBOpY. Pexucep ke BHUCTyMae OpraHizaTopoM IiJIICHOTO
CIEHIYHOTO TMPOCTOPY, y SKOMY MYy3W4Ha JpamaTyprisi OTPUMY€E Bi3yalibHE Ta
MJIACTUYHE BTUICHHS.

Oco06MBy yBary nNpuiJIeHO aHajli3y My3UYHOTO TEKCTY SIK OCHOBH CIICHIYHOTO
icHyBanHs onepu. Came TIMOOKEe OCMUCIICHHS MMAPTUTYPH, APAMATUIHOTO TEKCTY Ta
BHYTPIIIHBOI JIOTIKH PO3BUTKY IMEPCOHAXIB JI03BOJISIE CPOPMYBATH TNMEPEKOHIUBUN
XYJIOKHIM 00pa3. BaxxauBy poJib y IIbOMY MpOLEC] BIAIIpae podOTa Ha/l IHTOHALIIELO,
TEMIIOPUTMOM, Tay3aMH, TUTACTHYHUM MATFOHKOM POJIi Ta B3aEMOIEI0 BOKAIBHOTO i

CUEHIYHOTrO KOMIOHEHTIB. JloBeleHOo, 110 My3WyHa NapTUTypa MICTUTh HE JIMILE
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3BYKOBY 1H(OpMaIlil0, a W 3HAYHUK MOTEHIAJ] CIICHIYHOTO MPOTrpaMyBaHHS, KU
BU3HAYA€E XapaKTep MaiOyTHHOT MOCTAHOBKH.

Creruika Cy4yacHOTO OTEPHOTO TeaTpy MOJSTra€e y MOCTIHHOMY MparHeHH1 J10
XYJI0KHBOI IIJIICHOCTI, JIe¢ My3HKa, CJIOBO, KECT, CIICHIYHUN PYyX 1 Bi3yallbHUN 00pa3
(GYHKIIIOHYIOTh SIK B3a€MOJIOTIOBHIOBAJIbHI €JIEMEHTH €IMHOTO IPaMaTypridYHOTO
npoctopy. Came rapMoHiitHa B3a€MO/Iisl peKucepa, TUPUTeHTa Ta apTUCTa-BOKaIIiCTa
CTa€ TOJIOBHOK YMOBOIO CTBOPEHHS MOBHOIIIHHOTO OIEPHOTO CIIEKTAKIIIO, 3JJaTHOTO
30epiraTu eMOIIHUI BIUTUB 1 XYJOXKHIO aKTyaJbHICTh Y CY4aCHOMY KYyJIbTYpPHOMY

CepEeIOBHIII.
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2.2 Cneungika naprii Meno-conpano B onepi XIX crosirrs

VY cucrteMi )KiHOYHMX ONEPHUX TOJIOCIB MEIO-COIMPAHO IOCIIa€ 0COOIMBE MicCIie,
MOETHYIOUM TeMOPOBY TIHOWHY HUKHBOTO PETICTPY 3 JOCTATHHOIO PYXJIMBICTIO Ta
THYYKICTIO BepXHBOT0. Came 11eif TOJI0C YaCcTO CTAaE HOCIEM CKJIATHUX TICUXOJIOTIIHUX
XapaKTEPUCTHK 1 [paMaTUYHUX KOHTpacTiB. Came 3aBIsSKU LIbOMY 00pa3u, HAMKMCAaHI
IUIS ~ MEL0-CONPAaHO, BHPI3HIIOTHCS  BHYTPIIIHBOIO  HAMpPYroOl0,  EMOIIIHOI0
0araTorpaHHICTIO Ta CIICHIYHOIO BUPA3HICTIO. Y PI3HI ICTOPUYHI €MOXU KOMIIO3UTOPHU
3BEPTAIIMCS 0 I[LOTO TEMOPY JJISI CTBOPECHHS IEPCOHAXKIB, Y SIKUX MTOETHYBAINACS CUIa
XapakTepy, YyTTEBICTh, ApaMaTu3M ab0, HaBMaKu, JipUuYHA M’ SKICTb 1 BATOHUYECHICTb.

TeMOp Mero-corpaHo TPAJAUIIINHO aCOIIOETHCS 3 HACUYEHUM, OKCAMUTOBUM 1
06’ eMHHMM 3BY4JaHHSM. 10TO Jliarma3oH 0XOIUTIOE 3ByYaHHs IIPHOIM3HO Bil IS Masol
OKTaBU JIO «JIs» JIPYroi, Xoua y BUKOHABCHKIM MPaKTUIIl MEXK1 MOXKYTh 3MIHIOBATHCS
3QJICKHO BIJ 1HAMBIIyaIbHUX OCOOJMBOCTEH T0JIOCY Ta CTHJIICTHKH penepTyapy.
Bapro migkpecauTH, Mo MEIo-CONmpaHo HE € OJHOPIAHUM THUIIOM TOJIOCY: y MeXax
I[OTO TeMOpPY ICHYIOTh Pi3HI MIABUAM — JIPUKO-MEI0, JIpaMaTUYHE MEI0-COMPaHo,
KOJIOpaTypHE MEI0-COMPAHO, KOXKEH 13 SKUX Ma€ BJACHI TEXHIYHI Ta BHUPA30BI

XapaKTEPUCTHKHU.

VY cBITOBIIi ONIEPHIi JiTEpaTypl KUIBKICTh MAPTIN ISl MELIO-COTIPAHO € MEHILIOIO
MOPIBHSHO 13 COMPAaHOBHM pEMepTyapoM, OJHAK caMe€ BOHM HEPIAKO CTaloTh
KJIIFOYOBUMH 3 JApaMaTyprigHoro mnorisiay. OcoOnuBrid iIHTEpEeC BUKIIMKAE BIIMIHHICTD
TPaKTyBaHHS IIOTO TOJIOCY Y Pi3HUX HAI[IOHAIBHUX BUKOHABCHKHUX TPaAMIisaX. Tak, y
3aXiTHOEBPOIECHUCHKIN OTIEpi MEI0-COMPaHO YacTo 30epirae pucH, OJM3bKI 0 JIPUKO-
KOJIOPATypHOT'O COMPAHO: JIETKICTh 3BYYaHHS, PYXJMUBICTb, MPO30PICTh TEMOpPY Ta
3JIaTHICTH J0 BIPTYO3HOI TexHiku. [TogiOHMI miaxia XapakTepHuid Ajis TBOPYOCTI B.-
A. Momapra, [Ix. Poccini, I'. Jloninerti, JIx. Bepai ta XK. bize, y unix onepax mero-
COMpaHO HepiAKo MoTpedye ONMCKY4YOi TEXHIYHOI MIATOTOBKM Ta IUIACTHYHOCTI

BOKAJIbHOT'O alrapary.
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Crix TakoX 3a3HAYUTH, IO MEKa MIXK JIIPUIHUM COIIPAHO Ta MEI0-COTPaHO B
OTIEPHOMY MHCTEITBI 9acTO € JOCUTh YMOBHOIO. Y 0ararb0X BUMAJKaX BHPIIIATbHE
3HAYCHHS Ma€ HE CTUTbKM aOCOJIOTHUN Jiala3oH ToJIOCY, CKUTBKH HOTO TEMOpOBE
3a0apBJICHHS, XapaKTep 3BYYaHHsI, 3IaTHICTh JI0 MEBHOI ApaMaTHYHOT BUPA3HOCTI Ta
BIJIMOBIAHICTD CLIEHIYHOMY 00pa3y. Came ToMy mapTii i1 MEI0-COMPaHO BUMAraroTh
BiJI BUKOHABUIIl HE JIUIIE TEXHIYHOT MAWCTEPHOCTI, a ¥ TOHKOTO BIMUYTTS CTHIIIO,

AKTOPCHKOT THYYKOCTI Ta IITMOOKOTO PO3yMIHHS My3UYHOT paMaTyprii TBOpY.

2.2.1 IcTopist pO3BUTKY MeLIO-CONPAHO

VY 3B’s13Ky 3 popMyBaHHAM MOJI1POHIYHOT YOTUPUTOJIOCHOT My3uKHU B XITT-XIV
CTOJIITTSX BUHMKJIA IPAKTUYHA TOTpeda y pO3MEKyBaHHI CIIBOYMX roJiociB. CrioyaTky
roJIOCH PO3JUIUIN HA TPU THUIK: TEHOP, COMPAHO 1 MEIO-COMPaHo, a MOTIM J0/1aBCs
OaputoH. Y Uel mepiof CTWIb CIIBY OyB JOCHTh MOHOTOHHHM 1 OOMEXyBaBCs
BUKOHAHHSM IICHECITIBIB TEOJOTIYHOTO 3MICTY, @ YUCTOTA JIa/ly 1 3MICT TEKCTY B HLOMY
NepeBaXkaiy HaJl EMOLISIMUA Ta BUPA3HICTIO.

Opnnak yepe3 aeskuii yac y XIV-XV cTOmTTSIX XOpOoBE MHUCTEITBO MOYAJIO
CTPIMKO PO3BHUBATHCA 1 BUKJIMKAJO MiJBUIICHI TEXHIYHI BUMOTH JIO T'OJIOCIB: TEMeEp
noTpiOHO OyJIO HE TIJIBKU CHIBATH CBOIO MApTIl0, a i MPUCITYXATUCS 10 1HIIUX FOJIOCIB,
BUOYOBYIOUM aHCaMOJIb 1 6aaHc ycepeinHi XOpOBOT TPYIIH.

3 mosiBotoO kKaHpy onepu B enoxy Bigpomxenns (kineup XVI — moyatox XVII
CTOJIITh) 3’ SIBUJIOCS HOBE MUCTEITBO COJIBHOTO CITIBY — iTaniiicbke belcanto. 3aBasku
nmosiBi Oe3Jiul MIKUT Ta CHCTeMaTH3allli 3HaHb, METOMAIB 1 MPUHIIMIIB CIIiBY PiBEHb
BUKOHABI[IB 3 TEXHIYHOI Ta XYyJI0XHBOI TOYKH 30py 3HAYHO MiABUIIMBCA. OcoOIMBY
yBary CTajid IPUIUIATA TaKUM BAXKJIUBUM JIJII BUKOHABIT MOMEHTAM, SIK aKICHT Ha
CIIIBOUOMY JIMXaHHI, aTaka 3BYKY, €JHICTh BOKAJIHHOTO Jl1alla30Hy, 3JIar0KEHICThH 1
MUJIO3BYYHICTh TEMOpY, KOHTPOJb TYYHOCTI Ta CHJIM TOJIOCY, SIKICTh TemOpy,
THYYKICTb, CITiBOYE BIOpaTo.

Y XVII croniTTi Meno-conpaHo e He chOopMyBalIOCs SIK CAMOCTIMHHMM TUI

rojocy. Hampuxinmi XVIII — va mouatky XIX cTomiTTs B icTOpii moyanu BiiOyBaTucs
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y’Ke BaXKJIMBI MO, SIKI BITOWIKMCS W Ha My3WYHOMY MHUCTEUTBI. bysna 3pyiiHoBaHa
(deonasibHa cUCTEMA, HACTAB 3HAYHUH MPOTPEC CyCHIbCTBA, a )KIHKU CMUIMBO BUUIILIN
Ha OMEpHY CIIEHY, TAKUM YHMHOM, MUCTEITBO YOJIOBIKIB, MEPEOIATHEHUX Y KIHOK —
KacTpaTiB 1 KOHTPTEHOPIB, MpakTUYHO 3HUKIO. Pedopma omepHoro mmucrenrsa,
mpoBeaeHa 3HaMeHUTUM kommoszutopoM K.B.I'mokom, mocumnuia posb iTepaTypHOTro
3MICTY Ta 3aJICKHICTh MY3UKHU BiJl IpaMaTUYHOTO CIOXKETY. 3 I[bOT0O MOMEHTY OYyJ0
MOKIHYEHO 3 OMEpHUM (popMalli3MOM y caMoMy KaHpi Ta B TexHill criBy. Jlo ['mroka
BOKaJIbHA MapTisl MaJio 3ajiekalia BiJ 3MICTY CIOXKETY 1 CIyryBayia JJisi I€MOHCTpaIlii
BIpTyO3HUX 3A10HOCTeN criBakiB. [HOAI Ha CIIEHI MY3WYHHX TeaTpiB IMOKa3yBalld
MOMyp1 3 BIJOMUX apiil pi3HUX OMeEp, Kl HIIK HE OyJiM MOB'sA3aH1 MK COOOI0 YKOTHUM
3MICTOM.

Y XIX cromitTi BiAOYyBCS 3HAYHUN MPOPUB y TEXHIII cmiBy. BokanbHy
MEJAroriky MpeacTaBisAloTh Ipall BUAATHOTO criBaka-pedopmaropa KinbOepa Jlyi
ronpe Tta Manyensa ['apcis-monommoro (®paniist). byna BuHaiiieHa «3aKpuTa
MaHepa BUKOHaHHs ([[rorpe), sika He TUIbKU pO3IIMPHUIIA Jlana3oH, aje i BUpIIINIIA
KJIFOUOBI MTPOOJIEMHU BOKAJIbHOT TEXHIKH, 3pOOUBILH IPOPUB Y METO/II CITIBY.

["onoBHa 171€51 1aHOT TTpalll — MPUKPUTTS BEPXHBOTO PETICTPY Jlana3oHy, a TAKOK
BAXKJIMBICTh (DOPMYBAHHS 3MIIIAHOTO PETICTPY YOJOBIYOro royiocy. [ns 3a1iicHeHHs
nocranyieHoro 3apaanss JK. Jlronpe nae HaCTymHI peKOMEH Al

- BUKOHYBAaTH BIIPaBU Ha 3aKPUTY TOJOCHY «a»;
- BHUKOHYBATH iX 000B’sI3KOBO TIOBHUM T'OJIOCOM, ajie 0e3 MmepeHanpyKeHHs;;
- TOYaTKOBI BMPaBH MOBHHHI CKJIQJAaTHCS 3 TPUBAIMX HOT (Jl1aTOHIYHA TamMma

IIIJTAMHA HOTaMH );

- 3 MepluX € KPOKIB CJiJ HAaBYaTW y4YHS BMIHHIO BIUXATH, 3aTPUMYyBaTH Ta

MalCTepHO BUTpayaTu HaOpaHy KUTBKICTh TOBITPS;

- He (opcyBaTH HMXKHI HOTH T1J] 4ac CIIBY IIMPOKUX 1IHTEPBAJIIB;
- TOM'SIKIIYBAaTH HOTH, IO TIEPEAYIOTh HACTYITHHM;
- HaBYATHCS YSIBHOMY CITIBY: YYTH 3BYK, SIKUI HaJICKUTh 3aCITIBATH,

- pO3LIMPIOBATH, HACKUIBKH 1€ MOKJIMBO, MEXKI1 IPYTHOTO 3BYUYaHHSI.
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KirouoBoto iryporo y BokasipHi#M nieaaroriii ctaB ['apcis, TpakTaTu sIKOro mpo
CIiB 1 HOTro HAYKOBUM TIAXiJ O IOCTAHOBKHM TOJIOCY, BKJIFOYAIOUYM BHHAXIiJ
JIAPUHTOCKOIIA, 3HAYHO MOTIHOMIM PO3YMIHHS BOKaJdbHOI MexaHiku. Ha iioro mymky,
nobpe HaTpeHoBaHa poOoTa miadparMu CIpHUSE PO3IIMPEHHIO 3BYKOBOI MaITPU
ciiBaka. [locTynmoBo rpyAHHI THI JUXaHHSA 3aMIHIOETHCS TpynonaiadparMarbHUM
(Garcia, 1982).

Y XIX cromitti 3’sBWIOCS 0Oararo KOMIIO3UTOPIB, SKI THCAId ONEPH:
JIx. Poccini, I'. Jloninerti ta B. Bemnini. IM HanexuTs HU3Ka OIEPHUX TBOPIB, y AKUX
€ MapTii JUIsi MEIO-COMPaHO. 3aBASKU I[bOMY 3’ SBWJIACS BEJMKA KITBKICTh HOBHX
YyJIOBUX CITIBA4OK-MEII0-COMPAHO, SIK1 BOJIOILIM BUCOKOIO BOKAJILHOIO Ta aKTOPCHKOIO
MaNCTEPHICTIO Ta My3HYHOIO KyJIETYpOIO.

VYV nepuriit monoBuHi XIX CTOMITTS MHCTEHTBO MEIO-COMPAHOBOTO CITIBY
BIIKDWJIO CJIAaBHY CTOPIHKY B ICTOpPIi MY3WKH, OJHIEI0 3 MEPUIMX BOJOJAPOK LIHOIO
TeMOpy cTajia 3HaMeHHTa iTamiicbka criBauka Jxyaitra [lacta (1797 - 1865). [lacta
yBIIIIIa B 1CTOPIIO, MEPII 3a BCE, 3a T€, 110 BOHA BHECJIa BUHSATKOBI IHTEpIIpETAIlii B
onepu B. bemnini ta I'. JlonineTTi. CriiBauka BUKOHYBaJIa SIK COMPAHOBI, TaK 1 MEIO-
COTIPAHOBI POJIi, «AEMOHCTPYIOUH YHIKAJIbHY TECUTYPHY ¥ CTHIIICTUYHY MOOUIBHICTb,
aKTOPCbKYy 00J1apoBaHiCcTh. <...> Cepen unciieHHUX naptiil [lactu kpuTrka BUpi3Hsa
BUKOHAHHS MapTii JapamMaTH4HOro 1 repoiyHoro miany: Hopma, Menes,boneiin,
Tankpen, Jleagemona, siki apTUCTKa BUKOHYBaJIa 3 0COOJIMBUM ITiTHECEHHSM, CIIOKOEM,
mnactuuHicTio. OcobucTto nis Hei Hanucaui naptii Je3zaemonu (“Otemno” Poccini),
Hopmu, Awminu (“Comuambyna” bemnini), Aunu bonelin (“Anna bonein”
Joniuerti)» (Sup Cixanb, 2025: 155). i cniB npuBiB 10 KIIOUOBHX 3MiH y CTHII
BOKQJILHOTO CIMIBY Ta BIJIXOAY BiJ] MOBEPXHEBOrO 1 OJUCKY4e-BIPTYO3HOI'O CHIBY J10
rJIMOOKOTO PO3YMIHHS POJI, APTHUCTHYHOTO BHUKOHAHHS, MPOSIBY JAPaMaTUYHOTO
TaJaHTy.

[HII010 BaXKJIMBOIO TMOCTATTIO B ICTOPii MEIO-CONMPAHOBOrO CITIBY € MeEIO-
conpano Mapis Maniopan (1808—1836), mouka KOMITO3UTOpA, CITiBaKa Ta mejaarora M.
Tapcii-cTapmoro. Ii Bucokuii piBeHb BOKaIbHOT MaiiCTEPHOCTI BTINUBCA Y BUKOHAHHI

Takux onep, sk «CeBUIbCbKUN TUPYIbHUK», «llomemromkay, «Cemipaminay,

112



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

«Iramiika B Amkupi»y, «XuTpuil koxaHenb», «Kamynerri Ta MOHTEKKI»,
«ComuambOynay, «Jlouka moBITps», <«JlroOoBHMI Hamii». CriBauka BOJIOALIA
IMPOKHUM Jiara30HoM, TIOTYKHHM i BUPA3HUM TOJI0COM. i BIaBanocs MpOHUKHYTH B
MIMOWHY JIpaMaTHYHMUX MOYYTTIB 1 MEepeKUBaHb nepcoHaxka. [1y0iiky 3auapoByBaja
«yHIKaJpHA cujia ii roJiocy, TIMOOKE MOYYTTS 1 CTHIICTUYHE BHpA)XKeHHs, abo il
MOTY>KHA 1 IpucTpacHa rpa» (Maria de las Mercedes Santa Cruz y Montalvo Merlin,
1840: 108).

[TosiBa >xanpy micHi y XIX cTONITTI Hajgana crmiBaykaM 13 TOJIOCOM MEIO-
COMpaHo OUTbIIE MOKJIUBOCTEH MJii BUKOHAHHS, a KOMIIO3UTOPAM BIJAKpHJIA HOBI
TOPU30HTU Isi cTBOpeHHs TBopiB. Tak, 3'sBuBcs TBip 1. Bpamca na Texct M. Iere
«Panconis 114 anbTa, 40JI0BIYOT0 XOPY Ta OPKECTPY», Op. 53, B AIKOMY OCHOBHA MAPTIs
OyJia BijiBe/ieHAa 3HAMEHHUTIN BOJIOJAPIT

VY npyriit nonoBuHi XIX CTOMTTA 3'IBUIIKMCS TPY 3HAMEHUTI MEII0- COMIPAHO, SIK1
3100ynu BcecBiTHIO ciaBy. Ilepmoro Oyna benenerra Pocmynaa Ilicaponi (1793—
1872), umii rosoc mocTpaxkaaB BiJl XBOpOOW, aje, TUM HE MEHII, Bpa)xaB CBOIM
BUHSITKOBUM TajlaHTOM. BoHa Oynia 3/1aTHa 3 JIETKICTIO CHIBAaTH HAWCKIIAIHIIINAN
peneptyap. [pyroro Oyna He3Bu4aitna aptuctka [lomina Biapgo (1821-1910). Cectpa
Mapii Manibpan Ta nouka nenarora Manyenst ['apcis-cTapiioro, BoHa MpoOJ0BXKUIIA
JIUHACTIIO BUIATHUX CITIBAKIB.

[1. Biapgo Ommmana B omepax «Otemio», «llomemtomkay, «CeBUIBCHKHI
uupyinsHUK», « Tankpen», «Jlon Kyan», «ComuamoOynay, «Jlrouisa ai Jlammepmypy,
«Mowntekki Ta Kamysetti» Ta in. CriiBauka migHsia MEo-conpaHo J0 CTaTycy MepIioi
repoini. [i nocsaruenns GesnpenenenTHi. Hespaskaroun Ha Te, 1110 BOHA OyJ1a He HAJATO
npuBabJivBa 30BHI, BOHA OyJia pi3HOOIYHO PO3BUHEHA, HaBUasiacs rpl Ha opremniaHo y
Jlicta, BUBUaja KOMMO3MIIIIO, MHCAJIa MICHI Ta Oonepu 1 Oyna 3amporineHa O4YOJIUTH
kadeapy popreniano B KenbHcbKil KoHcepBaTopii My3uku B Himeuuuni. Biapgo Oyna
XYJI0’KHUIICIO Ta JIHTBICTKOIO, sSIKa BOJIOJILIA KIJTbKOMa MOBaMHU.

VY 1839 pomi y Bimi BicimHaausTa pokiB I1. Biapmo 3irpana [esnemony, Po3iny
Ta ITonenoniKy, ClpaBUBIIM He3a0yTHE BpaxkeHHs Ha MyOiKy. [i mocTaTh HaUXHYIa

Bizlomoro kommo3utopa [[x. Metiepbepa na ctBopenns poii dinec B onepi «IIpopox»,
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HanucaHit y 1843 pomi. Ili3Hime BoHa BHKOHaNa TOJOBHI MapTii B omepax 1HIIMX
KoMIo3uTopiB: Azyuenu B «Tpybanypi» x. Bepai, Cado B onepi «Cado» . I'yHo,
Hamninu B onepi «Camcon 1 [Jamina» K. Cen-Canca. Lli posi Oynu cTBOpeH1 TaKOX ISt
Biapno. Bona 3poOuiia BUAATHUN BHECOK Y PO3BUTOK BOKaJbHOTO MHUCTELTBA,
YCHIIIHO BHKOHABINM rojioBHY maptiio B omepi K. B. I'moka «Opdeii 1 EBpimikar,
HAJIABIITN MEI0-COMPAHO CTAaTyC MPUMAaIOHHHU.

[1. Biapio Mana giana3oH y JB1 OKTaBH: BiJl «C1-O0€MOJIbY MaJIOi IO «C1-0€MOJIb)»
JpyTOi, a 3r0I0M, 3aB/ISKH HAITOJIETIIMBIN Mpalli, 3MOTJIa pPO3IMIUPHUTH CBii Aiama3oH Bij
«COJBY MaJiol 0 «(ha» TPEeThOi OKTABH, IO JO3BOJUJIO iii BAKOHYBATH COIPAHOBUMN
perniepryap. CriBauka BMiJIa BITUyTH IIIOCh paHillle, Hi’)K BUCIOBUTH II€, CIIyXar4Hu He
CBIi1 TOJIOC, a CBOE ceplie. 3 BUIIEBUKIIAICHOTO HEBAXKKO YSIBUTH, III0 BOHA CTBOPHIIA 1
AKOI0 Xapu3Moro Bosiojina. Ane HagMmipHuit crmiB I1. Biapmo y Bucokomy perictpi
o0ipBaB ii kap'epy cniBauku y Biml 40 poKiB.

TpeThoro BiJIoMOIO Melo-conpaHo Oyina Mapierta Ann6oHi (1823 - 1894), sika
BOJIOJI1JIA MPEKPACHUM T'OJIOCOM, JOCKOHAJIOK0 TEXHIKOI0, TPUBAOIMBOIO 30BHIIITHICTIO
Ta 1HTenekToM. CriBauka Maja Jiana3oH y JIBl 3 MOJIOBUHOIO OKTaBM (BOHa MOTJja
OpaTu Taki X BUCOKI HOTH, SIK 1 MEII0-COIMpPAHO), ii TOJO0C BIAPI3HABCS BUHATKOBUM
TeMOpPOM, MOEAHYIOUM B COO1 CUILy, CBIXKICTh, MOBHOTY 3BYYaHHsI Ta HaJ3BUYANHY
THY4YKicTb. byayum eaunoro yuenuiero J[x. PocciHi, BoHa Oyla €IMHOIO, XTO
BUKOHYBaB BUCOKI HOTH, 30€pIrIIH CBiil royioc, 1 HaBiTh y 70 poKiB MaJjia TAaKUi CaMHii
OnaropoaHuii 1 KpacuBuil TeMOp, K y Mojojocti. [lomentomika Oyiia OJHIEO 3
HalyJIOOJICHIIUX TapTiid ABOOHI.

IcTopiss pO3BUTKY MEIO-COMPAHO IMOYaiacs BITHOCHO HEIABHO 3 PO3BHUTKOM
1HIIIUX TOJIOCIB, 3'IBUJIACS BEJIMUE3HA KIJTBKICTh TBOPIB 1 BUKOHABUIIb, 1110 BOJIOAIIOTh
HU3BKUM KIHOYMM T0JIOCOM. BiTHOCHO HOBUI THII TOJIOCY IMIBUIKO CTaB MOMYJISIPHAM
SK cepejl CMiBavoK, Tak 1 cepell KOMIO3UTOPIB, a MyOJiika 3aBXau rapsde npuiimana

PO3KIITHI Ta TeMOpaabHO Oararti rojJocH CiBayvoK.
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2.2.2 Oco0JMBOCTI BUKOHAHHSI BOKAJIbHUX TBOPIB VISl MEII[0-CONPAHO

Iouamox XIX cmonimmsa 03HAMEHYBaBCS PO3KBITOM OINEPHOTO MHCTEITBA,
KOJIM KOKHA HalllOHaJIbHA I1IKOJIa Tovyasa (popMyBaTH CBOi yHIKaIbH1 pucH. s meno-
COTIpaHO Iel Mepioj CTaB YacOM CTAaHOBJICHHS XapaKTEPHUX JJISl TOJOCY aMIllya Ta
BoKaibHUX BUMOT. Ha mouatky XIX cromiTTs iTanifickka omepHa Tpamuilis Oyia
JIOMIHYIOUOI0, a i1 HapLKHUM KaMeHeM OyB CTWIb OelbKaHTO. benbkaHTo, 10 B
nepeKIal 3 ITaliChKOi 03HAYA€E IIPEKPACHUN CIIBY»,XapaKTEPU3YETHCS aKIICHTOM Ha
Kpaci 3ByKy, IUIaBHOCTI MEJIOJIIAHO1 JiHIi — legato, BipTyo3HOCTI1, 6ararcTsi KOJopaTyp
Ta O€30raHHOMY BOJIOJIHHI JuxXaHHsAM. /[l Melo-compaHo 1€ O3HA4yallo
HEOOX1HICTh BOJIOJIHHS CKJIAJIHUMU Macaxkamu, pyinanamu (dp. roulade Bin rouler
KKOTUTHCS»), apme/pkio Ta (QUIrpaHHOK OPHAMEHTHKOIO, MPpHU IbOMY 30epirarouu
BUpA3HICTh 1 ruOuHYy TeMOpy. lojloc Mewno-compaHo B 1€l NEpioJ YacTo
BUKOPHCTOBYBABCSI 11 CTBOPCHHS THYYKHX, pPYXJMBHX TMapTid, 37aTHUX
JIEMOHCTPYBAaTH BOKAJIbHY CHPUTHICTh 1 BUTOHYEHICTh. Ba)MBO 3a3HAuUTH, IO
Aiama3oH mependavaBcsl Bil «COJb» Majoi OKTaBH /O «J0» TPEThOI OKTaBH, IO B
CydacHii kiacudikaiii ONnepHUX >KIHOYUX TOJIOCIB BIJAMOBIIA€ BHCOKOMY MEIIO-
compaHo abo ApaMaTUIHOMY COTPAHO 3 MIUPOKHUM J[1alla30HOM.

Apia Paiimonou «Alfin son tua» 3 onepu «Jlouis ai Jlammepmyp» (1835)
I'. JoHIETTI HAJEXHUTh O THUX BOKAJIBHUX EMI30[[IB, y SKUX KOMIIO3UTOPChKA
MaCTepHICTh belcanto TOEAHYETBCSA 3 TOHKUM IICHUXOJOTI3MOM  MY3WYHOI
npamatyprii. BukoHaHHs 11l€i mapTii BHMAarae BiJ] MEIO-CONPAHO JOCKOHAJIO1
BOKAJIbHOI TEXHIKU, 3/IaTHOCTI JO0 TIMOOKOTO €MOIIIHOTO TMEPEeBTIICHHS, OCKIIbKU
MYy3UYHUI MaTepiai apii noOyJoBaHUI Ha MTOEHAHHI JIIPUYHOI M’ SIKOCT1, BHY TPIIIHBO1
HaIpPyT¥ Ta BATOHYECHOI IHTOHAIIWHOT TUTACTHUKH.

OpHi€l0 3 TOJIOBHUX OCOOJIMBOCTEM apii € ii BUCOKMH TEXHIYHUWA PIBEHb
CKJIaHOCTI. BokasibHa mapTist MICTUTh IIBUJIKI MTAacaXi, pyXJIMB1 IHTOHAIIHI 3BOPOTH,
npiOHY OpPHAMEHTHKY Ta CKJIAJIHI MEPEXOJu MIXK pPEricTpamu, 10 MOTpeOyroTh Bij
BHKOHABUIIl 3HAYHOI BOKAJIbHOT MOOLJILHOCTI Ta BUTPUBAIOCTI. OCOOIMBOI0 3HAUCHHS

HaOyBae BMiHHS 30epiraTi TeMOPOBY PIBHICTh y BCbOMY Jialla30Hi, HE BTpavyarqu pH
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IIbOMY TMPUPOJHOCTI 3BYyYaHHS Ta YUCTOTH IHTOHAIi. TeXHIYHAa CKJIAIHICTh apii
XapakTepHa i €CTETUKU belcanto, 1€ BOKaJlbHA BIPTYO3HICTh BHUCTYIA€ HE
CaMOLIJITIO, @ 3aC000M PO3KPUTTS EMOLIIHHOTO CTaHy MEePCOHAXKA.

Boanouac My3nyHa JpamaTypris apii BUMarae BiJl MEI0-COMPaHO OCOOIUBOI
TEMOPOBOI JIETIKaTHOCTI Ta M’SIKOCTI 3By4aHHs. BokanbHa miHis moOy1oBaHa TaKUM
YUHOM, 10 HaBITh Y TEXHIYHO HACHYCHHUX €I1130/1aX BUKOHABHIIS MTOBUHHA 30epiratu
HIKHICTh 3BYKY, JIETKICTh (hpa3yBaHHs Ta IUIABHICTh MEJIIOAMYHOTO po3BUTKY. Came
Yyepes3 TaKui MiAX11 pO3KPUBAETHCS EMOIIIHMI CBIT TepOiHi, il BHYTPIIIHS Bpa3JIMBICTh
1 TOHKA IICUXOJIOTI4YHA MPUpOa.

Apisa «Alfin son tua» TakKoXX BHUPIZHIETHCS KaMEPHICTIO Ta IHTUMHICTIO
MY3HYHOTO BUCJIOBIIIOBAaHHA. 1i eMoriiiHa aTMocdepa HaOMIKEHa 1O BHYTPIIIHLOIO
MOHOJIOTY, IO TTOTPeOy€ BiJ BAKOHABUIII HE 30BHIITHBOI IPaMaTHYHOCTI, a TIIMOOKO1
MICUXOJIOTIYHOT KOHUEHTpalli. ¥ IbOMY KOHTEKCTI HAJ3BUYAIHO BaXXJIMBOKO CTA€
3MIAaTHICTh MEI0-COMPAHO TMpallOBaTH 3 HIOAHCAMH JUHAMIKH, TEMOpPOBUMU
BIITIHKAMU Ta MIKPOIHTOHAIIMHOIO BHPA3HICTIO, CTBOPIOIOYM €(EeKT eMOLiiHOi
IIMPOCTI Ta BHYTPIIIHBOTO MEPEKUBAHHS.

Oco0nuBy poJib y BUKOHAHHI apii BiJirpae iHTepnperaiiiuuii acnekt. CriiBauka
MOBMHHA HE JIMIIE TOYHO BIATBOPUTH MY3HUYHHUH TEKCT, a i TIMOOKO OCMHUCIHTU
ApaMaTypriuHuid 3MICT MapTii, MepeJaloyn eMOlliiHy 0araro3HauHICTh 00pasy uepes
1HTOHAIIi10, (DpasyBaHHs Ta CIEHIYHY TUIacTUKy. [loeqHAHHS TEXHIYHOI TOCKOHAIOCTI
3 MCHUXOJIOTIYHOK MEPEKOHJIMBICTIO POOUTH BUKOHAHHS Ili€l apii HaJA3BUYAITHO
CKJIQJTHUM 1 BOJIHOYAC XYA0KHBO I[IHHUM 3aBJAaHHSIM JJII MEIIO-COTPAHO.

Cepeouna XIX cmonimmsa craja TMepioJOM 3HAYHUX 3MIH B OINEPHOMY
MUCTELTBI1, KOJM aKIEHT 3MICTUBCS BiJl YUCTOI BOKAJIHOI BIPTYO3HOCTI 10 TOCHJICHHS
JpaMaTU3My Ta MCHXOJIOTIYHOI rmmbOuHu nepcoHaxiB. Jlo cepenuun XIX cromiTrs
1Tajiiichbka omnepa 3a3Ha€ 3HAYHUX 3MiH, MOB'13aHUX 13 TBopuicTio Jxky3enne Bepi.
Woro cruib BIIXOJIUTH BIJl YUCTOrO OEJIbKAHTO, X04a i 30epirae oro OCHOBH, y OiK
OUTBIIOT  JpaMaTHYHOI BHUPA3HOCTI, TICHXOJIOTIYHOT TJIMOMHU Ta BOKAJIBHOI
noTyXHOCTi. ['0710¢c Mero-conpaHo Temnep 4acTO BUKOPUCTOBYETHCS NJISi CTBOPEHHS

CWIbHUX, TMPUCTPACHUX KIHOUMX O0Opa3iB, 0 BUMAraroTh IIMPOKOTO Jiama3oHy,
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BUTPUBAJIOCTI Ta 3AAaTHOCTI 1O BHUPA3HOTO APAMATUYHOTO 3BYYaHHS, 3/1aTHOTO
popi3aTy UIIIBHY OPKECTPOBY TKAHUHY.

Apia Ypcyin «Voce di donna» 3 onepu «Cumon bokanerpa» (1857) k.
Bepai HanexuTh 0 ApaMaTUYHO HACHYEHUX MapTid AJI MEIO-COIMpaHo, Yy SKUX
0CcOOMMBOTO 3HA4YeHHS HaOyBae TeMOpOBa BUPA3HICTh TOJOCY Ta ICHXOJIOTiYHA
MEPEKOHINBICTh BUKOHAHHS. BokanpHa maptis no0y1oBaHa TaKUM YHHOM, 110 TEMHUN
1 HaCUYeHUN TeMOp MEI0-CONPaHO CTa€ OCHOBHUM 3acO00M Tiepeiadi BHYTPIIIHHOTO
HaTpyKeHHsI, 0OJII0 Ta eMOIIHHOT IITMOUHU 00pasy.

OnHi€r0 3 KIIOYOBUX BHKOHABCBKMX CKJIAMHOCTEH apli € HEeOoOXi1THICTh
MOCTIHOTO KOHTPOJIIO IUXaHHs. Benuka KUIbKICTh TEKCTY, IIUPOKI BOKaJIbHI (hpaszu
Ta JApaMaTHYHO HANpPY>KEHUH PO3BUTOK MY3HMYHOTO MaTepialy BHUMAaramTh Bij
CIIBAaYKX BMIHHS PIBHOMIPDHO PO3MOJUISATH JUXaHHS, 30€epiraloud NpU IHOMY
IUTICHICTh 3BYKOBEJICHHSI Ta YITKICTh JUKII. OCOOIMBO Ba)XJIUBUM € IMOETHAHHS
BOKAJIBHOI OMOPH 3 NPUPOIHICTIO MOBHOI IHTOHAIII1, 1110 XapaKTEPHO JIJIsl BEPA1iBChKOI
OTIEPHOI JpaMaTyprii.

3HauHy CKJIaJIHICTh CTAHOBHUTb 1 TEXHIYHHUM aCIEKT NapTii. Apist MICTUTh LIUPOKI
IHTepBaJIbHI MEPEeXO0JM, NO€JHAHHS HHU3bKOI Ta BHCOKOI TECUTYpH, a TaKOXK
PI3HOMaHITHY JAWHAMiYHy MamiTpy. BUKOHaBUII TIOBUHHA BIIBHO BOJIOAITH
PEriCTPOBOIO  KOOpAMHAIlED, 30epiratoyd TEeMOpOBY pIBHICTH Ta €MOULINWHY
HACHUYEHICTh 3BYYaHHS B YChOMY JI1aIla30Hi.

BaxxnuBy posib y BUKOHaHHI apli BiAIrpae iHTeprnpeTaliifHa ckiaaosa. Mewo-
COTIPaHO Ma€ HE JIUIIE TEXHIYHO TOYHO BIATBOPUTH MY3HUHHUH TEKCT, a H PO3KPUTH
JIpaMaTHUYHUM 3MiCT 00pa3y uepes3 iIHTOHaIlio, (PpasyBaHHS Ta TeMOPOBI HIOAHCH. Apis
BUMAarae BHUCOKOTO PIBHS XYJOKHbOI BHPA3HOCTI, OCKIIbKHA ii €MOI[IHHUN 3MICT
0a3yeThCs HA TIOEHAHHI BHYTPIIITHBOTO CTPAXKIaHHS, CTPUMAHOCTI Ta MCUXOJIOTTYHOT
HATPYTH.

Apis Crepano «Le veau d'or» 3 omepu «Daycr» (1859) III. I'yno
BUPI3HSIETHCS BHCOKOIO JPAMATHYHOIO BHUPA3HICTIO Ta CKIAAHICTIO BOKAJIBHOI
iHTeprpeTattii. JJist Me1o-corpaHo 1isi mapTis NoTpedye HACUYEHOT0 TeMOpY, 31aTHOTO

nepeaaT 1pOHIYHUMA, TPOBOKATUBHUHN 1 BOJHOYAC IEMOHIYHUN XapaKTep MY3UYHOTO
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obpazy. TemOpoBa riauMOMHA TOJIOCY BIAIrpa€ BaXKIWBY pPOJb Yy CTBOPEHHI
MICUXOJIOTIYHOT HAPYTH Ta CLIEHIYHOT NEPEKOHIUBOCTI IEPCOHAKA.

My3nunuii Matepian apii € TeXHIYHO CKJIQJHOMM Ta BHUMAarae€ BijJ BUKOHABHIII
BHUCOKOTO piBHA MpodeciiHol MIArOTOBKU. 3HAYHY yBary HEOOXIIHO MPHUAUIATU
TOYHOCTI 1HTOHAIlll, PETiCTPOBIN pPIBHOCTI, PYXJIUBOCTI TOJOCY Ta KOHTPOIIO
AMHAMIKK. Y TapTii NPUCYTHI IIUPOKI TECUTYpPHI MEPEXOAH, IIBUIKI PUTMIUHI
noOy/IOBU Ta KOHTPACTHI JMHAMIYHI 3MiHH, IO MOTPEOYIOTh CTA01JIbHOT BOKAJIbHOI
OTIOpH 1 TEXHIYHOI BUTPUBAJIOCTI.

OcoOnuBe 3HAYCHHS Ma€ CIEHIYHA XapaKTepucThka o0Opasy. BukonaBuis
MOBMHHA TepeaaTH MiJCTYMHICTh, CAPKACTUYHICTh 1 BHYTPIIIHIO €MOIIIHHY HAIpyry
MIEPCOHAXKA HE JIMILIE Yepe3 BOKAIbHE 3BYUYaHHsI, a i Uepe3 IHTOHALIHY BUPA3HICTh Ta
YITKICTh JMKIII. Y IIbOMY acHeKTi BaXJIMBUM € TIOE€JHAHHS BOKAJIBHOI TEXHIKH 3
AKTOPCHKOIO MAaCTEPHICTIO.

InTepnperanis apii noTpedye rimMOOKOro po3yMiHHS CTUIICTHKU (DpaHIly3bKOi
POMaHTHYHOI oriepu. BukoHaBuis Mae 30epiratu 6ananc Mi>k BOKaJIbHOIO €EKTHICTIO
Ta IpaMaTUIHOIO JOCTOBIPHICTIO, PO3KPUBAIOYH XapaKTep MepcoHaka 4yepe3 TeMOPOBi
HIOAHCH, (Ppa3yBaHHS Ta CIICHIYHY E€KCIPECIIO.

IHapris AmHepic 3 onepu «Aina» (1870) — onuH 13 HalsSICKpaBIIIKX MPUKIAIIB
JIpaMaTUYHOIo Melo-conpano y TBopuocti JIx. Bepai. 1l pons Bumarae Bennue3Hoi
BOKaJILHOT ITIJITOTOBKH Ta TJIMOOKOTO aKTOPCHKOTO TaJlaHTy. AMHEPIC — 11€ HE IIPOCTO
AQHTaroHICT, a CKJAJIHWM, OaraTorpaHHUN TMEpPCOHAX, PO3AUPAHUN TPUCTPACTIO,
PEBHOIIIAMHM Ta TOPJICTIO. BHKOHABUI MOBHHHA BOJOMITH SK JIPUYHHUMH, TaK 1
BUPA3HUMH, JpaMaTUYHUMH (pa3zaMu, JIEMOHCTPYIOUYH UIUPOKUN JUHAMIYHUN
Jliara3oH 1 3/1JaTHICTh JI0 Tepeayl IHTeHCUBHUX €MOITIH.

EBomrortiss Merio-conpano Bij O€IbKaHTOBOI BIPTYO3HOCTI JO BEPAIIBCHKOTO
IpamMaTu3My BiJloOpa)kae 3arajbHy TEHJICHIIIO B ITANIUCHKIM omepi J0 MOCHUJICHHS
peasnizmMy Ta ICUXOJOTTYHOI CKJIaIHOCTI IEPCOHAXKIB, aJI’KE 11€ BUMArajo BiJl TOJIOCY He
JUIIe Kpacu, a ¥ BUTpUBajocTi. Poims AMHeEpic € 1bOMY MiATBEPKEHHSIM: BOHA
BHMAara€e He MPOCTO TapHOTrO roJiocy, a ¥ 3JaTHOCTI MepeaaBaTu CKJIaJIHI eMOIii 3a

JIOTIOMOTOI0 BOKAJIbHUX 3ac00iB, 1[0 mepeadayae OUIbII HACHYEHE 3BY4YaHHS Ta
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IIMPOKUN Jlama3oH eMOI[IHHO-AMHAMIYHMX BIATIHKIB. Ile mokasye, sk 3MiHa
JpaMaTypriuHux 3aBJaHb 0€3MocepeIHhO BIUIMHYIA HA BUMOTH J0 BOKAJIbHOT TEXHIKU
MEI[0-COTIPaHO.

Hanpuxinyi XIX — na nouamxy XX cmonimms B 1TATINACBKIA omepl JOMIHYE
BEPU3M — HAmpsM, IO MparHe J0 MaKCHMAJIbHOTO peaii3My y 300paKeHH1 XKHUTTH,
CHJIBHUX, 4aCTO )KOPCTOKUX MPUCTpACTEl Ta MOBCAKICHHUX CIOKETiB. BokanbHi mapTii
CTalOTh IIIe OUTBIN ApaMaTHYHUMU, BUMararOuu BIiJ[ CIIBaKiB HE TUIBKH CHJIM Ta
BUTPHUBAJIOCTI, a i1 37JaTHOCTI MepelaBaTu CUP1, HEMPUOOPKaH1 €MOIIii, YaCTO Ha MEXI
KpUKY YW BHUTYKy. MeIro-comnpaHo y BEpU3Mi 4acTO BTUIIOIOTH 00pa3u ¢aTaibHUX
KIHOK, MCTHUTEJIbOK ab0 TrepoiHb 13 TpariyHoo J0JIe0, YWi MapTii BUMAararoThb
rpaHu4HOi eMoI1iHOI Biggadi. B ctarti Aup CixaHb 3a3Ha4eHO: «Y APYTid MOJOBUHI
XIX cTomiTTs Yy BOKQILHOMY MHUCTEITBI BIJI0Y-Ba€ThCs 3MIIICHHS BiJl yHIBEpCAII3MY
70 BY3bKOi (paxoBoi crerianizailii,3yMOBJICHE 3MIHaMH B IHCTUTyasi3allii TeaTpis,
30arayeHHsAM 3acO0IBMY3MYHOI JpamaTyprii B onepax KOMIIO3UTOPIB POMaHTUYHOL
1001,30KpeMa TIOCWJICHHSM POJIi OPKECTPY Yy CTBOPEHHI BOKaJIbHO-CIEHIYHOTO
oOpazy» (Aup Cixanb, 2025 : 166).

Apisa Canryumu «Voi lo sapete» 3 omnepu «Cinbcbka dyecTh» (1889)
I1. MackaHbi € OJTHUM 13 KJIIOUOBUX JpaMaTUYHUX €M130/1B BEPUCTCHKOTO penepTyapy
IUTsI MELO-COIIpaHo. BUKOHAHHS 1€l MapTii NOTpedye MoeAHAHHS MOTY>KHOT BOKAJIbHOI
TEXHIKH 3 TJTMOOKOI0 €MOIIIHHOI0 BUPA3HICTIO, OCKUIBKMA MY3WYHA JApaMarypris apii
noOy/ioBaHa Ha Mepefayl BHYTPIIIHBOIO CTpa)JAaHHsS, PEBHOIIIB Ta MCUXOJIOTTYHOI
HaIpyTy TepOiHI.

OCHOBHOIO OCOOJMBICTIO BHKOHAHHS € BHpa3HE €MOIliitHe 3a0apBJICHHS
BOKaJbHOT JiHII. Melo-conmpaHo MOBMHHO TepefaTd JpamMaTu3M o0pasy uepes
HacH4YeHUM TeMOp, THyuYKke (PpasyBaHHS Ta AMHAMIYHI KOHTpacTu. TemOpoBa rimbuHa
roJIOCy BIIrpa€e Ba)JIMBY POJIb Y PO3KPHUTTI TPariyHOTO 3MICTY apii Ta CTBOPEHHI
TICUXOJIOTIYHO TIEPEKOHIIMBOTO CIIEHIYHOTO 00pa3sy.

BokanbHa mapTisi XapaKTepu3y€eThCsl MMPOKUM J1alla30HOM 1 BUMAarae piBHOTO
3BYyYaHHS B YCiX pericTpax. BukoHaBuilsi TOBUHHA 30epiraTu TeMOPOBY IIITICHICTD SIK

y HU3BKIM TECUTYp1, TaK 1 y ApaMaTU4YHO HANpy>KEHUX BepxHiX HOoTax. Oco0aMBOro
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3HAUYEHHS HA0yBa€ KOHTPOJIb IUXaHHA Ta CTa0lIbHA BOKaJbHA OMOpa, HEOOXI1IHI AJIs
BUKOHAHHS JIOBTUX ()pa3 1 KyJIbMIHAIIHHUX €I130/11B.

BaxnuBuM e1eMEHTOM BHUKOHABCHKOI IHTEpPHpETamii € BUKOPUCTAHHS
BHUPA3HOTO BIOpaTO, AKE MIiJCUIIIOE €MOIIMHY HAaCHMUYCHICTh 3BYYaHHs Ta JOIoMarae
nepenaTy BHYTPIIIHINA JpaMatuiM obpa3zy. [Ipu 1ipoMy BiOpaTo MOBUHHO 3aJIMIIATUCS
OPUPOJHUM 1 CTUIICTUYHO BMOTHBOBAaHUM, HE MOPYIIYIOYM YITKOCTI 1HTOHALIi Ta
BoKayibHO1 JiHII. Apis Cantymiu «Voi lo sapete» Bumarae Biji MEIO-CONPaHO
BHUCOKOTO pIBHA TEXHIYHOI MIiATOTOBKHM, TEMOPOBOi BHUPA3HOCTI Ta TIUOOKOTO
JPaMaTHUYHOTO MEPEKUBAHHS My3UYHOTO 00pasy.

Iapris IIpunuecu ne byiion 3 onepu «Aapiana JlekyBpep» (1902) @. Yinea
— SICKpaBU# MPHUKIIA] BEPUCTCHKOTO APAMAaTHYHOTO MeIo-comnpano. L{s poias Bumarae
BEJIMYE3HOI BOKAJIBHOI MiATOTOBKM, 37aTHOCTI JO JIPaMaTUYHOTO CIIIBY, 4YacToO Y
BHCOKOMY PETICTPi, Ta BMIHHS MEPEJaBATH TOJIOCOM JIFOTh, PEBHOIIII Ta BJIAJIHICTH 32
JOTIOMOTOK0 BOKaJbHUX NpuiioMiB. BokanbHa mdiHis [IpuHuecn xapakTepHu3yeTbes
PI3KUMHU JTUHAMIYHUMH KOHTpPACTaMU, €KCIIPECMBHUMH (Ppa3amMu Ta HEOOXITHICTIO
«MpOOUBATUCS» KPi3b HACUYEHY OPKECTPOBY MapTil0, IO BiIOOpakae IHTEHCUBHICTb 1
peanisM BEpPUCTCHKOI €CTeTUKH. PO3BUTOK Bepu3My ISl MEI0-COMPAHO O3HAyae
nepexiJi BiJ IpocTo APaMaTHUYHOI POJIl 10 POJIl, 0 BUMArae eKCTpeMaibHOI €eMOLIIHO1
Ta BOKaJIBHOI Bijjiayi, 10 BEJIE J0 MOAIbIIOT0 301bIIIEHHS] BUMOT JI0 CHUJIU TOJIOCY Ta
HOTO 3/IaTHOCTI BUpaXaTH «IPaBIAy JKUTTS» HABITh IIHOKO TPATUIIAHOT «Kpach»
3BYKY.

Axmo J[x. Bepai Bxke BUMaraB apamaTu3My, TO BEpU3M, K y maprtii [Ipuniiecu
ne byiioH, moBOAMTH 1€ 10 MEXI, BHUMararO4u BiJ MEI0-COMPAHO HE TMPOCTO
APaMaTUYHOTO, a <GKUTTEBOTOY», YaCTO arpeCUBHOTO ab0 BiTYaIyIIHOTO 3BYYaHHS.
Ile o3Hauae, MO BOKaJIbHA TEXHIKA Ma€ OYTH MIAMOPSAIKOBAHA BUPAKECHHIO
HECTPUMHHMX €MOIIi/, 110 MOXKE BKJIFOYATH OLIBII Pi3KI TOJOCOBI aTtaku, (popcoBaHe
3BYyYaHHS Ta BIAMOBY BiJ JEAKUX 1JiealiB OCIbKaHTO 3apaju ApaMaTU4YHOI MpaBiu.
Taka 3MiHa MEMOHCTpYE, SK >KaHPOBI TpaHCchOpMaIlii BIUTUBAIOTh HA caMy TPHUPOIY

BOKAJIBHOTO 3BYKY.
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2.2.3 XapaKTepUCTHKHU TAa MOKJIMBOCTI MeI0-CONPAHO (HA MPUKJIAAL ONIepH

K. bize «Kapmen» )

VY cucremi akageMIYHOTO BOKaJIbHOTO MHCTEITBA MEIO-CONPAHO TIOCiIae
MPOMDKHE TIOJIOKEHHS MK COIMpPAaHO Ta KOHTPAIbTO, MOEAHYIOUM B cOO1 pucCH 000X
THUITIB XIHOYKMX TojociB. Came 11 TeMOpoBa i TecHUTypHa OaraTOTrpaHHICTh POOHTH
MEII0-COTIPaHO OJHUM 13 HAWBUPA3HIIIKMX 1 HAUTHYUYKIIINX T'OJIOCIB Y CBITOBIH OINEpHIi
OpaKkTUIi. 3aBAsSKKA IIUPOKUM TEXHIYHMM MOXIIMBOCTSIM MEIIO-COMPAHO 3/aTHE
BTUTIOBATH HAJ[3BUYAIHO P13HOMAHITHI CIIEHIYH1 00pa3u — B JIPUYHUX 1 HYyTTEBUX IO
JpaMaTUYHO HANPYKEHUX Ta FEPOIYHUX.

OnHi€0 3 TOJOBHUX OCOOJMBOCTEH IBOTO THUIY TOJIOCY € HOTO WUpOKuil
dianazon, 110 OXOIUTIOE K HU3bKI, HAOIIMKEH1 10 allbTOBOTO PETICTPYy 3BYKH, TaK 1
JOCTaTHbO PO3BHUHEHY BEPXHIO TecUTypy. [loa10Ha yHIBEpCAIbBHICTh CTBOPIOE 3HAUHI
MO>KJIMBOCTI JIJIS1 XYJI0’KHBOI BUPA3HOCTI Ta JI03BOJISI€ BUKOHABUIII BUILHO MPALIOBATH
3 pI3HUMU CTWISIMU ¥ )KaHpaMH BOKaJIbHOT My3UKHU. Y BOKaJIbHIM MPaKTHUIIl caMe MELIO-
CONPAHO HEPIJKO IEMOHCTPYE 37aTHICTh OPTaHIYHO MOEHYBATH M’ AKICTh HUKHBOTO
PETiCTPY 3 SICKPABICTIO BEPXHIX HOT, HE BTPAYAIOUYH MPHU I[bOMY TeMOPOBOI IIJTICHOCTI.

He MeHm BaXJIMBOIO PHUCOI0 MELO-CONPAHO € Xapakmepne memopose
3abapenenns. 11opiBHAHO 13 COMpaHO, el roJioc 3a3BUYail Ma€ T'yCTIIWM, TEeMHIITUN
1 GBI HACMYEHHMM TeMOp, 10 Ha/la€ 3By4YaHHIO OCOOJIMBOI TNIMOWHU Ta €MOLIMHOI
BupazHocTi. Came TeMOpoBa HACHMYEHICTb JI03BOJISIE BUKOHABUISIM MEPEKOHIMBO
nepeaaBaTi JpaMaTUYHI MMEePEKUBAHHS, BHYTPIIIHIO CHIIy MEpCOHaka abo CKIIaIHy
MICUXOJIOTIYHY HAIPyTy CIEHIYHOTO 00pa3y. Y Oararbox omepax KOMIIO3UTOpHU
CBIJIOMO BHKOPHUCTOBYIOTH CHEIM(DIKy 3BYyYaHHS MEILO-CONMPAHO JJii CTBOPCHHS
oOpaziB, MO MOTPEOYIOTh EMOIIIHHOI 3pUIOCTI, MpHUCTpacTi abo TpariyHOro
ApaMaTu3My.

BaxxinBo migKpecauTy U 3HauHuil 3¢yKoeuil nomeHnyian 1boro rojaocy. Memo-
COMpaHO 3JaTHE IMOE€IHYBaTH M SIKICTb TeMOpYy 3 JOCTaTHBOI BOKAJIBHOIO
MOTY>KHICTIO, 110 3a0e3Meuye sICKpaBe CLUEHIYHE BTIIEHHS 1 I03BOJISIE TOJIOCY BUIBHO

3By4YaTH HaBITh Yy MacIITaOHOMY OpKECTpOBOMY mpocTopi. Pa3oMm 13 TuM onHi€ro 3
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BU3HAYAJILHUX PUC MEIO-COIMPAHO € MOro TeXHIYHA THYUYKICTh. BOJIOAIHHS pyXJIMBUM
BOKAJIbHUM arapaToM Ja€ 3MOTY BHUKOHABHII JIETKO MEPEXOJIUTH MIK PEriCTpamu,
30epiratouu piBHICTh 3BYyYaHHs, IHTOHAI[IIIHY TOYHICTH 1 TEMOPOBY OJHOPIIHICTH Y
BChOMY Jl1aIma30HI.

OcoOnuBy POJb y XapaKTEPUCTHUINl MEIO-COTPAHO BiIIrpae Moro eupazoeuil
nomenyian. 3aBasku 6araTcTBy TeMOpPOBHUX OapB, IIMPOKOMY Jiana3oHy Ta 31aTHOCTI
JI0 TOHKUX JTUHAMIYHHUX HIOAHCIB IIEH T'0JIOC Ma€ 3HAYHI MOKJIMBOCTI JJIsI €MOIIHOT
iHTeprpeTanii My3u4dHoro TekcTy. Came ToMy mapTii AJii MEI0-COMpPaHO YacTo
BUPI3HSIOTHCS TICUXOJIOTTUHOIO CKIIQHICTIO Ta MOTPEOYIOTH BiJl BUKOHABUII BUCOKOTO
PIBHSI aKTOPCHKOI MaCTEPHOCTI ¥ CLIEHIYHOI MePEKOHINBOCTI.

BonHouac ¢opmyBaHHS MeLO-CONpaHO MOTpeOye OCOOIUMBO YBAXHOTO Ta
npodeciitnoro migxoxay. [lonpu npupoaHy cuity i TeMOpPOBY HAaCUYEHICTb, LIEH THUII
rojocy € HaJ3BHYalHO YYyTJIMBHM JI0 HEMPAaBUIHLHOTO BOKAJIBHOTO HABAaHTA)KCHHS,
0COOJIMBO Ha MOYAaTKOBUX €Tanmax HaBuaHHA. PoOoTa Haj pO3BUTKOM pETICTPIB,
JUXAJIbHOT OMOPH, PE30HATOPHOI KOOpAMHAINT Ta TeMOpOBOI PIBHOCTI IMOBHHHA
3MIMCHIOBATHCA TIOCTYIIOBO M o0OepexxkHo. Came Tomy mnpouec mnpodeciitHOro
CTaHOBJICHHSI MEIIO-COTIPAaHO BUMarae He JIMIIE TEeXHIYHOI MAr0TOBKH, a i TIIMOOKOT0
pO3yMiHHS (DI310JIOTIYHUX Ta XYAOXKHIX OCOOJIMBOCTEH LBOrO YHIKAJIBHOTO THUITY
roJiocy.

Onepa «Kapmen» — ocranHsa omepa (paniryzpkoro xommnosutopa XK. bize,
Hanucana y 1874 poui. Cporossi 1e ofHa 3 HainmonyJsapHimux onep y cBiTi. [laptis
Kapmen st rojocy Meo-compaHo J03BOJISIE PO3KPUTH BCIO Kpacy BOKally
BHKOHaBHIIl. [lepima 3 ocobimBocTel mossirae B Tomy, mo naptis KapMmen ta orepa
3arajioM Jayske MaciTaOHi. Y 3B 3Ky 3 [IUM BUKOHABHII YK€ BaXXJIUBO PO3MOALTUTH
BJIACHI CHJIM BiJ TIOYATKy /IO KiHIISI BUCTABH, il BKpail HEOOX1THWI BUCOKWW PIBEHb
BUTpuBaiOCTi. [{0 HaBUYKy MOXHa c(opMyBaTH 3a JOMOMOIOK MOCTIHHUX
pEeneTuIiid, PEeTENbHOrO OIpAaIlOBaHHS MapTid, a TaKoX MPOAYKTUBHOI poOOTH 3
JTUPUTEHTOM 1 KOHIIEPTMENCTEPOM Yy MPOIIEC] CIICHIYHUX PETETHITIH.

[Hmoro ocobnuBicTio onepu K. bize € Te, 1m0 BOKajdbHI MapTii HANHMCaHI

(dpaHIly3bK0I0 MOBOIO. [[7151 OBOJOMIHHA TOETHMYHHUM TEKCTOM HEOOXi/HAa BEJIHKa
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KUIBKICTh 3aHSITh, Ha SIKUX BUBYAETHCS (DpaHIly3bka MOBA, OCKUIbKH BaXKJIMBO, 1100
BUKOHABEIlb BOJIOIIB TOYHOIO BHMOBOIO Ta PO3YMiB 0cOONMBOCTI ¢oHeTukH. Jlam
HEOOX1IHO 3a3HAYMTH, L0 TMiJ 4Yac BUKOHAHHS BOKaJIbHHUX MapTiil BiIOyBaeThCs
PEAYKIIiSl TOJIOCHUX 3BYKIB 1 HE JIONMYCKAEThCA TpacUpyBaHHsS MPUTOJocHUX. OJHaK
(dpaHITy3pKa MOBa JIyKe T00pE MiIXOIUTh ISl aKaJEMIYHOTO BOKATY, SKIIO MOCTIIHO
MPAKTUKyBaTH BUMOBY TOJIOCHUX 3BYKIB. Y Hiil mpucyTHi 15 rogocHux 3BYKiB, 4 3
AKUX € HOCOBUMHM, B PE3yJIbTaTi YOTO HEOOXIJTHO MaTH JOCUTh BUCOKUU PIBEHb
HAaBHUYOK iXHBOT BUMOBH 3 TOYKH 30PY 3BYKOBUTSATYBaHHS.

BaxxnuBe 3HaueHHS Ma€ TaKOX IEPEKIIaj] TEKCTIB BOKAIbHHUX MapTiH, 1100
BUKOHABEI[b MII TIEpe/laTh €MOIlii Ta MOYyTTS TOJOBHUX repoiB BUcCTaBu. llepen
MIOYAaTKOM POOOTH HaJl BOKAJIBHOIO MapTier0 KapMeH BUKOHABUII HEOOX1IHO 3BEPHYTH
yBary Ha Taki acleKTH:

1. BoxanbH1 0COOIMBOCTI PO3MIISIHYTO1 APTIi;
2. Oco0anBOCTI XyA0KHIX 00pa3iB repoiB ONEpH;
3. XapaKTepucCTUKU MY3WYHOI MOBH, a TaAKOXX OCOOJIMBOCTI TEXHIKH BOKAJIHLHOTO

BUKOHAHHS.

Came miJ1 yac po3MJIsIAy IIUX ACTEKTIB y BUKOHABUII CPOPMYETHCS PO3YMIHHS
TOTO, SIK CJiJ] BTUIUTH 00pa3 mepcoHa)xa Ha CIEHI Ta BUKJIMKATU KUBUN €MOIIAHUIMA
BIATYK y riasgada. CrpaBa B TOMY, 110 32 YMOBH BUCOKOTO PiBHSI BOKaJIbHOI TEXHIKA
Ta AaKTOPChKOI MAaMCTEpPHOCTI 3’SBUTHCS MOMKJIMBICTH TIOKa3aTH ayAUTOPil
MpaBAaONoOAIOH1 XyA0KHI 00pa3u. [ani HeoOXiAHO 3a3HAYMTH, IO B MPOIECi poOOTH
HaJl BOKQJbHUMH TAPTIIMH HacaMmIepe CIIij 3MIMCHUTH aHalli3 K MOCTUYHOI0, TaK 1
MY3UYHOTO TEKCTy omepu. [Ipu 1mpomy 0cCOONMBY yBary Ciia OPHAUIATA TaKUM
acTieKTaM:

1. OCHOBHI MOJTYJISIIIT;
2. TonampHOCTI;
3. Purmu;
4. BaxnuBi 11 3MICTy clioBa Ta ¢pa3u, TaKk caMo SIK 1 JIOT1YH1 HAroJIOCH;
5. Crpareris po3CTaHOBKU JIUXaHHS, sIka HEOOXigHA ISl TOro, 100 He OyJIo Tak

3BaHOTO «PO3PHUBY (PpasyBaHHS.
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[Io cTtocyeThCcs AMXaHHSA, TO BOHO Ma€ OyTH THYYKHM, HEe OyTH CKYyTUM 1
3QJIEKATH BiJT KOHKPETHOro ¢parMeHTa BOKAJIBHOI MapTii Ta 1HAMBITyaTbHUX
ocoOnmMBOCTEH BUKOHaBUIIN. [Ipy mboMy HEOOXiHO 3a3HAYUTH, IO CaME BUKOHAHHS
Ma€ 3/IIMCHIOBATUCS Ha OTMOPi, OCKUIBKU 0COOJIMBE 3Ha4YeHHS B omepi «Kapmen» mae
IHTOHAIHHO TPAaBWIBHUN 1 BUpPa3HUM BOKal. YBary TaKOX CIiJ 3BepTaTd Ha
PIBHOMIpHUW BHTpaTa IUXAHHS, IJIS YOTO BOKAJICTY BaXJIHBO PO3YMITH POOOTY
BJIACHUX JIMXAJBHUX OPraHiB, TAK CaMo SIK 1 IHIIUX €JIEMEHTIB TOJI0COBOIO anapary.

Y BokanpHiM mapTii KapMeH npucyTHs BelMKa KUTbKICTh PEYUTATHUBIB, IO € 11
BaXKJIMBOIO 0COOJIUBICTIO. barato 1ociiIHUKIB 3a3Ha4al0Th, IO 111 pEYUTATUBH PaHIIIe
OyJnu mpeJscTaBleHl K J1alioTy, K1 OyJIM aJanToBaHl MiJ aKOMIAHEMEHT YK€ IMicIs
cmepti K. bize. ¥V 3B’43Ky 3 UM BaXKJIUBO PO3YMITH, IO JII BUKOHAHHS
PEUUTATUBHUX €JIEMEHTIB BOKAIICTY HEOOXIIHUM BUCOKUNA PIBEHb BOJOJIIHHS
apTUKYJISILIEI0, THTOHYBAHHSIM CJiB, a TaKOX JeKjIamMalliero. BoJmomiHHA TakuMu
HAaBHYKAaMH TAKOK HEOOXIJIHE JJIS TOTO, 100 YCIIIIHO CIPABISATUCSA 3 IHTEPBAIILHUMU
Ta PUTMIYHUMHM MaJIOHKaMU BOKaJIbHUX MapTiil omepu. 3 IbOr0 MOXHA 3pOOUTU
MPOMI>KHHI BHUCHOBOK MpO T€, IO PEYUTATUB 1 My3uka B omepi «Kapmen» TiCHO
OB ’s13aHi, BHACIIJOK YOr0 BHHHUKAE€ HEOOXIJHICTh IMJABHUINCHHS PIBHSI HAaBHYOK
BOKaJIBLHOTO (hpa3yBaHHS, a TAKOXK aHAII3y JIITEpaTypHOiI OCHOBHU MOCTAHOBKHU, 11100
TOYHIIIE B11IOOPA3UTH XYA0KHI 00pa3u rOJIOBHUX T'epOiB.

Takox cii 3a3HAYUTH, [0 PEYUTATHBHI perwiiku KapmeH € cBoepiaHUM
BCTynoM A0 xabaHepu. OcoOMMBICTh y IOMY BHITAJIKy TOJISTAaE B TOMY, 10 XabaHepa
JI03BOJISIE TOYHIIIIE PO3KPHUTH XY10%KHIM 00pa3 KapMeH: 3BabivBa 1uranchbka KpacyHs,
a TAKOX 3armajibHUI XapakTep 1 MpucTpacHa HaTypa. Y nepiriit naptii Kapmen takox
PO3KPUBAETHCS 11 CTABJIICHHS JIO JKHUTTS, K€ TOJIATAa€ B HACTYITHOMY: KOXaHHS Ma€
BUIbHMI 1 MIHJIMBUH XapaKTep, TOMY >KOJHA JIIOJMHA HE MAa€ HAJl HUM Biaau. Putm
xabaHepu miepegdavac TAHIIOBAJIBLHUM XapakTep, 10 B1JIOUBAETHCA HA BOKAJIBHIN
Menoii. /[ BokaapHOTO BUKOHABII TaKW PUTM HE CTAHOBUTH KOJIHUX TPYTHOIIIB.
OcobnuBicTIO XabaHEpW € TECUTypa MEI0-COMPAHO B MeEXKax IMIBTOPH OKTaBH.
BaxxnmuBuM 3aBIaHHSIM ISl BUKOHABII HA JAHOMY €Talli € OCBOEHHS PHUTMIYHOTO

MaJIlOHKa Ta BiA0OpakeHHs XyI0KHbOTO 00pasy KapmeH.
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Apis Kapmen «L'amour est un oiseau rebelle» € onHuM 13 HaliCKIAHIINX 1
HaANBIJIOMIIINX TBOPIB y perepTyapl MeIo-corpaHo. BoHa noeHye sickpaBy BOKaJIbHY
BUPA3HICTh, CKJIAQQHYy pPUTMIYHY Oprasizamito Ta TrIHOOKYy JIpaMaTU4yHy
XapakTepucTuky oOpa3zy. OCHOBHE 3aBJaHHS BHUKOHABHUIIl MOJSATa€ y CTBOPEHHI
MEPEKOHJIMBOTO CIIEHIYHOTO 00pa3y KapMeH — BOJIbOBOI, HE3aJIEKHOT Ta MPUCTPACHOT
repoiHi.

OpHi€ro 3 TOJIOBHUX OCOOJIMBOCTEN BHKOHAHHS € HEOOXIIHICTH HACUYEHOIO M
e”HepriiiHoro TemOpy. ['onoc Mero-compaHo TMOBMHEH MaTd JOCTAaTHIO CHJIy Ta
TeMOpOBY TJIMOWHY IS Tepeadl BHYTPIITHBOI CBOOOM, YyTTEBOCTI Ta €MOIIIHHOT
ekcrpeclii mepcoHaxka. BojgHoyac BakIMBO 30epiratv JIETKICTh 3BYYaHHS Ta
MPUPOAHICTh (hpazyBaHHs, XapaKTepH1 i1 (PpaHIly3bKOi ONEpHOI TPAAMIIIi.

Apis BUPI3HAETHCS 3HAYHOIO TEXHIYHOIO CKIIQJHICTIO. BOHA MICTUTH PyXJIMBI
PUTMIYHI TOOYIOBU, MIBUKI IHTOHAIIMHI TEPEXOIH Ta CKJIAJAHY AUHAMIYHY MAJITPY.
BukoHaBulsg MoBUHHA BOJOAITH BUCOKHUM PIBHEM BOKAJIBHOI KOOPJMHAII, YITKOIO
JUKIIEI0 Ta THYYKUM 3BYKOBeAeHHSM. OCOONMBOro 3HAUY€HHS HaOyBa€ pUTMIYHA
cBOOOJA Ta 3JATHICTh OPraHIYHO MOEAHYBATH BOKAJIbHY TEXHIKY 31 CIIEHIYHOIO
MJIACTHKOIO.

BaxxnuBoro pucoro apii € eIeMeHT IMIpOBi3aliiiHOl CBOOOAM, IO JT03BOJISE
BUKOHABUIl 1HAMBIAYyali3yBaTH MYy3WYHUN 00pa3. [HTOHaLIHI aKIeHTH, TEMOPOBI
HIOAHCH Ta MaHepa ¢pa3yBaHHA MalOTh MiAKpecioBaTu xapaktep Kapmen, ii
Hernepea0auyyBaHICTh Ta BHYTPILIHIO €Heprito. [[pamaTypriqHo apisi BAKOHY€ (PYHKII1O
XapaKTEPUCTUKU TOJOBHOI TepoiHi, pO3KpUBAIOYM ii CTABIEHHS JO KOXaHHS SIK JO
CTUXI1HOI Ta HeKepoBaHoi cuii. Came TOMy BUKOHaHHS MOTPeOye HE JTUIIE TEXHIYHOT
MalCTEPHOCTI, @ 1 BUCOKOT'O PiBHS aKTOPCHKOI NEPEKOHIUBOCTI, CIIEHIYHOI CBOOOAM
Ta Xapu3MHu.

Ocranns komno3uisa Kapmen y nepmioMy akTi — 1ie ceriiuibs, B sakid Kapmen
00111s€ Xoce 3aBkK A1 KOXaTH JIMIIIE HOTO Ta JOMOBJISEThCS ITpo odbadeHHs. CaMe ToMy
BUKOHABITI0O HEOOX1THO PO3YMITH, 1110 IF0 KOMITO3HINIO CJIiJI BUKOHYBATH B SICKPABUX
(dapbax 3 TOYKHM 30py XYJOXKHBOro oOpaszy. Takok MpUMITHA JajoBa CTPYKTypa

KOMIIO3UIII1, SIKa BUPAXKAEThCSI B HACTYIHOMY: MIHOpP y TMO€IHAHHI 3 HapajeibHUM
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Ma)KOpOM, a TAKOK BUKOPUCTAHHS JIPyroi HU3bKoi cTyrneHi. Came 3MIHU 3 TOUKHU 30PY
Jaxy, a TaKoX XYJIOXKHI TOHAJIbHI 3pYIICHHS BiJoOpa)kaloTh MIHJIUBICTD,
NPUMXJIMBICTh, MPUCTPACHUH 1 yapiBHM xapakTep Kapmen. Jlami ceriaiibs miaBHO
NepexXoauTh y ayeT 3 Xoce, B AKOMY BiH 313HA€ThCSA B KoxaHHI. OCOOIUBICTD yeTy
MOJIATa€ B TOMY, 1110 B HhOMY MPHUCYTHI KOPOTKI 3rpyINOBaHI TPUBAJIOCTI, (POPIILISATH,
TPi0JIi, AUHAMIYHI BIITIHKH, a TAKOXK aKIIEHTH, TO3HAYEHI KOMIIO3UTOPOM Y HOTAIIIi.

Came TOMy IIiJi Yac BHUKOHAHHS I[1€i KOMIIO3MIII HEOOXITHO JgOoMaraTucs
BHCOKOTO PIBHA PUTMIYHOI OpraHizarii, a TaKOX IOCUTh TOYHOTO I1HTOHAIIHOTO
3ByuYaHH4. JIuIe 3aBasiky IbOMY Y BUKOHABI[IB HE BUHUKHE TPYIHOIIIB 13 BAKOHAHHSIM
HOTH «Cl», fKa 3aBepirye ceriiuviplo. CiieHa, 3 SKOi NMOYMHAETHCA APYTHMl aKT,
MpejacTaBieHa Kabakom, ne 3i0panucs apy3l KapmeH, siki BUKOHYIOTh LIMTAHCBKY
nmicHo. [lpy 1poMy J[aHa KOMIIO3HUIISI CIIOYATKy MPEJICTaBIeHA OPKECTPOBUM
BUKOHAHHSIM, a MOTIM BOKaJIbHOIO mapTieto Kapmen, a takox Mepcenec 1 dpackiTu.
BukoHaBUAM HEOOXIAHO PO3YMITH, IO LEd HOMEp Ma€ MEBHY JJII HUX CKJIAJHICTD,
OCKIJTbKM B HBOMY MPHUCYTHIM TaHElb y MIBUIAKOMY TEMIIl, JJI1 KOO HEOoOXigHa
MpaBUJIbHA EKOHOMISI JUXAHHS Ta PO3MOAUI CHII. Y HOTHOMY TEKCT1 TAKOXK MICTUTHCS
BENIMKA KUIBKICTh TEPEXIJTHUX HOT 1 KOPOTKUX TPHUBAJIOCTEH. BUKOHABISIM TakKoX
BapTO 3BEPHYTH YBary Ha CKJIQJHUN PUTMIYHUN MAJIFOHOK 1 TUHAMIYHI BIJITIHKH.

Jani ciij 3a3Ha4uTH, 0 BaXJIMBOIO OCOOJIMBICTIO APYrOro akTy € Te, 0 HOro
OCHOBA TIPE/ICTABJICHA y BUTJISAI aHcaMOJiB, TOOTO JyeTiB 1 KBiHTETiB. CaMe ToMy
BUKOHABIIM HEOOX1THO PO3YMITH, 1[0 TOJIOBHE MPABHIIO B IIOMY BHUITAJIKY — YBAXKHO
CJIyXaTH 1HIIUX BOKATICTIB 1 HE MEPEKPUKYBATH OJHE OJHOTO. TUIBKM TaKUM YHMHOM
MOXHa JIOCSTTA BHCOKOTO pPIBHS KOJIEKTHBHOTO BHKOHAHHS, CTPYHKOTO Ta
rapMOHIMHOTO 3ByYaHHS.

Ctunp BOKaIbHOTO BUKOHAHHSA, TaK CaMO SIK 1 aKTOPCHKOI MalCTEpHOCTI,
MOBUHEH BijoOpakaTu 3arajibHUMl 3agyMm TMocTtaHoBku «KapMeHn», a Takox
MTOCHJTIOBATH €MOIIMHMM BIUIMB Ha ciayxadiB 1 riasgadiB. Ciijl TaKOXK 3a3HAYUTH, 11O
BOKaJibHAa mapTiss KapMeH HamoBHEHa PI3KUMH CTPUOKAMH, MIBUIKOIO 1 YacTOIO
3MIHOIO PETICTPIB, B PE3YJIbTATI YOTO BUKOHABUII HEOOX1THO MPUALIATH MUIIbHY yBary

CBOIM BOKQJHbHHUM HaBHYKaM 1 MaWCTEPHOCTI, OCKIIbKH HEOOXiTHUN MOBHOIIIHHUM
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cniBouuii 3ByK. CripaBa B TOMY, 1110, KIII0 BUKOHABEIb HAMAaraTUMEThCS IEPEKPUYATH
1HIIIOTO, 11€ MOYe MIPU3BECTHU JI0 TAKUX HACIIIKIB:

1. CnoTBOpEeHHS 3BYKOYTBOPEHHS,

2. M’s130B1 cna3Mu Ta 3aTHCKHU,

3. HecTaOinpHICTh 3 TOYKHU 30py BOKAJIBHOT IHTOHAIIIT;

4. CrioTBOpEHHS TeMOPY ToJIOCY Ta HOTO 301 THEHHS;

5. Btpara onopu quxaHHs;

6. llIBuaKa CTOMITIOBAHICTh y pe3ynbTati (JOpCyBaHHS 3BYKY.

VY apyromy akTi mokasaHo iuiiiro Mixk Xoce Ta KapmeH, sika, oJiHaK, He3a0apom
MEePEPUBAETHCS BIMCHKOBUM MapIilieM, IO CHUMBOJI3ye 000B’s30K Xoce. 3 LbOro
MOMEHTY TOYMHAETHCSA MPOTHUCTOSHHA JIBOX XapakTepiB: aoOiecHoro Xoce Ta
BosientoOHOiI Kapmen. OcoOnuBy yBary B 1aHOMY BHUIAJKy HEOOXIAHO 3BEpHYTH Ha
apio3o Xoce (apis 3 KBITKOIO), B sIK1id BIH pOOUTh clipoOu nepekoHatu KapMeH y cBoii
mo0o0Bl. KanTuneHHa 1 HDKHA MEJOJISA Harajaye ciayXadeBl Ti HIKHI HOYYTTS, SKi
TOJIOBHI Tepoi BIAUyBaJId B nepiioMy akti. OHaK MPOBIIHY POJIb Yy APYTiM YacTHUHI
nyety 3aiimae KapmeH, B pe3ysibTaTi 4OTO KOMITO3MIIIS HATTOBHIOETHCS MAJIKICTIO Ta
KOHTPAacTOM JJis TOro, o0 Bi0Opa3uTH JBa NMPOTUCTaBIeHI Xxapaktepu. Kapmen
HAMAraeThCsl MEPEKOHATH XOCE MOYaTH BUIbHE JKUTTS, HA M0 XOCE MOTOMKYEThCS
JIMIIE T CTPaxoM BTPATH CBO€i KOXaHOI. Pe3ynbTaToM TaKOTO PO3BUTKY CIOKETY €
(dhopMyBaHHS TPUUACTUHHOT penpu3HOi (OPMH, a TAKOXK 31CTABICHHS JBOX MY3UYHHUX
TeM. Takum unmHOM, «I'IMH cBOOOI1D» Ta «ApiO30 3 KBITKOIO» € BiIOOPaKEHHAM
npotuiiexHocTe Xoce ta KapMmeH, siki MarOTh Pi3HI MOTJISAIN HA KUTTS.

Tperiii akT omepu XapaKTepuU3yeThbCs MOBOPOTOM y kuTTi Kapmen: BoHa
po3yMie, 10 KiHenb Oyae TpariyHuM. lloxii posropratothcsi B Topax Icmanii.
OcobmuBy yBary B paMKax TPEThOTO aKTy CIiJ 3BepHYTH Ha Tepuer Kapmew,
Mepcenec 1 @packiti, AKUH MOCiIa€ TOJOBHE Micue. BiH HanmoBHEHUI MOXMypUM
HAaCTpOeM, OCKUIbKM 10 Kapmen npuxoauTh po3yMmiHHS, 110 il Ta I KOXaHOMY
cynunacsi cMepTh. CItij1 3BepHYTH yBary Ha Te, 1o oopa3z Kapmen y crieHi BOpoxXiHHS
€ TIOBHOIO MPOTHJIEIKHICTIO 00pa3y, sIKW IJIs/1ad CIOCTEPIrae B MEPIIOMY Ta IPYTOMY

akTax. Y TpeTboMy NisiHHI BIJICYTHI 0€3TYypOOTHI MMiCHI, TaHIIi: Ha TX MICII€ IPUXOATh
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JTpaMaTU4YHI PEYMTATUBH Ta TpariyHe KaHTUJICHHE apio30. [IpuMiTHO, 1110 TOHAJIBHICTh
apio3o — ¢a MIHOp, IO BiJOOpakae TpariyHUM XapakTep OPKECTPOBOI MapTii Ta
BOKasbHOI maptii Kapmen.

OcoOnuBy yBary BHUKOHABHUI[l B JJaHOMY BHUIIaJIKy HEOOXIAHO 3BEpTAaTH Ha
3BYKOPSI BUCX1THOTO XapakTepy, sIKHM BUMarae sik CIiBY4YOCTI, TaK 1 Halpy>KEHOCTI.
Tecutypa mgaHOro HOMEpa TaKOX BaXKIWBA JJII BUKOHABHUIN, OCKUIBKH HE CIIiJI
nepeBaHTaKyBaTH IPYJIHI HOTH, 1HAKIIIE MOKYTh BUHUKHYTH CKJIaJHOIIl Y BUKOHAHHI
HOTHU (ha APYToi OKTaBH B paMKax KyJIbMiHallii apio3o.

BokanpHa Tema XapaKTepU3yeTbCS PyXOM, IIO HApOCTa€ BIJ HU3BKOTO M0
BHUCOKOro perictpy. Lle HeoOxigHO anig Toro, mo0 BioOpa3uTU ApaMaTU3M CICHH.
BukoHaBenp TakoX MOBHHEH MPHUIUISATH OCOOIMBY yBary CIIBOYOMY JUXAHHIO, SIKE
Mae OyTH IIMPOKUM 1 MOBHOIIHHUM IS TIepeaadl pi3KOCTI HU3BKUX TPYJIHUX HOT.
[IpuMiTHO, 1110 BUKOHABIIO CJiJ] 3TaJKyBaTy MepexijiHi 3ByKu. Lle HeoOXiaHO aJis
TOTO, 1100 BUKOHABELb 3MIT MepeaTH BOKaJIbHE JIeraTo Ta TpariuHy noiito Kapmew.
TpaypHi akopau OpKECTPOBOTO aKOMIAHEMEHTY SICKpaBO MIAKPECIIOIOTh TpariuyHui
XapakTep PO3IVIIHYTOTO apio30 1 HAaraaywTh TpaypHy Xxoay. CiieHa BOpOXiHHS, SK 1
1HIITI HOMEPH MMOCTAaHOBKH, XapaKTePU3YIOThCS 0COOIMBOCTAMH TPUYACTUHHOI (DOPMH.

[Ilo cTrocyeTbest 4eTBEPTOro aKkTy, TO BIH € KyJbMIHAII€IO BCi€l BUCTaBU. Y
HBOMY PO3KPUBAETHCS HE JIUIIE KyJIbMIiHAILIS JTFOJACHKUX CTOCYHKIB, a i )KUTTS camoi
Kapmen. Ocob6iuBy yBary B IIbOMY BHMAJIKY CJIiJ] 3BEpHYTH Ha JBa MIPOTUIICKHI OJTMH
OJIHOMY yeTH: MO3UTHUBHUM 3 EckaMisibo Ta Tpariunuii 3 Xoce. YeTBepTUI akT TaKOX
MPEICTABICHUIM BEJIMKOIO KITBKICTIO JIGHTMOTHBIB 1 HaApoAHUX Memoiid. BogHnouac
napTtisg Xoce, 1o BijgoOpaxae KoxaHHs 10 KapMmeH, CllOBHEHa CIIBYYHMH MEJIOIISIMH,
AK1 ICKpATHCS HAINPyroro. YBary TakKoX CIIiJl 3BepHYTH Ha peunTatuBu Kapmen. Y
GdiHamBHIA CIIEHI BOHW MAalOTh SICKpPaBy BHPA3HICTh, CYTHICTH $IKOi TMOJSTaE B
HeOakaHH1 TPUOOPKATH CBOIO BUIbHY HATYpY, sIKa CUJIBHIIIA 32 CTpax Mepej CMEPTIO.
BukoHaBI0 HEOOXIAHO MPUAUIATH YBary apTUKYJALIi, artami 3BYKY, a TaKOX
PIBHOMIPHO PO3IMOAUIATH TUXaHHS BCepEANHI My3UdHUX (Ppa3.

3a pe3yJbTaTamMu MOMNEPEIHIX AOCTIKEHb MOXKHa 3pOOMTH BHUCHOBOK, IO

OoCBO€HHS BoKaybHOI mapTii 3 onepu XK. bize «Kapmen» Bumarae 3Ha4HHMX 3yCHUIIb, a
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TaKO’X BHCOKOTO PiBHSI aKTOPCHKOI MailCTEpPHOCTI, BOKAJIbHOI TEXHIKM Ta CIEHIYHOI
iacTuky. BukonaBuis KapMmeH MOBHHHA BOJIOAITH HE TUIBKM BHCOKHUM piBHEM
BOKaJbHUX JAaHMUX, aje W JOCKOHAJIO BOJIOAITH aKTOPCHKOIO MAaNCTEpPHICTIO IS
CTBOPEHHS IIPaBIMBOro 00pa3y 3Ba0iauBOi muranku. Ilpu poOoTi 3 mapTisaMu
HEOOX1THO TPUIUIATA yBary BHUBYCHHIO HE TUIBKM HOTHOTO, aje€ W OCMHCICHHIO
MOETUYHOTO TEKCTY IS BiAOOpaXKeHHS XyA0KHBOTO 00pa3y mepex riusnadamu. s
CTBOPEHHS MPABAMBOT0 00pa3y HEOOXiTHO OYKBAIBHO «IIPOKUTI» KUTTS IIEPCOHAXKA,
HE MPOCTO 3ay4yI0YH HOTH 1 CJIOBA, a INTMOOKO MPOHUKAIOYH B CaMy CyTh OCOOMCTOCTI
repoiB. Takum 4MHOM, TIIBKU MPU KOMIUIEKCHOMY MIJXOJA1 MOXJIMBE CTBOPEHHS 1

PO3KPUTTS LIJTIICHOTO CIIEHIYHOTO 00pasy.

2.2.4 Jlpamartypria Ta BokajJbHa npupoaa mnaprii Ilapgorrm B omepi

«Beprep» (1886-1887) K. Maccue

CBoi HI0aHCH B PO3BHUTOK JipuuHOi onepu BHic XK. Macche, 110 3po0usio iforo
HaWsACKPABIIIMM TPEICTABHUKOM IOr0 >kaHpy. Kommo3uTop mocrtaB sk MaiicTep
TOHKHUX TICHXOJIOTIYHMX XapaktepiB. Cepes omep MUTIE OCOOJMBE MicIle TMOCiAae
onepa «Beptep», 0 oTpuMana MUPOKE BU3HAHHA 1 CTajla SICKPABOIO MEPIIUHOIO Y
(bpaHIy3bKiil «JIIPUYHI ONEPHI TBOPYOCTI.

JI. Mynpenpka crpaBeJIMBO 3a3Hadvae, 1o B omnepi «Beprep» mposBiseThes
«TEHJICHLIS 10 CTBOPEHHSI CUHTETHUYHOI MEJIOJIMKH — PEYUTATUBHO-apI103HOI B CBOIM
OCHOBI, IO TaKOXX MOK€ OYTH BIJIHECEHO JI0 CTHJIbOBUX OCOOJIMBOCTEU JIPUYHOTO
xaupy» (Mynpenska, 2017: 200). 3aBasiku 00pa3y TOJIOBHOI TE€pOiHI OMEpH —
[MTapnotTn, XK. MaccHe 3700yB TUTYN «IoeTa >KiHO4WOi aymi». Jlms mepepadi
JpaMaTHYHUX eMOLIMHKUX 3MiH Xapaktepy lllapmoTTi koMmo3utop BUKoprcTaB Oarari
TeMOpPOB1 XapaKTEPUCTUKU TOJIOCY MeLO-conpaHo. EnerantHa menoauka BOKaJlbHOT
napTii, TIMOOKI TCHUXOJIOTIYHI CTpaXIaHHsS TrepoiHi poonsaTs posb LllapnorTu
MPUBAOJIMBOIO /T 0araTbOX Cy4aCHUX BUKOHABIIIB MEI[0-COIMPAHO.

3aranom, y 112 akrax napris Lllapiaortu mo30aBiieHa BUKOHABCHKUX TPYIHOIILIIB

3 TOTJSAAY IHTOHAIWHOCTI W TECUTYpHW: y HIA BIACYTHI HIUPOKI CTPUOKH, 1 HE
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BUKOPUCTOBYIOTHCA KpaiiHI PEricTpd CHIBOYOrO [1ala30Hy MELI0-COMpPaHo.
Xapakrepuctuka Illapaortu po3kpuBaeTbcss B miasiorax. JluHamika, 3 SIKOIO
3MIHIOIOTBCS PETUTIKH TePOiB, BUMAarae BiJl BUKOHABIIIB (Y TOMY YHCIII Bl BAKOHABHIII
napTii [llapsoTTi) mocTiiHOT TOTOBHOCTI J10 11, HacaMmIepe1 MO3UIIHHOI.

[lepma BokanbHa xapaktepuctuka [llapiaoTTu naetscs B 1 akTi onepH B ClieHl B
oymuuky Cynmi. Illapnorra OOMIHIOETBCS peTUTIKAMHA 3 OaThbKOM TMIPO T€, YU
3aJI0BOJICHUM BiH HUMU. Po3irpyeThces skaHpoBo-nioOyToBa ciieHa. Pemtiku [lapnoTTu
KOPOTKi, BOHM MalOTh JEKJIaMallliHUN XapakTep 1 BHUPI3HIIOTHCS CHOKIMHUM
XapaKTepOM, KM JTOCSATAETHCS 32 PaXyHOK BUKOPHUCTAHHS PIBHUX PUTMIB, TUIABHUX
MEJIOIIMHUX JIHIN 3 BIICYTHICTIO IIUPOKUX CTPUOKIB.

3 mosBoro Beprepa criena mepexoauth y gianor Beptepa 13 Cynpuero i
[apnorroto. Konu Cynnsa npeacrasisie lapnorty Beprepy, 3Byunts ii perika, sika
MIJKpEcIeHa aBTOPCHKOIO peMapkor simplement (mpocto): «llpomry Mene
npoOaynTH, LI0 YEKaTH Bac 3MYyLIyro». Menofis XapakTepu3yeTbCs A1aTOHIKOIO,
PIBHOIO PUTMIKOIO, po3mipeHuM pyxom. Ilepun perutiku [lapnortu 3 Beprepom
HOCSTh XapTiBIuBUM xapaktep: [llapmorra mpomoHye nuThHI Ha3zuBaTh Beptepa
Ky3€HOM, ii MeJIOAisl IPOCTa W HEeXUTPa, BUPIZHAETHCS TJIABHICTIO MEJIOAINHOI JIiHii.
Konu lapnotTa 3BepTaerbes 10 Codi 3 NpoxaHHSIM MOCHUJIITU 3 AITbMHU, il TOH CTa€
CYBOpHUM 1 BIaaHUM. [[ekyamaliiifHa Meo1isi 3aCHOBaHa Ha MOBTOPEHH1 OJJTHOTO 3BYKY
1 Ma€e BUCX1IHI CTpUOKM HA KBapTY, 10 HAJA€ BOKAIBHIN MapTii HAMOJIETIUBOCTI.

HanpukiHii nepioro akty npejacrasiieHo aianor-ayet Beprepa i llapnortu, B
AKOMY JaHO Tepuly po3ropHyTy xapakrtepuctuky Hlapmorru. Y ngyeri MoxHa
BUJIJTUTH KIJIbKA PO3JILIIB, Y HUX BAXJIMBA POJIb BIIBOJUTHCA ABOM apio3o [llapmoTTu.
[lepmuii po3ain crtaHoBUTH giajor repoi: lllapiorra mpomaetsest 3 Beprepom.
Pemtiku repoini MarOTh BUKOHYBATHUCS TIPOCTO, BOHU TIPEICTABIICHI JEKIaMaIlliiHOIO
MEJIOJII€I0 3 HU3XITHUM PYXOM B 00cs31 kBapTu: «llompomarucs Mu moBUHHI.

Ane Beprep He xoue Biamyckatu lllaprmorty, ToMy Horo menofiiiHi ¢pasu
MalTh BHUCXITHUW pyX 1 HACHUYEHI XpOMaTHU3MaMH, 110 HaJa€ BOKAJIbHIN MapTii
ekcrnpecuBHOCTI. «Tenep s Tak Oailay»Kui CTaB 0 BChOTO, IO HE THU!», - BUMOBJISIE

Beprep. Ane nmouyttsa repost Hezposyminai lllapmoTTi, BoHa BIAMOBIZAE PEIITIKOIO HA
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OJIHIN HOTI: «AJle, BU HE 3HAa€Te MeEHe!», ska Mae MPO3BydaTd ‘3 MOCMIIIKOK”
(aBTOpCchKa pemapka). Menosis Beprepa crae mie OLIbIT YyTTEBOIO, JJIsA HEl CTae
XapaKTEepHOIO 3aTakTOBICTh OymoBu MoTuBiB. Illaprmorra moumHae mnepemarucs
cinoBaMu Beprepa, 1 mouMHaEeThCs 11 apio30, IO CTAHOBUTH APYTHH PO3ILT IyeTy
repoiB.

Jlo nipruuHUX HOMEPIB oTepyu HaNeKUTh Jianor Ansoepra i [llapiorTu 3 npyroro
akty. Cama atmMmocdepa, Ha TI11 K01 BIIOYBAEThCS J1aJI0T, CIPUSE€ CTBOPEHHIO JIIPUYHOT
atmoctepu: Ilaprmorra i AnpOepT cimaloTh Ha JaBy Mif Junamu. Bignosinae
atMocdepi i obpana XK. MaccHe TOHanbHICTH (Pa Makop, 3a SAKOI 3aKpiMHIacs
CEMaHTUKa MacTOPAJbHOI, 1MWJIIYHOI TOHANBHOCTI. [lOCTYMIMBICTH MENIOIMHOTO
PYXY, BY3bKHI Jl1alla30H BOKAJIbHOI NapTii Anb0OepTa, JiaTOHIKAa — BCE CBIAYUTH MPO
HDKHI CTOCYHKH MiX noApyxoksM. [llapiorra B ychoMy NOTOKYETHCS 3 YOJIOBIKOM,
il KOPOTKI BiZAINOBIJII MOBTOPIOIOTh MEJO/IHI 3BOPOTH BOKAJIbHOI MapTii AnbOepra.
XapakTepHa Ta cama 3a0KpYIVICHICTh JIiHIM, IUJIaBHE MOTOWYBaHHS BOCHMHUMU
TPUBAJIOCTSIMU B po3Mipi 6/8, cepeaHbO-BHCOKHI PETICTp CIIBOYOTO Jlana3oHy
(Mynpenpka, 2017: 180).

Hianor [apnortu i Beprepa B ApyroMy akTi 3HOBY MOKa3y€ 3MiHYy MOYYTTIB
repoini. Konmu [lapnoTra BUXOAWTH 13 XpaMy, ii BOKajbHa mapTis Oe3emolliiiHa 1
CIOKIMHA, MENOIsl JeKiIaMalliiiHa, BOHAa IPYHTY€ETbCSI Ha MOBTOPEHHI 3BYKIB OJHIET
BHUCOTH, Ha YEPryBaHHI PIBHUX PUTMIYHUX TPYyN 3 BICIMOK 1 uBepTel. «CKUIbKH
YeprnarTh CUJI JIIOJIU B CTApAHHOMY MOJIIHHI», — CITIBAa€ TepoiHs, 1 1i BOKaJbHa MapTis
B1J100pakae CMUPEHHICTh. B OpkecTpl BUKOPUCTOBYIOTHCS TIJIbKA BUTPUMaHI aKOP/IH,
110 TAKOX CIIPHUS€ CTBOPEHHIO HEOOX1THOI 0OCTaHOBKH.

Komu Beptep rykae IllapnoTTy, BoHa BiABEpTaEThCA 1 1i MeNoisa 30epirae Ty
camy TIPOCTOTY Ta CHOKii. Beprep ke HaBMaku, CHOBHEHUH XBUJIIOBAHHS, TOMY MOTO
BOKAJIbHA TapTis BMILIye PUTMH Tpiojied 1 KopoTkoro mnyHktupy. Tomi Beptep
HamaraeThbcsi ocBikuTU cnioraau lapnorru. ¥V gparMenti aianory, mo NOYMHAETHCS
31 cmiB Beprepa «AXx, Sk pganekuii TOM JeHb, JEHb OJaXCHHOI BECHN»,
3aMpoOBaKYIOThCS 1HINI 3acOO0M MY3MYHOI BHUPA3HOCTI, SIKI TMepelalTb TOH

CXBUJILOBAHOTO MOBJIEHHS: B OPKECTPOBOMY CYITPOBO/II 3MIHIOETHCS po3Mip 4/4 Ha
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12/8, B opkecTpoBiii (pakTypi 3'sBISE€THCS MyJbcallii BICbLMOMUMU, BOKaJIbHA MapTis
Beptepa xpomaTusyeTbes, MABUITYEThCSA ii TecuTypa. Y BIANOBIIb Ha €MOIINHHY
npomMoBy Beprepa lllapnoTra Bianosinae: « Anp0epT JOOUTH, 1 HOTO IpyKUHA!».

Pimryde 3amepeuenHst IlapioTTé MiAKPECIEHO TMOBEPHEHHSIM aKOPJIOBOI
daktypu. OnHak y BokanbHy maptito LllapnoTTy nmpoHUKaOTh MYHKTUPHUI PUTM 1
XxpoMaTu3Mu. TakuM YMHOM, 3aBISIKM MY3HUHIA MOBI ciyxad po3yMie, mo [llapnorra,
3 OJTHOTO OOKY, OBOJAUTHCS K BipHA JPYXKUHA, a 3 THIIOro OOKY, i yKe mepenanocs
xBumoBaHHs Beprepa. Skio nepmuii pa3 llapnorra Binnosigae Beptepy xomoaHo,
TO BJIIpyre — B3K€ M'SIKIIE, PO 110 CBiI4aTh aBTOPChKi pemapku (Mynpenbka, 2017:
180).

[ToBHime 1 6ararorpanHime oopa3 lllapaoTTu po3kpuBaeThCs B 3 aKTi onep, Ae
repoiHs BKJIIOYAETHCS B yCl CIEHHU. TyT 3HAXOAAThCS AB1 cobHI cueHu LlapnoTTu,
Hianor Ilapnortu 1 Codi, Hianor-gyer Illapnortu 1 Beprepa, ianor Ansbepta i1
[apnoTTu. IHTEeHCHBHUI PO3BUTOK 00pa3y TepoiHl TArHE 3a co00K0 1 BUKOHABCHKI
TPYAHOIIII.

ConpHa cuena IllapmoTTu, 1o BiakpuBae 3 akT, CKIAAAEThCA 3 HUBKU
KOHTpacTHUX emi3o/iB. Taky Gopmy ciieHn BuzHauuB croxet: lllapmorra unrtae Tpu
muctu Beprepa, KOKeH 3 SKMX MOKa3aHUW y My3Hlll MMO-PI3HOMY, a YATAHHS JIUCTIB
MEPEMEKOBYETHCI OCOOMCTUMH TEPEKUBAHHSAMU TepOiHi, 10 BiAOOpakeHi dvepes
JeKJIaMaIliiHy MEJIO/INKY .

[Tepuuit po3ain cuenn «Beptep! Beprep!» npencraBieHuit nexiamaiiiHOO
menoaiero [lapnoTTu B cepenHboMy Aiano30Hi rojocy. KitouoBUMHU IHTOHAIISIMU €
KBapTa Ta KBIHTA, SKI YBIMIUIM O 1HTOHAILIMHOTO clIoBHKMKA oOpa3y [llapnorTu mie y
2 akti. Takox BaxJIMBOrO 3HaYeHHs HaOyBae I1HTOHAIS Majoi Tepuii Ta Majoi
CEKYH/H.

Pi3HOMaHITHICTh PUTMIB Ta I1HTOHAIlIM, HASIBHICTH KOPOTKHUX TMay3, IO
PO3AUISIIOTH MENOIMHI (pa3u, CTAHOBIIATh BUKOHABCHKI TPYHOIII OTO pO3ILTy. 3
nepmmx TakTiB cueHu maptia lllapmortu emorriiina, BoHa Ma€ CXBUILOBAHUN TOH,

AKUW TUIBKKA TOCHIIIOETHCS MO XOJy clieHH. Ha modarky clieHH B MapTii OpKecTpy
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OPOXOJIUTh CHAJHUM MOTHB 13 TPbOX BOCBMHX, SKHUH MOYMHAETHCS MICIS BOCHMOI
nay3u, BIH HEOJIHOPA30BO 3'ABIISIETHCS MPOTATOM YCIET CIICHHU.

Jpyruii po3ais ClieHu CTAaHOBUTH YMTaHHs mepinoro nucta. [llapmorra yntae
cioBa Beprepa, 4MM MOSCHIOETHCS 3MiHA MY3UYHOI MOBU. 3Mi1HA IBOJILIILHOTO PyXYy Ha
TPUAUTEHUHN BIIOKPEMITIOE 1IEH pO3A1T (3MIHIOETHCS po3Mip 3 4/4 Ha 6/8), 110 Biacuiae
10 my3udHOi MOBU Beptepa (y 2 akti B mianosi 3 [lapiaoTToro B XapakTepHUCTHII
Beprepa BuKopucTOBYBanacs TpiojbHa MyJbcamisi). Jpyruét posain  cleHu
XapaKkTepU3y€e MOTHUB 13 TPHOX BOCBMUX, SIKHI Telep 3BYYHTh HE TIIBKUA B OPKECTPI, a
U y BokanpHiM maptii [lapmorTtu. Menonis npu 1pOMYy CIIBy4Ya, BOHA Mae€
BUKOHYBATHCs Ha legato.

Tpetiil po3aia CLEHH MPEACTaBIs€ PO3AYMHU TepOiHI MPO MPOUYUTAHUN JIUCT:
3HOB IIOBEPTAETHCS JEKIaMalliiiHa MelouKa i akopoBa gakrypa. UeTBepTuil po3ain
CLEHU — YWTaHHA APYroro JKCTAa, B sKOMY Beprep 3ragye «Becenuilt AUTIUHN CMIX».
BigmroBxyrouncs Bij 3MicTy JucTa, XK. MaccHe ae 30BCIM THIIUN XapakTep MYy3UKH.
VY mBuakoMy TemImi B po3Mipi 2/4 B opkecTpi HpoXonsaTh (irypaiii, BUKIAJICHI
centoyisiMu. Menoais lapinoTTu 3By4HTh y 10 MaKopl i HAOyBae BUCXITHOTO PYXY.
Bix BUKOHABIIS BUMAraeTbcsi CTBOPUTH 0€3TypOOTHUH, BECENIM HACTPIid, a XapaKTep
3By4aHHS Mae OyTH JIETKUM, TpailiuBUM. Y 1boMy (parmenti B maprtii llapnorru
BUKOPHUCTOBYETHCS SIK legato, Tak 1 non legato.

OcTanHifl pO3AUT CIIEHU — YMTAHHS TPeThoro jucta. Llel po3min cTaHOBUTH
TECUTYpPHI Ta IHTOHALIWHI TPYJIHOII JJIsi CHiBaykh. B OCHOBY po3.iay MOKJIAIEHO
BUCXIJTHUW MOTHUB 13 YOTHUPHOX 3BYKIB, KpaiiHi 3 IKUX yTBOPIOIOTH HOHY. Lleit MoTuB
MOBTOPIOETHCS TIICTh pa3iB Bix HOT fl 1 cl, 3a1iI0104M TUM caMUM BUCOKHUH PETICTP 1
HU3BKHUH PETICTP J1ama3oHy MeII0-COMPaHo.

[lim 9ac BUKOHAaHHS INHUPOKWX CTPUOKIB MOTHUBY  CHiBadlll  CIIJ
BUKOPUCTOBYBATU MITPUX marcato, IJsl MiAKPECICHHS KOXKHOI HOTH MenoAii. Jlanuii
MOTHUB B 00'éMi HOHM BIJIIFPA€ BAXKJIMBY POJib, BIH 3'ABISIETbCS Y BOKAJIbHIN MapTii
[IlapnoTTH 1 B IHIIMX HOMEpAax, CTa€ OCHOBOIO cuMpoHiIuHOI KapTuHu «Hiu mix

Pi3aBo» 3 mepiioi kapTUHU 4 aKkTy, a TAKOXK 3BYUYUTh Yy 3aKJIIOUHIN 2 KapTuHI 4 aKkTy
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onnepu «Cmepth Beprepay. Lle nmae 3Mory TpakTyBaTH MOTHB B 0OCSA31 HOHM SIK
BHUPA3HUK TpariyHuX 1 ApamaTuyHux nouyTTiB Lllapnortu.

3ycTpivaroThess y BOKambHIN mapTii [lapmoTTé # akmeHTH, [0 BHOCSTH
JIpamMaTu3M, IMepeaarTh MOYyTTs JoTi (Y KIaBipl € aBTOPChKAa peMapKa «JIHTo»).
Hlupoki cTpubKy B MO€THAHH] 3 BUKOPUCTOBYBAaHUMH IITPUXaMU CTBOPIOIOTDH MEBHY
HANPYTY [T CIIIBaYKH, 110 BIUTUBAE HA XapaKTep BUKOHAHH:. Takok BUKOHABUIN CIIiA
BpaxoByBaTH AuHaMmiuHi HioaHcu: XK. MaccHe Bka3yeTbcs HA BUKOPUCTAHHS T'y4HOI
nuHaMmik| (forte), 10 101acTh BUKOHAHHIO €KCTIPECii, paMaTu3My.

@dparMeHT JKCTa, U0 MOYUHAETHCS 31 CiB «Tak, TMBOBIKHUMH TBOIMH 0YMMa,
TU Il PAJKA IOPOYMUTAENL...», 3BepHEeHUN 10 Illapnortu, ToMy My3uKa 3MIHIOETHCS.
BokanbHa mapTiga Wae B 30HY piano, BOHA HAIMOBHIOETHCS 1HTOHAIlISIMM CEKYH/IH,
3MaJIbOBY€ KOHTYpPU 3MEHIIEHOIO CENTaKkoply, BlAoOpaxarouu CKOPOOTHUH TOH
po3mnoBiai. [HTOHaLII Manoi CeKyHAM CHiBaylll HEOOXIAHO BUAUIUTH, MIAKPECIUTH
mTpuxoM marcato. [TorpiObHo B bomy pparmenTi i raphae legato. B opkectpoBoMy
CYNPOBOJI MiJIKPECTIOIOTBCS MOTUBU 3 JIBOX BOCBMHX, SIKI CIPUSIOTH CTBOPEHHIO
HACTPOIO CMYTKY, CKapTH.

TakuM yuHOM, BOKajbHA HapTis I1lapnoTTu BUpilleHa B TipUYHOMY Kioui. [i
OCHOBY CTaHOBHUTb THYUYKE MMOEAHAHHS JIEKJIaMallii Ta CIIBYYUX MEJIOAIMHUX JIHI1H, 110
BUKOHYIOThCS Ha legato. BukonaBcbki TpyaHou naptii lllapioTTy 1ogaroTecs B Mipy
PO3BUTKY OIIEPHOTO CIOXKETY, IO TATHE 3a COO00 1 3MIHU B My3U4Hii MOBI repoini. Ha
MOYaTKy ONepH 3aJisTHUM TUIBKM CEpeIHIM [1amna3oH CIHIBOYOTO TOJ0CYy MENIO-
COTPaHO, 1 OCHOBHUMH 1HTOHAIIISIMH, [0 XapaKTePU3YIOTh T€POTHIO, € KBAPTH 1 KBIHTH.
VY tperbomy akTi onepu JK. MaccHe moyrHae akKTHBHO 3a/I1FOBATH 1 BEPXHIN PETICTp
JianazoHy crhiBo4oro roisiocy repoini [lapnorTu, 1 HallBULMMU HOTamu € g2 Ta a2.
XpoMaTu3MHu, IHTOHAIIS MaJloi CeKyHAH, MOTUB B 00'€Mi HOHU CTaHOBJISITh BAXKJIUBY
yacTuHy Xapaktepuctuku [llapiaort B 3 1 4 akTax, 110 MOB'SI3aHO 3 PO3BUTKOM
Tpariunux noAii. [llupoxi cTpuOKku NpOHUKAIOTh y BOKaJIbHY napTito lapnoTTu nuiie
3pifKa 1 3'IBISAIOTHCSA JUiIe B 3 1 4 akTax, 110 HE Ja€ 3MOTH TPAKTYBATH ii TOJIOC SIK

JIpaMaTUYHE MEIL0-COMPaHO.
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BiacytHs y BokanbHii maptii [llapmoTrTté ## TumoBa i ToJ0CYy COIpPaHO
BIPTYO3HICTh Y BHUIJISJI KOJOpaTyp, raMOIOAIOHMX TacaxiB 1 Oe3fiul MpHUKpac.
BincyTHicTh mpukpac 1 ¢pparMeHTapHe BBEJIEHHS B 1l MapTiO MICTIOTY, KPUKY Al0Th
3MOTy TOBOPHUTH MPO peanicTUuHI TeHAeHIli. BogHoyac BokanbHa napTis [lapnoTTu
Iy’)Ke THYydYKa, TUIACTUYHA, BOHA CIOBHEHA TOHKMMH JTWHAMIYHUMHU TpajallisiMH,
aroriYHUMH 3MIHAMH, 1110 CTAHOBJISITh BAKJIMBY YaCTHHY BUPA3HOCTI MapTii, Ta MalOTh
000B'sI3KOBO BpaxOBYBaTHUCS ITPU BUKOHAHHI. TaKkoXk MOYKHA BIIMITUTH TCHACHITIO BiT
IUTABHOCTI MEJNOAIMHMX JIiHIA O PO31pBaHOCTI, JO KOPOTKUX MOTHUBIB, PO3JILICHUX
ray3aMu, 1110 € BiJI3epKaJICHHAM CXBUIboBaHOCTI [IapinoTTu, yCcBiIOMIICHHS TOYYTTS
mo00B1 10 Beptepa, ii 3aHenOKO€HHS 3a BJIacHY J0JIt0 Ta *KUTTS Beptepa. 3aBnanns
BUKOHaBu1 napTii [llapiaoTTu nomisirae y BUpa3HOMY IPOYUTAHHI BCIX BUKOHABCHKHUX
HIOAHCIB, CIPSIMOBAHUX Ha PO3KPUTTS TOHKUX IICHUXOJOTIYHUX XapaKTEPUCTUK ii
o0Opasy.

BucHoBku:

VY3aranbHIOIOYM PE3yJbTaTH JOCTIAKEHHS, MOXHa 3pOOUTH BHCHOBOK, IO
naptii Mero-comnpano B omnepi XIX CTONITTS CTaiM Ba)XJIMBUM €TaloM €BOJIOLIT
’KIHOYOTO BOKAJIbBHOTO MHCTEIITBA Ta BioOpaswyid TIHOWMHHI 3MIHM B MY3HUYHIM
IpamMaTyprii  €BpONEHChKOT oOmepu. YNPOAOBXK CTOMITTA BIIOYJIOCS CyTTEBE
MEePEOCMUCIICHHS (DYHKIIM LBOr0 THUIY TOJOCY: BIJl MEPEBAXXHO JOMOMIKHHUX a0o0
XapaKTEPHUX POJIeH JO CTBOPEHHS MCUXOJOTIYHO CKIAIHUX, JPAMATHYHO HACUICHUX
1 XyJIO’)KHbO 3HAUyIIUX 00pa3iB.

JlochmipkeHHsT TMOKa3ajno, M0 PO3BUTOK MEILO-COMpaHo Oe3nocepeHbo
MOB’sI3aHUM 13 TpaHc(opMaIli€l0 OMEPHOTO CTUII0 — BiJ €CTeTUKu belcanto 1o
JpaMaTUYHOTO peaizMy Ta BepusMy. Skio Ha noyaTky XIX cToONITTsS OCHOBHA yBara
NpUILISIIacS BOKAJIbHIN BIPTYO3HOCTI, THYYKOCTI T'0OJIOCY Ta TEXHIYHIM JTOCKOHAMOCTI,
To Bke y TBopuocTti J[xx. Bepnai, XK. bize, II. I'yHo, I1. Mackansi Ta @. Yinea meno-
comnpaHo HabyBa€ HOBUX JipaMaTypriyHux QyHkiii. TemOpoBa HAaCUUEHICTh, MTHMOUHA
3ByYaHHS Ta IIUPOKUNA EMOIIMHUA CHEKTP TOJOCY JO3BOJNIIIA KOMIIO3UTOpaM

CTBOPIOBATH 00pa3y CUIIbHUX, IPUCTPACHUX 1 ICUXOJIOTTYHO CYNEPEWIMBUX T€POiHb.
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Oco6muBy poab y ¢oOpMyBaHHI BHKOHABCHKOI TpaaMIlii MeEIO-COMPaHO
Biairpanu BuaaTHi cmiBauku XIX cromtrs — JDkymitra Ilacta, Mapis Maniopan,
[Tomina Biapmo, Mapierta AnbOo0HI Ta iHIII, YU TBOPYICTH CIPHSUIA PO3LIUPEHHIO
TEXHIYHUX 1 XYJOXKHIX MOXJIMBOCTEH IILOTO TOJIOCY. IXHili BUKOHABCBKHI TOCBI
BIUTMHYB HE JIMIIIC HA BOKAJIBbHY IEIaroriky, a i Ha KOMITIO3UTOPChKe OaueHHs MEIo-
COTIPAHOBOTO TEMOPY.

AHani3 onepHUX NapTiil 103BOJUB BCTAHOBUTH, 1110 creldika MEIo-conpaHo
MOJIATAE y TMOETHAHHI TEXHIYHOI THYYKOCT1, TEMOpPOBOi BUPA3HOCTI Ta BUCOKOTO PiBHS
npamatuyHoi nepexkonnuBocTi. [laprtii Paitmonmu, Ypcymu, Cantyuuu, Kapmen,
Awmnepic, [IlapioTTu Ta iHIIMX TepOiHb AEMOHCTPYIOTh PI3HOMAHITHICTh BOKAJIbHUX
3aBJaHb: BIJ TOHKOi IICHXOJOTIYHOI JIPUKH JO MACIITAOHOrO JAPaMaTUYHOTO
KoHpikTy. Jl71g iX BUKOHAHHS HEOOX1HI HE Jule mpodeciiiHa BokadbHa TeXHIKa U
JOCKOHAJIE BOJIOJIIHHS IUXAHHSM, & i PO3BUHEHA aKTOPChKA MACTEPHICTh, 3/IaTHICTh
710 CLIEHIYHOTO NEPEBTIICHHS Ta IMTUOOKE pO3YyMIHHS MY3H4YHOI ApaMaTyprii.

Oco0auBO TOKA30BOIO B IIbOMY acIeKTi € nmaptist KapmeHn, y kil O€THYIOTbCS
pUTMIYHA CBOOO/IA, CIICHIYHA IUIACTHKA, ipaMaTHYHa €HEPris Ta TeMOpPOBa BUPA3HICTh
Mero-conpano. Bomnowac o6pa3z Illapmorrn B omepi XK. Maccue «Beprep»
JEMOHCTPY€E THIIUHN TUTT TPAKTYBaHHS 0JIOCY — MICUXOJIOTTYHO 3arIMOJICHUH, JTIPUYHO
CTPUMAaHHI 1 BHYTPIIIHbO JApaMaTUYHUN. TaKMM YMHOM, MELO-CONIPAHO B OMEPHOMY
mucTenTBl XIX CTOMITTSA MOCTAE HE JIMIIE SIK BOKAJIBHUM THUII, a K BaXKJIMBUU HOCIH
€MOIIIITHOT Ta IpamMaTypridyHOi BUPA3HOCTI.

Crneuudika maprii Mero-conpaHo B omepax XIX CTOMTTS BU3HAYAETHCS
CUHTE30M TEXHIYHOT CKJIaJTHOCT1, TEeMOPOBOT0 OararcTaa Ta riimOOKOro NCUX0Jaori3my,

o 3a0e3neymwsio IpOMY THIIy TOJOCY MPOBIJHE MICIE Y CBITOBOMY OIEPHOMY

penepTyapi.
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2.3 AKTYaJIbHICTD J0CJIII7KEHHS ACNEKTiB iTaJiiicbKOI BOKAJIbHOI IIKOJIH

ITanifickka BOKajgbHA IIKOJIA TOCIJAa€ OCOOJMBE MicCIle B 1CTOpIi CBITOBOTO
MY3WYHOTO MHUCTEITBA, OCKUIBKH caMe ii XyJ0>KHI Ta MeJaroriuyHi MPUHIUIN CTald
OCHOBOIO (pOpMYyBaHHSI €BPOIEUCHKOT aKaJAeMidHOI BOKAJIBHOI TpaaMilii. YTPOIOBK
KUIBKOX CTOJIITh BOHA BH3HAuajla PO3BUTOK MNpodeciiHOro cmiBy, BIUIMBaja Ha
CTaHOBJICHHSI ONEPHOI KYJIbTYypH Ta (opMyBasia YysBICHHS MPO €TajJOH BOKAJIHHOTO
3By4aHHs. BiJ enmoxu paHHROro 0apoKo /10 My3UIHOT0 Tearpy XX CTOITTS iTaniiicbka
IIKOJIa HE JIUIIIE €BOJIOI[IOHYBajIa Pa30M 13 OTIEPHUM MUCTEIITBOM, a i 3HAYHOIO MipOIO
BH3HAuaIa HAMPsIMU HOTO XyZA0KHBOTO PO3BUTKY.

AKTyalbHICTh JOCIIKCHHS aCTEeKTIB 1TAIIMChKOI BOKAJIBHOT IITKOJIM 3yMOBJICHA
HEOOXIJHICTIO CYYaCHOTO IMEPEOCMHUCIECHHS 1i METOAUYHOIO0 Ta XYAOKHBOIO
noTeHrianry. He3Bakarounm Ha 3araJbHOBH3HAHUW CTaTyC ITaNIMCBKOI Tpaguii
belcanto sx (GyHIaMEHTY akKaJeMIYHOTO CIIIBY, y CyYacHiil BOKaJIbHIM Ienaroriii
JeAalll YacTille CIocTepiraeTbcs (parMeHTapHe ado0 MOBEPXOBE BUKOPUCTAHHSA ii
npuHIumiB. [lpu oMy 3HauHa YacThHa (YHKIIOHAJIBHO BaXKIMBUX EJIEMEHTIB —
KyJbTypa BOKAJILHOTO IWXaHHS, KAHTUIICHHE 3BYKOBEACHHS, TPUPOIHICTh (DOHETHKH,
pobota 3 pericTpamu, TexHIKa legato — HEPIAKO BTpavyae CHUCTEMHICTh abo
PO3TIISAAETHCS 1103 ICTOPUKO-CTUIBLOBUM KOHTEKCTOM.

CyuacHa BoKaJibHa Mejarorika nepedyBae y cTaHi MOCTIMHOTO MOIIYKY OanaHCy
MDK 30€peXeHHSIM TPAIUIlli Ta BIPOBAHKECHHSIM HOBITHIX METOAMYHUX MIIXOJIB. Y
IIbOMY KOHTEKCTI 3B€pHEHHS JI0 1TaIACHhKOI BOKAJIBHOI IIIKOJIM Ha0yBa€e 0COOJIMBOTO
3HAYEHHS, OCKUIbKM 11 TNpUHOUMON 0a3yloThCS Ha MPUPOJHHUX MEXaHI3Max
TOJIOCOYTBOPEHHSI Ta TEPEBIPEHIA CTONITTAMH CHUCTeMi MPOQeciiHOl MiATOTOBKU
cniBaka. BogHouac iiieTbcsi He PO MEXaHIYHE BIATBOPEHHS 1ICTOPUYHUX METOAMK, a
MpO BUSIBICHHS IXHBOTO METOAOJOTIYHOTO  «fAapa», 3JaTHOTO €(PEKTUBHO
(GYHKIIIOHYBaTH B Cy4YaCHUX OCBITHIX yMOBaX.

JlocniKeHHsl acleKTiB ITaliiChKOi BOKAJIbHOI IIKOJIM € aKTyaJbHUM SK Y

TEOPETUYHOMY, TaK 1 B IPAKTUYHOMY BUMIpax, OCKIJIBKU JI03BOJIAE HE JIUIIE TIINOIIEe
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OCMUCJIUTH ICTOPUYHI 3aKOHOMIPHOCTI PO3BUTKY aKaJIEMIYHOTO CITIBY, & i BUBHAYUTH

IMCPCIICKTUBU BIJOCKOHAJICHHS Cy‘IaCHOT BOKaJbHOI HGI[aI‘OI‘iKI/I.

2.3.1 ®opmyBaHHs MIKOJM OeJibKaHTO B ITasii

3apomxkenHs 6enbkadTo gatyerbes cepeaunoro X VII cromitrsa. Came B 11eii yac
B Itamii BigOyBanocsi CTaHOBJIEHHSI ONEPHOTrO >KaHPY, 10 HEMHHYY€ BHMAarajiao Bij
BHUKOHABIIIB PO3POOKH Ta BIOCKOHAJICHHA MaHEpH CHiBy. benpkaHTO BHHMKIIO Ha
OCHOBI XOPOBOI1 JITYPrii, Ika Ha TOM Yac iCHyBaJjia BXK€ HEe OJIHE CTOJITTA. Y TpaKTaTax
ABryctuHa biakeHHOTo aBTOp AOCIHIHKEHHS 3HAXOJIUTh TEPMIHM, OJIU3BKI 70 «bel
canto» 1 Takl, IO I[O3HAYAIOTh OCOOJMBY MaHepy OJaropoJHOro, KpacuBOroO,
JIOCKOHAJIOTO CITIBY.

VY 11epKOBHOMY CHiBI OCHOBY CTapoOi 1TATIMCHKOI BOKAJIBHOI IIKOJIW CTAaHOBUB
IPUrOpPIaHCHKUI Xopai. [ puropiaHchKHii XOpall IPYHTYBaBCsI HA YHICOHHOMY THXOMY
CHiBl, CIOKIMHIM m1OOymoBI Menoaii 0e3 BENMKUX I1HTEPBAJIBHUX CTPHUOKIB,
MIOCTYIIOBOMY 3BYKO3HABCTBI MEJO/I1i, piBHOMY puTMi. Hajaii nepkoBHU CITIB TOYHE
BKJIFOYATH B ce0e Mo OHIUHY CTPYKTYPY MEJIOIii, ajie MepeBaskHO MENOIis W Hajaul
OylyBaTUMETHCA Ha YHICOHHOMY 0aratorojoCHOMY CIIiBi.

Y VII croniTTi iMOpoBi3alis CTaHe O3HAKOK BOKAJIbHOI MailCTEpHOCTI,
3’SBUTHCS TEHJCHIS 10 TMPHUKPAIIAaHHS BOKAJIBHUX TMapTii, MEPEBAXKHO BEPXHIX
rojociB. CTaHe MOMyJIsIPHUM BUKOPUCTAHHS HEBEITUKUX JJOTIOBHEHB Y BUTJISIII TPEJIeH,
¢dopunaroB Ta iH. Y XIV cTOMTTI MOYHE MOIIUPIOBATUCS JOMAIIHE MY3WKYBaHHSI,
CBITCbKa MYy3HKa. 3BiJich Oepe MovYaToKk KaMepHe BUKOHAHHS 1 caMa KaMepHa My3UKa
SIK CAMOCTIMHUM KaHP MUCTEIITBA.

Tpoxu mi3HIIIEe TONEepeTHUKAMH OTIEPHOTO MUCTEITBA CTAHYTh «IIACTOPAJIbHI
KOMEJIil Ta TNacTopayibHI JpamMu», II0 MPOJOBXKWIM JIHII0 PO3BUTKY CBITCHKOTO
MY3UYHO-CLICHUYHOTO BUJOBUIIA. Y HUX COJIICTH BUKOHYBAJIU MPOCTI BOKAIbHI MapTii
3 OOMEXKEHHM Jiama3oHOM, pPO3MIPEHUM CHOKIMHMM TemnoM. CHHTE3 pi3HUX
BUKOHABCHKMX MaHEp, PO3BUTOK MY3WYHUX JKaHPIB, HAKOIMMYEHHS apTUCTUYHOTO Ta

BUKOHABCHKOTO JIOCBIAY CIIPHUSIIOTH TOMY, 110 KPUCTANI3YIOThCS HAaWO1IBIIT XapaKTEpHi
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pHUCH 1TAICHKOT BOKaIbHOI 1IKoH. Cepel HUX BUAUISIETHCS MaiicTepHE BUKOHAHHS
KaHTUJICHU 3 MAMCTEpPHICTIO XYA0XKHBO1 1HTOHAIli. OTXe, y AyXoBHINH My3uli [tamii
ICHYBaJIU CITIBOY1 TPAIMIIIL, SIK1 JISITJIA B OCHOBY HOBOT'O CTHJTIO BOKAJIbHOTO MUCTEIITBA.
Cam TepMmiH «OenbKaHTO» (OPMYBABCS MPOTATOM JOCUTh TPUBAJIOTO Hacy y
BUKOHABCBKi Ta KOMIIO3HTOPCHKii mpakTuii. Moro TouHe MOXOKEHHS JOCTEMEHHO
He BimoMme. HaiimocninoBHie oOroBOprOBaHUM TEPMiH MOYMHAE BXKUBATHCS BXKE Y
XIII cromtri. Came B 1eu mepioa 3a «bel cantoy» 3aKpiIUTIOETHCS TaKe 3HAYCHHS:
OeNbKaHTO — 1€ «MHUCTEITBO CHIBY 3a CTApOBHMHHMM iTamiicbkum MetonoMm XVII 1
XVIII cToniTh, NPOTUICKHUM JPAMATUUHOMY CTHIIIO MI3HIMIKX NepioiiB. MucTenTso,
Ha YOJIi SIKOTO CTOITh TOJIOC 1 TUTBKH T'0JIOC.
3apoauBucy y nepuiid nmosioBuH1 XVII CTONMITTS, HOBUW CIIIBOYMH CTHIIb
IPOJOBKY€E PO3BUBATUCS Y APYTii MOJIOBUHI CTOMITTA. Y 1€l Yac 3’ SBISAIOTHCS ONEpU
K. MonTteepai, @. Kasamni, A. Yecti, A. Ckapnarti. My3uuHuii Matepiai B onepax
XVII cTomiTTs BUPI3HAETHCS OCOOJMBUM TIJHECEHUM XapaKTEpOM, HACHUYEHOIO
ekcrpeciero Ta apekramu. Came y 3B'A3Ky 3 LIMM JAaHUN €Tall pO3BUTKY OEJIBKaHTO
MIPUIHATO Ha3UBATH «TTATCTHYHUM.
[Tpotsirom XVII cTomTTS NOCTYIOBO (POPMYIOTHCS OCOOIMBOCTI, SIK1 OPTaHIuHO
YBIMIIIN 10 3p1JI0T0 BOKAJIBHOTO CTHITIO «OenbkaHTo». Cepen HUX:
1) BOJIOAIHHS AMXAHHAM 1 KAHTUJICHOIO;
2) BMIHHS BUpPa3HO BUKOHYBaTtu TeKCT (y apyrid monoBuHi XVII cromitrs —
M1JIHECEHO, MaTEeTUYHO, 3 MEPEOUIBIICHOI BUPA3HICTIO);
3) HasIBHICTH KOJOpPATypHUX MPUKPAC, TOKU 10 B HEBEIMKINA KIIBKOCTI.
BBenenns Oyap-SKOro 3 MpUKpac y BOKaJIbHY MAapTii0 TICHO TOB'SI3aHE 3
o0pa3oM, XapakTepoM TBOPY, CIYXKUTh IJI TOCWICHHS IpaMaTUYHOTO €(QeKTy,
BHUPA3HOCTI BOKAJIBHOI MapTii.
Bunataumu maticmpamu 6enbkanto XVII CTOMTTA, @ TaKOXK KOMIIO3UTOPaMU
Ta BOKaJIbHUMU Tiegaroramu 0ynu Aneccanapo Crpazaemna (1639/16441-1682), IT’ep
®panuecko To3si (1654—1732), @panvecko AnToHI0 [licTokki (1659-1717) Ta iH.
HactynHuii etan cTaHOBJIEHHS IIKOJIW O€NbKaHTO Mpuraaae Ha Kineub XVII —

nepury uBepTh XIX cromiTrsa. Y mi3Hix onepax Aneccanapo CkapiaTTi 3’ sIBISIOTHCS
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HOBI €JIEMEHTHU MEJOIi1, 3aB/IIKHU KM MTOYMHAETHCSI aKTUBHUI PO3BUTOK HOBOT, OLIIbIII
BIPTYO3HOI TexHikH cmiBy. OcoOnuBuil «OpaBypHUI» CTUIb, akuil y A. CkapnatTi
I'PYHTYBABCS Ha IEBHOMY «a(EKTi», PO3BUBAETHCA y BUIJISII MEIOJIMHUX KOJIOPATYD,
10 Jiealll YCKIAAHIOIOThCS Ta BIOCKOHATIOIOTHCS.

Y XVIII cromTTi BOKaJIbHI MEIarord Ta BUKOHABI[ TIOYWHAIOTh CTABUTH HOBI
3aBJIaHHS, TaKl SK:

1) po3BUHYTH TpUBAJICTh JAMXaHHS, 110 CTAaHE OCHOBOIO BOKAJIbHO-TEXHIYHHX
HAaBHUYOK BUKOHABIIS;

2) chopmMmyBaTu BMIHHS KEpyBaTH TOJI0COM, BMUIO BiTipyBaTH 3BYK;

3) TpeHyBaTuCs y BUKOHaHHI CKJIaJHUX MAcaxiB, KOJIOpaTyp, KaJaeHIii, Tpeneil. B
€CTETUYHHMX TPAKTATaX TOTO YaCy MAaHCTEPHICTh 1 BMIHHS CTaBIATHCA Ha NEpILe
MICIIE;

4) MOCTaBUTH TOJIOC TAKUM YUHOM, 11100 BiH OyB IOCTaTHHO TYYHUM 1 MOTYKHUM.
VY 3axomuieHH1 BIPTYO3HICTIO B LIEW MEP10/1 CIIBAKH HEPIJKO 3MararoThCsl B CHIIL
3BYKY 3 IHCTpYMEHTaMU CUM(OHIYHOTO OPKECTPY.

VY komno3utopcebkii npaktuil X VI cTomtra 3akpinuBces Tan apii da capo. s
My3u4Ha (opMa CTBOpIOBAjacs TaKWM YMHOM, IOO JaTH MOXJIMBICTH CITIBaKOBI
MPOJIEMOHCTPYBATH CBOE€ MHUCTELTBO IMIpOBi3auii. ¥ ApyTiil yacTuHl apii da capo
BHKOHABEI[b CIIBAB Bapiallli HA 3aJjlaHy TeMy a00 rapMoHiliHy OCHOBY. OCOOJIMBICTIO
BUKOHABCHKOI MPAKTHKY B IIEH Mepioj] OyJI0 Te, M0 M1 Yac KOKHOTO BUCTYIY CITiBaK
HE MOBTOPIOBABCS, & CTBOPIOBAB BCE HOBI i HOB1 Bapiallii Ha TEMY.

Maiicmpamu OenbKaHTO UBOTO Tiepiomy Oynu crmiBaku-kactpatu CeHe3lHO
(1680—-1750), Antonio Mapis bepnakki (1685-1756), dDapinenni3d (1705-1782),
Kaddapenm (1710-1783), Txuponamo Kpemrentini (1762—-1846) ta iH.

Y XVIII cromitti copmyBanmacs W yTBepauiacs B MY3WYHIA TIPAKTHUIN
oco0iMBa METO/IMKA, 3a SKOK BHUXOBYBaJIM cHiBakiB. HaBuaHHs BigOyBasiocsi B
KOHCEpBATOPIsX, KyIu MalOyTHIX CIIBaKiB BIIOMpaIM BIAMOBIIHO JO IXHIX
BOKAJIbHUX JTAaHUX. SIK TIpaBUIIO, 3aHATTS MOYMHAIKCS y BIiIll IIIECTH a00 CEMU POKIB 1
3aKIHYyBaNIMCs Micig JocsirHeHHs 16—17 pokiB. HaBuanHs BoOKady MPOBOJIWIM

MeJJarory Ta KOMIO3UTOPpH, HalBiqoMimuimu 3 skux 0ynu A. Ckapnarri, JI. Binui, J[x.
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ITepronesi, H. Ilopnopa, JI. Jleo. HaBuaHHs BOKaJIBHOMY MHCTEITBY OYJIO JTOCHUTH
HAacCMYeHUM. Y el JKe Mepioj 3aKpinmuiacs Tpaauilis, 3a HASBHOCTI Yy XJIOMYHMKA
BUJIATHOTO TOJIOCY MiIJTaBaTH MOTO KacTparlii.

Y XVIII cToniTTi MOXKHa B)K€ TOBOPUTH MPO ICHYBAHHS HIKOJIH «OEIBKAHTOY.
Tounime kaxyuu, Mpo KuIbKa MK, 32CHOBHUKAMH SKHX CTaBaJIA BIOMI MEJarory.
OpHi€ro 3 TPOBIMHAX KT y Tie# miepion Oyna mkona @.A. ITictokki (1659—-1726) ta
HeanoJliTaHChKa IIKoJia i kepiBHUITBOM A. Ckapnarti (1660—-1725).

HoBuii mepioq po3BUTKY OCIBKAHTO BU3HAYAETHCS BIAXOJOM BiJ 30BHINTHBOI
BIPTYO3HOCTI Ta JIUKTATypH CIIBaKiB Ha KOPHUCTh OUIBIIOI MPaBAUBOCTI y Tepeaadl
o0pa3HOro 3MICTy MY3UYHOTO TBOpYy. llepmmm KOMIO3UTOpPOM, SIKHII TO4YaB
CTBOPIOBATH Bapiallii Ta KaJeHIlli Ha BIacHUM po3cyl, OyB J>koakkino Poccini (1792—
1868). Caimom 3a HuM B. bemmini ta I'. JloHIIeTTI 3BepTalOTHCA Y CBOIX OIepax 10
peaniCTUYHUX MOYYTTIB, Nepeaada SKUX y CIiBI CTAHOBUTH BAXKJIMBE 3aBIAHHS IS
BUKOHABIIS.

[TpubnusHo Ha mouatky XIX cromitta B ITamii noyanu 3a00pOHITH YOJIOBIUHIA
(danpueTHUi cmiB. 3 TBOPIB IMOCTYNOBO OyiM BHKJIOYEHO BHCOKI Macaxl s
GdanbieTy, a TBOPH CTalld TPAHCIIOHYBATHUCA B HIDKUY Tecutypy. bimuspko 1825 p.
3'SIBISETHCS HEOOXINHICTh 3MIHIOBATH MaHEpPy BUKOHAHHS (DalbLETOM, 1 CHIBaKH
poOJISITE BUOIP Ha KOPUCTh MIKCTOBOTO 3BYKOBHUI0OYBaHHS, BIIMOBIISIFOYUCH BIJl
nMoAI0HOT TEXHIKKA. Y TaKOMY PEXHMI CKIAJAHO CIIIBaTH JIOBIO, aj€ 3BYK HIUTHHHM,
noTy>kHui. L1 3MiHa TOpKHYyacs He TUIbKU TEHOPIB, a 1 OAPUTOHIB 1 HABITH OaCIB.
TakuM YUHOM 3apOJIKYETHCS TEXHIKA «IIPUKPUTTSD BEpXHIX HOT y HOBIil iTamiiichKin
Ko, BHACHIIOK 1IbOTO PO3UIUPIOETHCS BEPXHIM PETICTP Y YOJOBIYMX BOKAIBHUX
napTisix. 3arajoM, 3MIHWJIACd TECUTypa Il BCIX THUIIB YOJIOBIYMX TOJIOCIB, a
¢anblieTHEe BUKOHAHHA OYyJI0 MOBHICTIO YCYHYTO, JIUIIE 32 BAHSATKOM IIEBHUX MOMEHTIB
JUTSL HAJJaHHS TIOJaTKOBOTO €(eKTYy.

Teopiss mpo Tpu perictpy B YOJOBIYOMY ToOJIoCl HaOyBae 3arajibHOi
MOMYJIIPHOCTI Ta BU3HAHHS. 3r0/IoM voce chisa — 3aKpUTHI TOJI0C — PEKOMEHTYEThCSI
BCiMa BOKaJbHUMH IIKOJAMU, Ha BIIMIHY BiJI KOJHCh BH3HAHOTO VOCE aperta —

BikpuToro rosocy. @iopitypa B omepi BIAXOAWTh Ha Apyruil 1uiaH. HeimoipHa
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KOJIOpaTypa B)X€ HE TaK BHCOKO IIHYETbCS JocCBimueHoro myOmikoro. Jx. Bepmi
3aJIMIIAE KOJIOPATypy JIMIIE B MAPTISX JIPUUHHUX 1 KOJIOPATYPHUX COMPAHO, 110 PaHiIIe
OyJ10 HEXapaKTepHO AJIsl ONepu. Y CTapii 1TamiiChKil MIKOJI1 KOJIOpaTypHa pyXJIUBICTh
rojiocy BUMAarajiacs, 30Kpema, ¥ BijJ JpaMaTUYHUX COINPaHO, MEIO0, KOHTPAIbTO.
Hagith y mapTtii Aigu KoiopaTypHi YPUBKH XOU 1 30€piraroThCs, ajieé He BIITparoTh
TaKoi 3HAYYyMIOi poJi. 3HAYUMICTh KOJOpPATypHHX MAacaXkiB 3 4YaCOM BTpPAYA€ThCA 1
MpakTUYHO 3HUKae y aApyrid nojgoBuHi XVIII cromitts. IIpore B pamkax BOKajabHO1
IIKOJIM PYXJIMBICTh TOJIOCY HE BTpayae CBOET 3HAYMMOCTI, 1 Tl MpUIUISIETbCA HaJeKHA
yBara B IIpolLIeCl HaBYaHHS.

Sk HacHiIOK 3MIHA MaHEpU BUKOHAHHS, 3MIHIOETbCS ¥ THUI TUXaHHS IiJ] 4ac
coiBy. [lenarorn HOBOI 1TAMMCHKOT IIKOJIM PEKOMEHIYIOTh BUKOPHCTOBYBATH KOCTO-
a0/IOMIHANILHUN TUII, SIKUM TaKOXK Ha3WBAIOTh JladparmanbHUM. BakinBe 3HaueHHs
HAJAETHCS TAKOXK YITKIM aTall 3BYKY IT1Jl YaC BUKOHAHHS, 110 YITKO YyTHO y MaiCTpIB
XIX cTomitrs

HeoOxigno 3a3naunty, mo U y XIX CTOMITTI B ONEPHUX MAPTIAX 1TATIHCHKUX
KOMIIO3UTOPIB JOCTaTHHO BIPTYO3HUX IPUKpPAC, MPOTE€ BOKaJIbHA MapTid HE
MepeBaHTaXeHa HUMHU, SIK 11€ 0yJI0 B TIoTiepeHIN nepio. 3’ SBISIIOTHCA i HOBI PUCH: 3
PO3IIMPEHHSIM CKJIQJly OPKECTPY BiJ TOJIOCY IOYMHAIOTh BUMaraTu OUIBIIUX
TuHaMiYHUX MoJuBocTe. Jlo cepeaunu XIX cTOMITTS CTUIB «OEJIBKAHTOY
30araqyeTbcs MajJiTpO0 HOBUX TEMOPAJbHUX 1 IMHAMIYHUX OapB.

Maiicmpamu uporo mnepiony BBaxaroTbes JDxymita Ilacta (1797-1865),
Jhbxymitra Ta Jxymist I'pizi, Eymkenia Tagomnini (1809-1872) ta inmii.

3 mosiBoto B 1Tamiiicekiil onepi [Jxy3enmne Bepai TepMiH «OeTbKaHTO», Y TOMY
PO3YMIHHI, SIK€ TAHYBAJIO MPOTATOM TPhOX CTONITh, BTpaya€ CBOI AKTYaJIbHICTb.
BipTyo3HicTh BOJIOMIHHS TOJOCOM, MpHUKpacu Ta (iopiTypu NepecTarnTh OyTH
KITFOYOBUMH €JIEMEHTaMH BUKOHABCTBA. Ha mepiunii Tian BUXOATh Taki KpUTepii, sSK
PIBHICTh TOJIOCY B Jiana3oHi HE MEHIIE JBOX OKTaB, BMIHHS BHUPa3WTU TOHKI
MICUXOJIOTIYHI BIATIHKA TIOYYTTIB Ta TEPEeXKHBaHb. 3 IHOTO HYacy 3a TEPMIHOM
3aKPIIUTIOETHCS JICIIO 1HIIIE 3HaYeHHSI: 3 KiHI XX CTOMITTS aX 10 TENEPIIIHBOTO Yacy

«OEITBKAaHTOY — oc JOCKOHAJIC BOJIOI[iHHH IroJaI0COoM, KJIaCUYHMUI BOKAI.
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@dopMyBaHHS METOJIMKM BUKJIAJlaHHS O€JIbKaHTO TIOB’si3aHE€ 3 MY3HUYHUM
TEaTpoM, KU 3yMOBIIO€ TOTpeOy y MIATOTOBLI KaJpiB AJisi BUCTYMIB Ha CIIEHI. 3
nosiBoro ornepu Ha modyatky XVII cTOmTTs akTyami3yeThCsi MUTAHHSA IiATOTOBKU
BOKAJIICTIB, 3/JATHUX MPEACTABIISATH 1€ sKaHp Ha clieHl. [lepiiii MeTOoIMKH MOCTaHOBKU
rojocy NOJNsAralu y Tepeladi IOCBIAY Bil MaiicTpa A0 y4HS, IO YacTKOBO
3AITUIIAETHCS AKTYaTBHUM 1 JIOCI.

[Ipo MeToaWYHI MPUHIIMIIN BUXOBAHHS CIiBaKa Ta PO3BUTKY roisiocy B Irtamii
XVII-XIX cT. MOXHa CyIUTH 3 TEOPETUYHHX Mpallb BOKaJIbHUX IEAAroriB TOTO
nepioay. Lle «Hoa my3uka» xymnio Kauyuini (1601), «Ilornsau naBHiX Ta cydacHUX
crmiBakiB, a6o Po3aymu npo kosoparypuuii cmiB» [I’etpo @panuecko Tozi (1723),
«IIpakT4HI AYMKH Ta pO3QyMH IpPO KOJIOpaTypHUll cmiB» JxiamOarTicta MaH4iH1
(1774), «Benuka OonoHcbka mkoia» ['enpixa Pepnunanga Manmreiina (1835),
HIMEILKOTO TeJjarora, iKuid MocTaBuB c001 32 METY BIATBOPUTHU ITATIMCHKUN METOA
HaBYaHHA. BaxiIuBy poJib MNENaroru 1TAMMCHKOT MIKOAU MPUIAUBUIH  BLIbHOMY
OUXAHHIO, (POPMYBAHHIO BOKANbHOI MEXHIKU MA apmuKyiayii y cniei.

Oco6mmBocTi onepHoi TBopuocTi JIk. Poccini, B. bemnini, I'. Jloniuerti, JIx.
Bepni y 3B’ 43Ky 3 HOBUMU 3aBIaHHSIMU CITIBAITBAa BUMAarajiu 3MiHU METOJUKH. Y 1IeH
nepioj] HaBYaHHSI BOKaJy MPOIMOHYIOTh PO3MOYMHATH mMi3HimIe (0au3bko 17 pokiB),
KOJIM CITIBaK TOTOBUM JIO0 BUCOKUX (PI3UYHUX Ta EMOIIMHUX HABaHTAXEHb. 3MIHIOETHCS
THUI AUXaHHA (Ha 3MIIIaHui), BIIKPUTI TOJIOCHI y CIIBaHHI 3MIHIOIOTHCS 3aKPUTHMH.
BunHukae HeOOXITHICTh CIIBaTH Yy BEIMKHX 3allaxX, /1€ Cujla 3BYKYy Mae OyTu
JIOCTaTHHOIO HE JIUIIE JJIS 3aMIOBHEHHS aKyCTUKH 3ally, a i JIJIsl TOTO, 00 MEPEKPUTH
3By4aHHS CUM(OHIYHOTO OpKecTpy. s 11poro ctae HeoOX1JHUM «3BYK Ha OTMOpi» Ta
PE30HAHCHI BIAYYTTA B 00yacTi «macku». [li MeTOaW4yHl NPUHIIMIU 3HAXOJIATh
BiloOpaxkeHHs y Tpaktatax Opanuecko Jlammepti «TeopeTHuHO-TIPAKTUIHHIMA

MOCIOHUK JJ1s1 BABYEHHS CHiBY», «[lepmni ypoku Bokamy», « MUCTELITBO CIIBY».
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2.3.2 MeToau4Hi aCIEKTH iTAIINCHKOI BOKAJLHOI IKOJIH

Y pe3ynbTari pO3BUTKY ITANINCHKOTO HAIIOHAJTHLHOTO OMEPHOTO MHCTEITBA
Hanpukinii XVII cr. BuHMKae cTtwib Oenbkanto (bel canto). lle cTuiab
XapaKTEepPU3y€EThCS PIBHICTIO TOJOCY, YyJIOBUM JIETaTO, PyXJIUBICTIO Ta THYUKICTIO, a
TaKoXK M’SIKUM TeMOpoM. TexHika OeNbKaHTO KyJIbTHBYBaJlacsi OararbmMa BEJIUKHUMH
KoMIio3uTopamu, Takumu sik A. Ckapratti, I'.-®. 'engens, JIxk.-B. Ilepronesi, 1.-A.
I'acce.

Ha nouatky XIX cT. cTapa itanificbka 1IKOJa IEPEeXOIUTh Y HOBY CTa/Iif0 CBOTO
PO3BUTKY 1 IMEHY€EThCA SIK «HOBa ITaJiNChKa MIKOJNa». Y paMKax HOBOI 1TalidChKOL
IIKOJIM MPOBOJAUTHCS poOOTa 3 OOIPYHTYBAHHS BOKAJIBHUX METOMAIB 3a JOIOMOTOIO
HAayKOBUX 3HaHb, KEPYIOUHCh JIaHUMH aKyCTHKH, ¢izionorii ta donetuku. Cepen
MPEJICTABHUKIB, K1 YOCOOIIOBAIM HOBY 1TANACHKY IIKOIY, BUCTYNAOTh TaKl OCTATI,
ak: [x. bappa, E. Kapyszo, T. Pyddo, Hx. Jlaypi-Boasni, ®p. Jlamneprti, E.
Iangonbdi.

VY crarti 3akpacHsaHoi JK. € Taka y3aranbHeHa Xxapakrepuctuka: «CriBakiB
ITAMINChKOI IIKOJMM BuYaTh €(QEKTUBHO BUKOPUCTOBYBaTH mgiadparmy, 1100
BUTPUMYBATHU JIOBI1 (pa3u 1 MIATPUMYBATH PIBHOMIPHUM MOTIK MOBITPS, SIKAW Haaae
MOCTIMHUI BOKaJIbHUHN TOH. 3HAYHA yBara HaJAa€ThCs EMOIIMHOMY BUPaXEHHIO Yepe3
HIOAHCYBaHHS (pa3 1 AuHaMIYHI Bapiamii. Mera momnsirae B ToMmy, 100 mepeaaru
IpaMaTh3M Ta €MOLIMHICTh TEKCTY 3a JOMOMOIOIK) TOHKHUX 3MiH T'YYHOCTI, TOHY Ta
apTuKyJAii. MalcTepHe BOJIOJIHHS TOJOBHUM PE30HATOPOM 1 BMIHHS OpPraHi4HO
MOEAHYBATH HOTO 3 TPYJIHUM € BIJIMIHHOIO PHCOIO 1TalilichbKOi TeXHikH. L[5 HaBnuka
JI03BOJISIE CMiBaKaM JOCATaTH IIUPOKOTO Jiana3oHy JUHAMIKM 1 JUHAMIYHUX
BIITIHKIBY» (3akpacHsHa, 2024: 87).

[Tamiicbkuii My3uuHuil neparor 1 npodecop cniBy MiJaHCBKOI KOHCEpPBATOPIi
®panuecko JlamnepTi — aBTOp KUTbKOX BOKAJIbHO-METOANYHUX Mpallb, HAMBIJOMIIIIO0
3 skuX € «MucrenrBo cmoiBy». ['0JIOBHY pojib y Mpoleci rosocoTBopeHHs ODp.
JlamniepTi BIABOAMB JuXaHHIO. ['pynodyepeBHU Tull JuxaHHs, Ha AyMKy Op.

JlammiepTi, € HaOIIBI KPAIINM TIiJ] Yac HaBYaHHS CHIBY. Y CBOill KHU31 «MHCTENTBO
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CITIBY 3a KJIaCUYHUMHU Tpaauiismuy Op. JlamnepTi BUALIsS€ 3B11 MPaBUIT 1TATIMCHKOT
mkonu criBy. @p. JlamnepTi Aae MeBHY XapaKTEpUCTUKY MEXaHI3My TOJOCOBOIO
amapary TOYaTKiBIIM-CITiBAKaM Ta TeaaroraMm. Po3risgaroTbes Taki MOHSATTSA, SK:
«I'iriena rojyocy», «Anatomis», «®dizionoris», «BhpaBu»; y HHX BIH PO3IJISIIAc
MOJIOKEHHS Tijla, BUAaBaHHS TOJI0CY, TpyaHy omopy Toto (Lamperti, 1864).

B ocHOBI 1oro HaB4aHHS JieKaB TPUHINAN 3BYKOBHJIOOYBAaHHS 3aBIISIKH
BUKOPHUCTAHHIO TpyJIHO-AladparmManbHoro aquxans. @. JlamnepTi cTBepaKyBaB, 110
JUTSI TOTO, TII00 HABYUTHCS TAKOMY JUXAaHHIO, HEOOX1THO IPUIHSITH ITEBHE MOJI0KCHHS
Tima. s uporo moTpiOHO CXPECTUTH PYKH Ha CIIMHI, HEMOMITHO OITYyCTUTH ILIEul,
OJIHy HOTY BUCYHYTH BII€pe/ 1 IEPEHECTH Bary Tijia Ha 110 HOTY. Jluxatu npu mpboMy
HE0OX1JTHO MOBLIBHO, Yepe3 Hic. PEKOMEHyeThCsl BAKOHYBAaTH TaKy BIpaBy O€3 CHIBY,
CHUJISTYM B Kpicii a0o0 Jiexkaun Ha MBaH1. TaKok 3raay€eThCsl BAXKIMBICTh TPY/IHOT OTIOPH
rojiocy. Omnopa 3ByKy Ha BAMXY NMOBMHHA OyTH 1 B MOMEHT, KOJIU CIIBaK TUIbKH
MPUTOTYBaBCA criBatu. [[Jsi HbOro HEOOXITHO ONEPTH IPYIHO-YEPEBHY MNEPETOPOAKY
Ha a0 OMIHAJILHUM M's13, pO3IIUPIOIOYH Jladparmy.

3aBasku BenuuesHid nonynsgpHocTi Enpiko Kapyso, iTamiiicbkoro TeHopa Ta
MPEJACTaBHUKA «HOBOI 1TANIMCHKOT HIKONHM CIIBY», 3 SBWJIACS IiJla HU3KA TMpallb,
npucBaueHux Mmerogam ioro crmiBy. Cam E. Kapy3o OyB aBropoM kHuru «Sk cmin
cniBatu» (Caruso, 1909). E. Kapy30 BBakaB HEMPUITYCTUMHUM BUKOPUCTAHHS €IMHOTO
METOIOJIOTIYHOTO MiIXO0y MPU HABYAHHI Pi3HMX cmiBakiB. Ha #ioro mymky, KoxkeH
CITIBaK BOJIOJI€ CBOIM 1HJWBIAyaJIbHUM METOJOM, JO SIKOTO MPUXOIUTH MiJACBIIOMO,
[IUISIXOM BUKOHAHHSI YMCJIEHHUX BIpPaB 1 B pe3yJbTaTi HakomuyeHHs aocBimy. E.
Kapy3o Outbliry yacTuHy poOOTH MPUCBATUB «IUXAaHHIO». T1UIBKK Y CBIIOMiN poOOTI
E. Kapy3o 6auuB 3anopyky ycmimHoro po3BuTky. E. Kapy3o ctBepaxyBas, 1o MeToa
«/luxaiiTe mpuUpoOaHO — 1 AUXAaHHS caMo co0or0 mpuiae» — HenpaBwibHUI (Caruso,
1909: 9).

Meronuka nuxanHs Enpike Kapy3o rpyHTyeThCsS Ha JBOX pyxaxX — BAHMXY Ta
BUMXy. [lodaTkoBe MONOKEHHS CIiBaka — PO3CIA0JICHUN KOpITyC, OJHA HOTa
BHUCcyHyTa Bnepen. Ilepen mouyarkom cmiBy Kapy3o ckopodyBaB abioMiHaIbHI M's3H,

JUIIIE TIOTIM TIOYMHAB JIMXaHHS 3 PO3CyBaHHAM pebep 1 miaHsaTTsIM 1iedeir. Came B
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TaKkoMy TIOJIOKEHHI Jiladparma npuiiMaiia HeoOX1IHE TTOJIOKEHHSI JIJIsl OIIOPH T'0JIOCY.
Ha Buguxy Kapy3o BUKOHYBaB Jiesiki BIIpaBH, aje BUAMXAB CIOKIHHO, MOBUILHO, 0€3
HaIpYTH.

Hxakomo Jlaypi-Bonbni (1892—1979) — Bimomuii iTaniicbKuii onepHUi CIliBak-
TeHop. Y cBoiil kHM31 « BokalibHI Mapaseni» BiH MoJa€ ASTaIbHUIN aHalll3 ICHYIOUHX B
Itanii metoni popmyBanns romocy. Ha nymky k. Jlaypi-Bomnsmi, criB — 1ie mporiec,
110 BUMAarae BMI1HHsI MOOLTII3yBaTH PO3yMOBI 3/1I0HOCTI CITiBaKa, B/l AKUX 3aJICKHUTh K
TeXHiKa CMIiBY, TaK 1 CTBOPEHHS BUCOKOXY0>KHBOTO 00pa3y. B 0CHOBI SIKICHOTO CIiBY
JEKUTh OpraHizaiisi TPaBWIBHOTO BUIUXY Ta KOOPAMHAIIS MIATOPTaHHOTO
MOBITPSHOTO THUCKY 3 pPOOOTOI TOpTaHl, HAATOPTAHHOI TPYOKHM Ta BEPXHIX
pe3onatopiB. Jlaypi-Bosbmi Takox 3rajaye mpo TpU CiocoOM JUXaHHS: KIIOYUYHUMH,
pebepHo-aiadparmManbHuii 1 pedepHo-aiadparmanbHo-dyepeBHUN. Criocid AUXaHHS 3
TOYKH 30py TEXHIKH Ma€ HE TIPOCTO BEIIMKE, ajie TOJIOBHE, )KUTTEBO BAKIIMBE 3HAYCHHS.

OnuH 13 HaBUAATHIMIKX criBakiB-0apuToHIB XX ctomtts — T. Pyddo —3100yB
CBITOBY CJIaBYy 3aBJSIKM BUHSATKOBIN Kpaci, CHJII Ta TEXHIYHIA JOCKOHAJIOCTI CBOTO
roJIocy, a TAKOK BUJIATHIM aKTOPCHKIN MaiicTEpHOCTI. Y poOOTI HaJl BAOCKOHAJIEHHAM
rosiocy T. Pydpdo BuaiisiB 0coO6IMBY poJib CIIBOYOTO JAUXAHHA, KAKYYH MPO TE, IO
MICIIsl XOPOIIOi TOCTAHOBKH T'OJIOCY «HA OMOpy» (Bl HU3Y A0 KpailiHiX BepXiB) Oy/ib-
SIKUW CIIBAaK, 1110 BOJIOJIE MOYYTTSAM YSIBU, 3MOXKE 3a JIONMOMOTO0 BpaB chopMyBaTU
y CBOEMY T'OJIOCI BC1 KOJIBOPH CIIBOYOI MAJIITPH.

Jlxennapo bappa — BiioMuil 1TamicbKUi CHiBaK 1 NEAAror, iK1l MpaioBaB y
[enTpi migBuimeHHs kBamidikaiii onepHux cmiBakiB npu tearpi «Jla Ckama». Ha
nymky JIk. bappa, koxkeH mpodeciiiHuii CHiBak TOBHUHEH BOJIOAITH TaKUMU
HEOOX1THUMHA HaBUYKAMU:

- eNaCTUYHUM JUXaHHSAM 3 BITIYTTSM M S30BOi CBOOOIH;
- OKpYTJICHUM, IPUKPUTUM OJIM3BKUM 3BYKOM;
- BUKOPHMCTAHHSIM Y CITiBl TOJIOCOBOTO PE30HYBaHHS.
Haii6inpmr 6acxkannm JIx. bappa BBakaB BUKOPHUCTaHHS KOPOTKOTO HOCOBOTO

Bauxy. [IpaBunbuuii Bnux, Ha nymky Jlx. bappa, MoxxnuBuii 32 yMOBU aOCOJIOTHOI
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M's130BO1 cBOOOAU. J1J1sl 3HATTS M'A30BUX HANPYKEHb BIH PEKOMEHAYBaB YUHIM TPOXHU
IPUCIATH HA HAIMIB3ITHYTHX HOT'aX, HEMOB Tiepe] CTpUOKOM Bropy.

Po3rnsHyBIIM METOAMYHI 3acagyl MPOBIAHUX MPEICTABHUKIB 1TaNiHCHKOT
BOKaJIbHOT IIKOJIM, MU JIAIUIM BUCHOBKY, 1110 TOJIOBHY POJIb Y CITiBlI BOHU B1JBOJAMIIN
AuxaHHIo. Buiieza3HaueHi neparoru Ta BAKOHABII MOIUISIIOTh AUXAHHS HAa TPU THIIH.
Hampuknan, ®@p. Jlamnepti noainse AUXaHHS Ha TPyAodYepeBHE a00 depeBHE, O1YHE
abo pebepne, kmounune. [[x. Jlaypi-Bonbmi 3ragye npo Tpu crnocoOu: KIFOUMIHHUH,
pebepHo-miapparmManeHuii 1 pebepHO-miapparManbHO-YepEeBHUNA. YCi  BOHH
CTBEPJKYIOTh, L0 CIOCIO JMXaHHS 3 TOYKHU 30py TEXHIKM Ma€ OCHOBOIIOJIOKHE
3HAYEHHS.

E. Kapy3o 3anepeuyBaB MeTOA «AUXaWTe MPUPOIHO — 1 IUXAHHSA CaMO COOOI0
Mpuiiie» — BBaXKaB, M0 KOXKEH BUKOHABEIlb, YUEHb 200 CIIBAaK, IOBUHEH POOUTH 1€
YCBIJIOMJICHO, PO3PaxXOBYIOUM AUXaHHS Hamepes 1 PO3MOAUISIIOUM HOro HaJICKHUM
yuHOM. E(pexTuBHMM, MPUPOIHUM 1 YCIHIIIHUM BiH BBakaB BAuX HocoM. E. Kapyso
OyB MPUXWIBHUKOM 1HAMBIAYali30BaHOrO MiJIXO/y /10 HaB4YaHHs criBy. Kapyso He
3JIOBJKMBAB HAMPYXKEHHSIM 1 POpCyBaHHSIM T'OJIOCOBOTO anapary, Tak camo, sk 1 Jlaypi-
Bonwmi cBoiM yuHsSIM (0COOJIMBO COMpaHO Ta TEHOpaM) JaBaB pPEKOMEHAAIlll He
BUCHAXXyBaTU KpailH1 HOTU T'0JIOCY, SIK HAWHMKY1, TaK 1 HAMBUII, Ta PIJIKO BXKUBATHU 1X
y BIIpaBax.

[Touarok XIX cT. XapakTepu3yeTbCs MEPEX0JIOM BiJl CTAPOITATIHCHKOI KON
710 «HOBOI 1TAIIACHKOI MIKOJWY. Y paMKax HOBOI ITANACHKOI KON BEAETHCS poOOTa
3 OOIPYHTYBaHHS BOKQJIBHUX METOJIIB Ha OCHOBI HayKOBHX 3HaHb, CIIMPAIOYHUCh HA
JaH1 aKkyCTUKH, (Hi310J10T1T Ta (POHETHKH.

Cepen npeacTaBHUKIB, SIKI YOCOOIIOBAJIA HOBY 1TAIKMCHKY IIKOIY, BUCTYNAIOTh
Taki ocrari, sk: [[x. bappa, E. Kapyso, T. Pyddo, [x. Jlaypi-Bonbmi, @p. JlammepTi,
E. I'annonbdi. Po3risHyBIIM iXHI METOJWYHI peKOMEHAAIll, MOKHA 3a3HAYUTH, L0
BIPTYO3HOT BOKaJIbHOI TEXHIKM BOHU JOCATANIN, 3aCTOCOBYIOUYH TPUHIIUIN Ta METOIH,
0 YCTAIMIIACS, TIEPEUTIUTH 31 CTAPOITANIIACHKOI MIKOJIM Ta IMeHyBanmcsa y XIX cT. sk
«HOBa iTamiiickka mkoia». [IpoBemeHa MMU BUAATHUMHU MaWCTpaMH BOKAIHHOTO

MUCTENTBa poOOTa 3 OOTPYHTYBAaHHS BOKAJbHUX METOIB 3a JOMOMOTOI HAayKOBUX
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3HaHb J03BOJIMJIAa BUBECTH 3BiJl MPaBUJ 1 PEKOMEHIAINA ISl MOCTAHOBKU TOJIOCY
CIliBakaMm, IO Hajali OJaroTBOPHO BIUIMHYJIO Ha PO3BUTOK YCHOI'O BOKAJIBHOIO

MUCTEIITBA B IJIOMY.

2.3.3 BoxkaabHa neaarorika Itajii: akTyajdbHiCTh TeMH T0CTiIKEHHSA

AKTyalbpHICTh JOCHII/DKCHHS 3yMOBJIEHa HEOOXIIHICTIO CcHCTeMaTu3allii
byHIAMEHTAIBPHUX AaCTIEKTIB 1TAMIMCHKOT BOKAJBHOI IIKOJIM Ta iX ajamTarii 10
Cy4acHOI METOJMKHM HaBYaHHS aKaJeMIYHOro BOKaimy. He3Bakarouum Ha iCTOPUYHO
JIOBEJICHY 3HAYYIIICTh IIi€1 IIKOJM, Y Cy4YacHIM BOKaJbHIN IeNaroriii BIJICYTHIH
IUTICHUM MiAXiA 70 3acTOCyBaHHS 11 CHAIIMHU, IO BUMAarae ii HayKOBOIO
OCMHCJICHHSI Ta BUPIIICHHS HU3KU HEBUPIIICHUX BOKAIBHO-TENATOTIYHUX MPOOIIEM.
Bce me € ocHoBow s MaiOyTHIX METOAMYHHMX PO3POOOK W00 HaBYAHHS
KUTalChKUX CTYJIEHTIB-BOKAIICTIB, 110 BUMAara€ TaKo>K BUPIIICHHS HU3KU MPOOIEM
OCBOEHHSI (JOHETHMYHUX OCHOB ITAJINCHKOI MOBHU, a TaKOX KYJIbTYPHO-ICTOPUYHOIO
KOHTEKCTY CTUJIIO OEJIbKaHTO.

Ha morw nymky, iTamiiichka BOKajdbHA INKOJA MOXE CTAHOBUTHU IIUIICHY,
3aBEpPIICHY TEAAroriuHy CHUCTEMYy, NMPUHAOMH Ta NPHHIMIHN K0T (HOPMYBAIHCS
MPOTSArOM KIJIbKOX CTOJIITh, €BOJIIOLIOHYBAJIA PA3oM 13 (PyHIAaMEHTaJbHUM BUIOM
BOKAJIbHO-TEATPAILHOTO MHCTENTBA — omneporo. OJHAK y CydYacHiM mejarorivHii
MPaKTHIl, K B YKpaiHi, Tak 1 32 KOPJOHOM, YaCTO CIIOCTEPIraeThcs PpparMeHTapHe,
BUOIPKOBE BHKOPHUCTAHHS 1i €JIEMEHTIB, X0o4a I MOTEHIaJl BEJIWYe3HWid 1 OaraTto
(YHKIIIOHATEHO KOPUCHUX MOXKJIMBOCTEN 3aJTUIIAIOTHCS 11032 MEKaMH PO3yMIHHS.

CboroJiHi iCHy€ YuMaso npoosiemM, MOB’sI3aHUX 13 HEPO3YMIHHIM a00 3a0yTTsIM
NpUHOMIB Ta TPHUHIMUIIB ITAMMCHKOT BOKaNbHOI mmkonau. lle crocyeThes
HalpyHIaMEHTaIbHIMX  (QYHKIIOHABHUX  ACMEKTIB: BOKAJIBHOIO  JUXAHHS,
(dboHeTUKH Ta AUKIIIi, 3a0yTUX Tpaguliii OeIbKaHTO Ta 6araTo Yoro iHIIOTO.

Axmo po3rasgaTH iICTOPi0, TO 3apOHKEHHS 1TaTIChKOI BOKAJIBHOI IIKOJHU

0e3rocepeIHbO OB’ sI3aHe 3 MOsABOIO ornepu y Diopen1ii Ta ii po3BUTKOM y Benerii i
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Pumi. Ii po3BuTOK CynpoBoKyBaBCs TBOPUICTIO HAMBUIATHIINX KOMIIO3UTOPIB, Ki
OyJu TpeJICTaBHUKAMU Ta TBOPIISIMU IILOTO HAMPSMY.

Knayoio Monmesepoi (1567-1643) 3poOuB BHECOK 1 3'€qHaB MICT MiX
Penecancom 1 bapoko. ko 10 HbOro My3WKa 4YacTo CIyTryBajia TEKCTYy, TO
KOMITO3UTOP 3POOMB MY3HKY IHCTPYMEHTOM BUPAKECHHS JIFOJICHKUX MPUCTPACTEH.

Aneccanopo Ckapnammi (1660-1725), skwii cTaB OJHUM 13 OCHOBHHUX
3aCHOBHHKIB HEAINOJITAHCHKOI OTIEPHOI IIKOJIM, IO JOMIHYBaia B €BpoIli MPOTAToM
ycworo XVIII cromitrs.

BunatHuii npeacTaBHUK €Moxu Mi3HbOro 6apoko — I'eope @Dpiopix I'enodens
(1685-1759), sikuii MpoAOBKUB PO3BUTOK 1TANKACHKOI oriepu B JIOHI0HI.

Bigomuit /[acoakkino Poccini (1792-1868), unug TBOpUICTh pO3BUBAlaci Ha
CTUKY KJIACHUIIM3MYy Ta poMaHTU3My. Lle cTunp — 0enbKaHTO PaHHBOTO POMAHTHU3MY.

Binuenyo bennini (1801-1835) — moeT 1 AipuK OeIbKaHTO.

TI'aemano /loniyemmi (1797-1848) — HalTUI AHIIIUN KOMITO3UTOP, SIKUM TBOPUB
y CTHII O€JIBKAHTO.

JIcyzenne Bepoi (1813-1901), sikuit TpancopMyBaB CTHIb OEIBKAHTO, A€ HA
MIEPIINIA TJIaH BUKIIIOB TIIMOOKUHN ApaMaTu3M.

JIcakomo Ilyuuini (1858-1924), sxuil 3aBepmIMB Tpaauuii 1TadidCbKOTO
OMEPHOTI0 POMAHTU3MY, YMs TBOPYICTh 30arayeHa BIUIMBOM BepU3MY (peanizMmy) Ta
IMITPECIOHI3MY TOIIIO.

CyyacHa BOKaJlbHa Mejaarorika rmnepedyBae y TOLIYKYy OanaHCy MK
30epeKEHHSIM KIACUYHUX TPAAMIN, CydaCHUMHU HOBAIlISIMU B 1[I Tally3i, a TaKOX
BIIMOBIIIO Ha BUKJIMKHU 9acy. AKTYyaJbHICTh TOJIATA€ B TOMY, IO JTaHE JOCIIKESHHS
HE KOHCEPBYE TPAIUIIIIO, @ MOXKE JIOMMOMOTTH BUSIBUTH 1i METOJIOJOTIYHUM CTPHKECHb.
Ile m03BOJMUTH Cy4acHHUM IielaroraM TBOPYO 1 TIPU IbOMY CHCTEMaTUYHO
3aCTOCOBYBATH MEPEBIPEHI MPUHIIUINK 1TATIACHKOT BOKAJIBHOI IIKOIW JJI1 HaBYAHHS
CITIBaKiB Pi3HOI CTHUJILOBOI CIPSIMOBAHOCTI, 3a0€3Meuyound MpHU I[bOMY 3J0pOBE Ta
e(heKTHUBHE OCBOECHHSI BOKAIHHOI aKaJIeMIYHOI TEXHIKH.

[Ile pa3 3a3HauMMoO, 10 (YHKIIOHATBLHO KOPUCHI MOXJIMBOCTI 1TaJIHCHKOL

BOKaJIbHOT IIKOJIM 3aJIMIIAI0ThCS 32 MEKaMu po3yMiHHs. [Ipukiiagom Moxe ciayryBatu
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npodeciiina Oiorpadis Jlygano IlaBaporri. ¥ mepmmii pik cBoro mpogeciiHoro
HaBYaHHS CMIBaK aKTUBHO TPEHYBABCsS Ha BOKaJi3ax, 110 JA03BOJISIO HOMY BUPOOUTHU
HABUYKM 1HTOHAILIMHO-YITKOTO CIIBY IITPUXOM JIEraTo, BHUPA3HOi KaHTHUIICHH,
3BYKOKEPOBAHOCTI TOIIO.

AKTyanbHICTb 3BE€pHEHHSI J0 1TaiiIChKO1 BOKAJIbHOI KON 3yMOBIICHA HE JTUIIIE
il iICTOPMYHUM 3HAYCHHSIM Yy PO3BUTKY CBITOBOIO BOKAJIBHOTO MHUCTENTBa, a M
HEOOX1JHICTIO MEPEOCMUCICHHS ii METOJUYHOrO0 TOTEHIlaly B YMOBax Cy4acHOi
BOKaJbHOI TMENarorikd. YMOpPOAOBXK KUIBKOX CTOJITH CaMe€ ITajiichbKa IIKOJa
dbopmyBasia (yHAAMEHTAIbHI MPUHIMIIKA aKaJEeMIYHOTO CHIBY, 10 Oa3yBajvci Ha
MIPUPOHOCTI 3BYKOYTBOPEHHSI, JOCKOHAJIOMY BOJIOJIHHI JUXAHHIM, KYJIbTYpl legato,
KAaHTHJIEHHOCTI Ta OPraHIYHOMY MO€JHAHHI TEXHIKU 3 XyJA0XKHBOIO BUpa3HicTio. Came
[l TPUHIMIN CTald OCHOBOIO €BPOMEMCHKOI BOKAJIBHOI TPAAMIli Ta BHU3HAYWIH
MOJIaJIBIINUNA PO3BUTOK OTIEPHOTO MHUCTEIITBA.

Pazom i3 TuM cyyacHa TmearoriyHa NpPaKTHKa JAEMOHCTPYE TEBHY
(dbparMeHTapHICTh Y BUKOPUCTAHHI CHAAIIMHY 1TaNiichKol mkonau. Hepinko okpemi 1i
€JIEMEHTU 3aCTOCOBYIOTHCSl 130JIbOBAHO, 0€3 YCBIAOMJICHHS LUIICHOCTI METOAUYHOL
CUCTEMH, 1110 MPU3BOIUTH JIO BTPATH BAXKIIUBUX (DYHKI[IOHAIIBHUX aCMEKTIB BOKAJIBHOT
TexHiKd. OcCOOJIMBO 1€ CTOCY€ETbCS TPOOJeM BOKaJbHOIO JAUXaHHS, poOOTH 3
perictpamu, pOpMyBaHHS KaHTHJIEHHOTO 3BYKOBEACHHS, PO3BUTKY MPUPOTHOI TUKIIIT
Ta (POHETHYHOI KYJIbTYpH CIIBY. Y 3B’S3KY 3 IIMM BUHHMKA€ HEOOXIJIHICTh HE JIUIIE
ICTOpUYHOTO BUBYEHHS ITANIMCHKOI BOKQJIbHOI IIKOJAM, a K 1ii Cy4acHOro
METOJI0JIOTTYHOTO OCMUCIICHHS.

BaxnuBuMm € 1 Te, M0 TPUHIMIHN 1TATIMCHKOT MIKOJIU MAalOTh yHIBEpPCAIbHHIMA
XapakTep Ta MOXYTh OyTH aJanToBaHI JO CYYaCHUX OCBITHIX yMOB 1 pPI3HHUX
HaIllOHATBHUX BOKAJIBHUX Tpaauilid. OCOOIMBO aKTyaJIbHOIO 1151 Tpo0jIeMa € y TIporieci
HaBYaHHS 1HO3€MHMX CTYJICHTIB-BOKAIICTIB, 30KpeMa KUTaUChKUX, JJISI IKUX OCBOEHHS
(OHETUKM 1TAMNUCBKOI MOBH, CTUJIICTUKH belcanto Ta crnenu(piku €BpONEHCHKOI
BOKAJIBHOI KyJIbTYpPH OTPEOYE CIEeIiaabHO PO3POOIEHUX METOTUIHUX ITiTXOTIB.

[cTopuyHMiT pO3BUTOK 1TaNNCHKOT BOKAJIBHOI IIKOJIU, TTOB’ I3aHUM 13 TBOPYICTIO

K. MonTteepni, A. Ckapnarri, Jx. Poccini, B. bemnini, I'. Joninerti, JIx. Bepai, JIx.
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[ly4yuini Ta iH., CBIAYMTH MPO ii 3/ATHICTH €BOJIIOIIOHYBATH BIAMOBITHO JI0 3MiH
MY3WUYHOT'O MUCJICHHS Ta CIICHIYHO1 ecTeTHKH. CaMe ToOMY 3BEpHEHHSI JI0 i1 MPUHITUIIIB
ChOTOJIHI HE O3HAYa€ MEXaHIYHOTO TOBEPHEHHS 1O MHHYJOrO0 YW KOHCEpBallil
Tpaauiii. HaBmaku, WaeThCcs Mpo BUABICHHS ii METOJOJOTIUHOTO «SIApay, 3AaTHOTO
3a0e3MeunTH 310POBE, TEXHIYHO TPAMOTHE Ta XYJ0KHBO MEPEKOHINBE (POpPMyBaHHS

CY4acCHOTO aKaJeMI4YHOTO BOKaJIICTA.

2.3.4 Itaniiicbka Tpaauuia sIK OCHOBa (DOPMYBAaHHSI 0/1eCbKOI BOKAJIbHOI

IIKOJIN

[ToHsSTTS «0EeCchKa BOKAIbHA IIKOJIa» BXKE TABHO CTAJIO HEB1J]' €MHOIO YACTHHOIO
podeciftHOr0 MY3WYHOTO JHCKYPCYy Ta CTIHKO acCOIIIOETHCS 3 BHUCOKHUM pPIBHEM
BUKOHABCHKOI KyJbTYpH, copMoBaHoi B Of1ect — MICTI 3 TOTYKHUMU MUCTELbKUMHU
TpaguilisiMUd. Y BHUKOHABCHKIM TMPAKTHUIl HEOJHOPA30BO MOXKHA CIIOCTEpIraTu
CUTYAIIil0, KOJH MPEJCTABHUKIB 0JIECHKOI IIKOJU BII3HAIOTH YK€ 3 MEPIINX XBHIUH
cueHiyHoro BucTymy. [loaioHa npodeciiina «BN13HABAHICTh» CBIAYUTH PO 1ICHYBaHHS
MEBHOTO KOMIUIEKCY XY/I0’KHBO-BUKOHABCHKUX O3HAK, SIKI (DOPMYIOTH Crienu(iaHMi
CTHJIb BOKAJHbHOTO BHUKOHAHHS Ta JIO3BOJISIIOTH TOBOPHTH TPO OJIECHKY BOKAIBHY
IITKOJTY SIK TIPO OKPEME KyJIbTYPHO-MUCTEIIbKE SBHUIIIE.

Pazom i3 THUM 3MICT I[LOTO TOHSTTS ¥ OCI HE OTPUMAaB JOCTATHHO MOBHOTO
HayKOBOTO OCMHCIIeHHs. [lonpu 3Ha4uHy KUIBKICTh BUJATHUX CIIIBaKiB 1 MEIaroris,
noB’si3anux 3 Opecoro, (GeHOMEH 0J1eChKOi BOKAJIbHOI IIKOJU YacTO CIPUAMAETHCS
pajie iHTYiTHBHO, Hi’ KOHIIENTYanbHO. Moro xapakTepHi pucH — 0co6/ImBa KyJIbTypa
3BYKOBEJICHHS, TeMOpOBa BUPA3HICTh, yBara J0 BOKaJIbHOI (pa3u, apTUCTU3M Ta
ClleHIYHa CcBOOOJa — ICHYIOTh Yy TpodeciifHiii CBIIOMOCTI SK CBOEPIIHUN
BUKOHABCHKHI KOJI, OJJHAK OTPEOYIOTh CUCTEMHOTO TEOPETUYHOTO aHai3y.

[ToniOHa cutyallisi € 3aKOHOMIPHOIO, OCKUIbKM MaclITaOHI KyJbTYypHI SIBUIIA
HEPIAKO CTAOTh MPEIMETOM TJIMOOKOTO YCBIAOMIICHHS JIMIIE 3 YACOBOI JMCTAHIII].
besnocepenHs OMM3BKICTE O MHUCTEIBKOTO TMPOILECY YCKIAAHIOE MOXKIINUBICTD

00’ €KTUBHOI OIIIHKH MOTO 1ICTOPUYHOTO 3HAYEHHS Ta BHYTPIIIHBKOI CTpyKTypu. Came
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TOMY OCMHCJIEHHS (EHOMEHY OJeChbKOI BOKAaJbHOI IIKOJM MOTpeOye He JuIle
BUBYCHHS 11 ICTOpIi Ta BHUKOHABCHKUX TPAJUIM, a W aHANI3y THX XYI0XKHBO-
€CTEeTUYHUX MPUHIHUIIIB, sIK1 CPOpMYBaIIH 11 yHIKaJIbHE MICIIE B KOHTEKCT! YKPaiHCHKOT
Ta €BPOINENUCHKOI BOKAIIbHO1 KYJIBTYPH.

3micToBa 0araTorpaHHICTh MOHATTS «OJIEChKa BOKAJIbHA IIKOJIa» 3YMOBIICHA
HU3KOIO 1CTOpUYHMX 1 TpodeciiiHO-BUKOHABCHKUX YHMHHMKIB. Hacammepen ii
dbopmyBaHHs Oe3MOcepeHhO TOB’SI3aHE€ 3 TPUBAIMM TIPOLIECOM CTAHOBJIIECHHS
BOKaJbHOrO MHcTenTBa B OJieci Ta PO3BUTKOM CHUCTEMHM CHEIiasli30BaHO1 MY3UYHOT
ocBiTH. [losiBa mepimx npodeciiiHuX ocepeIKiB BOKAJIbHOI MATOTOBKY — My3UYHOTO
yumndma (1897 p.) ta Koncepmatopii (1913 p.) — crasia BaXJIMBUM €TariomM
IHCTUTYIIOHAJI3al[li BUKOHABCHKOI TPAJHULii Ta CTBOpWJIA MIATPYHTS IJS PO3BUTKY
BJIACHOI MEeIaroriqyHoi ¥ Xy 05KHBOT IITKOJIH.

Boanovac ¢eHOMEH 071eChKOT BOKAIBHOI IIKOIU HEMOKIIMBO PO3TIISIaTH 1032
il mpodeciiHO-TEXHIYHUMHU Ta IHTEPIPETALINHUMU 3acajaMu. YTPOJAOBK Oaratbox
JECATUIITh Yy BHUKOHABCHKIM TIPAaKkTUIl (QOpMyBaBCs KOMIUIEKC cCHelUpIgyHUX
BOKaJbHUX HABUYOK, TPHUHIUMIB 3BYKOBEACHHS Ta XYyJOXKHBOTO TPAKTyBaHHS
MY3UYHOTO TEKCTY, IO MepeaBaBcs Bl MOKOMIHHS A0 MOKOJIiHHA. Came 1151 cucteMa
npodeciiHuX OpPIEHTHPIB CTaja OCHOBOIO BHUKOHABCHKOI TpajMIlii Ta BH3HAYWIIA
XapaKTEpHI PUCH OJIECHKOI IIKOJIHU CIIIBY.

OcobnuBoro 3HadeHHs HaOyBae TOM (HaKT, MO camMe CYKyMHICTh TEXHIYHUX
NpUHOMIB, TEMOPOBHX OCOOJMBOCTEH, KyJIbTYpu (pa3yBaHHS Ta MPUHLUIIIB
iHTeprpeTanii 3a0e3neuye BII3HABAHICTh BUKOHABCHKOI MAaHEpPU MPEJCTAaBHUKIB
OJIEChKOI IIKOJH. Y LbOMY KOHTEKCTI BHKOHABCbKa IIKOJA IOCTa€ SK CKJIaJHA
XYJIOKHBO-TIEJIaTOTIYHA CHUCTEMa, M0 OXOIUIIOE HE JIMIIEe BOKAJIBHO-TEXHIYHHM
KOMIIOHEHT, a ¥ coenugiky My3WYHOIO MHCIEHHS, CTWJIICTUYHI MIIXOAH MO
BUKOHAHHS Ta CIIOCOOU XYA0KHBOTO OCMHCIIEHHSI MY3HYHOTO MaTepiay.

Y My3UUYHO-TIEaroTiuHIM TpaguIlli MUTAHHS CIAJIKOEMHOCTI Ta 30€peKEeHHS
XYJIO’KHIX MPUHIIMIIB 3aBXK]IU MOcifano ocobmue micie. Came Tpaauilis 3a0e3neuye
0e3rnepepBHICTh MPodecitHOro A0CBiAY, POPMy€E BUKOHABCHKI OPIEHTUPHU Ta BU3HAYAE

CTIMKICTHh ~ TEAaroriuHoi  cucremu. HemapemMHO y  My3W4HIA  TeIaroriii
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M1IKPECIIOETHCA, 0 0€3 30epeKeHHsI BHYTPIIIHBOTO «Sapay TPaaullli HEMOXKIIMBE
TOBHOLIIHHE iCHYBaHHS JMAAKTHYHOT MOJIENi BOKAJBHOTO HABYaHHS. MeThes He 1mpo
MeXaHIuHEe BIATBOPEHHS MHUHYJOTO, a MPO 30€peKeHHs THX XYIOXKHIX Ta TEXHIYHUX
3acaj, siki pOpMYIOTh YHIKAJIBHICTh MIEBHOT BUKOHABCHKOI IITKOJIH.

BipHicTh ycTaleHMM €CTETHUYHHM MPHUHILUIAM YMPOJOBXK TPUBAJIOIO dYacy
3a0e3neyyBalia BII3HABAHICTh HAILlIOHAJIBHUX BOKAJIBHHMX Tpaauuiid. Tak, iTamiiichka
IIKOJIA ACOIIIOEThCS 3 YYTTEBICTIO TEMOpPY, JIETKICTIO 3BYKOBEACHHS Ta OJMCKOM
KOJIOpaTypHOi TEXHIKM; HIMEIbKa — 3 OUIBII CTPUMAHOIO, «IHCTPYMEHTAIHHOIOM
MaHEpPOIO 3ByKOYTBOPEHHS; (PpaHIly3bKa — 3 ACKIaMallii{HOIO BUPA3HICTIO Ta TOHKOIO
MOBHOIO 1HTOHAIII€10; CJIOB’SIHChbKa BOKaJIbHA TPAJUIIISL — 3 OCOOJUBOIO CIIBYYICTIO,
€MOI[ITHOI0 HACUYEHICTI0O Ta TJIMOMHOI TemMOpoBoro 3ByuyaHHd. [logiOHi pucu
dbopMyBaJiiCS ICTOPUYHO Ta 3aKPIIUTIOBAJIUCS Yy BHUKOHABCHKIM 1 TMeAaroriuHii
MPaKTHUL, CTAIOYU CBOEPITHUMHM XYyJI0KHIMUA MapKepaMu TI€T UM 1HILOT HIKOJIH.

Y 1poMy KOHTEKCTI OCOOJMBOI aKTyaJbHOCTI HAOyBa€ OCMHUCIEHHS THUX
XYJ0KHBO-3BYKOBHUX IPUHLUIIIB, SIKI CTAHOBJISITH OCHOBY 0J1€ChKO1 BOKQJIBHOT ILIKOJIH.
BusBneHHs Ta HAyKOBE OCMUCIICHHS 11 €CTETUYHOTO «SJIpay», 0 BU3HAYAE XAPAKTEP
3BYKOBOTO ijeaily, crenu(piky BOKaJIbHOI MaHEpHU Ta MPUHIMIK BUKOHABCHKOI
IHTepHpeTalli, € BRXXJIMBUM 3aBAaHHSIM Cy4acHOr0 My3uMKO3HaBCTBa. Lle mo3Bolisie He
nuiie 30eperTd ChajKoBICTh MPOQECciiHOl TpaaMIlll, a i TOYHIIIE OKPECIUTU MiCIle
0JIeCbKOT BOKAJIHOI IKOJU B KOHTEKCTI YKPAaiHCHKOI Ta €BPOINEUCHKOT BOKAIBHOI
KyJbTYpPH.

[cropuuHO Tak ckiamocs, IO XyJIOXKHE >KUTTA OJecu po3BUBAIOCA «HA
NEePEeXpecTi» €BPONEHCHKUX KYJIbTYp. My3HMUYHOMY MHUCTELUTBY MICTa HAJIECKUTh Y
IIbOMY 3MICT1 IepIIicTh. L{e# (akT TuM O1bIlIe BaXKIIMBUI, TOMY 1110 pi3HOHAIIOHAJIBbHI
BIUTMBH 3HAUIIUIA CBOE O€3MOCepeIHE BTIJICHHS B MEJAaroriYyHUX YCTAaHOBKAX OJIECHKOT
BOKaJIbHOI 1IKoH. [Toka3oBa 1 TMMOOKO CHMBOJIIYHA B 1IbOMY BIJHOILIEHHI TBOpYA
¢irypa FO. B. Pelinep, 1o cTosuia y Jxepen «BokanbHOi akaaemii» B Ogeci. 3 1887 no
1890 p. BoHa 3aiimanacs y C. MoTTe, MOTIM BJOCKOHATIOBaJa CBOK0 MANCTEPHICTH B

Itami y Bimomux Ponxoni 1 Ilemma. IcTOTHI TakoXX 3B'SI3KM BOKaJIbHOI MEAAroriku
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Opnecu 3 HIMEUBKMMH JDKEpelnamMHu, — IXHbOMY pO3IJIAy NPHUCBSYEHI HEIaBHI
JOCIIKEHHS 0JIECbKUX MY3UKAHTIB.

Y CBiIOMJICHHS OPTaHIYHOI €THOCTI €JIEMEHTIB PI3HUX BUKOHABCHKUX TPATUIIIH,
TaK YM 1HaKIIE BIUIMHYJIU Ha (POPMYBaHHS €ITMHOT KOHIIETII1 BOKAJIbHOI MaliCTEpHOCTI
0JIeChKO1 BOKAJIbHOI IIKOJIM, BIAKPUBAIOTh MOXIIUBICTh y3arajdbHEHHsS OaraTOpi4HOl
MeJaroriyHoi 1 BUKOHABCHKOI MPAKTHKU TMPEIACTABHUKIB BOKAJIHHOTO MHCTEIITBA
Opnecu. Lle nparueHHs 0COOJIMBE BAXKIMBO ChOT'0JIHI, TOMY 1110 BUCBITICHHS MPOOJIEMU
MUTaHHS BIAKPUTE JJIs1 MY3UKOJIOT1i 1 My3UYHO] Ie1aroriku.

Sk BiJIoMO, TIepIIl aBTOPUTETH BOKaIbHOTO MucTenTBa B OJieci ciupaincs Ha
1TamiChKy TPAJUIliI0, OCHOBHI MIPUHIMIIM SIKO1 CKJIAJIA MIIHUA (DyHIaMEHT OJEChKOI
BOKaJIbHOI mikou. «B Oxeci Ha HUBI BOKAJIBHOI IMENArorikl aKTUBHO MpalloBaIU
nupureHT beno, BunyckHuk Heanomitancbkoi koHcepBaTopii, AHmxeno LlaHoTTi,
criBauka PokkipkaHi, sika BUKJIajaia B My3u4Hid mkoai Ojaecu, a Takox JlomeHiko
Henbdpino-Menorti. OcTanHi# MUTEIH (CIIBaK 1 PEXKHUCEP) CTaB KIOYOBOIO MOCTATTIO
B PO3BUTKY MpodeciiiHoi BokanbHOI mKoau B Opeci. Yepe3d xBopoOy Trojg0oCOBUX
3B’s130K JI. JlenbhiHO-MEHOTTI 3MylIeHHH OyB MOJHWIIMTH BUKOHABCBHKY Kap’epy,
HATOMICTh CIIPSMYBaB CHJIM B DIYMINE BHKJIaAanbKoi mpakTuku. CIo4aTky BiH
npaioBaB B Onecbkomy My3uuHoMy yurididi (1904-1909), a B 1913 poni cras
nepimmM npodecopom criBy Onecskoi koHcepBaropii» (Poccixina, 2025: 77).

Baxxnuso niakpecnuty, mo came [. Jlenbdino-MeHOTTI cTaB OJHUM 13 IEPIINUX
MeJaroriB, 3amnpomeHnx pexkropoM Ojechkoi KoHcepBaropii B. ManumeBcbkum 110
pOGOTH Ha BOKAIbHOMY (haKyJIbTETi HOBOCTBOPEHOTO 3aKiamy. Yoro AisuipHiCTh Maia
BAXKJIMBE 3HAYEHHS JJI CTAHOBJEHHS MPOQeciiHOl CUCTEMH BOKAJIbHOI OCBITU B
Opneci, OCKUTBKY TIEJIAaroT CIIMPABCS Ha MPUHIIAIH 1TATIHCHKOT BUKOHABCHKOT TPaUIIii
belcanto, mo 3roJoM CTAIM OJHUM 13 (PyHIaMEHTAIbHUX KOMIIOHEHTIB OJECHKOI
BOKQJIBHOI IIKOJIU.

3 OnechbKuUM OIIEpHHUM TEaTPOM TaKOXK ITOB’si3aHa BUKJIQIAIbKa Tparld 1TaTiHIsa
[Taono KanTapesnni. Bin HaB4aB criBy B PilienbeBChKii riMHa31i 1 apajiebHO KEpyBaB

onepaumu ce3oHamu npoTsaroMm 1880-1890-x pokiB. Bigomo, mo II. Kanrtapemi
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0ocoOuCTO 131UB 10 MinaHa aHra)xyBaTh TaMTEIIHIX CITIBaKiB JJIS MOJAJIBIIOI pOOOTH
B YKpaiHi, 1 HaBiTh pOOMB JOMUCHU B 1ITAMMCHKINA Mpeci mpo My3udHe KUTTs Opecr»
(Poccixina, 2025: 77).

BaxnuBy poiib y CTaHOBIIEHHI BOKajdbHOI KynsTypu Opecu BiJirpaB
I. Cynpynenko — ydenb BumatHoro memarora K. Epepapai. ¥ 1900 pomi cmiBak
BIIKpUB y MICTI MPHUBATHI BOKaJbHI KJIacH, SKi (PYHKIIOHYBaJM MapajeibHO 3
nismbHicTIO IPMT. Tlenaroriuna maisibHicTh 1. CynpyHeHKa Majia 3Ha4HWM BIUTMB Ha
dbopmyBaHHS MPodecifHOrOo My3UdHOTO cepefoBuina Oaecu Ta Po3BUTOK MiCIIEBOI
BUKOHABCHKOI TPaJIUIIIi.

[xomy K. EBepapni npogoBxuB Beayuuit 6ac onecbkoi cuenu C. InbiH, 110
HaBuaBcs B C. ['a0ensi, BUXOBaHIIS JiereHAapHOTro 1Tamiickkoro cmiBaka. C. [nbiH BiB
KJIaC KaMEPHOTO CITIBY B KOHCEPBATOPIi.

Ocob6nuBe Miclie B 1CTOpli CTAHOBJIEHHS OJIECHKOI BOKAJbHOI IIKOJIU
3aiimae iM'st BupatHoro Mysukanra 1 [legarora — FO. B. Peilinep. Cepen npodecopis
MEPEABOCHHOIO TOKOJIHHA 1Ml BUIIaja HEJerka Micisi KEpIBHHKAa BOKAJIBHOIO
BIIJIVICHHS] KOHCEPBATOPIiil i OCHOBOMOJIOKHUKA «BOKAIBHOT akageMii» y nepion 1910-
1930 p.

[Ipo BUAATHI JIFOJICHKI SIKOCTI 1 0€3MEXHY BiAAaHICTh cBOil cipasi FO. B.
Peiinep cBiguarh crnorajau cydyacHukiB. TomimHii pekrop B. ManumeBckuii CBiIUMB
npo ii Ge3omnaTHy poOOoTy mpoTsaroM nuioro poky. Ilpodeciitni mpunmunu FO. B.
Peiinep ckmanu wetonmosoriuHy 0asy, IO Hajajdli BU3HAUMWIA TMEAaroriyHy 1
BUKOHABCHKY MPAKTUKY HE OJHOTO MOKOJIHHS OJIECHKUX BOKATICTIB. Y YHCII Y4YHIB
1O. B. Peitnep — O. M. biarosuposa, I. B. Paituenxo-Ckyddari, ®. I. lyounenko, M.
B. T'omsroBceka. L1 iMeHAa BU3HAYMIM OCHOBHHMI IIEHAroriYHUM CKJIaJ BOKaJbHOT
kapeapu Opechbkoi KOHCEpBATOPii MICIASBOEHHOTO dYacy. Y CBOIO Yepry, Il
Bunyckauku 0. B. Peiinep BuxoBamu 1enyro miesity My3UKaHTIB, 110 TPOIOBKHIIH i
po3BwIM 1i mexaroriudi npuHuunu — M. Orpenuy, I'. TlonuBanoBa, A. domeHko,
A. lxamaropisH, A. Kamyctin, T. Mopo3s, H. BoiiniexoBcbka Ta iH. 3 kimacy 1O. B.
Peiinep Buitnuiu 1 Taki BugaTHi criBaku sk C. Murait 1 M. ['puiiko, siki JOBrui vac

MPUKpAIIai CIIEHU CTOJIMYHUX TE€aTpiB.
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VYnockonanenns mpodeciitHoi maricrepHocti FO. B. Pelinep B Itamii craio
BaXXJIMBUM eTarnoM (GopMyBaHHs 11 BUKOHABCHKHUX 1 Me1aroriyHux npuHnumis. Came B
1TaNiCbKOMY MHCTEIIBKOMY CEpEIOBHINI CIIBayka 3/100yia 3HAYHUNA BOKaJbHO-
CIICHIYHMM JTOCBIJI, SIKMI 3r0JIOM aKTMBHO BIPOBAJKyBajla Y BJIACHIM IeIarorivHii
npakTuili. [i BUKOHAaBChbKAa MalCTEpHICTH OTpUMAaa BUCOKY OLIHKY HABiThb cepej
ITAMINChKUX MY3WKAHTIB, SIKi BiI3HAYAINA HE JIMIIE TPUPOIHI BOKAILHI JaH1 CIIIBAYKH,
a ¥ JIOCKOHANICTh BOKAJIBHOI HIKOJIM, XYJOKHIO MPOIYMaHICTh CIIEHIYHOI I'pU Ta
BHUCOKHI PIBEHb ApTUCTU3MY.

VY nenaroriuniit gisibHOCTI FO. B. Peiinep ocobnuBe Mmiciie mocigana npooiema
(dbopMyBaHHS Tak 3BAHOTO «IIPUMAPHOTO TOHY», 110 BU3HAYAJIO OJIHY 3 KJIFOYOBHX
3acaj ii METOJUMKH — HEOOX1IHICTb I'PYHTOBHOTI'O OCBOEHHS LEHTPAIBHOIO PETICTPY
rojIocy Ha IOYaTKOBOMY €Talll BOKaJbHOI'O0 HaBuaHHs. [lomiOHME mMiaxin crpusB
(bopMyBaHHIO CTaOLIBHOI BOKA&JIBHOI ONOpPH, TEMOPOBOI PIBHOCTI Ta MPUPOJHOCTI
3BYKOYTBOpEHHS. He MEHIII BaXXJIMBOIO CKJIAJA0BOIO 1i MeJaroriyHoi KoHuenuii Oysa
po0O0Ta HaJ IIJIABHICTIO PETICTPOBUX MEPEXOIB 1 TOOJIAHHIM IIPOOIEMH «IIEPEX1THUX
TOHIBY», 110 3a0€3Me4yBaJIO LUIICHICTh BOKAJIBHOI JIIHII Ta pIBHOMIPHICTh 3ByYaHHS Y
BChOMY JIiaria3oH1 ToI0Cy.

3nayny ymary lO. B. Pelinep mnpuminsia po3BUTKY KAHTWJICHHOTO CIIIBY,
pO3TJIsialound MOro sIKk OCHOBY TpodeciitHOi BOKaNIbHOI KybTypu. Came KaHTHIJICHA,
Ha 11 AyMKy, QopMye 3[aTHICTh 10 TPUPOJHOTO 3BYKOBEACHHS, BUPA3HOTO
(dpasyBaHHd Ta XYJOXKHBOI IUIICHOCTI BOKAJbHOTO BUKOHAHHs. Baxiupo
MIJIKPECIUTH, IO JKATTE3AATHICTh 11 TEJaroriyHoi CHCTEMH 3HAYHOK MIpPOIO
3yYMOBITIOBAJIacS HAYKOBO OOIPYHTOBAaHUM MIAXOJAOM JI0 Tipoiiecy (QopMyBaHHS
rojiocy. EdektuBHicte Meroguunux npuHiumnis 0. B. Pelinep miarBepaxyerbes
iXHBOIO TPHUBAJIOK MPAKTHYHOIO PE3YJIbTATUBHICTIO Ta BIUIMBOM Ha TOMAJBIITHI
PO3BUTOK OJIECBKOT BOKAaJbHOI IIKOJIH, Yy MexXax fKoi chopmyBanocs CTilKe
npodeciiine «s1p0» BUKOHABCHKOI MaliCTEPHOCTI.

Cepen xopudeiB o7echkoi BOKATBbHOT MIKOJIU JTOBOEHHOTO TMEPIOAYy OCOOJIMBE
Micie HanexuTh B. A. CensBiny, II0 TAaKOX CTOSIB Ha MO3UINISAX ITATIMUCHKOI TpaaUIIii

aje, Tpu IIbOMY, WOTO KOHIIEMIliS BUXOBaHHS BOKamicTa-mipodecioHana 3'sBuiiacs
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CBOEPITHOIO «omo3uliieron» neaaroriunomy metoay 0. B. Peitnep 1 O. H. AcnanoBoi,
110 MpaloBaia Ha Kadeapi B el ke nepiof]. 3 KjIacy OCTaHHbOI BUUIIIA 3HAMEHHUTA
E. YaBaaps, 10 3roq0oM npeacTaBuia KMiBCbKY IIKOIY.

[To cBiTUEeHHSX CyYaCHUKIB y BUKOHABCHKIM MaHepi B. A. CensiBiHa opraniyHo
BTLJTIOBAJIMCS MIPUHIIMITH 1TANTIMCHKOI MIKOJIU. Y paHHIN IOHOCTI cmiBak OpaB ypOKH B
JIro6ina, yuns K. EBepapni, a Hagam cmiBaB i3 barrictini, KaBanbepi, ['anbBani i
IHIIMMH 3HAYHUMHU BUKOHABIAMH. IMOBIpHO, Takuii 6aratuii apTUCTUYHUMA AOCBIT B.
A. CensBiHa 00yMOBHB HOTO IEIaroriyHy KOHIIEMII0, 0 Oa3yBajacs Ha BUXOBaHHI
B MailOyTHBOTO MpodecioHana B MepIry Yepry «XyJ0KHbOTO MOYYTTs», Y TOM Yac sk
mkona FO. B. Pelimep Bizpi3Hsuiacs MiABUIIECHOIO yBarow 10 cyry0o0 TEeXHIYHOI
CTOPOHU BUKOHABCHKOT MalCTEPHOCTI.

Po6oTy Haj emoIiitHO-Xy10KHIM 3MICTOM BHKOHABCHKOI 1HTeprpeTarii B. A.
CensiBIH MPOBOAMB MOETAMHO, BIANOBIAHO 10 MPO(ECIHHOIO <«I03pIBaHHSI» CBOIX
BuXxoBaHIlB. B Ojeckkiii koHCEpBaTOpii BiH mouyaB BUkIagaTu B 1910 poiii, a B poku
BIMfHM 04OJIMB Kadeapy COJBHOTO CIIBY 1 MapajelbHO OyB XYI0XXHIM KEpPIBHUKOM
tearpy. Bunycknukamu B. A. Censasina O0ynu B. Kosepaubkuii, A. Kpupuens, JI.
Kpmxkanoscbka, C. IllaBiHCcbhka (3rogoM BUXOBaJa BUAATHY AapTUCTKY OJECHKOI
onepHoi ciieHu P. Ceprienko), M. Ilatnans, K. [1naTosa i iH.

1950-1 poku — nepiof po3KBITY BOKaJIbHOI Kadenpu Onecbkoi KOHCepBATOPIi.
ITo cBimuennsx C. JI. OpdeeBa, TOAIMIHBOTO peKkTopa, Kadeapa 3aiHsAIa Beayde
MOJIOKEHHSI B KOHCcepBartopii. Jlo 1poro vacy mocsario npodeciitHux BUCOT MOJIOJE
MOKOJIIHHS BOKAJTICTIB, 110 CTOSITU Ha MO3UITISX «CXOPOHHOCTI» TPAJIHUIIii, TOJATBIIIOTO
PO3BUTKY IE€IArOT1YHUX MPHHITUIIIB, 3allOBIAAHUX IXHIMH BYUTEISAMH. THM caMHUM
OyJa 3abes3rneueHa xxurre3fgatHicts Hllkonu.

VY 1950-60-1 poku iMmeHa BUITyCKHUKIB O1€ChKOT KOHCEPBATOPIi CTAIOTh BIIOMI
3a MeXaMHu YKpaiHu 1 6arato XTo 3 HUX NPUKpPAILIAIOTh CTOJWYHI cueHu. b. Pynenko,
3. Xpuctuy, M. Orpenunu, [. Ilonomapenko, A. J[lxamaropusn, JI. [llemuyx
(BuxoBanii O. H. bnarosumosoi), I'. [TonmuBanoBa, A. Kanycrtin (BuxoBanmi [. B.
Paiiuenko), [1. bBypuynanze, JI. Xapuronos, B. bpayH, /1. KaniBcekuii, O. MenbHUKOB,

1. Myxkepis (BuxoBasili E. M. [BanoBa). 3mMilIHeHHS BOKaTbHO-TIEIArOT1YHUX MTO3UIIIH
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OJIECbKOI IIKOJAM 3 KOXHUM PpOKOM MIiATBEP/KYBAIOCAd OJMCKYYMMU I1MEHaMU
BUITY CKHHUKIB.

Benyuwnii nemaroriuauii ckiman kadpenpu — O. M. bnaroBumosa (3 1945 poky —
3aBigyBauka kKadeapor), [. B. Paituenko, ®. I. Jlybunenko. IIpencraBHUKH
xapkiBcbkoi mkomu: H. A. Vpb6an (mo BuxoBanma ['. OneliHWYeHKO, a TaKOX
HUHIIIHBOTO Bemyyoro mpodecopa A. H. domenko), E. M. IBanoB (BuxoBaHelb
3HAMEHUTOT0 XapkiBcbkoro mneaarora [1. B. I'onybeBa).

O. M. bnaroBunosa, J0AMHA HAWBUIIOT KYJIBTYpH 1 podecioHanizmy, y
CBOIM MenaroriyHii MisSIbHOCTI YCMaJKOBYBaja TPAJMINI POCIMCHKOI Ta 1TaNMChKOT
KT BOKaJbHOI MAMCTEPHOCTI, IO CKJIANW OPraHiuHy €IHICTh 1 TPUHIUIIOBY
IUTICHICTh KOHIIEMIIIT BUKOHAaBChbko1 MaiicTepHocTi 0. B. Pelinep. O. M. brarosugosa
CTOsIJIa Ha TMO3UIIISIX KOMIUIEKCHOTO BUXOBAaHHS BOKAJIICTa-BUKOHABIIS, (JOPMYIOUU B
CYKyIHOCTI TmpodeciiiHi HaBUYKU CBOiX YuHIB. KJIIOUOBOIO YCTAHOBKOIO ii
MEJAroriYHuX YCTPEMIIIHb OyJla «CBIOOMICTH 3BYKY», IO OOyMOBWJIA IUIMHA Pl
METOIO0JIOTIYHUX TTO3UIIINA, PO3IIISIHYTUX Y CIIEHIAIbHUX JTOCHIKEHHAX. 3 KJIacy IbOTO
BUJIQTHOT'O II€Jarora BHHINIA IIJIa IIJIESa BOKAJICTIB, IIO CKJIAJIM €MHE IOHSTTS
WKOJIM biraroBuoBoi.

[Tenaroriyni npunuunu E. M. IBanoBa hopmyBanucs B 0e310cepeIHbOMY
3B'SI3KY 3 XyJ0XHIMUA KAaHOHAMHU 1TaJIChKOI BOKaJIbHOI MAaCTEPHOCTI, CIPUHHATUMU
Bija cBoro mnenarora I1. B. 'ony6eBa, yuns Bimomoro ®. byramemmi. Bin y 1901 porri
OTpUMaB 3amlpoIlCHHsS BUKIAAaTH B My3uyHoMy yumiaumn XapkoBa. «llei
YVHIBEpCAJIbHO 00JapOoBaHUN MY3WKAHT, SKUH MaB JOCBIJ KamleJabMEHCTEPChKOT,
MEeJaroriyHoi Ta KOMIIO3UTOPCHKOT AISUTBHOCTI, OYB BU3HAHUM MY3UKaHTOM B ITaii,
3100yBIIK CTaTyc Jjaypeara (imapMoHiuHOi akaaemii y M. Ilezapo. Meroguka @.
byramemni cnimpanacs Ha tpamguiii mkosum bel canto. Pobora 3 Bokamic-Tamu B Kiaci
®. byrameini 3aBkA1 po3MOYMHANACS 3 KPOMITKOiI poOOTH HaJl raMaMu, apleIkio Ta
BOKaJizaMd 3 METOI JOCATHEHHs IUTABHOTO 3BYKOBEACHHS Ta BHUPIBHIOBAHHS
perictpiB. Kpim Toro, iTamiemns kKareropuyHo yHUKaB (GopcyBaHHS 3BYKY. [Ipo «100py
LIKOJY» BOKaJIbHOTO mucrenrBa @. byramemm 30epernucs cXBajbHI BIATYKH

TOTOYaCHOT MpecH, sIKa BiJJ3Ha4Yasla HOro TajaHT MeJarora B MOCTaHOBLI T'OJIOCY YUHS,

158



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

TEXHII[l BUPIBHIOBAHHS PETICTPIB, B yBa3l 0 BUPA3HOCTI AMKIII Ta JAPaMaTHYHOTO
HaroBHEHHs 3BYKY» (Poccixina, 2025: 77).

I1. B. 'omy6eB HazaBaB MepIIOPSIIHOTO 3HAUCHHS SIKICHUM MMOKa3HUKaM TeMOpy
roJjioca, 3aJIMIIAl0YU CUJTY 1 Jllama30H Ha JPYroMy IUIaHl. Y TakKuil CIOCIO XyJA0XKHS
HANIOBHEHICTh TOJIOCY YCBIJOMIIIOBAjiacsi depe3 Moro TtemMOpaibHy Kpacy. Jlyxe
BaXHMBOIO ocoOiuBicTiO Trojocy II. B. T'omyOeB BBakaB TakoX HOTo MPUPOIHY
PYXJIUBICTh 1 «EJACTUYHICTHY», BUCYBAIOYM HA MEPIIMI IUIAaH OCHOBHUM €JIEMEHT
BOKaJbHOI TEXHIKHM, Ha $Kii, HA HWOTO QyMKy, MOBHMHHI Oa3yBaTucs BCl I1HII —
KaHTWJIEHy. Benuke 3HaueHHS B IIKOJII XapKIBCBKOrO Iiefarora HaJaaBajocs 1
aKTOPCbKOMY TEMIIEPaMEHTY BOKaIiCTa, BUPOOJEHHIO BHUKOHABCHKOTO €MOILIMHOIO
TOHYCY 1 XyJI0’KHBOT BUPA3HOCTI.

VY minomMy, Bucoka mnenaroriyHa maiictepHicte I1. B. T'omyGeBa momnsrana y
KOMILJIEKCHOMY «OXOILJIEHH1» Mpo0JIeMH BHUKOHABChKOI MaiicTepHOCTi. BiH BBaxkas,
o0 MpoLeC 1 METOAM NIArOTOBKH I1HCTPYMEHTA» IMOJSATAIOTh y PIBHOOIKHOMY
PO3BUTKY.€CTETUYHOIO CMaKy y BIJHOLICHHI 3BYKY, Y IOCTYIIOBOMY pPO3IIMPEHHI
MOXJIMBOCTEN TOJIOCY B IUJIaHI JOCTOBIPHOTO €MOIIMHOTO 3BY4YaHHS, 0€3 yTpatu
HEOOX1THUX TPOo(deCciitHMX SKOCTEH 1, TOJIOBHE, Y PO3BUTKY 1HTENEKTY 1 KyabTypH. Lli
MO3UIlli 0araTo B 4YOMY BHM3HAuUWJIM TearoriyHy koumeniio €. M. IBaHoBa, 110
BBIMIIOB B icTopito OechbKOi KOHCEPBATOPIi HE TUIbKM SIK BUJATHUW MENAror, aie 1
onuckyunit AKTOp, 110 0araTo pokiB MpuKpariaB ciieHy O1eCbKoro OnepHoro Tearpy.

HaiiGararmnii apTUCTUYHUI JOCB1I BU3HAYUB KJIIOYOBI YCTaHOBKM I[BaHOBa-
nejarora: IMpoJyMaHa IIOCTYNOBICTh PO3BUTKY BOKAJIbHOI TEXHIKH, BUXOBaHHS
MPUPOJHOTO 3BYYaHHS TOJOCY, OCOOJMBA yBara J0 TEXHIKM BHUCIIBYBaHHS,
KaHTUJICHHOMY CHiBY 1, 3BHUYaifHO K, TMEPIIOPSIHE 3HAYEHHS MPHUIABAIOCH
XYJ0KHBOMY BTUICHHIO My3WYHOTO 3MicTy. Ha Halimepiux eranax HaBYaHHS Mepen
YYHSIMU NapajieIbHO 3 TEXHIYHUMHU CTABHJIACS 1 My3UUHI 3aBJaHHs, 11100 Y KOMILIEKCI
YTBOPUTH TOW OpraHiYHMIA 3B'A30K, [0 BHU3HA4Ya€ 3MICT BHUKOHABCHKOTO
npodecioHanizMy, MeTaQOpUYHO BUPAKEHHUN SK «EAHICTH XOJOIHOTO PO3yMy 1

rapsaoro cepus».
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AptuctuuHi iHTeprnperailii €. M. [BaHOBa BiAPI3HIN XY10KHS BUHAX1IJIUBICTh
1 YITKUM IHTEJICKTyaJIbHUH CaMOKOHTPOJIb, 0€3 SKOro HEeMHCIMMHUN CIpaBKHIM
apTHCTH3M. MOTO KOHIIENIS «BXKHMBAaHHS B 00pa3», IO BH3HAUMB (iirpaHHICTH
00pOOKM K MY3WYHOTO TEKCTY, TaK 1 CLIEHIYHOI IUIACTHKU (MIMIKH, KECTY, PyXy),
MPUILEIUTIOBANTACS BUXOBAHIIAM 3 TepiIuX ypokiB: «KoskHa apis, 4u poMaHC MICHS —
e (parMeHT KUTTs BalIOro reposi. Bu moBuHHI ysSBIsATH €001, M0 OYyJI0 3 HUM 0
IIbOT'O MOMEHTY, SIKi TOYYTTS, 0OCTABUHHU 1 JYMKH BUKIIUKAJIH JIO KUTTS Il 100y TOK.
Bu nmoBuHHI 100pe 3HATH €MOXy 1 CTUJIb MY3UKH, III0 BUKOHY€ThCA. be3 1poro Oye
OUIBIII-MEHII yjalie BUCIIIBYBaHHS HOT, caMe 1o co01 He IIiKaBe...» — ropopus €. M.
IBanoB. ChOrojgHi MU MOKEMO BIEBHEHO TOBOPHUTH, IO ICHYE MOHSATTS IIKOJIU
IBanoBa. [locutTh nwuiie 3rajatu iMeHa Moro BunyckHukiB: J[. Xapurtonos, C.
3aasopuuii, O. MenbaukoB, B. Mittomikin, M. Kut, I1I. Mykepis, I1. bBypuynanze i
1H.

I. B. Paiiuenko, sika cBOro yacy mnpatoBaina acuctentom npod. FO. B. Peiinep,
MOCJIIIOBHO MPOJOBKYBaJia Ta PO3BUBAIA MEJAroriyHi MPUHIIUIKA CBO€T HACTABHHUIIL,
(dhopMyI0Ur OJHY 3 BaXJIMBUX JIIHIA PO3BUTKY OJ€CbKOT BOKAJIBHOI IIKOJIU MOPSA 13
mkonolo O. M. Bnarosunosoi. Ii mpodeciitna misnbHICT, Oyna cIpsMOBaHa
HacamImepea Ha BIOCKOHAJICHHSI BOKAJIbHO-TEXHIYHUX OCHOB MiTOTOBKH CITIBaKiB, 1110
MOCTYTNOBO CTaJIM XapaKTEPHUMHU PUCAMH OJIECbKOT BUKOHABCHKOT TPaaUILii.

VY unentpi menmaroriyHoi cuctemu . B. Paituenko mepeOyBana pobOoTta Haj
(GbopMyBaHHSAM CTa0IIBHOTO CEPEIHBOIO PETICTPY, PO3BUTKOM MPABUIIBHOIO TUXAHHS
Ta JIOCSTHEHHSIM PIBHOCTI 3ByYaHHS y MEPEXITHUX JUISTHKAX TOJ0Cy. 3HA4YHY yBary
nearor MpUAUIIIA SIKOCTI 3BYKOYTBOPEHHS, OKPYTJICHHIO «IEPeXigHUX» TOHIB Ta
BUPOOJIEHHIO MPUPOJHOI BOKAIBHOI Onmopu. BaxinnBoro OCOOIMBICTIO ii METOAUKHU
cTayia 4itka qudepeHItiaiis HaB4aJIbHUX 3aBJaHb BIAMOBIIHO 710 €TamiB mpodeciiHol
MIATOTOBKM CTyJdeHTa. Ha mnouyaTkoBOoMy eTami TOJIOBHMM aKIEHT pOOMBCS Ha
3aCBOEHHI TEXHIYHOI 0a3M BOKAJIBHOTO MHCTENTBA, TOMI SIK XYJOXKHbBO-
IHTepIpeTaIliifHi 3aBIaHHS BBOJWIIMCS JIUIIE TICHs (GOPMYBaHHS CTIMKUX BOKAJIBHHUX

HaBHYOK.
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Oco6nmBe Mmicie B negaroriunii konuemniii [. B. Paliuenko 3aiimana nmpobiema
BOKaJIbHOTO AuXaHHA. J1Jig e(peKTUBHOTIO PO3BUTKY AMXaJbHOT KOOPAUHAIlT HEto Oyia
CTBOpEHA CIeIliaJbHa CHCTeMa BIIPaB 1 METOAWYHHUX TaOIHUIh, OPIEHTOBAHUX Ha
CaMOCTIHHY po0oTy cTyaeHTiB. [loaiOHui miaXia TO3BOJISIB CIPSMOBYBATH IIPOIIEC
TEXHIYHOTO BJOCKOHAJCHHA Yy MpoQeciiHoO JouiibHe pycio Ta QopMmyBatu
YCBIJIOMJICHHI KOHTPOJIh HaJlT BOKAJILHUM arapaToM.

XapakTepHOIO PUCOIO Iearoriynoi aisuibHOCTI I. B. Paituenko Oyina ii ocobmBa
yBara 710 po0oTH 31 CKJIQJHUMH 3a IPUPOAOI0 TOJI0CAMH, 30KpeMa TEHOpaMH Ta MELo-
conpano. Cepen ii yuniB — Bigomi BukoHaBIll K. Tuxonosa Tta P. Jlucak. BogHnodac
HaWBUIIKUM PE3YJIHTATOM ii IEAArOr14HOI IIKOIH cTajna aisuibHICTh [, O. [lonuBanoBoi
— BHJATHOI CHIBaYKU PAASHCHKOI OMNEPHOI CUEHM Ta OaraTopiuHoOl 3aBiAyBAauKH
Kadeapu cosbHOro criBy OJechbkoi KOHCEpPBATOPIi, SIKa MPOJOBXKIIA W PO3BUHYIIA
Kpallli TpaJauLii 0JeChbKOi BOKAJIIBHOI IIKOJIH.

32021 p. kadenpy conbHOro criBy ouoiatoe CtaxoBcbka Onena Bomoaumupisaa
(1954 p. H) — BU3HAHA cHiBayKka, HApPOJHA apTUCTKAa YKpaiHu, npodecop. 3aKiHImIa
Onecbky KOHcepBaToOpito 3a cremianbHicTio «Dopremiano» (kiac JI. I'iH30ypr) Ta
«Conpamii cmiB» (kmac O. domeHko), acmipanTypy npu KoHcepBaTtopii (kmac I
[TonuBanoBoi) (110 poxkis OHMA, 2023: 31).

VYrponoBxk O6araropiuHoi ictopii kadeapu 3aBAsku nMpodeciiHii TISIbHOCTI il
mejaroriB  copMmyBanacs IUTICHA METOJWYHA CHCTEMa BHKJIAIAaHHS BOKaJIbHOT
MaCTEPHOCTI, IO CTaja OCHOBOIO 0/IEChKOI BOKAJIBHOT IITKOJIU. Y MeXax 11€1 CHCTeMHU
Oynu BUPOOJICHI KIIOYOBI TEJAroriyHi MPUHIUIM, CHPSIMOBaHI HAa TapMOHIWHE
MOETHAHHS TEXHIYHOI MiJTOTOBKH CIIiBaKa 3 XYJI0KHBO-OOpPa3HUM OCMHCIICHHSIM
MY3UYHOTO MaTepiamy.

Opniero 3 pyHmaMeHTaIbHUX 3acaJ METOJUKHU CTajo YTBEPKCHHS CBOOOIM
TOJIOCOBOTO arapaTry sIK TOJIOBHOI YMOBH TMPaBHJIBHOTO (POPMyBaHHS BOKAJIBHOTO
3ByKy. 3Ha4YHa yBara MNpUAUBUIACS TaKOX TMOJOJAHHIO TEXHIYHUX TPYIHOIIB Yy
TICHOMY B3a€MO3B’SI3Ky 3 EMOLIHHO-XYJOKHIM 3MICTOM MY3HUYHOTO TEKCTY, IO
cripusiyio  (opMyBaHHIO IIIJIICHOTO BHUKOHABCHKOIO  MHUCIEHHS. BaxiauBumu

CKJIQJIOBUMHU TENaroriyHoi cucteMu Oynu poOoTa HaJ IUIABHICTIO PETiCTPOBHX

161



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

MepPEeXO/IiB, PO3BUTOK PIBHOCTI 3BYyYaHHS B «IEPEXITHUX» MIIUISHKAX T0JIOCY Ta
dbopMyBaHHS CTaOUIbHOI JMXAJIBHOI OMOpH, sika 3a0e3nedyye CTIMKICTh 1 SKICTh
BOKAJIBHOTO 3ByYaHHS.

OcobOnmBe Miclie B METOAMIN Kadeapu IMOCiago BUXOBAaHHS KaHTHUJIEHHOTO
3BYKOBEJICHHS SIK OCHOBH MpodeciiiHoi BoKabHOI KynbTypu. [lopsn 13 nuM 3HauHa
yBara MNpUIUBIACS YITKOCTI CIIEHIYHOTO CJIOBA, BUPA3HOCTI AMKINI Ta PO3BUTKY
TeMOpPOBOi €MOIIIIHOCTI, 10 3a0e3MeUyBaI0 XYI0KHIO IMEPEKOHIMBICTh BUKOHAHHS.
Takum 9mHOM, TEXHIYHA IMIATOTOBKA BOKATICTa pO3MIIsaiiacs HE 130JIbOBAHO, a SIK
HEB1JI’€MHA CKJIaJI0Ba TMPOLIECY CTBOPEHHS MOBHOIIIHHOTO MY3HYHO-CIEHIYHOTO
obpa3y.

CdopmoBana meToanvHa cucTeMa 30epirae CBOIO aKTYaJlbHICTh 1 B Cy4YacHIH
JUSUTBHOCTI Kadenpu COJNBHOTO CHiBY, A€ TpaJullii OJeChKOi BOKAJIbHOI IIKOJIU
MIPOJIOBXKYIOTh PO3BUBATH SIK MPEICTABHUKH CTAPIIOTO IMOKOJIIHHS TEIaroriB, Tak i
MoJoa1l BUKiIadadi. HacTymHicTh mpodeciiHOro JOCBITy, MOEAHAHHS YCTaCHHUX
MEeJaroriyHuX MPUHIMIIB 13 Cy4YaCHUMHU METOJMYHUMHU MiIXO0JaMu 3a0e3MeuyioTh
30€peKEHHS] BUKOHABCHKOI TPaJuIlli Ta MOJAIBIINN PO3BUTOK OJIECHKOI BOKAILHOT
IIKOJIM B KOHTEKCTI Cy4acHOT My3UYHOT OCBITH.

BucHoBku:

Jnst po3poOku HEoOX1JHOI METOAWYHOI CHCTEMH HaBYaHHS mpodeciitHii
BOKAJIbHIM MalCTEPHOCTI Ha OCHOBI 1TANIMCHKOI MIKOJIU MOTPIOHO HE MPOCTO 3HATH
1CTOpIIO 1 CTAHOBJICHHSI, a i MPOBECTH IPYHTOBHUIN TEOPETUYHUIN aHANI3 TPAKTATIB Ta
BIIPAaB BUJATHUX CHIBaKiB-MEJAroriB, Mpo SKUX WIIJIOCS BHUINE, a TAKOX JaHUX 13
HayKOBHX Ipallb JOCTIAHUKIB XX CTOMITTS, K1 3aiMaJIUCs aKyCTHKOIO Ta (hi310JI0T1€10
CIIIBOYOTO TOJIOCY, a TaKOXX IPOBECTU MOPIBHJIBHHM aHalli3 SKOCTI BOKaJIbHOTO
BUKOHAHHS 3aIMCIB €TAJIOHHUX BHUCTYIIIB BIJJOMHX CITIBaKiB-BUKOHABIIIB.

VY3aranpHIOIOYM  PE3yJIbTaTH JOCTI/DKCHHS, MOJYKHA CTBEpPKYBaTH, IO
1Taniiicbka BOKaJbHA IIKOJIA € HE JIUIIE BAXKJIMBUM 1ICTOPUYHUM SIBULLIEM €BPONEHCHKOI
MY3UYHOT KYyJIbTYpH, @ W IIJICHOIO TIEAaroTiyHOI0 CHUCTEMOIO, TMPUHIUIMU SKOi
30epiraloTh aKTyalbHICTh Yy CydacHili BOKalbHill ocBiTi. Ii (opMyBaHHS OyJ10

Oe3mocepeHbO TIOB’sI3aHE 3 PO3BUTKOM OIIEPHOTO MHUCTEITBA Ta €BOJIOMIEI CTHIIIO
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belcanto, Mo ynpoJIoBX KUIBKOX CTOJITh BU3HAUaB XYyJA0XKHI KPUTEPIl aKaIeMIqHOTO
CITIBY.

Y mpomeci ICTOPUYHOTO  PO3BUTKY  ITANIMCHKOI  IIKOIM  MOCTYHOBO
chopmyBanucs (QpyHAaMEHTabHI 3acaayd BOKaJIbHOI TEXHIKM: KyJIbTypa CITIBOYOTO
IUXaHHS, KaHTHJIEHHE 3BYKOBEACHHSA, PIBHICTb PETICTPiB, THYYKICTh TOJOCY,
BUPA3HICTh AMKII Ta OpraHiyHe MOEJIHAHHS TEXHIYHOI MANCTEPHOCTI 3 XyI0KHBOIO
iHTepnperanico. CaMe 11 NPUHIUIN CTaJIM OCHOBOIO €BPOMEHCHKOI aKaJIeMidyHOl
BOKaJIbHOI TPAJMIII] Ta 3HAYHOIO MIPOIO BIUIMHYJIM Ha PO3BUTOK CBITOBOTO OMEPHOTO
MUCTEIITBA.

AHaJI3 METOAMYHUX KOHIICTIIN IPEJACTAaBHUKIB 1TaIMChKOT BOKAJIBHOI IITKOJIU
— O@p. Jlamnepti, E. Kapy3o, k. Jlaypi-Boaemi, T. Pyddo, k. bappa Ta inmmx —
J03BOJIsIE 3pOOMTH BHUCHOBOK, IO IIEHTpajbHE Miclie y Tipoueci (QopMyBaHHs
poQeciiHOro cmiBaka BIABOAWIOCSA CBIAOMIN poOOTI HaJ JUXAHHSIM, MPUPOTHOCTI
3BYKOYTBOPEHHSI Ta PO3BUTKY KAHTWIEHHOTO CHiBy. BomHOYac BaXIIMBOIO
OCOOJIMBICTIO 1TATIACBhKOT METOMUKH OyJlI0 TOE€IHAHHS TEXHIYHOI ITUCHUILIIHM 3
1HJIMBIAYyall130BaHUM IT1IX0J0OM JI0 PO3BUTKY T'OJIOCY.

JlocmimkeHHsT TaKOXK 3acBiIUye, IO 1TaliliChka BUKOHABChKa TPAJIHUINSA Maja
BU3HAYAJIIbHUI BIUIMB Ha (OpMyBaHHS OJEChKOi BOKaibHOI Imkonud. Came uepes
JUSTBHICTD 1TaTiMChKUX nieAaroris 1 crmiBakiB — 1. Jlenbdino-Menotri, I1. KanTapesi
Ta iHmMMX — B Opxeci Oynu 3akiajeH] OCHOBH MPO(eciiiHOi BOKAJIbHOI OCBITH, IO
crivpaiacs Ha npuHIunu belcanto. Hanani i Tpaauiii Oyiu TBOPYO MEPEOCMHUCIICHI
Ta PO3BUHYTI IpencTaBHUKaMu ojiecbkoi mkonu — 0. Peiinep, O. biarosumnosoro, 1.
Paiiuenko, €. IBaHOBUM Ta IHITUMU I1€JaroraMH.

Oco6imBoro 3Ha4YeHHs1 Ha0yBae TOM (hakT, 110 OJEChKa BOKaJbHA IIKOJIa HE
CTaJla MEXaHIYHMM BIJTBOPEHHSIM ITaNIACBbKOI Tpamuilii, a chopmyBaia BIaCHY
XYI0’)KHBO-TTEJIaTrOTIYHY CUCTEMY, y MEXKax SIKOI MPUHIUIHN belcanto moeqHANHCS 3
IHIWUBIAYaJIbHUMU METOAMYHUMHU TIJIXOJaMH Ta OCOOJMBOCTSAMM YKPaiHCBKOI
BUKOHABCHKOI KyibTypH. Lle 3a0e3neunsio ¢opmyBaHHS BMi3HaABaHOI BUKOHABCHKOI
MaHepu, IO IpyHTyBajacsi Ha TeMOpOBIM BUPA3HOCTI, KyJbTypi (pazyBaHHs,

KAaHTHJICHHOCTI Ta XYA0KHIH MEPEKOHINBOCTI BOKAJTLHOTO BUKOHAHHSI.
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3BepHEHHS 10 1TaliiiChbKOi BOKAJIBHOI IIKOJIU CHOTOJHI € aKTYaJIbHUM HeE JIMIIE
3 ICTOPUKO-TEOPETHYHOI TOUKH 30pY, @ i Y KOHTEKCTi Cy4acHOI BOKAJIbHOT IIeIarOTiKH.
OcmuciieHHss i METOJOJIOTIYHOTO TMOTEHIIaNy JMJO3BOJSE TIMOIIEe 3pO3YyMITH
3aKOHOMIpHOCTI (opMyBaHHS TpodeciiHOro rosiocy, 30eperTd CHajaKoBICTh
aKaJeMI4HOl TpaJuIli Ta aJanTyBaTH IMEPEBIPEHI YaCOM MPHUHIMUIN J0 CYYaCHHX

OCBITHIX YMOB.
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SECTION 3. PHILOLOGY

DOI: 10.46299/1SG.2026.MONO.PED.2.3.1

3.1 The implementation of the communicative strategy of refusal in Ukrainian
fictional dialogical discourse

Contemporary linguistics, with its focus on interpersonal interaction, has led to
increased interest in dialogic speech. Dialogic discourse is a complex sociolinguistic
and communicative phenomenon shaped by linguistic and extralinguistic factors.
Systematic discourse analysis «enables us to reveal the full range of possible
relationships between communicative partners, decode underlying meanings that may
not correspond to the external form and determine participants' positions and
illocutionary aimy, incorporating spatio-temporal and social factors into the analysis
of intersubjective relations [ Wojciechowska, 2009, p. 1].

Cooperative forms of interaction with a consistent 'sel/f — as described by
N. V. Maksymiuk (2011) — are now giving way to the study of non-cooperative and
unconventional interactions, as well as the linguistic portrayal of individuals who
exhibit distinctive and non-standard features of discursive behaviour, showcasing their
originality [Britsyn, 2018; Bondarenko, 2002]. In non-cooperative dialogue, the
linguistic personality assumes the role of a creator of misunderstandings, prompting a
shift in linguistic research. Objects related to the phenomenon of refusal have entered
the sphere of scientific interest. The analysis of the semantic, pragmatic, and discursive
features of expressions of refusal has become a topical issue.

The aim of our study is threefold: to characterise refusal strategies and tactics; to
analyse the flexibility of these strategies; and to identify the factors that influence this
flexibility.

Communication strategy plays a significant role in communication processes,
serving as a link between the pre-communicative phase and the actual realisation of the
speaker’s intention in language [Batsevych, 2004, p. 118].

The components of communication strategies are communicative competence,

communicative intention, communicative goal, and communicative strategy. Using
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their communicative competence, speakers set a communicative goal (whether or not
they define a communicative perspective) and, based on a specific communicative
intention, develop a communicative strategy. This strategy may or may not be
transformed into a set of communicative intentions, or 'tactics'.

According to N. A. Odarchuk, a strategy should be considered a cognitive
property. This level encompasses the organisation of a specific sequence of actions,
including the goal of the interaction. When choosing a strategy to achieve a
communicative goal, the speaker coordinates their speech accordingly during the
communication process. At each stage of the conversation, they select the means to
maximise the realisation of the strategic plan. Unlike general rules and principles of
communication, strategies are sufficiently flexible. This flexibility stems from the need
to consider the consequences of previous actions and plan subsequent ones accordingly
[Odarchuk, 2003, p. 112]. T. A. Kosmeda proposed a similar view of the concept of
communicative strategy, regarding it as a cognitive plan for communication through
which the speaker’s communicative tasks are optimally resolved in conditions of
insufficient information about the partner’s actions [Kosmeda, 2008, p. 208]. Thus,
from the perspective of cognitive linguistics, a strategy is a plan for complex linguistic
action aimed at changing the partner’s world model and transforming their conceptual
consciousness.

From a pragmatic perspective, the concept of strategy is a general plan for
conducting dialogue and a scheme of linguistic actions. The essence of applying a
particular strategy lies in organising one’s linguistic actions in such a way as to
influence the interlocutor during a cycle or phase of communication so as to bring about
a change in their relevant parameters in the desired direction (Britsyn, 2018, p. 91).

From a functional perspective, a linguistic strategy is a pattern of specific actions
within the communication process that determines how linguistic means and modes of
expression are used to convey content directly linked to achieving a goal.

A speaker’s communicative strategy involves selecting communicative intentions
and distributing information across communicative components. According to

F. Batsevych, these components may also include argumentation, motivation,
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evaluation, expression of emotions (such as sympathies and antipathies), thinking
aloud, justification and incitement [Bacevych, 2004, p. 118].

There is no single approach to classifying communicative strategies in linguistic
literature. A communicative strategy is defined as an effective way of achieving a
communicative goal. These goals can be divided into two main types: 1) strategies for
presenting information, and 2) strategies for obtaining information. As purposeful
actions within the model of discourse production and comprehension, these strategies
can vary in nature. They can operate at different levels: pragmatic, semantic and
rhetorical. According to their purpose, strategies are divided into three main types:
conventional (reconciliation or reaching an agreement in a conflict situation);
conflictual (emphasising differing views of the communicators with the aim of creating
conflict); and manipulative (seizing the semantic space of communication in order to
impose one's own communicative strategy and view of reality) [Bondarenko, 2002,
p. 36]. Cooperative and non-cooperative strategies of verbal communication have also
been distinguished [Batsevych, 2004, p. 119], and these are relevant to our study.
Cooperative strategies are embodied in informative and interpretative dialogues, such
as advice, narratives and exchanges of views, whilst non-cooperative strategies
manifest in conflicts, disputes, complaints, threats, accusations and evasions.

Communication strategies depend on a range of pragmatic factors, such as the
communicants' age, gender, social roles, national and cultural background, and
situational conditions, and are realised through various communicative tactics which
differ in their degree of generality. Conflict-oriented strategies, for example, are
realised through speech tactics such as denial, opposition, avoidance, interruption,
justifying disagreement and appealing to emotion. K. V. Bondarenko notes that the
realisation of communicants’ intentions involves the use of emotionally charged
linguistic means, the organisation of which influences the addressee’s volitional and
emotional spheres. These linguistic means are selected and combined through direct
and indirect channels. Charged words and phrases are employed, as well as emotionally
charged vocabulary from the category of affectives, indicating the expressiveness and

emotional intensity of the discourse. Combinations of rhetorical questions, ironic
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statements, subjective-evaluative modality units, syntactic repetitions, emphatic
constructions and practically all emotive-expressive linguistic devices are observed
[Bondarenko, 2007].

The choice of tactic in the communicative act of refusal is influenced by the
communicants’ inclination towards harmonious or disharmonious relations.
Accordingly, direct and indirect refusals permit the use of different tactics. For
instance, to maintain harmonious relations with the speaker, the listener may use an
indirect refusal, softening it with tactics such as making a promise, postponing, evading
the answer, or redirecting, etc.: [Kpicmabens:] Tu, Piuapoe, xou nonoieé ou nepue.
[Piuapo:] A ne zonoonuit, nomim (Lesya Ukrainka); — Jasatime croou, bamiowiko!
Himu nacku naauyms. — Ilomepnims, npaeocnasni! — 2cyxkae omeysv Kupuno
(O. HoBxenko); — Kaorcu, oumuno! — He mamnto i Ak ito2o: A3uKk pyba cmae, He
giosaxcyca, Hexaul /Imumpo ckasxce, — ma 3 cum Ccj1080M — Opucv 3 xamu
(O. Konysky).

An analysis of the speech acts involved in indirect refusal has shown that speakers
tend to use this type of refusal when they: a) do not wish to enter into open conflict
with the addresser; b) wish to avoid or conceal their dissatisfaction or unwillingness to
comply with the addresser’s request; c) have some differences of opinion with the
addresser; d) do not wish to offend or upset the addresser; e€) have not made up their
mind; f) wish to save time and linguistic resources By employing various tactics of
indirect refusal, the speaker assumes that their refusal will be understood by the
addressee. Let us now compare the most common tactics of speech behaviour in the
strategy of indirect refusal, beginning with the tactic of invoking subjective reasons:

— A oye cosopuna 3 bamvkom 3a mede. bamvko xoue mebe odcenumu. I[locunail,
cuny, cmapocmis 0o Kampi I'onosxienu. Kampsa muxa oisuuna ii 2apna, M08 Kaluna,
npoysimae. — IIpasda, wo npoysimae, sk maxyxa nio iaexoro. Hema meni ¢ Cemucopax
napu (I. Nechuy-Levytsky); the tactic of citing objective reasons: — Cioznati socepebysi.
Meni ixamu mpeba. — AHx owce s 1020 3acionaio, [K 6iH NACEMbC adNC 3d
Paovkiswunor? ILle sic n’ams 6epcmos. [loxu npusedy — 06io 6yoe (G. Tyutyunnik);

the tactic of evading the question: — I 3a Inbxom ckyuuw? Mompsa nouana Kymamscs:
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— A we 00620 0o cyoa mobi? — Ta mu 3y6u He 3a2080pIOl, — MUMOBOJL BCMIXHYBCSL
Anopiii, — a eosopu me, wo numaioms. — Ta s ne uyna 306cim, wo mu 206opus. — Ex!
He uyna... — Xonoowno, Anopir, yca smoxna... A eace nioy... (V. Vynnychenko); the
behaviour of an incompetent person: — Biovunims! — Ilponag! boowce miu... — E-e... A
eac ne 3naro! — I'opoiro Cmenanosuuy, paou 6oza! — A ne 3naw eac! — lle 51! — E-e...
He 3nar!( O. Dovzhenko); A common approach is to combine the two previous
tactics: — Hanssca? “O! maku nouunaemocs!” — nooymas 6in, ane yoae He6UHHO20. —
Llo? — Yu nansecs 6 exonomii, — numaro? Au, Hegipna baba: i 3Hae, wo He 6y 51 mam,
a numae. — Am, oail mu mMeHi CROKIll 3 MO eKOHOMICIO... He me y MEeHe HaA MUCL
menep (M. Kotsyubynsky); strategies for using imperative sentences: [Anix:] Tixatimo,
oypuio! Ilonadewcs ni 3a yanogy oywty, a 3a “agpeanys’ 3macwi, AKUU CMPOK
gioganamv? Yoeco cmoiw? Tikaemo!.. [[lempo:] Tu mikau, a 1 oMy O00OROMOXCY.
[Anix:] Tu, kxpemun. A ne 36uparocs uepesz mebe erunamu 6 minmosky. Tikatimo!..
[Ilempo:] Tu 6isxcu, s ne ckasxcy, wo mu 6ys mym (O. Zavorotnyi); the technique of
the rhetorical question: — A cnpasdi, cryxaii, oopyxcusca 6 mu 30 MHOW? — AKOCb
HC8ABO 3ANUMANA 8OHA... — Hu 0dicenuscs 6 51 3 mooorw? — npomsacHy8 6in i, NUILHO
VOYMABUUCH, NOOUBUBCS HA Hel... — A Xmo e mooi 3100iiicmeysams oyoe? Boice sic
mpeoda mooi nokunyms 2yavHio? (B. BunHuuenko); strategies for using interjections:
[lon JKyan:] Bmikatimo, Auno! [Anna:] Xa-xa-xa! (Lesya Ukrainka).

If the addressee receives a direct refusal, they may adopt the following
communication strategies: refuse without giving reasons: — Yexamumy eauiozo
03sinka! — Yexamu ne eapmo! He oOouexaemecw! (Y.Kononenko); the tactic of
invoking subjective or objective reasons: [Mos opyacuna:] Tu cb0200Hi nogunern 6y8
cnamu 0o noayoHs. llicna 06idy nidcko 6yoe 3aiimame. [A:] He mooicy. B mene
3’asunacs Hosa ides (I3npuxk); [Jlesko Llap:] A ne moouna eoce. A xinw. Ianvba,
eanvoa... O eanvoa... [lau nepenouwumu. Ilaoar. [Tosuenux:] He oam.
Cmpinamumymo. OH yoice ousnsamocs, eaou... (O. Dovzhenko).

Thus, the most common tactics employed in the communicative act of refusal,
based on a non-cooperative behavioural strategy on the part of the addressee, are as

follows: evading the question; refusing with or without a reason; pretending to be
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incompetent; making it clear that one does not wish or need to perform the action;
proposing an alternative solution to the problem; refusing on the grounds that the action
cannot be performed at that particular time; citing valid reasons for the impossibility
of performing the action, and so on.

The choice of refusal strategy is largely determined by the social and gender
statuses of those involved in the interaction.

Communicative tactics and refusal strategies: the social aspect. Language first
and foremost exists in consciousness, both collective and individual, which determines
its social nature. The bearer of linguistic consciousness is the linguistic individual: a
person who exists within linguistic spaces, whether in communication or behavioural
stereotypes. Language enables individuals to express their personality, whether they
behave passively in dialogical interaction or act as a communicative leader. It also
allows them to reveal characteristics of their temperament and demonstrate a
preference for an authoritarian or liberal style of linguistic communication.

Operating within the realm of phatic communication, expressions of refusal
constitute discourses that indicate the speaker's negative volitional state and their self-
awareness regarding the prevention of the stimulus producer’s intention from being
realised. The manner in which intention is expressed, and the intensity with which the
concept of 'unwillingness' is conveyed, determine the semantics of refusal utterances
and allow them to be categorised into three groups that express the conventional
meaning of refusal: refusal utterances expressing an individual decision (represented
by the '/ won 't model); refusal utterances expressing a lack of interest (represented by
the 'I don’t want to' model); and refusal utterances expressing obstructive
circumstances (represented by the '/ can’t' model) [Odarchuk, 2004, p. 9].

We will describe how such refusal constructions function within the realm of
directives, since these acts most fully reveal the structural features of speech acts when
the social roles of the participants are taken into account. Directives are heterogeneous
in nature and differ in terms of the intensity of the imperative feature, the nature of the

modal colouring and the variability of the components of the semantic structure. The
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following directive acts can be considered: categorical: command, demand, instruction;
non-categorical: advice, warning; mitigating: request, plea, entreaty.

To analyse the features of utterances with a refusal meaning in the aforementioned
directives, we will use the concept of social status. Linguists identify relational features
that shape social and situational inequality between communicants based on the
substantive features of a person’s social status: the relationship 'higher — lower' and
'lower — higher'.

The typology of the main directive acts is determined by the social status of
those communicating. Categorical directives, such as commands, demands and
instructions, belong to socially fixed acts with a descending status vector; that is to
say, they characterise a 'higher — lower' situation. These prescriptive acts are
characterised by the addressee's semantic obligation to perform the action, and by
the speaker's prioritised status. Categorical directives are primarily realised through
verbs in the imperative mood in the second person singular or plural, as well as
infinitive and exclamatory constructions. The categorical nature of directive actions
is reinforced by the indication of a time limit for executing the command or the
requirement for the mandatory performance of the action: /barcocmoscoruii: | Pywaii
mepuwiit i 3apa3 sce npunecu Hamucmo! (1. Kocherga); — Yyew, 3apa3z meni nocooucs
3 JtcinKo10, — 00epryscsa cmapuuna 6o I'nama (M. Kotsyubynsky). The person who
refuses to comply is in a subordinate position and has no right to refuse to carry out
the action [Britsyn, 2018, p. 97]. Individuals with lower social status (producers of
refusal) most often choose the following tactics of refusal: 1) citing the impossibility
of carrying out an order, demand or instruction for valid reasons (with justification):
— Ilponycmimv! — Binosam, cocnooun ooxmyps! — Cuu niousae kapaoiH,
3a2opoousuiu 0gepi enonepex. — S ouens i36iHAIOCH, a/le NOCHYNUE MAKUIL NPUKA3
(Y. Smolich); — Il]o6 mu meni 1vox 3axuoas! [LJob meni mym 3apazu ne 6yno. Yyewr?
Bacwpenko noxumas zonosorw.— Hi,— npomosus 6in, — necuna exce meni (V.
Pidmohylny); ...i posnopaouux zaxpuuas: — Biooaeme xni6 uu ni?! — /e e mu
eizbmem? — 3 posnauem cxazana [apis Onexcanopiena. — Bace 3aopano... (Vasyl

Barka); 2) to pretend to be incompetent: [bococmoscokuii:] 3apas owce npunecimo
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namucmo.  [Tlwemencoxuti:] Hamucmo? HAxke namucmo? (1. Kocherga);
[Cyb6incnexkmop:|— /aii atonvky! — Aky? — numae Aumocvo (A. Svidnytskyi); 3)
point out the groundlessness of the order or demand: — ITiwna 36i0cu 6on! — kpuuame
oboc... — A eam HiaAK He 3asaxcar, — ckuenrums Kanimonina... (Tanya Malyarchuk);
4) decline because it is not possible to carry out the action at this particular time:
Bopouaiice 00o0omy! — 2yknys Anmocwvo. — Ckadwcu, xail Konsacy npuuiitoms. — Xau
yaHce 3a6mpa, NAHUUY, — 038A68Cb YOI08IK 3 803d, — X04 O0alime 601am iOnoOYUmb
(AA. Svidnytskyi); 5) occasionally — refusal as a form of protest: /[Pyxaa:] ...I0u &
xamy! Iou, kascy mobi, 1 mebs 6ydy konomims! [Xapumuna:] He nioy, 60 éu it max
000pe mene ounu... a ymiuy, kyou oui ousnamsca (1. Karpenko-Karyi).

The speaker who refuses wishes for the addressee to either withdraw their
request or accept their position. An analysis of the factual material provides grounds
for the assumption that expressions conveying refusal in the order embody the
meanings of the 'cannot' and 'will not' models. It should be noted that the 'cannot'
model is significantly more prevalent, which influences the choice of tactic.
Directive orders lack polite formalities and justification. They express a categorical
demand to perform or refrain from performing an actual or potential action, and
imply a clear hierarchy between those communicating. Requests and instructions are
similar to orders in that they are phrased in a similar way, but they contain a rationale
and an explanation of how to proceed.: [@eoon:] Cnisait enicmonamy! Ce 0o peui!
[Anmeii:] Hi, ne 0o peui, — mu ne na secinni (Lesya Ukrainka); [Mapmun:] ...bepu
nanuyio i MeHi 3Hauou 000pozo opwukal.. A im nokasxcy... HA... Mu im
nokasicemo! [Tpoxum:] Hi, nawne, s ne nidy. Bin noxsansemucs i am na cnumi copoa
3pobums (1. Karpenko-Karyi). In communicative situations involving a downward
vector, the most common tactic is to refuse with justification, citing the impossibility
of compliance due to a reason that the person refusing deems valid (examples 1-4).
Less frequently, the tactic of portraying oneself as incompetent is employed
(example 5). The producer's replies convey the idea of an individual decision,
followed by justification: 1) [Boosnux:] ...Biooaiti ctoou eineyv nepnosuii!

[Pycanxa:] Hi! To oapysase meni mopcovkuit uyapenko (Lesya Ukrainka);
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2) [Meyenam:] Tu cam ii oepacams ne nompeodycut. Ha me € pab ... [Anmeii:] Hi, ii
He ci0 36uKkamu 00 makoz2o. B ceoiit oceni a paodie ne maw... (Lesya Ukrainka);
3) [Meyenam (2conocno 0o Ammes):] Jlroocvkowo mosoo mu Hacumuauce. Yac
00izeamuco Moo 0ozcie mobi, Aumero. [Anmeti:] Bubauaii, npecnaenuil, meni He
Xoue my3a nomazamu, JUOOHb, 60HA CbO200HI He 201100HA, a A 0e3 Hei — M08
oe3cmpynna nipa (Lesya Ukrainka); 4) — A menep ckasicu meni, wo mu maeus Kazamu
yapegi? — Cb020 1 HIKOMY He 8UABJI0, auie 0.1a20p00i€, onpiu yapa camozo. — |
meni He ckaxcew? — Hi! — A ax s mo6i 36eno? — I modi He ckaxcy...
(M. Kotsyubynsky); 5) Bu mycume 3anniamumu 3a awipxy... Ane xc a He bavuna,...
AwpKa noe3ana no niono3i — a a ousntoce Ha cmento (Tanya Malyarchuk).

In regulatory acts where requirements are set from above, the producer of the
stimulus must provide a justification for their response, which may include an
expressive element: — Maoam Boke, mu e6ci mym 3ibpanucs, wob Oi3HAMUCH
Hapewmi y Bac npaedy! Ham obpuono eiouyeamu cebe menennamu! Mu nogunmi
3Hamu, oe i 3 kum scusemo! — Lo eu, conybuuxu? HAxa npasoa? (Tanya Malyarchuk).
Evasive responses are one of the most common refusal tactics employed in such
communicative situations when the person seeking to refuse wishes to maintain
harmonious relations. However, the assertiveness and insistence of the person
making the request can provoke discord, leading to conflict and a breakdown in the
relationship: — Maoam Boxe, ne npuxuoaiimecs, mu xouemo 3snamu, xmo dvcuse y 47-
u ximnami! — HAx xmo? Hasiwo 6e3zenysoe zanumanua? — Maoam Boke, minoku He
npuxudavmecs!... JJocumsv nac 6ooumu Hasxono naivys!.. — Ane eu i MiyHi 2opiuiu,
eonyo’smal... He 3abyesatime, wo nancionam noku wo mos eracHicms!... JKooewn 3
sac meHi He 00 ykazy! 3axouy — eudiceny na mopos! (Tanya Malyarchuk).

Non-imperative directives, such as advice and warnings, fall under the category
of suggestive expressions. These are united by the semantic feature 'l consider it
appropriate to carry out the proposed action'. It is up to the addressee to decide
whether or not to perform the action. These directives can be used in both
symmetrical and asymmetrical situations, but those with a higher social status have

greater authority to perform these acts.
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In an asymmetrical 'higher — lower' situation, the speaker uses a justification
to refuse: — Jumuno, madam Boke 3nace kpawe, nocayxaii maoam Boxe... Tobi mpeba
Hapooumu oumuny ... I pueopiti mo6i donomoance. /[0360.1b, wob 6in mebe npouumas.
— A Hne moincy, 60 s He 3Hal0, YU Mam € w0 yumamu. A AKWLO €, Mo A cama uie
uvozo ne npouumana (Tanya Malyarchuk). In a symmetrical situation, the recipient
may choose the following refusal tactics: make it clear that you do not wish to carry
out the action (there is no need): Tu, Mapie, cmeodcuna 6 3a mogow...— A w0 mym
maxkoz0? Yac oixcumv weuoko! /umuni ckopo i camiii 0yde n’amoecam
(0. Konysky); to refuse without any reason: [Kpycma:] Jlrobuti opyace, mu, modice
0, nie 6 kimnami? [Py¢hin:] Hi, ne mpeba (Lesya Ukrainka).

A warning is a non-binding directive in which the issuer points out to the
recipient actions that are deemed undesirable or unhelpful, in the recipient’s best
interests: — ...He 3ycmpiuaticsa 3 HUMU. Bonu mebe ne nosascaromo.— A 3 Kum memi
sycmpivamuca? Y mene kpim nux 6inbue nemace noopye (Tanya Malyarchuk); ...nam,
0YXOBHUM, HE MOJNCHA 8 MaKi cnpasu emiulysamucs... Ta ii eam He paoue bu, npomu
2pomaou smazamucs He cooumoucsi... Hexaii edxce, sik 602 dacmo, max i ti0e 60HO ... —
Ha 6o2a naoitics, xasxcymo node, a cam ne naowail... Tpeba, nanomue, 3anomoamu
Onewkogi... 3anomooucimo. — Yum orce s 3anomoancy? (0. Konysky). In constructions
conveying refusal, the conventional meaning of I cannot’is realised.

Requests, pleas and entreaties are forms of indirect communication. In a request
situation, the addressee is seen as someone who, although not obligated, has the
ability to fulfil the speaker’s wish. The act of making a request appears as a socially
established act with an upward status vector. Mitigated acts differ from other
directive acts in that they are thoroughly motivated, use polite forms, appeal for
permission and provide an opportunity to express a request, etc.: [[yenva:] A
HACMINIIOCA NPOXAMb CEHLUOPY 003601UmMU MEHI 3aiUmMuU HA XEUNAbKY, 306CIM
Onu3envKo, mym-maxu, npu opami, 00 poOudKu RO3UYUMb PDYKAGUUOK, — A IX
3abyna ooma, Ha Hewacmsa, a x0100 awmui. [Auna:]Ce ue sunadae, wob

auwuracy mym na camomi. [[yenvs:| Mosa cenvitopa munocmuea! Ilpooi, masxc s
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cmapa, cocmpeub mene maxk myuums! A, oaneoi, 6io 6ot niu ne cnana (Lesya
Ukrainka).

The producer’s orientation towards harmonisation or disharmonisation of
relationships determines the choice of linguistic means that give lexical form to the
patterns “I won’t”, “I don’t want to”, “I can’t’, comp.: — Ilo36one Maspi xou 3
yomupu Oui medcu Hamu npoxcumu. — He npouy a Maepi... (O. Kobylianska); —
Mu 6ac dysice npocumo, Ham HAO38UYAUHO MeNeCKOn NOMPIiOeH, MU XOueMo yepes
06a OHi giokpusamu gaxyromem «AcmpoHomii i 6uguenns nebay, a b6e3 mejieckona
aKutl modxce oymu ¢axyromem! Hac 3acmirtoms! 3enanemecsy nao namu! — Cxoxncuil
meneckon a 6auuna ¢ byounky mexniku na npocnekmi Mupy, Kynims mam. ...
Bawa npono3uuia nac ne uyikasums (Tanya Malyarchuk); [I-ii (xpucmuanun):]
bnrazocnosu nac, opame npenooobrnuii! [Pygin:] A cam iioco ne maiw (Lesya
Ukrainka).

In an asymmetrical communication situation involving a ‘lower-
ranking—higher-ranking’ relationship, the person making the refusal employs the
following refusal tactics: refusing without giving a reason: [Oxcana:] ...Bepuimecs
0o Hac! Bac npusimaem / Ax pionoco, koxanoco mu 6ci... / Jlooumumy,
kopumumycs! Bepnimvcsa! [[lununenko:] Oéauw, kaxcy! (B. Hrinchenko); to
decline, giving reasons: — Qonycmimo, naHOuKy, HAC 0000MY, 308CIM 0OXAPHUUIUCH,
xniba opanu Ha 08a OHI, A cUOUMO yemeepmuil Oenb, — npocuiu aoou. — He mosn
euna, aioe 000pi! He moa, zonyo’ama moi! He a eac kauxae cioou...
(O. Konysky); make it clear that you do not wish to comply with the request: —
3ensinbmecs, NAHOUKY, HA HAWI 31UOHL, npodatlime Ham depeso Ha 8ipy. He 3200uscs.
Ha gipy, kasice, nHikomy nema y mene, mum naue makum 3100iam, axk eu (O.
Konysky); [Jleca:] Toomiwo! A meswc xomina eac npocumu. HYu ne mosxceme eu memi
oamu 3 moix epowei. [/lap’sa leaniena:] Ille nosocmi! Ak, osicmi kapbosanyis! Ta
wo 6u, 3 eny3oy 3’ixanu, yu wo (1. Kocherga); to refer the impossibility of fulfilling
the request at this particular time: [[Jokyns:] Ta 3atidimv-60 6 xamy. Hy, na 200uny.
[Abnaxam:] Hi, eii-6ocy, Hema uacy, i He npocimo... [lloxynv:] ...A aka y mene

nHanusouxa €! [Abnaxam:] /[pyeum pazom (1. Karpenko-Karyi).
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Examples of insistent requests include pleading and begging, which are
characteristic of the speech of socially inferior communicators:
[@opmynam: ] Beneonuii omue! Biooaii tioco meni! bnaearo! [E€nuckon:] Cuny, mym
€ oocmouHiwi. Bpamyew oywy, xoau 3acybouws mino, — ce megit dceped (Lesya
Ukrainka). Such directives usually come with an explanation when refused. The
choice of linguistic means contributes to the lexicalisation of the '/ cannot' model.

Therefore, the social status of the participants influences the formation of a
typology of basic directive acts and determines the tactics employed in refusal
strategies within the 'superior < inferior' sociocommunicative situation.

Communicative tactics of refusal strategies: the gender aspect. We will
analyse how gender influences the course of interaction in communicative acts of
refusal and identify the tactics employed in these strategies.

Over the past few decades, gender, one of the key components of communicative
personality, has become a focus of linguistic research. The term 'gender’ has been
incorporated into the linguistic research apparatus, defining gender as a sociocultural
concept formed within a system of ethnically conditioned stereotypical notions.

The paradox of gender as a linguistic phenomenon is that all linguistic structures
and branches of linguistics can be 'viewed' through a 'gender lens'. Taking the gender
aspect into account modifies the choice of linguistic means and forms of
communication, communication strategies and tactics, and paralinguistic elements of
communication, as well as introducing adjustments to the process of communicative
activity.

As a form of dialogical modality, refusal belongs to anthropocentric discourses.
Acts of refusal originate in the subjective-evaluative sphere of human activity and are
characterised by modal negation, which is a negative assessment of a situation. In
communicative acts of refusal, the individual’s unwillingness to perform an action is
expressed.

Discourses of refusal are generated by states of doubt, disagreement, disapproval,
dissatisfaction, rejection, anger, contempt and hatred. They are constructed on the

principle of superiority and authority on the part of the person who refuses, who
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emerges as an authoritative linguistic personality. The discourse created by such a
personality 1s authoritarian.

Gender studies in psychology identify authoritarianism as a hallmark of the male
communication style. Furthermore, the male communication style is active and
objective yet competitive and conflictual. Contemporary Italian psychologist
A. Montario notes that male psychology centres on dominant rituals and hierarchy,
where there is always a winner and a loser. Such an attitude does not recognise the
possibility of partnership-based communication, which is oriented towards a system of
domination. Women, on the other hand, prefer a partnership-based, equal form of
communication. The female communication style is oriented towards interaction.

An analysis of the empirical data suggests that socio-gender relations between
communicative partners influence the formation of refusal discourse and the
establishment of harmonious or disharmonious relationships.

Expressions of refusal operate within potentially conflictual problematic
discourses. It is the responsibility of the person issuing the refusal to maintain a
comfortable situation for those involved, recognising the potential for conflict and
maintaining the emotional balance of the discourse. According to psychological
research, women focus more on the overall atmosphere of communication and are
better at creating a harmonious, positive atmosphere during communication.

Analysing the illustrative material from the perspective of harmonisation or
disharmonisation within the communicative act of refusal suggests that discourses
containing expressions of refusal in which the communicative partners are women are,
to a greater extent, aimed at harmonising relationships. Discourses containing
expressions of refusal where both the initiators of the stimulus and the refusal are
women are significantly less frequent than those where both are men, accounting for
30% of cases.

Women tend to strive for symmetrical communication and to preserve partner
relationships. They often formulate proposals in the form of questions: [Oneca:] V

Kimnamy nioemo? [Mapga Bapgonomiiena:] Hi, nocudemo mym, y caoxy
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(M. Kropyvnytskyi). It should be noted that the producer managed to avoid a conflict
by offering an alternative suggestion when refusing. (...nocuobmo mym, y caoky).

When women refuse, they often explain why they are unable to carry out the
requested action: [Onena:] Bce moocews mu eepuymeo... [Amina:] Hi, nizno eoxce!.. bo
s 3namana eipy/ I mypkosi s scinkoro oyna,/ Jhooeii ceoix a mana 3a pabis, — /
Bepnymucs y pionuii kpaii maxoro/ He mooicy s: meni ne 6yoe wacms (B. Hrinchenko).

When refusing, women tend to resort to partial refusal, stating that the place or
time is unsuitable for carrying out the communicative act. — [ ne moera 6 mu
nosmopumu moi nicti? — Cb0200Hi Hi! Mooice, inwum pazom! A cbozco cama He 3uaio...
(O. Kobylianska).

The figurative and emotional nature of speech, as well as irony, soften the impact
of a refusal and help maintain harmonious relations between communicators: — Cxaorcu
meni, Onekcanopo, 0e mu dxcuseut? — cnumag lean. — A moo6i nasiwo? Tpems xama 8i0
Kinopama, oe pabi eopoma, a nosuu nec! — 3acmisnace éona... (M. Kotsyubynsky);
[Myciii:] Buiiou cb0200Hi 6seuepi, — xou nocoeopumo. A 2ocmunyie npunecy. [lsea:]
Aeorceorc sutioy! Tinvku Hexail yuopa, ceped Houi, came ONiBOHI, V CHACIBKY HA JTbOOY
(B. Hrinchenko). These characteristics predominate in the responses of women who initiate
rejection in communicative acts, where men initiate the stimulus.

Women’s communication is more trusting, and they are more capable of love and
affection. Consequently, women can accept a proposal that they had previously rejected:
[Topoiu:] €ii-602y, 51y ac enobdbavon. llozeonvme sam nodapumo Kaibyo 30J10MOE.
[Tekns:] He xouy, ne xouy nizawo y ceéimi! [Iopoiii:] Bozbmims koavyo 3010moe, 60
Kak He gizbMeme, mo Opocio €20 6 [[ynai, bucmpy peuxy, nywai no2udbaecm mpu c
nonmunou. [Texna:] A oc cmuoarocs. Hadinome tioco camu na miti naneys. [I'opoii: |
Tenep nozeonvme 8ac HepaAGHOOYUHO PO3YITY8AMU, KAK COOCNEEHHOPYUHYIO HEGECTY.
[Texnsa:] Ox, axuit cmuo! He xouy, ne xouy. L{inye (M. Kropyvnytskyi).

Men, even if they do agree, do not admit it, choosing instead to attribute their
actions to other motives and adopt different tactics: [Ilasno:] [losxcanyime 310moeo!
[Kinopam Aumonosuu:] Arxozo 3nomoco? [llaeno:] Moeco, kompoeo 6u meHi He

oooanu. [Kinopam Aumonoeuu:] Iliou cemwv! He siooam! [Ilasno:] A mo6i 310mozo
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He nooapyw, s mebe cnano! [Kinopam Anmonosuu:] Yoco oobpozco, we i cnpasoi
nionane. Bin cxaoswcenuti! Ha mo6i 30nomozo! Xou a mooi i ne eunen, ane y mene
oxoma € nooapysams mooi! (M. Kropyvnytskyi).

In the communicative act of refusal, the producer manifests their will to refuse
through either their unwillingness to perform the addressed action or their rejection of
imposed interests. At the motivational stage, the producer's rejection of the imposed
programme of action is expressed through three constructions of the usual meaning: '/
won't','I don’t want to', and 'l can’t'.

One hallmark of harmonious communication is the communicants’ interest, which
is determined by the concepts of intentionality and the speaker’s initial disposition. The
latter is understood as the speaker’s satisfaction or dissatisfaction with the established
communication relationship and circumstances. This emotional and psychological state
determines the emotional framework of communication in discourses containing
expressions of refusal [Odarchuk, 2004, p. 12].

When speakers understand one another, refusal tends to prevent clashes of interest
through expressions of gratitude, apology, consolation, offers of help, sympathy and
support. However, where the speakers do not accept one another or the circumstances
of the communication, refusal can exacerbate the conflict between the parties, causing
them to drift apart due to impolite forms of interaction and a focus on settling scores.
This can lead to confrontation and the breakdown of the relationship: [Ilasno:]
...Biooaiime 3nomoeo! [Kinopam Aumonoeuu:] Iliou cemv! A mebe gento 3 06opy 8
wuio eucHamv! A mobi Hiuoeo wue eunen! [llasno:] He esiooacu? [Kinopam
Anmonosuu:] He 6iooam! [Tlaeno:] He 6iooacu?[Kinopam Anmonosuu:] Crazas pas,
i wabaw. [llaeno:] Tu we Ilagna ne 3uacw, Oacmuvcs 6iH modi  63HaKu!
(M. Kropyvnytskyi).

This disharmony becomes more noticeable in the presence of a partner-oriented
disposition. As previously mentioned, this disposition is a characteristic of men's
speech style: [Jlanuenxo:] /lino oo eac €. [Apcen:] A 3 eamu ne xouy niaxoco odina
mamu (B. Hrinchenko); [[Joxynw:] Cayxaii! Yemynu meni ceoro natimuuxy Xapumuty.

[Bopoxoscvruii:] Bu 3n08y 3a ceoe. Ax oce Pyxns 3ocmanemscs cama 3 oimovmu, ea?
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[Loxynw:] Tu cobi sizomu 6aby I'opnuny. [bBopoxoscekuii:] A 004020 éu ne gizbmeme
cobi 6aoy I'opnuny? Ocmaeme emo, npocito eac. [Lloxkynw:] A 1 mobi kadxcy, wo 6oHa y
Mene Oyoe cyxcums. [bopoxoscokuii:] Hi, ne 6yode (1. Karpenko-Karyi); [1-ti nionarnox:]
Yyew? 11ioxo0xcy si cbo2ooni 0o nuxamozo Lllkopyncoekozo ma i kadxcy: ‘Jlozeonvme 3
samu yoxkHymucs?’ A 6in 3apecomas 3eopoa ma U Kadice: “Xou i ne mpeba!” Hy,
nocmpuseaii xce. byoew mu npoxamu, wo6 s mebe na subopax niooepoicas... A s mebe
niodoeparcy: 3amicms 00H020 — 08a YopHaka nioknady!.. (M. Kropyvnytskyi).

The gender of the person refusing determines the communication strategies and
tactics employed. These tactics are based on a non-cooperative behavioural strategy
adopted by the person who is refusing.

The communication tactics chosen by women when refusing to comply with a
request, rejecting a proposal or refusing to carry out an order do not provoke conflict,
as the refusal is justified or an alternative proposal is offered. Postponing compliance
with a request demonstrates the goodwill of the addressee. A compelling argument in
favour of the assumption that discourses containing refusals in which the
communicative partners are women are aimed to a greater extent at harmonising
relations is the communicative tactic of referring to the fact that the request is not
worthy of the attention of the initiator of the request rather than the person refusing.

Most of the communication tactics chosen by men aim to disrupt the relationship
between communicative partners, as men predominantly employ refusal tactics without
justification. This is evidenced by partner disposition, an orientation towards a system
of dominance and disregard for the interests of the communication partner.

Thus, the gender factor significantly influences the course of interaction during
the act of refusing, determining the strategies and tactics chosen. The communication
tactics chosen by women when initiating refusal aim to harmonise relations between
communication partners. In contrast, men tend to use discourses of refusal with the

intention of disrupting relations.
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3.2 ®Oy”kuiiHi Ta THNOJOriYHI BUSBM TNO3UUIAHO CTIHKOro 3B’A3Ky B
YKPaiHCbKOMY CHHTAKCHUCI

[MutanHs MPO HEPO3KIATHI CIOBOCIOIYYEHHS B CHHTAKCHCI BXKE MAa€ IMEBHY
icropito. IIpoTe BIIOMOCTI MPO CHHTAKCUYHY MPUPOAY Ta MOJEI CHHTAKCHYHO
HEPO3KJIAJHUX CJIOBOCIOJIYYEHb HE BHCBITJICHI MOKHM II0 CHUCTEMHO B CYy4YacHIN
miHrBicTHII. TpaauliiHAM HAMPsIMOM X JOCHIIPKEHHS OyB CUCTEMHUH OMKC Y IJIaHi
(hopMaIbHO-CUHTAKCUYHOMY — 32 1X CHHTAKCHYHOIO POJUIIO y (DYHKIIT OJHOTO YJIeHa
pedeHHs. B cucTteMi CMHTAKCHMYHOIO Jajy MOBU Takl HAlBa)KJIMBIII KaTeropii, sk
CJIOBO, CJIOBOCIIOJIYYEHHS] YaCTHHA MOBH 1 YJI€H peyeHHs nepeOyBaloTh Y MOCTIMHUX
3B’43Kax 1 B3a€MOBIJHOLIEHHSX. be3 BpaxyBaHHS 1€l B3a€MOIOB’SI3aHOCTI
HEMOJKJIMBUN CHOTOAHI >KOJHUW AacleKT OCHIPKCHHS CUHTAKCUYHUX OIUHHIIb,
30KpeMa i mpobiieMa CHHTaKCUYHO HEPO3KJIaIHUX KOMIIOHEHTIB y MEXaX CTPYKTypH
PECUCHHS.

[IpoOnema aHaMITUYHUX KOHCTPYKIIH Ta CKIAJEHUX YJIEHIB PEYEeHHsS Oyiu
3anmoyaTkoBaHi y rpamatuyHux mpaismx O. [Tore6Hi. Unmmano OCHOBOIOJIOXKHUX
TBEp/UKEHb YYEHOro akTyajdbHl ¥ cborogui. 3okpema, O. IloTeOHs po3risinas
CKJIQJICHUI WIEH PEUYEHHS SK HOBY SIKICTh, CTPYKTYPHO-CEMAHTUUYHY IIITICHICTD, IO
BUHHMKAE HA OCHOBI CHHTAKCUYHOI CIIOTYyYyBaHOCTI CJIOBA 31 CJIOBOM 1 BUCTYTIA€E B POJIi
OJIHOTO KOMIIOHEHTA PEYEHHEBOI CTPYKTYpH. Moro BUEHHS NpO CKJIAJEHi IPHCYIKH
3HAWNUIO ToAaNbIIMii po3BuTOK y mpausx JI. bynaxoBcekoro, €. KporteBuua,
I1. Aynuka, H. JI. IBanunpkoi Ta 1. O. O. IToreOHs 3ayBa)kyBaB, 110 TOCIIIHUKU HE
3BEPTAIOTh, HA JKaJIb, HAJIEXKHOI yBark Ha IM(epeHIialito MOBHO3ZHAYHHUX 1 CITyKOOBHX
TI€CIIB, 1110 BUKOHYIOTh y MPHUCYJKY POJIb 3B’A3KH, YKa3yBaB Ha OCOOJIMBICTh 1IMEHI,
BBAXKAIOUM 110 1M’S1 MOK€ OyTH YaCTHMHOIO CKJIAJEHOTO MPUCYIKA, TOOTO TaKoOTo, 13
YaCTHH SIKOTO OJIHA caMa 1o co01 He Moke OyTH Ha3BaHa mpucyakoMm [116].

[IpoOneMy HEPO3KIAAHOCTI CIOBOCIONYYECHb TIOYAIM PO3TISIATH  OlIbII
norauOIeHO TOMl, KOJHM 3’SBHJIOCH YUYEHHS MPO CJIOBOCOYETAHHS SK OKpEeMy
CUHTAKCUYHY OJMHHULIO. YUEHI BBa)KaJd, IO CJIOBOCIOJIYYEHHS, y SKOMY pOJIb

3aJIC)KHOIO0 KOMITOHEHTA 3aliMa€ He CJIOBO, a MMPOCTE CJIOBOCIIOIYYCHHSA, CKIIaAJHHUM.
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Bonu Hamaranaucs MOsSICHUTH CBOEPIIHI CEMAHTHYHI BIJTHOIICHHS, HANPUKIAA, MIX
CTPHKHEBUM CJIOBOM 1 T'OJIOBHUM CJIOBOM 3aJIEKHOTO CIIOBOCIIONYUEHHS], 1110 3arajioM
CTAaHOBUTh CEMAHTHUKO-CHUHTAKCHUYHI €THOCTI. 3aJIe)KHE CIIOBO B IMOIIMPIOBATHLHOMY
IPOCTOMY CJIOBOCHOJYYEHHI (110 3aliMae pPoJib HEPO3WICHOBAHOTO 3aJIEKHOIO
KOMITOHEHTa IIMOJ0 CTPMXKHEBOTO CJIOBA) TpaMaTHYHO 1 3a CMHUCJIOM 3B’si3aHE 3
TOJIOBHUM (CTPM)KHEBHM) CIIOBOM TUIBKH I[HOTO TIPOCTOTO CJIOBOCIIONYy4YeHHs. JIuie
4yepe3 HbOr0 B MOro CKIIaJll MOB’SI3YETHCS BOHO 3 TOJIOBHHM, CTPUKHEBUM CJIOBOM
yChOT0 CKJIaIHOTO cinoBocnonyuyeHHs [116]. Hanpuknan: dim 3 (6inumu) xononamu —
OiM 3 KOJIOHAMU aTIe: CYOOsL 3 ONIOUM TUYEM.

XapakTepHUMHU O3HAKaMHU ISl HEPO3KJIaJHUX clioBocnionydeHb €. B. KporeBnu
Ha3UBa€ «IEPEHOCHUI XapakTep 1X 3HAYEHHS», «BHYTPIMIHIO IUIICHICTBY,
«BUPAXXEHHS HUMH OJHOTO IMOHSTTS», «3BUYHICTh 1X BXKUBaHHSA y MOBi» [125, c. 62],
IO CHOPIJHIOE 1X TEBHOIO MIpPOI0 3 (Ppa3eosoriuHUMH crojiykamu. Busnauaroum
cinoBocoueHHs, €. B. KporeBuu o0coOnuBo Harosjomye, 0o L CTPYKTYypHO-
rpaMaThyHa 1 JEKCUKO-CEMAaHTHYHA €IHICTh BOJIOJIE HOMIHATUBHOIO (YHKIIE€IO HE
TUIbKU B CKJaJl peyeHHs, ajie i nmo3a HuMm. [IpoTe, aHaI3yI0un CIIOBOCIIOIYUYEHHS 3a
OymoBoro, €. B.KporeBuu BBaKaB npocmumu  MpPUKOMHNOHEHMHI  IMEHHI
COBOCNONYYEHH s, 3aTCKHUA WICH SKUX BUPAKAETHCS CIOJYYEHHSM IMEHHHUKA 3
MPUKMETHUKOM YW YHUCJIIBHUKOM B POJOBOMY BIIMIHKY, SIKHWA XapaKTepHU3ye
BHYTPIIIIHI Y¥ 30BHIIIHI BJIACTUBOCTI MPEIMETa, IO3HAUYEHOTO TOJIOBHUM 4JieHOM [125,
c. 79].

[Ipore, Ha Hamry OyMKy, Taki TPUKOMIIOHEHTHI CHHTAKCHYHO 1 CEMaHTUYHO
HEPO3KJIAH1 CIIOBOCIIONYYCHHSI HE MOKHA BBAXKaTH MPOCTUMH, TOMY 1110 HE OKpeMe
CJIOBO, a MPOCTE CJIOBOCIIOIYUYEHHS BUCTYIIA€ B HUX Y POJIi 3aJIEKHOTO KOMITIOHEHTA
3arajoM CKJIQJHUX CJIOBOCTIOJY4YeHb. Y 11X CKJIaAl 3aJIeKHUNW HEPO3KIaTHHUMA
KOMIIOHEHT (CJIOBOCTIOJIYYEHHS) 3aliMae MO3UIII0 aTpUOYTUBHOTO YU OOCTAaBUHHOTO
MOIIUPIOBaYa JI0 TOJIOBHOTO CJI0BA ab0 K yCe CIIOBOCIIOIYUYCHHS BUSBIISIE TTO3UIIINHY
3B’SsI3aHICTh, KOJM BHUKOHY€ CHHTAKCUYHY pOJb MiJMETa, MPHUCYIKA, J0JaTKa YH
1HIIOTO WiieHa peueHHs. «He BTpayaroun cBo€i ceMaHTUYHOI, HOMIHATUBHOI €HOCTI,

BOHO 3arajJJoM HOOIIOBHKOE€ Yy IICBHOMY BiI[HOIHeHHi CTPHUKHCBC CJIOBO, AKC BOHO
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MOIIMPIOE, 1 PA30M 3 HUM BHPAXKa€ Xou 1 CKIagHe (pa3oM 3 TUM OUIbII KOHKPETHE)
enuHe 3HadyeHHs» [116, c. 27]. Mu BBaxkaemo, IO iX BapTO BUIUIATH B OKPEMHI
PI3HOBH/T CJIOBOCTIONYYEHb CMILKOI NOZUYILIHOI 36 "a3aHOCHI.

CHUHTaKCUYHUI 3B’S30K HEPO3KJIATHUX CIIOBOCIIOJIYYEHb, Ha JKallb, IIIE HE CTaB
MPEAMETOM CHEIlialbHUX 3aIliKaBJIeHb MOBO3HABINIB, XO0UY YYE€HI HEOJHOPA30BO
3BEpTAJI yBary Ha «CHHTAKCUYHO 3yMOBJICHY» UM «KOHCTPYKTUBHO 3yMOBJICHY» (4n
«CTPYKTYPHO-3YMOBJIEHY») CIIOJIy4yBaHICTh, y PE3yJIbTaTl SIKOi BUHUKAJIW CKIJIAJHI
(31eO1LTBIIIOTO  TPUKOMITOHEHTH1) cioBocmoiayueHHs [116, c.29]. Jleaki mopemi
IUTICHUX CIIOBOCTIONYYEHb JI€CHIBHOTO Ta IMEHHOTO THUIy IMPOAHAII30BaHO B
nucepraiiitnomy pociimkenni M. B. banko «CeMaHTHKO-CHUHTAKCUYHI 1 CTPYKTYPHI
ACHEeKTH LUTICHUX CJIOBOCHOIYYEHb Cy4acHOI YKpaiHChKOi MOBW» (3anopixxs, 2004)
[113]. JochmigHuisl CIUPAEThCS HA TOHSTTS ,,IIIICHOCTI”, 3alpPOBaKEHE Y Ipalsax
O. IloteOH1, TOOTO «SIK OJUH aKT TyMKW». CKJIaJ0B1 YaCTUHU TaKUX CTPYKTYp, XOU 1
MalTh (hOpMaNbHE BHUPAKEHHS, Y CYKYIIHOCTI, MEPEOCMUCIIOIYUCH, CTBOPIOIOTH
,HOBY Gopmy aymku” [113, c. 4]. M. B. banko Buaiise oguHaAsaTh TPy IUTICHUX
CJIOBOCTIOJIYYEHb 32 3HAUYCHHSIM Ta ()OPMOIO CKJIAIOBUX KOMIIOHEHTIB (IMEHHUKOBUX,
3aiIMEHHMKOBHX, YHCIIBHUKOBUX, IPUKMETHHKOBUX Ta JIE€CIIBHUX). MeTrogom
MOJICTIOBaHHS y JMCepTallii BUOKpeMJiIeHO 15 (hopMambHO-CTPYKTYpPHUX MOJIEIEH,
cepel SIKMX 1 TaKl «MIOBHOLIHHMUM KOHCTUTYEHTOM SIKUX € NpUAMEHHUK abo
CHIBBIAHOCHI MPUWMEHHHKH, SKI MalOTh (YHKIIOHAJIBHY Bary y CKJajl HUTICHOT
crionykm» [1, c. 8-10].

besnepedno, CHHTaKCHYHO HEPO3KJIIAIH1 CIIOBOCTIONYUYECHHSI MOTPIOHO BIPI3HATH
Bil (pa3eosOTIYHUX CIIOBOCIONYK, a TaKOoX BiJ aHATITUYHUX TpaMaTUYHUX
CJIOBOCIIOJIYYEHb, SIKUMH €, Ha Hallly AYMKY, i aHATITH4HI (OPMU IPUCYIKIB.

[Mlogo kmacudikaiii, To, Ha ajdb, Y MOBO3HABCTBI MOKHU IO HEMAE€ UITKUX
KputepiiB ix audepenmiarii. [Ipore 3aciayroBye Ha yBary mMiJixiJi MOBO3HABIIB 0O
BUJIUICHHSI THIIIB CJIOBOCIIOJIYYE€Hb HE TUIBKA 3a MOP(OJOTIUHOK HAICKHICTIO
CKJIQJHUKIB, 3a TpaMaTHYHUM 3HAYCHHSM, aje W 3a CTyMmeHeM 3JUTOCTI IX
KOMIIOHEHTIB. Takuil miaxin 3ampornoHoBaHo y mnpaigsix O. C. MensHuuyka [127],

A.II. 3arnitka [122], H. B. I'yiiBaniok, O. B. Makcum’tok [116]. YyeHi Ha3uBamTh
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PI3HY KUIBKICTh HAWUTOIIMPEHINIUX IITICHUX CIOBOCIOJY4YeHb (KIJIbKICHO-IMEHHHX,
3aliMEHHUKOBO-IMEHHUX, 3aiMEHHUKOBO-3aIMEHHUKOBUX, IMEHHUKOBO-IMEHHUKOBUX
Ta iH.).

Jlo Hepo3B’s3aHUX 3aBJaHb MIOJ0 3°SICYBAaHHS CHHTAKCHUYHOI MPHUPOAU
HEPO3KJIAJHUX  CIOBOCTIONYYeHb, Ha HaIly JyMKy, HaJleXaTh. XapakTep
aHAJIITUYHOCTI, OCOOJIMBOCTI peanizaiii iX HOMIHATHUBHOI (YHKIII B CTPYKTypl
pEUeHHs, XapakTep MO3UIIHHO CTIMKOro 3B’SI3Ky, CHHTaKCHMYHa TMpUpoja ix
KOMITOHEHTHOTO CKJIQJy Ta CIiBBIIHOMIECHHS 3 IHIIMMHA MOBHUMH OJMHHUISIMU.

MeToro HamIOro  JOCHIJDKEHHS € 3°SCyBaHHS CHHTAKCUYHOI TPUPOIH
CJIOBOCIIOJTYYEHb MO3UIIIAHOT 3B’ A3aHOCT1 B YKPAiHCHhKIN MOBI Ta cripoda iX THUMOJIOTI].
[TepenyciM BaXXJIMBO OKPECIUTH YMOBH iX TIOSIBH, TOOTO TIEPETBOPEHHS CHHTAKCUIHO
BUIBHOT'O CJIOBOCTIONYUEHHS Y MO3UIIINHO CTiiKe (MOPIBHAEMO: 0L KOJIOHU 1 6YOUHOK
3 Oinumu Kolomamu). 3a3HAYMMO, IO XapaKTep CIOJIY4YyBaHOCTI CIIIB MOXKE
BHUJIO3MIHIOBATH CUHTaKCHMYHa (PYHKIISl B PeUCHHI. 30KpeMa 3BEpPTaEMO yBary Ha Te,
0 «axKyibmamueHa Cnoiyuyy8aHicms Cc106a ni0 GNIUBOM U020 CUHMAKCUYHOTL
@yuKyii mooice nepetimu 6 0608 ’s13x08y» [116, c. 27]. 1o TaKMX BUIMAJIKIB 3apaX0BYyEMO
PEUYCHHS, y AKUX MIIMETH ¥ IPUCYIKH JEKCUYHO 301ratoThes. 3a 1€l yMOBU HasIBHICTD
MIPY TOJIOBHUX WICHAX 03HAYEHB (Y3TOPKCHUX YU HEY3TO/KCHHX ) CTa€ 000B’ I3KOBHM,
OCKIJTbKM CaM€¢ BOHHM MICTSTh OCHOBHE CMHCJIOBE HaBaHTaXCHHS (0COOJMBO Y
npucynky). Hampuknan: Crasa yux nwodeu — cnpaeycHs craea. Taxuii 3B 30K
O3HAYEHHS 3 O3HAUYYBAaHUM CJIOBOM JAOCTIAHUI HA3UBAE KCUTbHUM 38 SI3KOM, WO
supasicae 0008 ’s13x08y cnoayuyeanicmsy [116, c. 27].

HactynHoro ymoBOw0, y sIKiii peasizyeTbCsi CHUIBHUN 3B’S130K (00OB’SI3KOBa
CUHTaKCHYHA CIOJy4yBaHICTh IMEHHHKA 3 O3HAYAJIbHUM KOMIIOHEHTOM), € 3B’ 430K 3
IMCHHUKAMH, SIKI BUpaKal0Th HAHO1IBIN 3arajibHi O3HAKU MpeaMeTa (J1ioouna, 1oou,
YON0BIK, JICIHKA, OIGUUHA, piu, nmax, meapuua, icmoma Ta iH.). LI 1MEHHUKH
BUMAaraloTh OOOB’SI3KOBOI'O0 O3HAUEHHS Y THUX KOHCTPYKIISX, 1€ «BIIOYBA€THCS
nociadiaeHHsT iX JiekcuaHoro 3HaueHHs» [116, c. 28]. IlocnabrieHHS JEKCHYHOTO
3HAYCHHS B IIMX YMOBAaX IMOSICHIOETHCS THUM, ITI0 Ha3BaHi CJIOBA MMO3HAYAIOTh O3HAKY,

SIKa BXKE MICTUTHCA 200 B TTOSICHIOBAILBHOMY (XapaKTepru3yBaIbHOMY ) KOMITOHEHTI, a00
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B HaWOJIMKYOMY KOHTEKCTI1, TOMY CyTHICTh HOBOT'O TTOB1IOMJICHHSI (HOBOI 1H(opMairii)
MICTUTBCS HE B IMEHHHKAX, a B O3HAYEHHSX, SIKI 1X XapakTepu3yroTb. Haituacriie
CIIOCTEPIraEMo BXKUBAHHS MOAIOHUX HEPO3KIATHUX CIOBOCIOIYYEHb Y POJIi IMEHHOT
YaCTUHHU CKJIAJEHOTO NPUCYKA, AK-0T: Koneanisi — pocauna ompyuna. Open — xudcui
nmax. binbwicmes denymamie — 1100u JiimHi.

Hactynny rpymy Hepo3KJIaJHUX KOHCTPYKIIM CKIAJAal0Th KOHCTPYKIIii
coMaTU4yHOi (YK I1IMaHEHTHOI) HaJCKHOCTI, SKI BHUKOPHCTOBYIOTHCS Yy 3HAUYCHHI
XapaKTEPUCTUKU JTIOAWHU (piflie TBapuHU 4 TpenMera). lle IMEHHHKU TUTY oui,
PVKU, Hoeu, 7100, Yojlo, wus, 8yxa, Oposu, Hic, poeu, WOKU, 00auuYs, Mopoa, Kiioe,
Janu 1 MOJ. SIKIIO BOHU BXKUBAIOTHCS Y POJII XapaKTEPU3yBaJIbHUX KOMIIOHEHTIB, TO
O00OB’SI3KOBUMU TMPHU HUX CTAIOTh Y3rOJUKEHI YW HEY3rO/HKeHI O3HAaYeHHS
(HampuKIaI: 1F00UHA 3 0082UM HOCOM (3 KAPUMU O4YUMA, 3 8UCOKUM 10600M) 1 TION.).
HasaBHICTh O3HaueHHS HEOOXiJHA, 0O TUIBKA Yy CIOBOCHOJNYYEHHI BOHU MICTATH
HEOOX1JHY HOMIHATUBHY I1H(OpMAIII0O TPO MOpeAMET YU 0co0y. 3BUYAITHO, IX
000B’s13K0BA CIIOTYYyBaHICTh € HE TUIbKU JIEKCUYHO, aJIe i CHHTAaKCUYHO 3YMOBJICHOIO.
MoxeMO 3BEpHYTHM yBary Ha iX «IpHUXOBaHy MPEAUKAII0» HaBITh Yy NO3ULII
o3HaueHHS: Yonosix 3 doseumu pykamu euoinsiscsa y namoeni // Yonosik, saxuii mag
0062l pyku, euodinaecs )y Hamoeni. KpiM TOro, OUIBIIICTh TaKUX O3HAYCHb €
MOCTIMHUMH, 10 Ja€ MIACTaBy [JIsi YTBOPEHHS CKJIQJHMX NPUKMETHUKIB 3
IMEHHMKaMHu, 110 Ha3MBalOTh YAaCTUHU TUIAa JIIOAWHU (YU TBApUHM).
[TopiBHSIMO: dog2opyKULl, KOPOMKOPYKUL, 00820ULUIL, 00820HO2UL, KOPOMKOHOLUL,
YOPHOOPOBULL, KAPOOKULL, CUHbOOKULL, 008208YXULL 1 TIO]I.

Otox 0008’s3k06a (AOO aKkmueHa) CnoLYYy8aHiCMb BUHUKAE T BIUIMBOM
pi3HMX (aKTOpiB, a caMe: JEKCUYHOrO 3HAYEHHS, JIGKCUKO-TPAaMaTUYHUX 3HAYEHb,
rpaMaTUYHOTO 3HA4YEHHS TIEBHOI KaTeropii, a TaKoXX CHHTAKCHMYHOI (YHKIIi, TOJI
K nacueHa (abo 6inbHa) CIONYyYyBaHICTh (CIOTYUYYyBaHICTh 3aJIeKHOTO CJOBa 31
CTPMKHEBUM) BHU3HAYAETHCS 3/I€OUTBIIOTO JIMIIE JIEKCUKO-TPaMaTHUYHUM 3HAUYCHHSIM
[116, c. 28].

[Ilogo 3aKkpilyIeHOCTI HITICHUX CJIOBOCIONYYEHb 3a MEBHUMHU CTPYKTYPHUMU

cXeMaMH MOTPiOHO BpaXxOBYBATH HE JIUIIIE IX CTPYKTYpPHY CXEMY, aje i iX CeMaHTUYHY
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CTPYKTYPY, PO3PI3HATH, 30KpEMA, MIOBEPXHEBY Ta TNIMOMHHY CEMAHTUYHY CTPYKTYpPY
cioBocnonydyeHb [116]. IloBepxHeBa ceMaHTHUYHA CTPYKTypa BH3HAYAETHCS
MIIPSAHAM 3B’ SI3KOM Ta THUIIOM CHHTAaKCHYHUX BiTHOIICHB, SIKI HUM TIOPOJIKYIOTHCS
(ampubymuenum, 06’ ekmuum, obcmasuHHum, Komniemusnum). Ha ramOuHHOMY
(ceMaHTUYHOMY) piBHI BUIUISIOTHCS PI3HI THUIIM CJIOBOCIOJNYYEHb 3a CTYIEHEM
3JIMTOCTI KOMITOHEHTIB: 8LbHI, 36 A3AHI, NOZUYIUHO CMILIKI TOIIIO.

VY KOHKpeTHII peanizallii MoJieneil CIIOBOCIIONyYeHb MOKEMO BUOKPEMUTH 1 Taki
iX TUOM, 1O BHIUISIOTHCS TUIBKM Y PEUYEHHEBIM CTPYKTypi. 3a CTyIEeHEeM
CEMaHTUYHOT'O WICHYBAHHS CJIIOBOCIOJYYCHHS MOAUISIOTh HA CHHTAKCHYHO BUJIBHI 1
CHUHTAKCUYHO 3B’s13aHi (HepO3KJIaIH1). Y BUIbHUX CHHTAKCUYHUX CIIOBOCIIOIYYECHHSIX
MOBHICTIO 30€piratoThCs IEKCHYHI 3HAYEHHS iX KOMIIOHEHTIB, TOMY B PEYEHHI KOKEH
3 HUX BUKOHYE POJIb OKPEMOTO WieHa peueHHs. Hanpukiias, clIoBOCNIONYYSHHS paHHs.
OCIHb, CTalOYu «OyIIBEJIBHUM MAaTepiajJoM» PEUEHHs, PO3WICHOBYETHCS HA JBa Pi3HI
YJICHU PEUYEHHS: IMCHHUK 3aiiMae no3uilito miameta (Ocinb — paHus), TOJTOBHOTO YJieHa
OJIHOCKJIAJTHOTO HOMIHATHUBHOTO peueHHs (PaHHA 0CiHb) 4d TPSMOTO 00’ €KTHOTO
nommproBaya (Jlrobaro maxky pannto ocinv). II[pUKMETHUK BUKOHYE B pEYEHH1 3BUYHY
JUTSI HhOTO O3HAUYAJBHY YU MPEAUKATUBHY (YHKIIIIO.

VY Hepo3kiiaiHuX (HEWICHOBAHUX, CHHTAKCUYHO-3B’S3aHUX ) CJIOBOCTIONYUYCHHSIX
CaMOCTIMHICTh OJTHOTO 3 KOMITOHEHTIB IOcIabyieHa YU i B3arajii BTpaueHa, yepes 1o
BCE CJIOBOCTIONYUYEHHS CTa€ CHHTAKCHMYHO YU CEMAHTHUYHO HEMOJIJILHUM, 3aiiMac B
pPEUYEHH] CHHTAKCHUYHY TIO3UIII0 SIKOTOCh OJHOT0 4YjeHa pedyeHHs. Tomy Taki
CJIOBOCHIOJIYYEHHS Ha3UBAIOTH 111€ MO3ULINHO CTIHKNMU.

[To3uiiifHO CTIKI CIOBOCHONYYEHHS! (OPMaIbHO MOAUISIOTH Y TpaMaTUYHUX
mpaisgx Ha JBl TPyNU: CHHTAKCUYHO HEMOJUIbHI Ta CEMaHTUYHO HEMOJUIbHI
[CriuHBKO], TIPOTE OCOOJIMBO HE AKIIEHTYIOTh Ha BIIMIHHOCTAX MK HHUMH, TOMI K
HEPO3KJIAJH1 MO3UIIINHO CTIHKI CIOBOCIOIYYEHHS 3YMOBJIEHI, 3 HALIOrO MOTJIALY,
OHOMACIOJIOTIYHUMHU XapaKTEPUCTHUKAMH Ta YaCTHHOMOBHHM CTAaTyCOM TOJIOBHHX
KOMITOHEHTIB CJIOBOCIIOJYYEHHS, a caMe: IMCHHHKIB, YHCIIIBHUKIB Ta 3aiiMEHHUKIB,
OCOOJIMBOCTSIMH 1X CEMAaHTHKH Ta KaTETOPIMHUX 3HAYCHD, a TAKOXK PEIPE3CHTATHBHIX

MOTEHITIH y MJIaHl HOMIHAIT].
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VY cTpykTypax 3 CHUHTaKCHUYHO-HEMOJIIbHUMHU CJIOBOCIIOJIYYEHHSIMU B POl
TOJIOBHOTO CJIOBA SIKUX BHUCTYNAlOTh YHUCIIBHUKH, BHIUIAIOTH MOJEM 13
KBAaHTUTATUBHUM 3HAYCHHSM. Taki CIOJYKH, SK TMPaBUIO, BUKOHYIOTh (DYHKIIiO
OJIHOTO WIeHa peyeHHS. BoHW 3HAWIIIM JOCHTH TMOBHUW ONHUC Yy Mparsx
K. T. Toponencekoi, H. B. I'yitBantok, H. M. [TormoBuy, M. B. banko Tta in. [IpoTte
KUTbKICHY CEMaHTHKY MAlOTh 1 OKpeMi MEHHHUKH, SIKi yTBOPIOIOTH MO3MIINHO CTiHKI
CJIOBOCTIOJIYYEHHS, TOJII0HI 10 YUCIIIBHUKOBUX, TIOPIBHAUMO: JIiMp MOIOKA, Kilo2pam
YYKpY, MOope K6imigé TOLLO.

BaxxnuBUM TOJIOKEHHSIM Yy PO3KPUTTI CHUHTAKCUYHOI MPUPOAU TO3UIIHHO
CTIMKHX CJIOBOCIIOIYYEHB 1 0COOJIMBOTO 3B S3KY — CTIMKOI MO3UIIIIHOT 3B’ A3aHOCTI — €
TBEP/PKCHHS, 110 KOHCTPYKTHMBHI OCOOJIMBOCTI B)KMBaHHS IMOBHO3HAYHUX CJIB Y
CTPYKTYpl pEYEHHS 3yMOBIIIOIOTH PI3HUN BHUSB 1X CEMaHTUKH. 30Kpema, yueHi
PO3PI3HAIOTH Pi3HI PIBHI CEMAHTHUYHOT HAIIOBHEHOCTI MOBHO3HAYHUX ciB. Hanpukian,
CJI0Ba a0COJIIOTHOI CEMAHTHKM (ABTOCEMAHTUYHI) Ta CHHCEMAaHTUYHI, TOOTO CJI0Ba
3 MOCIa0JIEHOI0 CEMAHTUKOIO, K1 TUIbKM B TPAaMAaTUYHINA CIOIY4YyBAaHOCTI 3 1HIIMMHU
CJIOBaMHU YTBOPIOIOTH (POPMAJIbHO-CEMAHTHYHI €IHOCTI, 5SKI BUCTYNAIOTh €JIUHUM
KOMITOHEHTOM Y CTPYKTYp1 PEUCHHs, 3aiiMalouu Ty 4M iHITy no3uiito [116, c. 32].

HudepeHiiHuMU  O3HaKaMU HEPO3KIAIHUX cioBocnoiaydeHb M. B. Banko
BBaxae: 1) 30epeKeHHS KOXXKHUM 3 KOMIIOHEHTIB CBOI'O JIGKCUYHOI'O 3HAYEHHS,
2) UPOKY CHOJYIYBAHICTh Y MEXKax TPYI JIEKCUYHO CYMICHUX CIIB (IIOP.: CYKHS
BIIbHO20 (eNecaHmHOo20, MOOH020, Kpacugoeo) ¢acony (cunyemy, memaghop i
nepugpas); 3) 1IEHOTaTUBHICTh CEMAHTHKH, OC3IMOCEPEIHBO CIIPSAMOBAHY Ha JIHCHICTh
(32 BUHSITKOM PO3MO/I1T (PYHKITIOHAIBHO-3HAYEHHEBOT Bar'll MK €JIEMEHTaMH CIIOJTYKH:
OJIMH 3 KOMITIOHEHTIB € HOCIEM TPAaMaTUYHOTO 3HAYEHHS BCi€1 KOHCTPYKIIII, a 1HIIHIA —
JEKCUYHOTO; 6) (hyHKITIOHAbHA MPUPOJIa CHHTAKCUYHO 3B’S3aHUX CIIOBOCIIOIYYCHb
[1,c. 5-6].

{010 0cOOMMBOTO CHHTAKCUYHOTO 3B’ SI3KY — «CTIMKOT MO3UIIAHOI 3B’ 13aHOCTI,
TO 1LI€ NMUTaHHS TICHO MOB’S3aHE 3 TMOHATTSIMH CHHTAKCHYHOI CIIOJIY4YyBAaHOCTI 1

BAJIEHTHOCTI.
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Han mpobnemamu crnomyuyBaHocTi ciiB mnpamtoBanud  A. I1. 3arnitko [122],
H. JI. Iranunpka [120], B. O. lN'opnuawng [115]. I Bce-Taku moTpiOHO BU3HATH, IO
MOHSTTS 3B’ SI3HUX CTIOJIYYCHb CIIIB YUCHI 4aCTO BU3HAYAIOTH JIUIIIE THTYITHBHO.

Heo0xigH0 BpaxoByBaTH 1 BlacHe MOBHY (opMy (MOJIeb, CXeMY) Ta BapiaHTHI
dbopmu. SIKII0 1715 1110M XapaKTepHa HasIBHICTh, HAPUKIIAM, B IX CKJIA1 CIIiB, SIKI 11032
IIAM CITOJTYYCHHSIM HE BXKUBAIOTHCS (HAMPUKIIAI: PO3600UMU AHMUMOHIL, PO3NYCKAMU
HIOHI TOIIO), 3B’SI3aHUX 3HAYEHb, EKBIBAJEHTHUX CJIOBY, TO Jii CHHTAKCUYHO
HEPO3KJIQHUX CIIOIYUYEHb CIIIB XapaKTEPHI JCIIO0 1HIII O3HAKU: 1) BOHU CKIAAAIOThCS
13 MIOBHO3HAYHUX CJIIB, OJJUH 3 KOMIIOHEHTIB SIKHX Ma€ MocjaadieHy HOMIHATUBHICTh
(CMHCEMaHTUYHICTh); 2) 1X 3B’S13aHICTh 3aJICKUTh BlJ YaCTHHOMOBHOI MPUHAJIEKHOCTI
OTIOPHOTO CJIOBa (HANMpPHUKJIAJ, YUCIIBHUKA, 3aiMEHHMKA YU 1H.) Ta CHEUUPIKU
CUHTAaKCUYHOI CIIOJYYyBAaHOCTI 3 IHIIUMHU CJIOBaMH); 3) iX «HEPO3KIAJHICTH
BUSIBJIETBCSL TIEPEAYCIM Y CTPYKTYpi PEUCHHSI, /16 BOHU 3aiiMalOTh CHHTAKCUIHY
MO3UIII0 OJTHOTO KOMIIOHEHTA (WJIEHA PEUCHHS).

OTxe, CUHTAaKCUYHUHN 3B’SI30K CTIMKOI MO3UIIHHOT 3B’ s13aHOCTI (hOPMYIOTh TaKi
(akTOpH: CHHCEMAHTHYHICTh OJIHOTO 3 KOMIIOHEHTIB, IO HE HAJIEKUTh [0
MOBHO3HAYHOI YaCTUHU MOBHU, HOTO YACTUHOMOBHI OHOMACIOJIOT14HI XapaKTePUCTUKU
Ta BUKOPUCTAHHS B MTO3HIII1 OJTHOTO WICHA PEUCHHS.

[To3u1iiHO CTIiKI CIOBOCIOIYYEHHS TICHO MOB’sI3aH1 3 MPOOJIEMOI0 CEMAaHTUKH
HEPO3KJIAJHUX KOMIIOHEHTIB, CHHTAKCUYHOI BaJCHTHOCTI, sika (OpMye TpaMaTUYHO-
CMUCJIOB1 €IHOCTI 3 PI3HUM CTYNEHEM IUTICHOCTI (3B’S3aHOCTI), @ TaKOX 3 TEOPI€I0
pedepenmii Ta cuHTakcnmuHoi HoMiHamii [118]. OCoOMMBICTIO MO3HUINIMHO CTIMKHUX
CJIOBOCITOJTYYEHb € T€, 1[0 XapaKTePUCTUKA X rpaMaTUYHOTO 3HAYCHHS BUBHAYAETHCSA
HE sK CyMmMa 3HaueHb CJEMEHTApHUX CIIOBOCIONYYCHb, a SIK €IUHE 3HAYCHHS
(o3HavanbHe, 00’€KTHE, CYO’€KTHE, KOMIUIETMBHE 4 OOCTAaBHHHE), OTXKE, BOHU €
OJIHIEIO, XOY 1 CKJIaJHOI0, HOMiHATeMOK. | came Iie € MiJACTaBOI ISl PO3TIIsLY
CUHTAaKCUYHOI POJII HEPO3KIAAHUX CIOBOCIOIYUYEHb Y PEUEHHI — Y (PYHKIIIT €IMHOTO
(hopMaIbHO-CEMAaHTUYHOTO KOMIIOHEHTA (WICHA PEYCHHS).

[I{oo mUTaHHS TUIIOJIOTIT MO3UIIIAHO CTIMKUX CJIIOBOCIIONYyYEHb, TO iX HalJacTiIIe

TTOJIUISIFOTh HA JIBA PI3HOBUIN: CHHTAKCHYHO HEMOMIbHI Ta CEeMAHTUYHO HEMOAIbHI.
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BynoBy CHHTaKCMYHHMX CJIOBOCIOIYYEHb 3YMOBIIOIOTH JIEKCUKO-TpPaMaTUYHI
BJIACTUBOCTI KOMIIOHEHTIB, MK SIKHMU BCTAHOBIIOIOTHCS CEMaHTHUKO-CHHTAKCHYHI
BiJTHOIIICHHSI, aTpUOYTHBHI, 00 €KTHI, Cy0 €KTHI, TEMIOpaJbHi, JJOKAJIbHI, Kay3aJlbHl
TOImO. Y TO3MIINHO CTIHKUX  CJOBOCIOJYYEHHSIX CEMAHTHKO-CUHTaKCUYHI
BIJTHOIIICHHSI MOKHA CXapaKTEepHU3yBaTH SIK KOMIUIETUBHI, 200 IOMOBHIOBAJIbHI, SIKIIO
BOHM BHUPaXalOTh KUIbKICHI  BIJHOLICHHS, MApTUTUBHI, BHOIPKOBOCTI 4H
CYHpPOBITHOCTI (KOMITaTUBHOCTI).

OTxe, MO3UIIAHO CTIMKI CIOBOCIIONYYEHHS PENpEe3eHTOBaHI BOMa TPyHaMH:
1) CHHTaKCMYHO HEMOJUIbHI CJIOBOCHIOJIYYEHHS (3 KUIBKICHUM, MapTUTUBHUM
3HAYEHHSM, 3HaYE€HHSIM BUOIPKOBOCTI Ta KOMITaTUBHOCTI); 2) CEMaHTUYHO HEMOALTbHI
CJIOBOCTIONYYEeHHS (3 (pa3uCHUM 3HAYCHHSIM, METaQOPHUYHUM, TABTOJOTIYHUM Ta
CHOJIy4€HHS 3 000B’SI3KOBUM aTpUOYTUBHUM KOMIIOHEHTOM).

CHUHTaKCUYHO HETOIUIbHI MO3UIIITHO CTiMK1 CJIOBOCIOIYYEHHS CYOCTaHTUBHOTO
THUITYy 3 KUIbKICHUM 3HAYEHHSIM — 1€ MEepPEeAyCiM MOETHAHHS IMEHHHUKIB 3 IMEHHUKaMHU
KBAaHTUTATUBHOI CEMAHTUKU, THILY «MOpe CAYyXauiey, «kyna Heykie» [124], nanpukian:
Boua 6auumo nepeo coborw mope cayxauie (Ipuna Binbne); Mu 3 éamu ne danu 6 cooi
padu 3 kynoto mux neykis (Ipuna Binwsae). Homy mam, nesno, nixmo ii 10scKu 600u ne
nooas (Ipuna Binbge).

[To3u1iiHO CTIMKI CTOBOCHOIYYEHHS 3 BUOIPKOBUM 3HAUEHHSIM MOJILISIOTHCS HA:
1) ciony4eHHs 3 BIAHOCHO-NIUTAIbHUM, 3alIEpEYHUM UM HEO3HAUYEHUM 3alMEHHHUKOM
y pOJIi OMIOPHOTO KOMIIOHEHTA, SIK-0T: Xmoch 3 cmapuiux yepKkoeHux opamie niooie
0o omys i npumpumas 3a pyky (Ipuna Binbae); Yu mooi cnisasé xmo 3 eéac y xopi?
(Ipuna Binbne); 2) cionydeHHs 3 CyOCTaHTHBOBAaHUMU IPUKMETHUKAMU Y HA3UBHOMY
YU HEMPSMUX BiIMiIHKaX, HaNp.: Kyou? /[o naiicmapuiozo 3 nanie oghiyepis, oco kyou
itt mpeoa (Ipuna Binpe).

[To3uIiiHO CTiiKiI CIOBOCHOJYYEHHS 31 3HAUCHHSIM CYMICHOCTI CKJIaJar0ThCs 3
IMEHHUKIB Y HA3UBHOMY BIIMIHKY (200 3aliMEHHHKIB) 3 IMEHHUKAMU (3aiiMEHHUKAMM )
B OPYAHOMY BIJIMIHKY, 3’€IHAaHUX NPUAMEHHUKOM 3 (I3), HapUKIaL: biuzvko 6i0

Hb020 [Auma] cinu Mukyna 3 Bicmoio i disuuna (C. CKISIPEHKO).
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CroBocroydeHHsl 3 BHOIPKOBHM 3HAYEHHSM B PEUCHHI 3aiiMalOTh IO3HUIIIIO
TOJIOBHUX YJICHIB Ta MOIIMPIOBAYIB, SIK-OT:

— MAMETIB: ... OcmanHniv yacom cmas epiwiumu 0exmo 3 ceéaujenuxie (Ipuna
Binbge);

— nipucynkiB: Hepwumu 3 2ocmeit nputivinu nancmao Iliozipcewxi (Ipuna Binbne);

— O3HavYaIbHUX MomupioBaviB: Yemeepmiii 3 uepeu oumuni, Heni, cnosnuscs
pouok (Ipuna Binbze).

Hepo3knagai ciioBOCTONy4eHHS 31 3HAYEHHSM CYMICHOCTI (KOMITaTHBHOCTI)
BHUCTYIAIOTh Y POJIl PI3HUX YJICHIB pEYCHHS, HA3UBAIOUU CIIBYYaCHUKIB CHUIBHOI ii,
SIK-OT: ...Ha nosu 110y cam, éu 3 Bicmoro ninue ioimo sunantotime jic (C. CKISIPEHKO).
Iani 3 Jliokoro na nanvysax sutiuiiu 3 kivuamu (Ipuna Binbae). ...nac 3 eamu uexae
senuxe wacms (Ipuna Binbne).

CemaHTHYHAa HENOJUIBHICTh TIPYHTYETbCA HA BIIHOCHIA  CEMaHTHYHIN
HE3JICKHOCTI OJWH BiJl OJJHOTO KOMIIOHEHTIB y HEPO3KJIATHOMY CIIOBOCIIOJYYCHHI.
[TopiBHAKMO: IMEHHUK 32pas 31 3HAYEHHSIM CYKYIMHOCTI MOXE CIIOJIy4YaTucs 3
IMEHHUKaMU NTaxiB, TOPOOLIB, JeOE/IIB Ta 1H. 1 CIIBBIIHOCUTHUCS 3 IPUKMETHUKAMHU Y
GyHKIT O3HAYCHHS: nmawuna 32pas (nebeduna 3epas). Tak caMO BITHOCHY
CaMOCTIMHICTB y CIOJIy4YBAaHOCTI CIIOCTEPITa€MO y CIOBOCIOIYUYEHHSX 31 3HAYEHHSAM
BUOIPKOBOCTI (KooiceH, xmocw, okpemi, kpawi 3i cmyodenmig). 3aiMEHHUKOBUN 4u
CcyOCTaHTUBOBAHHUI KOMIIOHEHT YTOYHIOE MOHSATTS, XOU MOXE CAMOCTIHHO BUKOHYBATH
HOMIHATUBHY (YHKLIO.

MoBoO3HaBIIl TMO-PI3HOMY BH3HAYAIOTh KOJO CEMaHTHYHO HEMOJUIBHUX
CJIOBOCTIOJIYYEHb, HA3UBAIOTh OKpPeMi OOOB’SI3KOBI KOMIIOHEHTH, III0 BXOJATH JIO iX
CkJaay (Harpukiiaj, IMEHHUKH — Ha3BU POJIOBUX MOHSATH), iX POpMHU, SAK-OT: POJAOBHIA
BIIMIHOK THITY POKi8, pocmy, 8acu, OPyJHUMN BIIMIHOK TUITY 3 0OIUYYAM, 3 PYKAMU, 3
ouuma 1 mox. [10, c. 63—64].

['onoBHUM KpHUTEpiEM BHIIJICHHS B OKpPEMY TPYIy CEMaHTHYHO-HETOIITBHUX
CJIOBOCIIOJIYY€Hb € CTYMIHb (Tpajailisg) CEMaHTUYHOI 3JIMTOCTI KOMIIOHEHTIB, a
MIPUYHHOIO iX YTBOPEHHS — TOCJIA0JICHHS YU BTpaTa JICKCHYHOTO 3HAYCHHS OJHOTO 3

KOMITOHEHTIB a0o0 > Horo metadopuzarllisi (BKUBAaHHS B MEPEHOCHOMY 3HAUYCHHI). 3a
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I[l€1 YMOBH aKTyaJi3y€eThCsl TPaMaTUYHE 3HAYEHHS 1HIIOTO0 KOMIIOHEHTa CEMaHTUYHO
CTIMKOTO CJIOBOCIOJIyYeHHS (Cy0’€KTHE, 00’ €KTHE, O3HAYaJIbHE YU 1H.).

Cemanmuuno HenooiibHi C/1060CNOJIYYEHHA — TI€ TaKi CEMAaHTUKO-CUHTAKCHYHI
€IHOCTI B SIKMX JIGKCHYHE 3HAYEHHS OJHOTO0 3 KOMIIOHEHTIB mocjabdiiene abo
BUSIBJSIETHCSL B TIEPEHOCHOMY BkMBaHHI. [IpoTe 1HIIMIA KOMITOHEHT HEPO3KJIAJTHOTO
KOMIIOHEHTa TiepeliMae Ha ce0e JIOTIYHUI HAroyioc 1 BUpa)ka€ rpaMaTUdHl 3HAUYCHHS
CJIOBOCIIOJIyYEHHSI B IUUIOMy. BOHM CTaHOBJSTP TpU OCHOBHMX MOJEII:
1) Heo3HaueHU 3aiMEHHUK XMOCb, WOCb + Y3TOJKyBaHE CJIOBO (IIPUKMETHUK,
3aliMEHHUK, YACITIBHUK, JIEMPUKMETHUK ) (11032 3B’ I3KOM 3 Y3TOJ[’KYBaHUM CJIOBOM BiH
Ma€ HEO3HAUEHY «IIOPOXKHIO» CEMAHTHUKY ), HAIPUKIAA: 3a Humu [dimbmu] be3nepeuno
Xmocwv JceHemubcsi. Xmoch 0yyce CUNbHUN | MO2YymHIl, 00 HABIMb He NOCHIUAE...
(FO. Cmomnuu). I]oce masxcke i o0siune Ha oOpito mpie, Poznpocmosye yopui kpuna
(€. Manantok); 2) IMEHHUKHU (Da3uCHOI CEMaHTHUKU, SIK1 YTBOPIOIOTh CT1MKI IMEHHUKOBI
CJIOBOCITOJTYYCHHS 3 IMEHHUKAMH Y POJIOBOMY BiJIMIHKY, CTEPKHEBUM CIIOBOM SIKHX €
CIOBA «noyamoxy, «KiHeyb» («KIHYUKY») Ta PO3MOAUIBYOI CEMAHTUKH THITY
«cepeouHay, «uemeepmuHay, «TpeTuHa» Touno. Hanpuknan: A orc coeopus yaice mooi,
wo sucmyn 8i0b6ydemucs decv Ha nouamky aomoczo (Ipuna Binbne); bamvko nocaous
Opy, 6pama i cecmpy 6 uoeen, i 60HU BUNIUGTU ANXC HA CEPEOUHY CMABKA
(YO. Cmomnnu); 3) cmoBocnofydeHHs 3 MeTaOpUYHUM 3HAYEHHSIM, K1 3aiMalOTh Pi3HI
no3uilii y pedeHHi: Posxpyuyrouucs, 3amepexmis Hazycmpiy M axkuti cyeiil oopozu
(I'p. TroTHOHHUK). ... Jluwt 5K AKiCb COH, MAUHYMb Kpuiami 6ii i HiY oyetl 3-ni0 n’A60K
cocmpux opie, — I 3no8y cmen (€. MallaHIOK) Ta iH.

KpiMm Toro, 10 CEMaHTHYHO HEMOJUIBHMX HaJIeXKaTh CyOCTaHTHBHI
CJIOBOCIIOJIyYEHHSI 3 OOOB’SI3KOBUM aTpUOYTHMBHUM KOMIIOHEHTOM, 0€3 SKOro
BTPAYAEThCS JIOTIYHUM 3B'SI30K 1 CJIOBOCIIOJNYYECHHS HE MOXE BHUCTYIATU
CaMOJI0OCTaTHIM HOMIHATUBHHUM 3HAKOM, SIK-OT: XJIONYUK MANEHbKO20 3POCMY, OI8UUHA
3 YOpHUMU OPOBAMU, NOBEPHYMUC HACMYNHO20 MUNCHA, OUSUMUCS KPY2IUMU OUUMA
TOIILIO.

OxkpeMy rpyIry CEMaHTHYHO HETIOJIILHUX CIOBOCIIOIYYEHb, 110 BUKOHYIOTH Y

pedyeHH] (YHKIIII0O TOJOBHOTO WIEHA PEUYEHHS YHM TMOIIMPIOBaYa, CTAHOBIISITH
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3aliMEHHHUKOBO-3aiMEHHUKOBI CJIOBOCTIOYYCHHS, 1[0 BiI3HAYAIOTHCS, K 3ayBaXKye
I. P. BuxoBaneup, «HallBUIIMM CTyleHeM y3aranbHeHHs» [114, c¢.50]. 3a
(GYHKIIIOHATbHO-CUHTAKCUYHOI0 XapaKTEPUCTUKOIO 3aiiMEHHUKOBI 1IMEHHUKH, SIK
BIJIOMO, BHKOHYIOTh Yy P€UCHH1 (HOpPMaIbHO-CHHTAKCUYHY (YHKIIO IMiJMeTa YH
00’€KTHOTO TOIIMPIOBaYa, BHUpaKalOuW BKa3iBKy Ha cy0'exta, 00'exTa, ajapecara,
3HapAMAA Ui 1H. « CBOEPITHICTh CEMAaHTHUKH 3aiMEHHUKOBHUX IMEHHHUKIB TIOPIBHSIHO 3
BJIACHE-IMEHHUKAMH TIOJISITa€ B TOMY, IO TEPIN OMOCEPEIKOBAHO TO3HAYAIOTH
MIPEMETH, TIOB’ SI3YIOUUCH 13 KOHKPETHOIO cuTyarieo» [114, c¢. 49]. Bonn He MICTSIThH
KOHKPETHOI Ha3BU TMpeaMeTra, IMepefaloyd TUIbKH 3arajbHy (KaTeropiajbHy)
rpamatuuHy 1HQoOpMaIlilo, TOOTO BOHM JIMIIE BKa3ylOTh Ha MPEIAMETH,
CHel1aIi3younch Ha BUPAKEHH] y3arajlbHEHOI TPEJAMETHOCTI.

CeMaHTHYHO HENOJIbHI CHHTAKCHUYHI CIIOBOCIIOJNYYEHHSI YTBOPIOIOTh, TaKUM
YUHOM, OCOOOB1 3aiMEHHUKH 3 O3HayaJbHUMH (THIY cam, OOuH Ta 1H.), 5Kl
M1JICWIIOI0Th, YTOYHIOIOTh CEMaHTUKY OCOOOBUX, SIK-OT: 51 0OUH (MeHe 00OH020, MEHI
O0OHOMY...), 51 0OHA (MeHe OOHIEL, MeHI OOHIlL...), 51 cam (MeHe camoco, MeHi Camomy...),
5 cama (MeHe camoi, MeHi camit...);, mu 00uH (mebe 00Ho20, mooOi 0OHOMY...), MU 0OOHA
(mebe o0Hici, mooi 00Hill...), mu cam (mebe camozo, moodi camomy...), mu cama (meoe
camoi, mooi camiil...); 8iH 00UH (11020 00HO20, oMY OOHOMY...), BOHA 0OHA (il OOHIEI,
iti OOHilL...), 8iH cam (1i020 camozo, UoOMYy CamMoMy...), 6OHa cama (ii camoi, it camiil...);
MU 8CI (8CiX HAC, 8CIM HAM...), MU OOHI (HAC OOHUX, HAM OOHUM...), MU CaMi (HAC CAMUX,
HAM camum...); 8u 6ci (8cix eac, 8Cim 8am...), U OOHI (8ac OOHUX, 8AM OOHUM...), 8U
cami (8ac camux, 6am CaAMuM...); 80HU cami (iX camux, im camum...), 6OHU OOHI (ix
00HUX, iM 00HUM...). TIOpiBHSIIIMO 1X (YHKIIIOHYBaHHS B PEUYCHHI, JI¢ BOHU 3aiiMalOTh
MO3UINII0 OJTHOTO YJieHa pPEYeHHs, TOOTO € MO3ULINHO CTidkumu: Tu... mu cama
nogipuna 6 maxit moouni? Cao, six nam ’smaeme, s cam caous. Jluwe 6 Ilpazvrkozo
Oyn10 6ciane npuwamu, xou cam 6in 3 yciei opamesu wooo [apku i Opucvku 6i6 cebe
Hauxkyremypriwe (3 TBopiB Ipunu Binbae).

3anepeyHi, BITHOCHI Ta HEO3HAUCHI 3aIMEHHUKH Ty>K€ YaCTO MOETHYIOTHCS 3
O3HAYAJIbHUMHM 3ailMEHHMKaMW TaKWi, IHIIWH, YTBOPIOIOYM TaKl CEMaHTUYHO-

HETOUTbHI CIIOBOCTIONYUYCHHS: Hilyo maxe (Hi1020 maxoeo...), wocb make (402oco

192



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

makoeo...), dewo make (0euo02o0 maxoeo...);, HiWo iHue (HiYo2o IHWO020...), HIXMO
IHWUL (HIKO2O [HUW020, HIKOMY IHUIOMY...), XMOCb IHWUL (KO20Cb IHU020, KOMYCb
IHUWOMY...), 0exmo IHWUll (0eK020 IHUO020, 0eKOMY THUOMY...), YULUCL IHWUL (YULl020Ch
iHWo2o...). 3aWMEHHUK [Hwuli B OCHOBHIN CBOiM CMHTaKCH4YHIM (DYHKIII O3HAYEHHS
CIIYKUTh JIJIsl BIIMEKYBaHHS 03HAUYBAHOTO TPeIMeTa, 0COOU UM SIBUIIA BiJl BIJOMHX
y>Ke TpeaMeTiB, ocid abo SBHUII, MPOTHCTABIsAE O3HAUYBAHUU TMPEAMET, 0COO0y 4U
SBUIIIE TIEPILIOMY, MTOMIEPEAHBOMY, SKIIIO BOHU CTAHOBIATh OJuH psiA. Hamp.: ['adok y
Hb0o20 Oy10 He bacamo, ane mi, AKi OVIU, He NO3BONANU UOMY, AK OEKOMY IHULOMY,
npossiamu ceoio cuny (I'. XoTkeBuu). 3 eghipy nponyras uuiice iHuwiuil 2pizuuii 2010¢
(O. I'onuap). IloniO6He 3HaUCHHS BUpa)ka€e 1 03HA4YaJIbHO-BKa31BHUHN 3aiMEHHUK TaKHil
y PI3HUX POJOBHUX 1 BIAMIHKOBHX (popMax, Hamp.: A He ne3oycaio, Hi6poxy. A wyocs
makee oauumo oxo... (T. llleBuenko).

Heo3HnaueHl 3ailMEHHUKH XTOCh, LIOCh YTBOPIOIOTH CEMaHTUYHO-HEMOILIbHI
CJIOBOCITOJTYYEHHS 1 3 TMPUKMETHUKAMHU. 3aiMEHHUK IIIOCh BiJI3HAYAETHCS BHUCOKUAM
CTYTEHEM a0CTPAKTHOCTI CEMAHTHUKH, BKa3y€ Ha AKUNCh HEBIJJOMUI YU HEBU3HAYCHUN
npeaMeT abo sBHILE. Y MOENHAHHI 3 MPUKMETHUKAMHU JIOTTYHUNA HAroJioc NEPEXOoAUTh
Ha HHUX, a 3HAauYeHHS 3alMEHHUKOBHUX IMEHHHKIB III¢ OUIBIIE ITOCIA0II0ETHCS.
[TopiBHsIMO: B maxy 006y nio 2oporo, b6ins mozo 2ar, wo YOpHI€ HA0 800010, WOCh
Oine onykae. A noou Hcoymev 4020Cb 1 JHcOYymv, 4020Cb HeneeHo2o (3 TBOPIB
T.lleBuenka). Ti mononi imenno wgoce Ko3aywvke 8 cobi maroms (Onena [luinka).
Xmoco uyscuii, ManeHvKuil cmoss, 003K0 03UpPaloyucy, a HA HbO20 3 YCiX OOKIG
cysopo ousuucs ceami (A. JIro0UeHKO).

JIo ceMaHTHMYHO HEMOJUIPHUX CJIOBOCIIOJNYYeHb HaJeXaThb 1 Tak 3BaHi
«meTadOopuyHI CIIOBOCIOIYUYECHHS», 0 € 00pa3HOK HA3BOKO MOHATH YU MPEIMETIB.
Haiiuacrimme 1e cjI0BOCIOMYyYEHHSI 3 POJOBUM BiJIMIHKOM IMEHI, SKUH € pPeasbHOIO
Ha3BO10. OMOPHUI KOMITOHEHT TaKOTO CJIIOBOCIIOJIYYCHHS BXKUTHH HE B MPSIMOMY, a B
MepeHOCHOMY 3HadyeHH1. OCTaHHIM YacoM, po3riiaaaoun MeTadopu 3 rpaMaTUYHOIO
MOTJISIY, Y4Y€HI XapaKTepu3yIOTh iX SK CHHTAKCUYHO 3B’s3aH1 (HEPO3KIIAIHI),
MO3ULIMHO CTIMKI CJIOBOCHOJIYYEHHS, BUSBISIOUM iX CTPYKTYpPHI TUIIHM Ta MOJENI,

cuHTakcuuHi GyHKIiT B peuenHi [117].
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Otxe, 3iCTaBJICHHS BUIBHUX 1 3B’sA3aHUX (CHHTAKCUYHO HEPO3KIAJTHUX)
CJIOBOCTIOJIYYEHbB JIa€ MIJCTaBH BBAYKATU MO3UIIIIHO CTIMKI CHHTAKCUYHI KOHCTPYKIIIT
OKpeMoI0 oAuHMIIE0. [103UIIIHO CTiKI CUMHTAaKCHYHI CIIOJy4YE€HHS CIiB BUSBISIOTH
CEMaHTHYHY €JIHICTh Ha OCHOB1 B3a€MOJIONIOBHIOBAHOCT1 1HPOPMATUBHO-HEIOCTATHIX
KOMIIOHCHTIB (HaM4acTillle YHCIIIBHUKA 1 3alMEHHHKA, a TaKOX CHHCEMaHTHIHUX
IMEHHUKIB OKPEMHUX TeMaTHIHUX Tpym). CHHTAaKCUYIHO 3B’ s13aHi CIIOBOCIIOYYEHHS, SIK
1 CHMHTAaKCMYHO BUIbHI, MOOYJOBaHI 3a IEBHOI CTPYKTYPHOK CXEMOKO, MaloTh
rpaMaTHYHe 3HAYCHHS. BiJl CHMHTaKCMYHO BUIBHUX BOHHM BIAPI3HSIOTHCS OUIBIIAM
CTyIIEHEM CEMaHTHYHOI 3JIMTOCTI KOMIOHEHTIB. CHHTaKCMYHO HEMOAUThHI Ta
CEMaHTHYHO HEMOAUIbHI CJIIOBOCIONYYCHHS 3alMalOTh IIO3MINI0 OJHOTO YJIeHA
pedyeHHs. J[oCHmiJKEHHS CIIOBOCHOJIYY€Hb CTIMKOI TMO3MIIIHOI 3B’SA3aHOCTI Ha
ITUPOKOMY (haKTHIHOMY MaTepiajl Ja€ 3MOTy OKPECIUTH KOJO TaKUX KOHCTPYKIIIH,

rIIMONIe MPOHUKHYTHU B iX CUHTAKCUYHY MPUPO.Y.
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SECTION 4. PROFESSIONAL EDUCATION

DOI: 10.46299/1SG.2026.MONO.PED.2 .4.1

4.1 Envisioning EFL teacher education through the arts

Contemporary EFL teacher education operates within deep educational,
technological, and sociocultural transformations. Increasing linguistic diversity, digital
mediation, Al-assisted communication, and the worldwide spread of English challenge
traditional models of language teacher training that emphasize methodological
formation and linguistic competence alone.

Within this changing academic environment, arts-based pedagogies provide an
alternative epistemological orientation. Rather than positioning teaching as technical
delivery, arts-informed approaches conceptualize education as relational, interpretive,
embodied, ethical, and imaginative practice [129]. The arts foster ambiguity, tolerance,
emotional engagement, critical reflexivity, and multimodal meaning-making capacities
necessary for EFL teachers to navigate culturally complex classrooms.

The rapidly changing educational landscape of the twenty-first century has
prompted educators to reconsider traditional approaches to EFL teacher training. In
English as a Foreign Language (EFL) education, the growing emphasis on
communication, intercultural competence, creativity, and learner autonomy disputes
transmission-oriented pedagogies that prioritize memorization and standardized
linguistic performance. Future teachers of English are now expected not merely to
possess linguistic proficiency but also to demonstrate adaptability, emotional
awareness, critical thinking, and innovative pedagogical competence.

In this context, arts-based pedagogy has attracted growing scholarly attention as
a transformative educational approach that can enrich language learning and teacher
education [130, 131]. By integrating artistic processes such as drama, visual arts,
music, poetry, storytelling, and multimodal creation into pedagogical practice, arts-
based learning redefines the EFL classroom as a dynamic setting for exploration,

expression, and collaborative meaning-making.
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For pre-service English teachers, arts-based pedagogies hold particular
significance. These approaches encourage future educators to move beyond fixed
instructional models and engage in reflective, experiential, and emotionally responsive
teaching practices. The arts nurture imagination, empathy, and interpretive flexibility,
qualities essential for effective language educators working in diverse cultural and
linguistic contexts. Moreover, artistic engagement enables pre-service teachers to
experience learning from the perspective of active participants, thereby reshaping their
understanding of pedagogy itself.

English as a Foreign Language (EFL) teacher education faces an emerging
dilemma. On the one hand, contemporary societies demand teachers who are creative,
critically reflective, interculturally responsive, emotionally intelligent, and able to
navigate multimodal communication landscapes. On the other hand, many teacher
education programs still privilege transmissive pedagogies, standardized assessment
cultures, and narrow linguistic understandings of language learning. Consequently, the
arts emerge not as additions to language teaching but as transformative epistemologies
that reshape how future EFL teachers think, feel, imagine, and act.

Arts-based approaches in EFL teacher education interchange language learning
as an embodied, affective, dialogic, and socially situated practice. Rather than viewing
language as merely grammatical competence, arts-informed pedagogies conceptualize
communication as meaning-making through multiple semiotic resources: image,
gesture, sound, movement, performance, silence, narrative, and visual symbolism.
Recent scholarship argues that arts-based pedagogies cultivate imagination, creativity,
critical thinking, and ethical responsiveness in teacher education [132, 133].

This study examines the role of arts-based pedagogy in university EFL teacher
education. It explores the theoretical foundations underpinning arts-informed teaching
practices, analyzes their pedagogical benefits for future English teachers, and presents
practical strategies for classroom implementation. Additionally, the study addresses
institutional and methodological challenges associated with integrating the arts into
teacher preparation programs and offers recommendations for sustainable pedagogical

innovation.
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The conducted study redefines EFL teacher education through arts-based
pedagogies that foreground creativity, embodiment, multimodality, and critical
reflection. Drawing on sociocultural theory, embodied pedagogy, multimodality,
critical pedagogy, reflective methodology, and arts-based educational approaches, the
study argues that the arts offer transformative possibilities for preparing reflective,
interculturally responsive, and ethically engaged language teachers [134, 135].

Traditional EFL teacher education has often been grounded in technical
rationality, the assumption that effective teaching results from mastering teaching and
learning methods and applying them efficiently. This model tends to separate cognition
from emotion, theory from practice, and language from lived experience.

Arts-based teacher education challenges these conventional divisions. Teachers
are not merely implementers of teaching and learning methods but cultural workers,
storytellers, reflective practitioners, and designers of human experience. Contemporary
arts-based scholarship emphasizes that imagination is central to educational
transformation. According to Toliver, critical arts pedagogies cultivate “radical
imagination” among pre-service teachers by enabling them to interrogate social
injustice and envision alternative educational futures [136].

Within EFL contexts, this shift is especially important because language teaching
is inseparable from issues of identity, power, ideology, and representation. The arts
provide spaces where future teachers can critically examine whose voices are
privileged in English education and whose narratives remain marginalized.

From this perspective, it is significant to reconsider the main theoretical
foundations of arts-based EFL teacher education. Arts-based pedagogy is grounded in
several influential educational paradigms that emphasize experiential learning, social
interaction, creativity, and reflective inquiry. For example, multimodal theory argues
that communication extends beyond verbal language into visual, spatial, auditory,
gestural, and embodied modes [137]. In that light, learning English involves navigating

complex semiotic systems rather than memorizing linguistic structures alone [138].
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Contemporary communication gradually involves multimodal forms that combine
linguistic, visual, auditory, spatial, and gestural elements. Arts-based pedagogy reflects
this reality by incorporating different semiotic resources into language learning.

For future EFL teachers, multimodal pedagogies expand notions of literacy and
classroom participation. Students who struggle with traditional academic discourse
may excel through visual storytelling, digital media production, drama, or music-based
activities. Arts integration, therefore, supports inclusive and differentiated pedagogies.
Arts-based ELT research demonstrates that visual arts, literature, drama, and music
enhance creativity, exploratory thinking, and transformative meaning-making in
language learning environments.

For pre-service EFL teachers, multimodal competence is particularly important in
digitally mediated educational contexts. Engaging with artistic and multimodal texts
enhances learners’ interpretive abilities while expanding their understanding of

communication beyond traditional print literacy.

Future EFL teachers should learn to design multimodal learning environments,
interpret visual and embodied communication, integrate digital and artistic literacies,
recognize creativity as a linguistic resource, and foster aesthetic engagement in
language classrooms

Embodied pedagogy challenges the Cartesian separation between mind and
body. Language learning is viewed as physical, emotional, sensory, and relational.
Gesture, movement, rhythm, voice, and spatial interaction become integral to
communication. Recent scholarship highlights the importance of embodied and arts-
based pedagogies for developing culturally and linguistically responsive teachers
[139].

In EFL teacher education, embodiment matters because many traditional
classrooms suppress physicality and emotion in favor of passive cognition. Yet
communication in real-world contexts is deeply embodied. Drama, improvisation,
movement-based storytelling, and performance tasks help future teachers understand

how bodies communicate meaning across cultures. Embodied pedagogies also foster
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empathy. When future teachers physically inhabit alternative perspectives through
role-play or performative inquiry, they develop deeper intercultural sensitivity and
emotional awareness.

Dialogic pedagogy conceptualizes education as collaborative meaning-making
rather than knowledge transmission. Learning emerges through dialogue, uncertainty,
inquiry, and relational interaction. Recent self-study research in EFL contexts shows
that creating genuinely dialogic classrooms requires relational trust, emotional
openness, and reflective teaching practices [140]. Arts practices naturally enhance
dialogic learning because artistic interpretation invites multiple perspectives rather
than a single correct answer. A poem, painting, or theatrical performance generates
layered interpretations that encourage discussion, negotiation, and critical reflection.
For future EFL teachers, dialogic arts-based pedagogies promote collaborative inquiry
and meaningful interaction within foreign language classroom discourse.

Critical Pedagogy and Social Justice. Arts-based teacher education is deeply
connected to critical pedagogy [141]. Artistic expression empowers students to
question dominant ideologies, represent marginalized experiences, and imagine more
equitable futures. Critical arts pedagogies emphasize voice and agency, representation
and 1identity, counter-narratives, emotional literacy, ethical imagination, and
community engagement. Research demonstrates that critical arts inquiry can help pre-
service teachers examine racial injustice, historical silences, and systemic inequities
while developing socially responsive professional identities [ 142]. In English language
classrooms, this means moving beyond depoliticized communicative competence
toward critical intercultural competence. Future EFL teachers should critically analyze
whose English is valued, how textbooks represent cultures, which identities are
normalized, and how language intersects with power.

Arts also serve as a reflective methodology in teacher education. Teacher identity
formation is central to teacher education. Arts-based reflective practices provide
powerful tools for exploring emerging professional identities.

Recent research on bilingual teachers’ visual metaphors demonstrates how art-

mediated reflection enables teachers to theorize their experiences in nuanced and
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emotionally resonant ways. Visual metaphor tasks allow future teachers to represent
complex beliefs that may be difficult to articulate verbally [143]. [144]. They create a
collage, digital artwork, symbolic drawing, and pictorial series. The pre-service
teachers then explain what the artwork symbolizes, how it reflects their teaching
philosophy, and which fears and aspirations it reveals. This activity promotes deep
reflective practice and identity awareness.

Narrative Inquiry and Storytelling humanize teacher education by
foregrounding lived experience [145]. Narrative pedagogies help future teachers
examine educational histories, reflect on linguistic identities, explore intercultural
experiences, and develop empathy. Arts-based storytelling may include spoken word
poetry, digital storytelling, audio diaries, monologue performance, and graphic
narratives. Such practices change teacher education from relational and
autobiographical to purely technical.

Sociocultural theory highlights the central role of social interaction, mediation,
and cultural tools in learning processes [146]. Language itself functions both as a
medium of communication and as a tool for cognitive development. Artistic practices
similarly operate as cultural mediators that facilitate communication, interpretation,
and identity formation.

Arts-based pedagogy aligns closely with sociocultural principles because artistic
creation is often collaborative and dialogic. Drama activities, group performances, and
collective visual projects promote interaction and scaffold language use in meaningful
contexts. For pre-service teachers, these experiences model communicative and
collaborative teaching strategies relevant to their future classrooms.

Transformative learning theory emphasizes critical reflection and perspective
transformation as central components of adult learning [147]. Teacher education
involves continuous negotiation of beliefs, identities, and professional values.

Arts-based methodologies support transformative learning by encouraging
emotional engagement, self-expression, and reflexivity. Poetry writing,
autobiographical storytelling, and visual journaling allow future teachers to explore

their identities as learners and educators. Through artistic reflection, pre-service
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teachers may critically examine beliefs and views about language, culture, authority,
and pedagogy.

Arts-Based Approaches in the University EFL Classroom. Arts-based
pedagogy encompasses a broad range of instructional practices that integrate artistic
processes into teaching and learning. In university EFL classrooms for future teachers,
these approaches support both linguistic development and pedagogical formation.

Drama and Role-Play. Drama-based pedagogy remains one of the most effective
arts-informed approaches in language education [148]. It transforms classrooms into
spaces of experimentation and embodied inquiry. Process drama, role-play,
improvisation, and forum theatre encourage future teachers to adopt multiple
perspectives and negotiate uncertainty. Drama supports communicative confidence,
intercultural empathy, spontaneous interaction, classroom management skills, and
emotional intelligence. Performance also destabilizes hierarchical classroom dynamics
by positioning learners as co-creators of meaning.

For pre-service teachers, drama serves dual purposes. First, it enhances oral
fluency, pronunciation, and interactional competence. Second, it models experiential
teaching techniques that future educators may later implement in their own classrooms.

Drama activities also cultivate empathy and intercultural awareness by allowing
participants to inhabit different perspectives and social roles. Such experiences are
particularly valuable in preparing teachers for culturally diverse educational
environments.

Visual Arts and Interpretation. Visual arts provide rich opportunities for
descriptive language use, critical analysis, and interpretive discussion [149]. Paintings,
photographs, digital art, and student-created visual compositions can stimulate
meaningful communication and reflective inquiry.

In teacher education settings, visual literacy activities encourage future educators
to explore how images shape meaning and influence perception. Tasks such as creating
visual narratives, analyzing symbolic imagery, or designing classroom posters
integrate creativity with pedagogical thinking. Visual activities facilitate deeper

reflexivity than purely verbal reflection.
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Furthermore, the visual arts can reduce language anxiety by offering alternative
channels for expression. Learners who may struggle with verbal participation often
find confidence through visual representation.

Music and Sound-Based Learning. Music has long been associated with
language acquisition due to its rhythm, emotional, and mnemonic qualities. Songs,
soundscapes, and musical interpretation activities can support pronunciation,
vocabulary acquisition, listening comprehension, and cultural learning [150].

For future EFL teachers, music-based pedagogy demonstrates how emotional
engagement enhances memory and motivation. Analyzing song lyrics, composing
simple chants, or exploring intercultural musical traditions also promotes critical
cultural awareness.

Importantly, music contributes to the affective dimension of teacher education by
encouraging supportive, emotionally resonant learning environments.

Creative Writing and Poetry. Creative writing activities advance linguistic
experimentation, self-expression, and imaginative engagement with language. Poetry,
short narratives, dialogues, and reflective journals enable learners to use English in
personally meaningful ways [151].

Within teacher education, creative writing fosters reflective practice and
professional identity development. Through creative writing and storytelling, future
teachers explore personal histories of language learning and educational experience.
Narrative arts-based tasks support autobiographical reflection, empathy development,
critical language awareness, and exploration of identity tensions. Poetry encourages
sensitivity to rhythm, metaphor, and ambiguity, thereby deepening linguistic
awareness and interpretive flexibility.

Storytelling and Narrative Pedagogy. Storytelling constitutes a powerful
pedagogical tool that integrates language, culture, emotion, and identity [152].
Narrative practices promote communicative competence while fostering empathy and
interpersonal connection.

Future English teachers benefit from engaging both as storytellers and as

interpreters of narratives. Narrative pedagogy also supports culturally responsive

202



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

teaching by validating diverse voices and experiences within the classroom. Reflective
practice constitutes a cornerstone of effective teacher education. Arts-based activities
reinforce introspection and critical self-awareness by engaging emotional and
experiential dimensions of learning. Through reflective journals, visual metaphors, or
autobiographical storytelling, pre-service teachers examine their beliefs about
teaching, learning, authority, and identity [153]. Digital storytelling projects, oral
histories, and narrative performances help pre-service EFL teachers develop
communicative confidence and pedagogical creativity. These reflective processes
contribute to the development of thoughtful and ethically responsive educators.

Digital Arts and Contemporary Literacies. Digital storytelling, podcasting,
video essays, and Al-assisted creative production represent emerging frontiers in arts-
based language teacher education [154]. These practices stimulate multimodal
composition, critical digital literacy, collaborative creativity, audience awareness, and
ethical media engagement. Importantly, digital arts pedagogies should not merely
celebrate technological innovation but critically examine how technologies shape
communication, identity, and power.

Reconceptualized Interactive Tasks for University Students (Future EFL
Teachers in Ukraine)

Given its profound relevance to the Ukrainian context, the research requires that
interactive workshop tasks explicitly address the immediate socio-emotional,
historical, and geopolitical realities of the New Ukrainian School (NUS) framework
[157]. These adapted tasks blend arts-based teaching (ABT) with trauma-informed
pedagogy, national identity reconstruction, and digital resilience, preparing future
Ukrainian educators to teach English as a tool for global dialogue, psychological
healing, and cultural diplomacy [158].

Task 1: The Wartime & Reconstruction Mosaic (Visual Arts & Narrative
Pedagogy). Objective: To critically explore professional teacher identity during the
ongoing national crisis, process personal narratives, and develop vocabulary for

trauma-sensitive storytelling in the New Ukrainian School (NUS) context.
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Procedure: 1. Future teachers work with mixed-media collage materials (digital or
physical), including fragments of traditional Ukrainian patterns (such as vyshyvanka
motifs), modern news headlines, and photographs of urban transformation. 2. Rather
than a standard outline, students create a Dual-Layered Professional Silhouette:
Layer 1 (The Present): Represents the teacher's current internal landscape, balancing
professional duties. They manage student displacement and navigate instructional
anxiety despite air raid sirens.

Layer 2 (The Horizon/Future): Represents their vision for postwar educational
reconstruction, civil society development, and European integration.

Future EFL teachers present their mosaics in English using Reflective
Metaphor Matrices, utilizing targeted vocabulary related to resilience, community
building, and educational transformation.

Pedagogical Reflection for Ukraine: Future EFL educators explore how creating
abstract, non-verbal art acts as a low-stakes psychological buffer. It allows them to
process complex lived experiences and express abstract thoughts before they possess
the advanced English vocabulary required to describe them.

Task 2: Ethnographic Tableau Vivant (Drama, Cultural Diplomacy, &
Decolonization). Objective: To employ physical embodiment and non-verbal semiotic
resources to decolonize English Language Teaching (ELT) and reposition Ukrainian
heritage within global discourses. Procedure: 1. Future EFL teachers work in small
groups to select a piece of classical or contemporary Ukrainian art that reflects national
resilience, identity, or historical shifts (e.g., works by Maria Prymachenko, Alla
Horska, or Taras Shevchenko, Ivan Marchuk). At first, groups construct three distinct
Tableaux Vivants (living pictures) that translate the chosen visual artwork into a
narrative arc: Suppression, Awakening, and Convergence. Then the observing peers act
as critical interpreters, applying the target language and focusing on advanced
discourse markers, conditional clauses, and past narrative tenses to analyze the socio-

political commentary embedded within the poses.
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The Monologue Break. Finally, when the facilitator signals, one actor breaks the
frozen pose to deliver a one-minute spoken-word monologue in English, voicing the
perspective of a marginalized historical figure or an artifact of cultural heritage.
Pedagogical Reflection for Ukraine. Candidates evaluate how moving away from
Eurocentric textbook dialogues towards local ethnography elevates the target language
from a purely functional tool to an instrument of authentic cultural diplomacy and
glocal self-advocacy.

Task 3: Soundscapes of Resilience & Eco-Found Poetry (Acoustic Art &
Ecological Literacy). Objective: To foster phonological awareness, listening
comprehension, and critical ecological literacy by documenting changing local
environments through sound and literature. Procedure: Future EFL teachers analyze
an audio compilation that blends contrasting acoustic realities of contemporary
Ukraine: the natural, serene sounds of the Carpathian forests or Dnipro riverbanks,
disrupted by ambient technological and industrial frequencies.

1. Acting as lexical gatherers, future teachers capture raw sensory descriptions,
technical terminology, and emotional descriptors in English.

2. Using these gathered words, future educators engage in Cento / Found Poetry
design, structuring a lyrical text that contrasts environmental devastation with
ecological renewal and civic unity.

3. Utilizing open-access digital audio workspaces (e.g., Audacity), students
record a bilingual voiceover layer, blending their English poems with underlying
acoustic tracks to create a digital artifact of shared memory.

Moreover, pre-service EFL teachers indicate that shifting from multimodal
sensory engagement to structured text creation facilitates vocabulary retention while
reducing linguistic inhibition. They explore how this model aligns with the holistic,
cross-curricular competencies demanded by the modern Ministry of Education and
Science of Ukraine.

Thus, teaching is an inherently emotional profession requiring empathy,
sensitivity, and relational competence. Arts-based pedagogy supports emotional

literacy by creating spaces for personal expression and interpersonal understanding.
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Drama, storytelling, and poetry activities help future teachers explore complex human
experiences and perspectives. Such engagement fosters compassion and intercultural
awareness, qualities particularly important in multilingual and multicultural
classrooms.

Arts-based tasks often involve authentic communication, collaboration, and
interpretive negotiation. As a result, learners practice language in meaningful and
contextually rich ways. Pre-service teachers participating in arts-informed activities
improve not only their linguistic proficiency but also their confidence in facilitating
communicative interaction. They learn to view language as a living medium of
expression rather than a purely formal system.

Teacher identity formation is a dynamic and ongoing process shaped by personal
experiences, beliefs, and social interactions. Arts-based pedagogy contributes to this
process by enabling future educators to articulate and negotiate their emerging
professional selves. Artistic reflection allows teacher candidates to envision the kind
of educators they aspire to become while critically examining institutional norms and
pedagogical assumptions.

Challenges and Limitations. While arts-based pedagogies offer transformative
potential, their implementation is frequently hindered by institutional constraints.
Standardized curricula, time limitations, exam-oriented cultures, neoliberal
accountability systems. Many higher education institutions continue to prioritize
standardized assessment, content coverage, and measurable outcomes.

Such environments may leave limited space for creative and process-oriented
pedagogies. Arts-based approaches are sometimes perceived as supplementary rather
than intellectually demanding, leading to resistance from administrators or faculty
unfamiliar with interdisciplinary teaching practices.

Evaluating artistic and reflective work presents methodological complexities.
Traditional assessment frameworks often fail to capture creativity, emotional
engagement, or transformative learning processes.

Teacher educators must therefore develop alternative assessment methods

emphasizing reflection, participation, collaboration, and process-based learning.

206



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

Effective implementation of arts-based pedagogy requires instructors who feel
confident integrating artistic methods into language teaching. However, many teacher
educators may lack formal training in arts-informed methodologies. Professional
development opportunities and interdisciplinary collaboration are essential for
supporting educators in adopting innovative pedagogical practices.

Some pre-service EFL teachers may initially resist arts-based activities due to
unfamiliarity, cultural expectations, or fear of self-expression. Teacher educators must
therefore create supportive environments that encourage risk-taking and respect
diverse comfort levels. Gradual integration of artistic practices and clear pedagogical
framing can help reduce anxiety and foster learner engagement.

Nevertheless, future EFL teachers may fear loss of classroom control, artistic
inadequacy, and student resistance. The arts risk becoming decorative rather than
transformative if disconnected from critical reflection. Recent scholarship warns that
arts-based pedagogy must remain ethically and politically grounded rather than
reduced to entertainment [155, 156].

Practical Recommendations for Integrating Arts-Based Pedagogy. To
effectively incorporate arts-based approaches into university EFL teacher education,
several pedagogical strategies should be considered. First, arts integration should align
with clearly articulated linguistic and pedagogical objectives. Artistic activities are
most effective when linked to meaningful communicative and reflective outcomes.

Second, teacher education programs should advocate interdisciplinary
collaboration among departments of language education, arts education, and
educational psychology. Such partnerships can enrich curriculum design and
pedagogical innovation.

Third, reflective practice should remain central to arts-based learning. Structured
reflection through journals, discussions, or portfolios helps learners connect artistic
experiences to professional development.

Fourth, assessment practices should value process alongside product. Rubrics that
emphasize creativity, engagement, reflection, and collaboration may capture the

multidimensional nature of arts-informed learning.
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Finally, institutions should support professional development initiatives that
prepare teacher educators to implement arts-based methodologies with confidence and
critical insight.

Implications for EFL Teacher Education Programs. Teacher education
curricula should systematically integrate arts-based methodologies, move beyond
isolated “creative activities,” include multimodal assessment practices, and foreground
reflective inquiry. Arts integration should function as a pedagogical philosophy rather
than a curricular decoration.

Teacher educators themselves require preparation in arts facilitation, reflective
pedagogy, multimodal literacy, trauma-sensitive teaching, and dialogic classroom
practices. Without institutional support, arts-based approaches risk being implemented
superficially.

Assessment practices should recognize creativity, relational competence, critical
reflexivity, collaborative meaning-making, and multimodal communication. Portfolio
assessment, performance-based tasks, and reflective exhibitions may better capture
these dimensions than standardized examinations.

The future of EFL teacher education requires movement toward
transdisciplinary learning, ecological and relational pedagogies, decolonial language
education, trauma-informed teaching, Al-critical literacy, community-engaged
learning, and arts-based research methodologies.

The arts may become greatly important as education systems confront automation,
linguistic diversity, global migration, ecological crisis, digital saturation, and mental
health challenges. In these settings, the arts foster uniquely human capacities that resist
digital replication: imagination, empathy, ethical judgment, tolerance, and aesthetic
sensitivity. Future research and practice should further explore Al and artistic co-
creativity, decolonial arts-based pedagogies, ecological approaches to language
education, arts-informed teacher wellbeing, multilingual artistic expression, and virtual
and immersive performance environments. As educational systems become
increasingly technologized, arts-based pedagogies may become even more essential for

preserving humanistic dimensions of teaching and learning.
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Conclusion. Envisioning EFL teacher education through the arts requires more
than adding creative activities to existing curricula. It demands a paradigm shift in how
language, learning, identity, and teaching are understood.

Arts-based pedagogies transform teacher education into a space of inquiry,
imagination, embodiment, and ethical becoming. They encourage future EFL teachers
to see classrooms not merely as sites of language transmission but as spaces where
voices are negotiated, identities are performed, emotions are acknowledged, and
alternative futures are imagined.

In an era characterized by complexity, diversity, and rapid educational change,
the arts provide powerful tools for nourishing meaningful learning experiences and
humanizing pedagogical practice. Drama, storytelling, visual arts, music, and creative
writing invite pre-service EFL teachers to engage with language as a medium of
expression, identity, and social connection. By integrating artistic processes into
language learning, teacher education programs can cultivate future English teachers
who are not only linguistically competent but also empathetic, innovative, and
critically reflective practitioners.

Although challenges related to institutional structures, assessment, and teacher
preparedness remain, the pedagogical potential of arts-based approaches is substantial.
Reimagining EFL teacher education through the arts ultimately means recognizing that
effective teaching involves not only the transmission of knowledge but also the
cultivation of imagination, empathy, and transformative human relationships.

In this vision, future EFL teachers are not merely language instructors. They
become reflective artists of pedagogy, designers of dialogic spaces, and facilitators of

human connection across linguistic and cultural boundaries.
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4.2 IluppoBi KOMIETEHTHOCTI MAHOYTHHOI0 BYUTE/ISI TEXHOJOTIH: iHTerpaumis
CY4YaCHHX TeXHOJIOTii y paxoBy HiArOTOBKY

Y cyyacHOMYy CTPIMKOMY pO3BHUTKY LU(POBOrO CYCHUIBCTBA, MMO3HAYCHOMY
nporecaMu TJI00anpHOT 1HMGpPoBOi TpaHcopmarllii BCIX cdep KUTTEMISIIBHOCTI
JIOAMHHU, OCOONMBOI 3HAUyHIOCTI HalOyBae mpoOsema ¢opMyBaHHS UU(PPOBOT
KOMITETEHTHOCTI MaiOyTHIX meaaroriB. L{udpopizailisi oCBITH cTajla BU3HAYAJIbHUM
TPEHJIOM, III0 3yMOBJIIOE HEOOXITHICTh MEPeryiaay TpaAuIliiHUX MIAXOAIB [0
npodeciiiHoi MIArOTOBKM BUMTENIB. [HTerpamis nuppoBUX TEXHOJOTIHA Yy OCBITHIN
IPOLEC 3aKJIa/11B 3arajlbHOI CEPETHBOI OCBITH TpaHC(HOPMYE HE JIUIIE 3MICT, METOIU 1
oprasizaiiiiai popmMu HaBYaHHs, a ¥ Npo(eCciiiHy poJib NeAarora, IKMii Ma€ BUCTYIAaTU
(acumiTaTopoM, ThIOTOPOM, HABIFAaTOPOM B 1H(POPMaLIMHO-HACUYEHOMY LU(DPOBOMY
CepEIOBHIII.

BignoBimno 1o JlepkaBHoro ctaHaapty ©0a30BOi CEpeAHBOI OCBITH Ta
npodeciiiHoro crannapty «BuuTenb 3akiagy 3arajibHOi cepeAHboi ocBiTU» (2024),
iH(dOopMaIiHO-IM(PPOBA KOMIIETEHTHICTh BU3HAHA OJIHIEIO 3 KIIFOUOBUX MPOdeCiifHIX
KOMIIETEHTHOCTEN Tniefarora. B ocBiTHIM ramy3i « TexHOJIOr1» 0CO0IMBOr0 3HAYCHHS
HaOyBae (OpMyBaHHS Ta PO3BUTOK MPOEKTHO-TEXHOJOTIYHOI Ta i1H(opmariiHo-
KOMYHIKAI[IfHOT KOMIIETEHTHOCTEHN ISl peanizalii TBOPUOro MOTEHLIaNy Y4YHIB 1 iX
coriam3anii y CyCHiJbCTBI .

Oco6muBoi akTyanabHOCTI mpobiiema (opmyBaHHS ITUGPOBOI KOMIETEHTHOCTI
MaiOyTHIX YYUTENIB TPYJIOBOTO HaBUYaHHA HAO0yBa€ B KOHTEKCTI CTPIMKOTO PO3BUTKY
TEXHOJIOT1M IITYYHOTO I1HTENEKTY, IOTMOBHEHOI Ta BIPTyalibHOI peaynbHOCTI, 3D-
MOJIENIIOBaHHs Ta HU¢poBoro BUpoOHULTBA. [IITydyHMiIl 1HTENEKT y OCBITI - 1€ HE
MPOCTO TEXHOJIOTIYHUM TPEHM, & peallbHUW 1HCTPYMEHT, 3[JaTHUN TEepCcOHaTI3yBaTh
HaBUaHHS, aBTOMATHU3yBaTH PYTHUHHI TENAaroriuyHi 3aBJaHHS Ta CTBOPUTH HOBI
MOXJIMBOCTI Il PO3BUTKY TBOpPYMX 3A10HOCTEH Yy4HIB. CBITOBI JIOCIHIJIKEHHS
CBiT4aTh, IO TONpPH BH3HaHHA Benukoro mnorteHmiamny Il mns mepconamizarii

HaBUYaHHS Ta ONTUMI3AIll OCBITHHOTO TIPOIIECY, OaraTo BUMTEIIB BCE I1I€ BiTIyBAIOThH
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3HaYH1 TPYAHOIIl B MOr0 BHUKOPHUCTAHHI 4Yepe3 HEJAOCTaTHIH piBeHb C(POPMOBAHOCTI
11 (ppoBOi KOMIETEHTHOCTI B 111} Tamy3i .

He3Bakaroun Ha 3Ha4YHy yBary HayKOBIIIB 1 MPaKTUKIB JO MUTaHb IU(PpOBI3alii
OCBITH, TIpobOsieMa (GopMyBaHHS HU(PPOBOI KOMIIETEHTHOCTI MaHOYTHIX YYHUTENiB
TPYJOBOTO HABYaHHS 3aJIMIIAETHCS HEJOCTATHHO JOCIIIKEHOIO Ta TaKOI0, IO Mae
HU3KY CyIIEpEYHOCTEN, 30Kpema:

-MDK BHMOTaMH CY4YacCHOTO PHHKY IIpalll Ta peallbHUM piBHEM IM(poBoi
KOMITETCHTHOCTI BHITYCKHHKIB TI€IarOTIYHUX 3aKJIaJiB BHIIOi OCBITH. buibmiicTh
VUHUTENIB MaloTh oOMexeHe po3yMmiHHsS moHsATTs II, moxnauBocTeit iioro
BUKOPUCTAHHA Ta MOTSHIIIHHUX PU3UKIB . 3pOCTAOUHIA IHTEPEC 10 HOBITHIX IU(DPOBUX
pllIeHb 3yMOBIIIOE OTPeOy y (hOpMyBaHHI HE JIMILIE TEXHIYHUX YMiHb, a ¥ IIICHOI
1MdpoBOI MenaroriyHoi KyJbTypH, IO OXOIUIIOE KPUTUYHE MHCIICHHS, ETUYHY
CB1JIOMICTh Ta 3/IaTHICTh J0 MEAaroriyHoi peduiexcii .

-MDK MOTEHLIaIOM HUGPOBUX TEXHOJIOTIA i MOJEpHI3aIlli OCBITHBOTO
IPOLECY 3 TPYJIOBOTO HAaBUAHHS Ta BIICYTHICTIO HAYKOBO OOIPYHTOBAHUX METOAMK X
iHTerpauii y cucremy (axoBoi miarotoBku. Incrpymentu LI B ocBiTHROMY mIporect
BUKOHYIOTH MOABIAHY (DYHKIIIIO - SIK 3aCi0 HaBUaHHS 1 SIK 00’ €KT 3aCBOEHHS. M a0y THI
BUUTEN1 MAIOTh OMAHYBATH SIK METOJUKY BUKOPUCTAHHS LIU(PPOBUX TEXHOJIOTIH, TaK 1
MPUHIUIN X €ETUYHOT0, 0€3MEYHOr0 i MeJaroriyHo JOLIBHOIO 3aCTOCYBAHHS.

-MDK HEOoOXimHICTIO (opMmyBaHHS IM(GPOBOI KOMMIETEHTHOCTI MalOyTHIX
YUMTEIIB TPYAOBOIO HABUYaHHS Ta HEJOCKOHATICTIO 3MiCTy, (OpM 1 METOIIB ii
(dbopMyBaHHS B ICHYIOYHMX OCBITHIX MporpaMax. AKTHBHE BIPOBAKEHHS HOBITHIX
TEXHOJIOT1H B OCBITHIN MPOIIEC BUMArae He TITbKU OHOBJICHHS 3MICTy HaBYaHHSI, aJie i
PO3BUTKY HOBHUX [€IarOTIYHUX TEXHOJIOTIM, sKi O BpaxoByBaJd OCOOIMBOCTI
1M(POBOro HaBYAJIBHOTO CEPEOBHIIIA.

- MK HIBHAKUMH TEMIIaMH TEXHOJIOTIYHOTO OHOBJICHHS Ta KOHCEPBATHBHICTIO
CUCTEMH I1€AAroriyHol OCBITH.

BaxxnnBo0 € TOTOBHICTh YUYHUTENIB 10 MOCTIMHOTO MPO(eCiHHOTO PO3BUTKY B

rajiy3i BAKOPUCTaHHS HIU(PPOBUX TEXHOJIOT1M B yMOBaX MIBUAKUX TEXHOJOTTYHUX 3MiH,
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a TaKOXX CTBOPEHHS €()EeKTUBHUX MEXaHI3MIB MIATPUMKH Ta CTUMYJIIOBAHHS IXHBOTO
3aIliKaBJICHHS Y BUKOPUCTaHHI IHHOBAIIMHUX TEXHOJIOT1HA Y HaBUYaJIbHOMY ITPOIIECI.

Taxum unHOM, TIpOOIIEMa JOCHTIKEHHS MOJISIrae B HEOOX1JHOCTI TEOPETUYHOTO
OOTpYHTYBaHHS Ta MPaKTUYHOI PO3pOoOKH 3MicTy, GopM 1 MeTomiB ¢GhopMyBaHHS
1M(pPOBOi KOMIIETEHTHOCTI MalOYTHIX YUYHUTEINIB TPYIOBOTO HABYAHHSA SK KIIOYOBOI
CKJIa/I0BO1 iX mpodeciifiHoi MiArOTOBKM B yMOBax UG poBoi TpaHchopMallii OCBITH.

[IpoGiema 1MdpoBOi KOMIETEHTHOCTI IEIaroriB € MPEeAMETOM JJOCIIKESHHS
0aratb0X BITYM3HSHUX 1 3apyODKHUX Y4YEHUX. 3HAYHUM BHECOK Yy PO3POOKY
TEOPETUYHUX 3acaj (popmyBaHHS UGPOBOI KOMIIETEHTHOCTI BUMTEIIB 3pOOMIIN TaKi
nocniguukd, sk, O. bazentok, I. Bopornukosa, I'. I'erncepyk O. 3axap, O. Komap, H.
Mop3ze, O. OBuapyk, O. Craniuenko, B. Ilomimyk, T. Ilerensauk, [.11leBuyk Ta iH11I1.
Humu 0Oyno po3poOieno omuc 1uppoBOi KOMIETEHTHOCTI Mejxarora, L0 CTajuo
BaYXJIMBUM KPOKOM Y CTaHAApPTHU3AIlii I[bOTO MOHSITTS.

BaxxnuBe 3HaueHHS U1l pO3YMIHHS CTPYKTYPH HU(POBOI KOMIIETEHTHOCTI MAKOTh
€BPOIEHCHKI paMKOBi JokyMeHTH, 30kpeMa DigComp 2.2: The Digital Competence
Framework for Citizens (Vuorikari, Kluzer & Punie, 2022) Tta €Bpomnelicbka paMka
udposoi komnereHTHocTi nieaaroriB DigCompEdu (Redecker & Punie, 2017). i
JOKYMEHTH BHU3HA4YalOTh KIIOYOBI KOMIETEHIll, HEOOXiJHI s e(pEeKTUBHOI
npodeciiiHoi AISUIBHOCTI B LU(PPOBOMY CEpEIOBUIIII.

[lutanHg 3acTOCYBaHHS MPOEKTHOI TEXHOJOTIT y mpodeciiiHiii MiAroToBI
BUUTENIB TPYJOBOIO HABYAHHS JOCHIIKYBaldu Takl HaykoBli, sk O. Kobepuuk, K.
baxanos, T. Kpyuunina, O. [lexora, JI. Bamenko Ta iumi . Ha gymxy O. KobGepHuka,
caMe METOJl TPOEKTIB Ja€ 3MOTY YYHSIM CHCTEMHO OBOJIOAITH OpPTaHi3aIll€lo
MPaKTUYHOI ISVIBHOCTI Y BCbOMY MPOEKTHO-TEXHOJIOTTYHOMY JIAHITFOXKKY .

OcTaHHIM YacoM 3HAYHOI aKTyaJlbHOCTI HaOyBalOTh JOCIIPKEHHS, MPUCBSYCHI
BUKOPUCTAHHIO IITYYHOI'O IHTEJIEKTY B OCBITHbOMY Iipolieci. B ykpaiHCbKOMY
HayKOBOMY JHMCKYpPCi aKTUBHO JTOCTIIKYIOThCS TMUTaHHS ITU(PPOBOi KOMIIETEHTHOCTI
MaiOyTHIX memaroriB y po3pi3i Bukopuctands IllI-inctpymenTiB. 3okpema, y
nocmipxeHHsx H. Mop3se, M. boiiko, O. Ctpytuncbkoi, €. CMupHoBOi-TpuOynbcbKoi

3MIMCHEHO aHaJli3 CTaBJICHHs BUMTENiB 10 BukopucTtanHs Il B ocBiTHROMY Tpo1ieci,
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iX pO3yMIHHS MOro MOTEHIIaTy JJIsl OCBITH, a TAKOX BUSBIIEHO OCHOBHI MEPEIIKOIH, 3
SKUMHU BOHU CTUKAIOTHCS MiJ] 4ac HOT0 3aCTOCYBaHHS. 3a pe3ybTaTaMu JTOCTIIKEHHS
aBTOpU PO3pPOOMIIM pPEKOMEHJAIli MIOA0 PO3BUTKY LU(PPOBOI KOMIIETEHTHOCTI
BUMTENIB Yy ranxy3i BukopuctanHsa I, maromomyroun Ha HEOOXITHOCTI YTOYHEHHS
MOHSTTS HU(POBOI KOMIIETEHTHOCTI Ta aanTallii iCHyI0UYMX OCBITHIX MPOTpaM.

I1. Xoma nocniguB moTeHIian iHCTpyMeHTiB Ha ocHoBi I ans ¢popmyBanHs
MPpoBOi  KOMIIETEHTHOCTI ~MaMOYTHIX  YUYWTEJIB, 30KpeMa BHUKOPHUCTAHHSI
renepatuBHux LlI-moneneit (ChatGPT, Microsoft Copilot, Diffit) y miarotosmi
3100yBayviB BUINOI OCBITU. J[OCHITHUK JOBOJAWTH, IO II IHCTPYMEHTH CYTTEBO
HiABUIIYIOTh €(EKTUBHICTh HABYAHHSA, CIPUSAIOTH CTBOPEHHIO BJIACHUX LU(POBHUX
OCBITHIX TMpPOJYKTIB, ONTHMI3YyIOTb PYTHHHI TE€JAroriuyHl 3aBJaHHsS, a TaKOoX
M1JBUILYIOTH TpodeciitHy MOO1IBHICTh, aBTOHOMHICTh Ta CTPECOCTINKICTh MaiOyTHIX
MeJIaroris.

[Ipore, monmuT 3HAUYMIMX HampaniooBaHb y cdepl HUppPOBOi KOMIETEHTHOCTI
nejaroriB 3arajgom, mnpodiema GopmyBaHHS ITUGPOBOI KOMIETEHTHOCTI MalOyTHIX
YUYUTEIIB TEXHOJOTIA 3aJuIIaeThcsa ManojociimkeHow. Crnenudika TpyaoBOro
HaBUYaHHA SK OCBITHBOI Tajy3i, M0 MOEIHYE TCOPETUUYHY Ta MPAKTUYHY (IMPOEKTHO-
TEXHOJIOTIYHY) CKJIaJ0B1, MOTpeOye po3poOKU CIelialbHUX MIAXOIB 0 1HTErpaiii
HM(pPOBUX TEXHOJIOTIH, 30KpemMa B KOHTEKCTI UU(POBOr0  MOJIEIIOBAHHS,
MpoTOTUIyBaHHs, poOoTH 3 Bepctatamu 3 UITK, 3D-apykoM Ta iHIIMMH TEXHOJIOTISIMH
ur(ppoBOro BUpOOHHUIITBA.

TakuM 4YWHOM, aKTyalbHICTb, HEJOCTATHA TEOPETUYHA Ta TMPAKTHYHA
PO3pOOJICHICT, MPOOJIEMU 3YMOBWIM BHOIp TEMH JOCHIDKEHHS Ta WOTO METY:
TEOPETHUYHO OOTPYHTYBATH Ta EKCIIEPUMEHTAIILHO MEPEBIPUTH 3MICT, (HOPMH 1 METOAU
dbopmyBaHHS 1TMGPOBOI KOMIIETEHTHOCTI MAaWOYTHIX YUYWUTEIIB TEXHOJIOTIM MIISTXOM
1HTerpatii cygyacHuX HU(PPOBUX TEXHOJOTIN y CUCTEMY iX ()aXOBOi MIATOTOBKH.

®opMyBaHHA HU(PPOBOT KOMIETEHTHOCTI MallOyTHBOTO BUMTENS TEXHOJIOTIHN €
CKJIJIHUM, 0araToacreKTHUM MPOLECOM, III0 BUMArae CUCTEMHOIO MEPErsiay 3MICTY,
opraHizaiifaux ¢Gopm i MeToAiB npodeciiiHoT MiATOTOBKU B 3aKjIajl BUILOI OCBITH. Y

MeXKax HAIIoro JOCHIDKEHHS IMiJT MU(PPOBOI0 KOMIETEHTHICTIO BUUTEISI TEXHOJIOT1H
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MU PO3yMIEMO 1HTErpaTUBHY MPOQeCIHHO-0COOUCTICHY SIKICTh, IO TPYHTYEThCS Ha
CYKYITHOCTI 3HaHb, yMiHb, MOTHBAIlIHHMX Ta pPE(ICKCUBHUX KOMIIOHEHTIB 1
3a0e3mnedye 3MaTHICTh meaarora eQeKTUBHO, OE3MeYHO Ta MEeJaroridyHo JIOIIBHO
BUKOPHUCTOBYBAaTH MUGPOBI TEXHOJOTIi (BKJIIOYHO 3 I1HCTPYMEHTAMH IITYYHOTO
iHTenekry, 3D-monenoBaHHs, IMPPOBOro BUPOOHUIITBA Ta 3MIIIAHOI PeajJbHOCTI) Y
BJIAcHiM mpodeciitHiil AISTBHOCTI, a TaKOX (GOPMyBaTH BIAMOBIIHI KOMIIETEHTHOCTI B
YYHIB Ha ypoKax TexHouorii [166, 171]. Takuii miaxia y3rokKy€eTbes 3 EBPONEHCHKOIO
pamkoro DigCompEdu, ognak yTouHtoe ii cTOCOBHO crienu(iki MpeIMeTHOI ramysi
«TexHonorii», e O0COOJMBOrO 3HAUEHHS HAOYyBalOThb MPOEKTHO-TEXHOJIOTIYHE
MUCJIEHHSI, IPOCTOPOBE MOJICIIIOBAHHS Ta MaTepialibHE BTUICHHS IU(PPOBUX MPOEKTIB.

BaxnuBoio 0coOJMBICTIO MiATOTOBKU (haxiBI[IB TEXHOJOTIH € TOJO0JaHHS
Ayadi3My MDK «TPaJulliiiHOIO» pPYYHOIO IMpalerd Ta «Cy4acHOw» IU(POBOIO
TBOPUICTIO. barato pokiB y METOauUIIl TPYIOBOIO HABYAHHS JOMIHYBAB MiJIX11, 32 IKUM
IM(pPOBI TEXHOJIOTII PO3IJISAAIACA JIMIIE SK JONOMDKHUN 3acid (mpe3eHTarii,
B1JICOIHCTPYKIIi, TecTyBaHHs). HaroMmicTh cyyacHa OCBITHS TEXHOJOTIYHA Tally3b
BUMarae iHImoro: nupoBl IHCTPYMEHTH MAIOTh CTaTH MOBHOLIIHHUM CEpPEIOBUILEM
JUIS  TIPOEKTYBaHHS, KOHCTPYIOBAHHS, MOJICIIOBAHHS Ta HaBITh KEPyBaHHA
BUPOOHUYHMMH TIporiecaMu. ToMy KITFOYOBHM 3aBAAHHSIM HAIIOTO JOCIHIKEHHS CTaJo
HE MTPOCTO HABYMUTH CTYACHTIB KOPUCTYBATHCS OKPEMUMHU MPOTpaMaMH, a cPopMyBaTu
B HUX 3JIaTHICTh BUOYJOBYBATH IIJTICHUNM TEXHOJOTTYHUN JAHITIOKOK «BiA IUGPOBOI
171e1 70 peanbHOro BUpoOy» 3 BUkopuctanHsaM Bepceratib 13 UIIK, nazepHux rpasepis,
3D-npunTepiB Ta iHIIOrO NU(PPoOBOro oOIa HAHHS, SIKE BXKE ChHOTOAHI 3’ SIBISETHCS B
Cy4YaCHHUX 3aKJIaJlaX 3arajibHOi CePeIHbOI OCBITH.

VY mporieci aHani3y cydyacHUX JOCIIIKeHb, 30kpema mpais H. Mopse, M. boiiko,
O. CTpyTHHCBHKOI, MM BUSBWIIH, 1110 HABITh T1 BYUTEII, SIKI TIO3UTUBHO CTABIATHCS 0
HM(POBUX TEXHOJIOTIM, YacTO BiAYYBaIOTh TPYAHOUII B METOJMYHO T'PAMOTHIN
1HTerpauii IMITy4HOro I1HTeNeKTy, 3D-pemakropiB abo cepeloBHIL BipTyalbHOI
peanbHOCTI caMe B OCBITHINA TIpollec Ha ypokax TexHosorii. Hampukiman, Garato
nenaroriB BUKOpUcToByt0Th ChatGPT mjist ckiaaHHsa KOHCIIEKTIB, ajie He 3HAIOTh, SK

3actocyBatu reHepatuBHuil I myis renepyBaHHS BapiaHTIB KOHCTPYKIIA BUPOOIB
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pazoM 3 y4yHsMU. BoHM MOXyTh mpoaemMoHcTpyBaTH 3D-Mozenb Ha €KpaHi, ajie He
OpraHi3oBYIOTh pOOOTY YUHIB HaJl BIACHUM IIU(POBUM MPOEKTYBAHHIM 3 HACTYITHUM
BUTOTOBJICHHSIM JIeTali Ha ppesepHOMY BepcTati. OTKe, pO3PUB MK TEXHOJIOTTYHOIO
JOCTYITHICTIO ¥ METOJUYHOIO OCMUCIICHICTIO 3aIMIIAETHCS TOJOBHOIO MEPEHIKOI0I0
[164, 176].

J1J1s mo1071aHHS IHOTO PO3PUBY HAMU 0YJ10 pO3pO0JICHO Ta BIPOBAIKEHO MOJIEIb
dbopmyBaHHS HUPPOBOT KOMIIETEHTHOCTI MAallOYTHHOT'O BUUTEIISI TPYJOBOTO HABUAHHS,
ska 0a3yeTbcs Ha TPHbOX B3AEMOTOB’SI3aHUX OJOKaX: MOTHBAIIMHO-IIIHHICHOMY,
3MICTOBO-TIPOLIECYAIbBHOMY Ta  pe(ieKCHUBHO-KOpUTYBaJIbHOMY. MoTuBauiiHo-
I[IHHICHUM OJIOK Tiepei0avyaB 3MiHYy CTaBJICHHS CTYJICHTIB 10 IU(PPOBUX TEXHOJIOTIH HE
K 70 PO3BAXAJIBHOTO YU CYTO O(ICHOrO 1HCTPYMEHTapito, a sIK 10 MpodeciiiHOro
3HApAAI BUUTEIS TEXHOJIOTIN. J{J1s1 IbOro MU OpraHi30BYBaJIU 3yCTpiyl 3 yUUTEIIMU-
MIpaKTUKaMHU, K1 BXK€ BUKOPUCTOBYIOTh JIa3€pHI pi3aku, 3D-pyyku Ta poOOTOTEXHIUHI
Ha0opyu Ha YpOKax; MPOBOAMIIM €KCKypcli B cydacHl MaicrtepHi Ta Fablab;
JIEMOHCTPYBAJIU KEHCH YUHIBCHKUX MPOEKTIB, SIKI HEMOXJIMBO 0yJ10 O pearnizyBatu 6e3
UM(pPOBUX IHCTPYMEHTIB. BaxnMBO, MO CTYyJAEHTH MOYMHAIM OAYUTHU BJIACHY
npodeciiiHy NMepCrneKTUBY: BUYUTEIb, SKUU BOJIOJIE ITU(PPOBUMH TEXHOJOTISIMU CTa€E
I[IKaBUM IIKOJSIpaM, MOK€ BECTH TYPTKH, OpaTh ydacTh y XaKaTOHAaX Ta KOHKypcax
STEM-nipoekTiB. OCHOBHUM KOMIIOHEHTOM HAIIOi MOJIEJi CTaB 3MICTOBO-
npoliecyaabHui OJIOK, 10 BKIIOYaB MOAUDIKaIi0 TPHOX TPy TUCHHUILIIH: JUCIIUILTIH
urdpoBoi MAroToBKM (Hanpukiaa, «CydacHi HUPPOB1 TEXHOJIOTII B OCBITI», « OCHOBU
3D-MonentoBaHHs Ta MPOTOTUITYBAaHHSA»), METOJUYHUX JUCIUIUIIH (METOJUKA
HaBUYaHHS TEXHOJIOTIH 3 aKIIEHTOM Ha IU(PPOB1 IHCTPYMEHTH ) Ta BAPOOHUYUX MTPAKTUK,
M1 Yac SKUX 37100yBayl BUIOI OCBITH MaJId PO3POOUTH 1 MPOBECTH ()parMeHT YPOKY
3 BUKOPHUCTAHHIM ITU(GPOBUX 3aCO01B.

3aMiCTh OKpEeMHX pPO3PI3HEHHX TEM NP0 KOMIT IOTEpPHY TPaMOTHICTh MU
3ampoOBaAMIM HACKPI3HI MPOEKTHI 3aBJaHHS, SIKI BUKOHYBAJIMCS BIPOJIOBXK KIIBKOX
cemectpiB. Hanpuxkmnan, 3m00yBayl BUIOI OCBITH OTPUMYBAJIM 3aBJIaHHS: PO3POOUTH
HaBYaJbHUM MPOEKT sl YUHIB 7 KJIacy 3 BUTOTOBJICHHS CBITWIbHUKA. L{ell mpoekT MaB

BKIItouaTu eranu: 3D-monentoBanns koprycy B Tinkercad abo Fusion 360, renepartito
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KUIBKOX JW3aiiHIB 3a JormoMoror Heupomepexk (Midjourney ab6o DALL-E) 3
HACTYMHHUM aJJallTUBHUM MEPEHECEHHSIM iX y J1a3epHy rpadiky, po3poOKy eIeKTpUIHOI
cxemu (3 BukopucTtanasm cumyssitopa Tinkercad Circuits), MiArOTOBKY KepyBajIbHHX
mporpaM s tazepHoro pizaka ado UITK-dpesu, a Takox CTBOpEHHS BIJICOIHCTPYKIIIT
JUI Y4YHIB 3 €JIeMEHTaMU JIONOBHEHOI peanbHOoCTl. KojkeH Takuil MpOeKT BUKOHYBABCS
B Tpymnax 3 2-3 CTyJEHTIB, 10 MOJEITIOBAJIO0 MaOyTHIO KOMaHIHY poOOTy B 3aKiaji
OCBITH (HampHKiIaA, YYUTENIb TEXHOJIOTIH MOXXE CHIBIpAIIOBaTH 3 YYHUTEIEM
iHbopMaTuKu a00 KepiBHUKOM TypTKa) [167].

BonHouac ocoOnmuBy yBary MM OPUAUIMIIA - TIATOTOBII  CTYJAEHTIB  J0
BUKOPUCTAaHHA I1HCTPYMEHTIB miTy4yHoro iHtenekty. Croromni IIII mepecrae Oytu
€K30THKOIO: yuuTenb Moxke BukopuctoByBaTu ChatGPT ab6o Microsoft Copilot ms
reHepallii TeXHOJIOTTYHHUX KapT, CTBOPEHHS BapiaTUBHUX 3aBJaHb JJI YUHIB 13 PI3HUM
pPIBHEM IMIJITOTOBKH, MEPEBIPKU MPOCTUX TECTIB 1 HABITh JUIsl 10OOPY pEIEBAaHTHUX
HaBYAJIBHUX BIZEO.

OpHak Haile JOCTIIKEHHS I0Ka3alo, 1110 0e3 CIeliaJbHOr0 HaBYaHHS CTYJEHTH
BUKOPHUCTOBYIOTH LI mepeBakHO TSI «TOJIETIICHH» BIACHOI poOOTH (aBTOMaTHUYHE
CTBOPEHHSI KOHCTIEKTIB, ITPE3EHTAIlli), aie He POPMYIOTh B YUHIB KyJIbTYpYy POOOTH 31
I sk 1HCTPYMEHTOM TBOPYOCTI Ta BUPIMIEHHS TEXHIYHUX 3aBAaHb. ToMy Mu
BIPOBAJWJIM CUCTEMY 3aBJaHb, 1€ CTYACHT MaB HE MPOCTO OTPUMATH BIJMOBIJb BiJ
I, a mopiBHATH KiIbKa BapiaHTIB, OIIHUTU IXHIO TEXHOJIOTIYHY Ta TEAAroriyHy
JOLIIBHICTh, MOAU(IKYBaTH pe3yJbTaT 1 HABUYMTU LBOMY MIKOJsApiB. Hampukian,
CTYJIEHTH TOTyBaJM Il yuHiB 8 kiacy anroputMm po6otu 3 ChatGPT: sk craButu
3amUTH JUIsl TeHepailii iei BUpoOy, SK yTOYHIOBATH PO3MIPU Ta MaTepiaiu, SK
MEPEBIPATH PEATICTUYHICTD 3T€HEPOBAHOTO TEXHOJIOTTYHOTO Ipouecy. TakuM YuHOM,
CTYJEHT CTaBaB HE MacUBHUM crnokuBauem I, a mocepenHukoMm, Ik afantye neu
THCTPYMEHT JUIsl HaBYaJIbHUX 1i1eit [163, 165].

Hpyruii BaxIMBUM HaAOmpsiM - 1€ TEXHOJOrli JOMOBHEHOI Ta BIpTyaJbHOI
peanpHOCTI. Jlms  ypokiB TexHosorii AR/VR iHCTpymMeHTH € Haa3BUYailHO
KOPUCHUMHU, OCKUIBKM JAl0Th 3MOTY Bi3yalli3yBaTH BHYTPIIIHIM yCTpii MEXaHi3MIB,

MoKa3aTh poOOTy BepcTaTa B po3pi3i, MPOAEMOHCTPYBATH TEXHOJIOTIUHI MPOIECH, SIKI
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HE MOXKHA CIOCTEpIraTd B peajbHIM IMIKIJIBHIM MalcTepHI (HAmpHKIan, poOoTy
IPOMHUCIIOBOTO KOHBEEpa a00 Cy4aCHOT0 aBTOMAaTH30BAHOTO BUPOOHUIITBA). Y Mexax
HAIIOTO JOCIIPKEHHSI CTYJICHTH OMAHOBYBAJIU MPOCTI IHCTPYMEHTH CTBOpeHHs AR-
1HTepakiii (Hanpukiajg, aogatku Zappar ado Unity 3 Bi3yaJdbHUM CKPUIITUHIOM).
Bonu ctBoproBanu BiacHi AR-MiTKH 10 BUpOOiB: YIEHb HABOIUTH KaMepy cMapTQoHa
Ha JIeTallb, 1 0aYMTh HAa EKPaHi TEXHOJOTIUHY KapTy, BiACOIHCTPYKIIi0 a0 3D-Monensb
30ipku. Taki AR-mijka3kyd 3HAYHO MIJBHIIYIOTH O€3MeKy poOOTH Ta 3MEHIIYIOTh
KUTBKICTh TOMMJIOK  Y4YHIB-MOYaTKiBLIB. KpiM TOro, CTyJeHTH HaBYaJIUCA
BUKOPUCTOBYBaTH TroTOBI VR-cuMynsiTopu BepcTariB (HampHUKIaA, CUMYJISATOPH
(dbpe3epHO-TpaBIpyBaIbHUX POOOTIB), SKI JIO3BOJISIOTH BIAMPAIFOBATH HABUYKU
KepyBaHHA 0€3 pU3HKY, 10 JOpore 00JIalHaHH 371aMaEeThCs Ta 0€3 TpaBMaTU3MYy .
ExcniepuMenTanbHa yacTuHa JOCTIIKEHHS TIpoBOMIIacs BIpoaoBxk 2024-2025
HaBYAJIBHOTO POKY Ha 0a31 [3MaiIbChKOTo Jep>KaBHOTO T'YMaHITAPHOTO YHIBEPCUTETY.
B excniepumenTi B3sun yuyacTth 14 crynentiB cneniaibHocTi A4.10 Cepennst ocBiTta.
Texnosorii, 3 sskux 0yno chopMoBaHO KOHTPOJIBHY Irpymy (7 oci0), sika HaByanacs 3a
TPaJAULIHUMU NpPOrpaMaMM, Ta eKcnepuMeHTanbHy rpyny (7 oci0), y HaBYaJIbHHIA
mpoiiec SKoi OyJI0 BIPOBAHKEHO PO3POOJIEHY HAMH MOJENb. Y KOHTPOJIbHIN TpyIii
nu@poBl  TEXHOJIOTIT BUBYAIUCA 3ACOUIBIIOT0O B MEXaX OKPEMOTo Kypcy
«IHpopmaIiiHO-KOMYHIKaIIMHI TEXHOJIOTi», a Ha METOJWYHUX JUCHUIUIIHAX Ta
MpaKkTUKaX AakIeHT POOMBCS Ha TpaJULIMHUX MeTonax (poOoTa 3 JEepPEeBUHOIO,
METaJoM, TKaHUHOI, KyJliHapis). B excriepuMeHTanbHIN rpymi, K ONKUCAHO BUIIE,
Bi10yacs iHTerpaiist upPoBUX TEXHOJIOTIH y BC1 KIIFOUOBI IUCIUIUIIHU Ta TPAKTUKH,
BKJIFOYHO 3 BUPOOHHMYOIO MEAArOTIYHOI0 MPAKTUKOIO, 1€ CTYJACHTH 30008’ s13aH1 Oyiu
MIPOBECTH CEPII0 YPOKIB 13 BUKOpUCTaHHAM 3D-MmonemoBanHs a6o AR/VR.
OriHroBaHHs piBHSI CHOPMOBAHOCTI IUPPOBOT KOMIIETEHTHOCTI TMTPOBOIAIIOCS 32
YOTUpPMa KPUTEPISIMU: KOTHITUBHUH (3HAHHS LU(PPOBUX 1HCTPYMEHTIB, PO3YMIHHS X
MEJaroriyHoro MOTeHIliany), AISIbHICHUM (YMIHHS CTBOpPIOBAaTH LHU(POBI OCBITHI
pecypcH, MPOEKTYBATH YPOKH 3 IHTETPAIII€I0 TEXHOJIOT1H), MOTUBAIITHUIN (BHY TPIIITHS

noTpeda BUKOPUCTOBYBATH ITU(PPOB1 IHCTPYMEHTH, OakaHHSI BIIOCKOHAIIOBATHCS) Ta
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pedriekcuBHUN (3MAaTHICT, aHANMI3yBaTH BJIACHUM JOCBIJ, BUIPABISATH TMOMMIIKH,
aJanTyBaTH TEXHOJIOTII 10 KOHKpPETHUX YMOB) [162, 171].

Ha mouatky ekciepuMeHTy OOHBI TPyNH AEMOHCTPYBaIHN OMU3bKI PEe3yJIbTaTH:
nepeBakHa OUTBIIICTh CTYJEHTIB Malldi HU3bKWNU ab0 cepelHii piBeHb IU(poBOi
KOMIIETEHTHOCT1, 0COOJIMBO B YACTHHI IPOEKTHO-TEXHOJIOTIYHOT0 3acTocyBaHHs 3D Ta
1. Crynentn 3Hamu mpo icHyBaHHS 3D-mpuHTEpIB, ajieé HE MOTJIM CaMOCTIHHO
HArOTYyBaTH MOJEIIb 10 IPYKY, HE po3yMuu pi3HuI MK SLA ta FDM TexHonorisimu,
HE BMUJIM TeHepyBaTH KepyBajbHI mporpamu s JazepHoro pizaka. Lo cTocyerbes
I, to maitke Bci cnpuiiManu ChatGPT sk mxepeno roToBHX TEKCTIB, a HE SIK
KOHCTPYKTOp 171el a00 MOMIYHMKA B TEXHIYHUX PO3PAXyHKAX.

[Ticns 3aBepuieHHST POPMYBaJIBHOrO €Tamy (0JMH HaBYaIbHUI PiK) MU MPOBEIH
MOBTOPHE J1arHOCTYBaHHs. Pe3yabTaT KOHTPOJIBHOI TPYNH NOKPALIMINCA HE3HAYHO:
CTYJIEHTHU JICIIO Kpallle OPIEHTYBAJIMCS B Ha3BaX Cy4aCHUX LU(DPOBUX IHCTPYMEHTIB,
aje mpu crpoOi po3pOOUTH YpOK TEXHOJIOTIM 13 BUKOPUCTAHHSM, Hampukian, 3D-
MOJICJIIOBAaHHSI OUIBIIICTh 3HOBY MOBepTaiacs 10 (GopMary «IoKa3 Mpe3eHTaIli.
JIumie Tpu CTYJEHTH 3 KOHTPOJIBHOI T'PyIM CaMOCTIMHO crpoOyBajii OpraHizyBaTu
poboty 3 Tinkercad Ha mpakTHIll, Ta ¥ TO 3 JOIMOMOI'OK 30BHIIIHIX BiJEOYPOKIB.
HaromicTe B eKcnepUMEHTaNIbHIM Tpymi BiAOydHCs CyTTeBI 3MiHU: Onm3bko 70%
CTYJCHTIB MiJABUIIWIN CBIA PIBEHb JO JOCTATHHOrO ab0 BHUCOKOTO. BOHU BUIBHO
cTBOproBanu mapamerpuuHi 3D-moxeni, roTyBanu ¢aiiau ais Ja3epHOi Pi3KH,
BukopuctoByBanu LI nma renepamii Au3aiiHy W TEXHOJOTIYHUX KapT, a TaKOX
po3pobmm BiiacHi AR-1HCTpyKIIii ais mkosspiB. [loka3oBo, 110 11 yac meaaroriaHoi
MPAKTUKU CTYJACHTH EKCIIEPUMEHTAJIbHOI TPYNU BUKIWKAIW TOMITHUHA 1HTEpPEC B
VYHIB: IIKOJISIp1 aKTUBHO MpaioBain 3 3D-pydkamu, Opajin yyacTb B OOTOBOpEHHI
moxusmBocterd I anms  TexHiuHoi TBOpuoCTi. Jleski CTyneHTH-TIpaKTUKAHTH
OopraHizyBajlu MiHi-3MaraHHsi 31 cTBOpeHHsi npoekTiB y Tinkercad, mo He
nependadagocs CTAaHAAPTHOK MPOTPaMoOl0 MPaKTUKH, ane Oylo CXBaJeHO
KkepiBHUKamu [ 168].

OxpemMo BapTO 3a3HAYUTH, II0 BAXIMBUM PE3yJIHTaTOM EKCIIEPHUMEHTY CTallo

MIIBUIEHHS MOTHBAIIHHOTO KOMITIOHEHTY. SIKIIO CrodYaTtKy ©Oarato CTY/EHTIB

218



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

CKENTUYHO CTaBUJIMCS J0 IU(PPOBUX TEXHOJIOTIH HA YpOKaX TEXHOJIOT1H (MipKyBaHHSI:
«11e He ISl HAIllOi IIKOJIMY, «HEeMa€e OOJIaTHaHHA», «HE BXOAUTH JI0 MPOrpaMm»), TO
MICJsl y4acTi B MPOEKTI BOHU 3MIHWIIM CBOIO MO3HIII0. CTy/IEHTH €KCIIEPUMEHTATbHOI
IPYIH HABYUJIUCS OAYUTH HE JIUIIE TeXHIYH1, a ¥ Tearoriydi MOXKJIMBOCTI IUGPOBUX
IHCTPYMEHTIB: 1HAMBIIyai3alliio, pO3BUTOK MPOCTOPOBOIO MUCIICHHS, MiJABHUILECHHS
BMOTHMBOBAHOCTI Y4YHIB, MOXJIMBICTh 1HTerpamii 3 1HGOpMATHKOIO, (i3UKOIO,
MaTEeMaTUKO. BOHM mouanu I[iKaBUTHCS OIOUKETHUMHU PIIICHHIMHU (HampuKiaj,
BUKOPHUCTaHHA OE3KOIITOBHOTO XMapHOro codTy, aemeBi 3D-pydku, camMopoOHi
na3zepHi rpaBepiB Ha 6a3i Arduino). Lle cBiquuTh mpo Te, Mo B HUX chopmyBaBcs
BOKJIMBUNA KOMIIOHEHT IU(GPOBOi KOMIIETEHTHOCTI - 3JaTHICTh aJanTyBaTH
IHCTPYMEHTH JI0 pealbHUX YMOB IIKOJH Ta IIYKaTH ajbTepHATHBHU 3a BIJCYTHOCTI
JOpPOTOro yCTaTKyBaHHS.

VY mporeci JOCHIIKEHHS MU TaKOX BUSIBUJIM HHU3KY YMOB, 32 SIKMX 1HTErpauis
CyYaCHHUX TEXHOJIOTIM Yy MIATOTOBKY BYMUTENIB TPYJOBOTO HAaBYAaHHS € HAWOUIbII
edexTuBHOMO. [To-miepiie, 11e HAsIBHICTH JOCTYITHOT MaTEPiaIbHO-TEXHIYHOI 0a3u xo4a
0 Ha MiHIManbHOMY piBHI (0auH 3D-npuHTEp, Na3epHUil rpaBep, HAOIP ENEKTPOHHUX
koMrioHeHTiB). [To-apyre, 11e miAroTOBKa BUKIIAaviB, K1 CaMi BOJIOAIIOTH IU(PPOBUMHU
TEXHOJIOTISIMU Ha PiBHI HE HUXYE TOTO, IKOTO BUMAraroTh Bijl CTyJCHTIB. Y HAIIOMY
BUTAJKy BHUKJIaJa4yi METOJUKMA TEXHOJIOTIM MPOWNUIM TOMEpPEeAHE CTaXyBaHHS B
neHrpax 1mdpoBoi oceith. Ilo-tpere, 1e 3miHa (oOpMH 3BITHOCTI: 3aMiCTh
TPAAMILIAHUX KYpCOBUX pOOIT 13 TEOPETHUHUMH PO3AUIAMH MH 3alpOBaIUIH
nopTdorio mudPOBUX MPOEKTIB CTyACHTA, Kyau BXoAuan 3D-Moemni, TeXHOJIOT9H1
kaptu 3 enementamu I, Bimeodparmentu mpoBeneHux ypokiB Ta AR-1HCTpyKIii.
Takuii miaxig 30piEHTYBAB CTYJICHTIB Ha KIHLIEBUI MPAKTUYHUI pe3yJibTaT, a HE Ha
dbopmanibHe ckitananHs icnutiB [169, c. 45].

Otmxe, BUKIAJACHUNA OCHOBHMM MaTepiad JOCHIIKEHHS 3acBigdye, IO
(dhopmyBaHHS 1TU(DPOBOI KOMIETEHTHOCTI MAOYTHHOTO BUUTENISI TPYI0BOTO HAaBYAHHS
HEMOXJIMBE 0€3 CUCTEMHOT 1HTerpailii cydyacHux TexHosnorii (3D-monemoBanns, 111,
AR/VR, mudpoBoro BUpoOHMIITBA) B YCI KOMIOHEHTH (PaxoBOi MiJATOTOBKH - BiA

HaBYAJIBHUX JTUCHMIUIIH JIO IEeJaroridyHoi NMpaKTHUKH. 3amporiOHOBaHA MOJIEIb, sKa
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CIIUPAETHCSI HE HA OKpeMi «IHU(POBI» KypCH, a HA HACKPI3HY MPOEKTHY AISIBHICTD,
JEMOHCTPYE 3HAYHO Kpalll pe3yJbTaTH MOPIBHSIHO 3 TPAJAULIHHUM TM1IX0J0M,
0COOMIMBO B YacCTHHI TOTOBHOCTI BUITYCKHHKIB pPEalbHO 3aCTOCOBYBAaTH IHQPOBI
IHCTpyMeHTH B mikojil. Iloganpim gocCHimKeHHS MOXYTh OYTH CIpsSMOBaHI Ha
aJIanTaliio i€l MoJeNi 10 yMOB 3aKJaiB Ipo¢eciitHO-TEXHIYHOT OCBITH, a TAKOX Ha
pPO3pOOKY BIAKPUTUX OHJIAWH-KYpCiB 13 HUGPOBUX TEXHOJOTIH Ui BUWTEINIB
TEXHOJIOT1H, SIK1 BXK€ MPAIIOI0Th, aJIe MOTPEOYIOTh MiABUIIIEHHS KBai(iKallii.

Y pe3yabTari MPOBEAECHOTO TEOPETUKO-CKCIEPUMEHTATBHOTO JOCHIIKEHHS
npobsemu popmyBaHHS HUPPOBOI KOMIETEHTHOCTI MAaHOYTHIX YUUTEIIB TEXHOJIOT1N
[UISIXOM IHTETpallii Cy4acHUX TEXHOJIOTIH y (haxoBy MiArOTOBKY MM JIMIILIA HU3KU
y3araJlbHeHUX BUCHOBKIB, SIKi MAlOTh SIK TEOPETUYHE, TaK 1 MPUKIAAHE 3HAUCHHS IS
MOJICpHI3aIlli MeJaroriyHoi OCBITH B YKpaiHi.

[lepmnii BHUCHOBOK CTOCYETbCS YTOYHEHHS CYTHOCTI TMOHSTTS «uudposa
KOMIIETEHTHICTh YUUTENS TEXHONIOT1». Ha 0OCHOBI aHaITi3y BITYU3HIHUX 1 3apyO1KHUX
mxeped, 3okpema pamku DigCompEdu, a Takox 3 ypaxyBaHHSM crieliu(iKu OCBITHbOT
TEXHOJIOTIYHOI Trady3l, MU BHU3HAYWJIM I}0 KOMIIETEHTHICTh SIK I1HTErPATUBHY
mpodeciiHO-0COOMCTICHY ~ SIKICTh, IO  BKJIOYAaE  MOTHBAIIMHO-IIIHHICHUH,
KOTHITUBHUH, JANbHICHUI Ta pedueKCUBHHI KOMIIOHEHTH. Ii  KIIFOYOBOIO
BIZIMIHHICTIO BIJl 3arajbHOIENAroriyHoi HUQPPOBOI KOMIIETEHTHOCTI € aKIIeHT Ha
3JIaTHOCTI BYUTEIISI HE MMPOCTO BUKOPUCTOBYBATHU ITU(POBI IHCTPYMEHTH B HABYAHHI, a
OpraHi30ByBaTH MOBHOLIIHHY IPOEKTHO-TEXHOJIOTTYHY JISTIbHICTh YUHIB, 1110 OXOILUIIOE
3D-monentoBaHHs, KepyBaHHS LU(PpOBUM BUPOOHMYMM OOJagHAHHSAM (JIa3epHi
pizaku, Bepctatu 3 UYIIK, 3D-npunTtepu), 3acTOCYBaHHS 1HCTPYMEHTIB IITYYHOTO
IHTEJIEKTY JIJIsl TeHEpYBaHHS IU3aiHy Ta TEXHOJIOTIUHUX KapT, a TAKOK BUKOPUCTAHHS
JIOTIOBHEHOI Ta BIPTyaJIbHOI peaibHOCTI JUIs Bi3yalli3allii TEXHOJOTIYHHUX IPOIIECIB.
Takuii miAXiA PO3MIMPIOE TpaauiiiiHe po3yMiHHA UU(GPOBOI KOMIETEHTHOCTI
nenarora, sike vacto 3Boawiocs a0 IKT-rpamoTHOCTI Ta BMIHHS CTBOPIOBATH
Mpe3eHTAIlli Y1 TECTH.

Jpyruii BEICHOBOK MOB'SI3aHUI 3 aHAII30M CYy4acHOI'0 CTaHy MIATOTOBKU (haxiBLIiB

y 3akiazax BUIOI OCBITU. KOHCTaTyBaJbHHI €Tal €KCIIEPUMEHTY 3aCBITYHB, IO
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OUIBIIICTB CTYJICHTIB MalOTh HU3BKHM a00 cepeHiN piBeHb U(POBOT KOMIIETEHTHOCTI
caMe B 11 IPOEKTHO-TEXHOJOTTYHOMY BUMIpl. BoHM Bosofdit0Th 6a30BUMH O(ICHUMHU
porpaMamMu Ta MOIIYKOBUMHU CHCTEMaMH, ajie He BMIIOTh CTBOPIOBATH MapaMeTPUYHI
3D-mopneni, He 3HaoMi 3 TMPUHIMIAMU MIATOTOBKH KEpYyBaJbHUX IMporpam s
1uppoBOro o6JagHAHHS, HE BHUKOPUCTOBYIOTH IITYYHUH 1HTENEKT AJISl BUPIIICHHSA
TeXHIYHUX 3aB/aHb, a IXH1 yaBieHHs Tpo AR/VR oOMexyroTbcst MOOUTEHUME IrpamH.
[IpyuriHaMU LBOTO €, MO-MEpIIe, PO3PUB MIXK 3MICTOM TPAAMIINHUX AUCIUILIIH
(MeToauKa TPyJOBOrO HaBYaHHS, OCHOBM BUPOOHUIITBA) Ta peaIbHUMH TEXHOJIOT1IMH,
AKl BXe€ 3'BISAIOTBCA B CyYaCHUX IIKOJAX; MO-JIpyre, BIACYTHICTb CHCTEMHOI
iHTerpaiii nupPoBUX TEXHOJOTIN Y BC1 KOMIOHEHTH (haxoBOi MIArOTOBKH (TIEPEBAKHO
BOHU BHUBYAIOTHCS B MEXKax OJHOTO-BOX OKPEMHX KypCIB); MO-TPETE, HEAOCTATHS
MarepiaabHO-TeXHIYHa 0a3a 0ararbOX YHIBEPCUTETIB 1, SIK HACTIJOK, BIICYTHICThH Y
CTYJIEHTIB IPAKTUYHOr'O JOCBiAY poOOTH 3 3D-npuHTEpamu, J1a3epHUMH T'paBepaMu
tomo [173]. Came 11 nmpoOaeMu i 3yMOBUIIM HEOOXIJHICTH PO3POOKH HOBOI MOJENI
HaBYaHHSI.

Tperiii BUCHOBOK € KJIIOYOBUM 1 CTOCYEThCA €(PEKTUBHOCTI 3alpONOHOBAHOI
Mozeni ¢dopMyBaHHS TUEGPOBOI KOMIIETEHTHOCTI MalOyTHIX YUYUTENIB TPYAOBOTO
HaBuaHHs. Ha BiMiHYy BiJl TpaUIIIITHOTO MIX0Y, /1€ IIU(POBI TEXHOJIOT1T TOAAIOTHCS
(parMeHTapHO Ta BiJipBaHO BiJ METOAMYHOI MIATOTOBKU, HAIlIA MOJICINIb IPYHTYETHCS
Ha TPHOX TMPUHIMIAX: 1HTErpamis (UudpoBl IHCTPYMEHTH TMPOHHU3YIOTH YCI
JUCLUIUIIHU - B KPECJIEHHA [0 MeJaroriyHoi MPaKTUKW), MPOEKTHICTh (CTyACHTH
BUKOHYIOTh HACKPI3HI TEXHOJIOTIYHI MPOEKTU TPUBAJICTIO B KIJTbKA CEMECTPIB, SIKi
OXOTUTIOIOTH TTOBHUH ITUKJI BiJ] IU(PPOBOI 11€1 10 peasbHOro BUpoOy), pedIeKCUBHICTh
(mocTiiHMM aHaji3 BIACHOTO JOCBILY, (ikcallis MOMHJIOK 1 MOIIYK ONTHUMaJbHHUX
CHOCO0IB 1HTErpalii TEXHOJIOTIH Yy KOHKPETHI WIKUIbHI YyMOBH). Pesynbratu
(OpMYBaJIbHOTO EKCIEPUMEHTY TOKa3alid, 0 B eKchepuMeHTalbHikd rpymi (7
CTYJICHTIB) YacTKa 0C10 3 BUCOKHUM piBHEM ITU(POBOI KOMIIETEHTHOCTI 3pocia 3 8,8%
no 41,2%, a 3 pocratHiM piBHeM - 3 23,5% mo 35,3%. Y xontponbHii rpymi (7
CTYJICHTIB), sIka HaBYaJIacs 3a TpAAULIMHUMHU [TporpaMaMu, MO3UTUBHA JUHAMIKa OyJia

HE3HAYHOIO: BUCOKHH PiBEeHb 3pic 3 6,7% 1o 13,3%, nocrathiii - 3 20,0% 1o 26,7%.
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Ile moBoaWTh, IO camMe CHCTEMHA IHTErpailis, a He OKpemi Kypcu 3 HHU(POBOI
IPaMOTHOCTI, J1lae CTidkuil pesynapTaT. CraTucTiyHa oOpoOKa JaHux 13
BUKODUCTAaHHAM  KpuTepito Xi-kBaapaT [lipcoHa migTBepauia 3HAYYIIICTh
BiIMIHHOCTEeH MK rpynamu (p<0,05).

YeTtBepTrii BUCHOBOK KOHKPETH3YE MPAKTHYHI ACTIEKTH BIPOBAKEHHS HAIIO1
mozeni. [ns ycmimuoro QopmyBaHHA IUGPOBOI KOMIIETEHTHOCTI Yy CTYJIEHTIB
HEOOX1IHO CTBOPUTH TI€BHI oOprasizariiHo-nenaroriudi ymosu. Ilo-mepiie, 1€
MOJICpHI3aIlis 3MICTy HaBUAJbHUX AWCIUIUIIH: 0 MPOTPaM 13 METOIUKH TPYIOBOTO
HaBUaHHA MaloTh OYTH BKIIOYEHI MOAyil 3 3D-MopentoBaHHS, OCHOB ITU(POBOTO
BUpOOHMIITBA, 3acTtocyBaHHs IIII B TexHomoriuHii ocBiti, cTBOpeHHsT AR/VR-
KOHTeHTy. [lo-mpyre, HeoOXigHO 3a0€3MeYUTH AOCTYH CTYJEHTIB JI0 CYyYacHOIO
oOnagHaHHs xo4ya O Ha 0a3i YHIBEPCUTETCHKUX MaiicTepeHb ab0 LEHTPiB HMUPPOBOI
ocBitu (FabLab, Makerspace). AnpTepHaTHBOIO B yMOBaX 0OMEKEHOT0 (pIHAHCYBaHHS
MOXYTh CTaTd BIPTyallbHI CHMYJSITOPM BEpCTaTIB Ta XMapHI CepeAOBHILA
mozemoBanHs (Tinkercad, Fusion 360). [To-Tpete, BaxxauBO 3anipoBaIuTH HOB1 (hOPMHU
3BITHOCTI, 30KpeMa nopT§o.iio HuppoBUX MPOEKTIB, € CTYJAEHT Npe3eHTYye BiacHl 3D-
MojIeli, TexHoJoriuHl kaptu 3 enementamu I, AR-iHcTpykiii Ta BineodparMeHTH
ypokiB. Ilo-ueTBeprte, BUKIaAayl, sIKi BeIyTh METOAWYHI JUCHHUIUIIHK, camMi MalOTh
MIJBUIIUTH CBI PIBEHb BOJOMIHHS LU(PPOBUMH TEXHOJIOTISIMUA YEpPE3 CTaKyBaHHS,
KypCH, ydYacTh Y XakaTroHax. Y HalloOMy JIOCJTI/PKCHHI TMONEpeIHe HaBYaHHS
BUKJIQ/IayiB CTaJ0 KPUTUYHUM UYWMHHUKOM YCIIIXYy: Ti 3 HHUX, XTO CaM HE BMIB
npaitoBat B CAD-niporpamax, He 3Mir e()eKTUBHO HABYUTH 1 CTYJICHTIB.

[T'aTrif BUCHOBOK CTOCYETHCS 3MIH Y MOTHBAIIMHO-IIIHHICHIN cdepl MaldyTHIX
yuureniB. EkciepuMeHT mokasas, 10 mopsij 13 (GOpMyBaHHSIM TEXHIYHUX HaBHUYOK
BiIOyBaeThCsl TpaHchopmaris mpodeciitHol 1AEHTHYHOCTI CTyACHTIB. SIKImO Ha
MoYaTKy JOCHI/DKEHHST 0OaraTo XTO CKENTUYHO CTaBUBCA JI0  JOIIJIBHOCTI
BuKkopucTanHs 3D-mpunTtepiB a6o LI B mkomi (aprymeHTH: «ii€ 3aHaATO JAOPOTO»,
«y4HI HE 3pO3yMIIOTH», «II€ HE TMepeadadeHo MPOTrpaMoio»), TO TICIS ydacTi B
HACKPI3HUX MPOEKTAX BOHU 3MIHWIM CBOIO MO3UII0. CTYAEHTH €KCIEePUMEHTAIbHOI

Tpynu  TMOYaJIM CaMOCTIMHO TIyKaTH OIO/UKETHI aidbTepHATHBU  (HANPHUKIAL,
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BUKOPHUCTaHHS OE3KOIITOBHOIO XMApHOTO CO(PTy 3aMiCTh JOPOTHX JIIICH31H,
CTBOpEHHsI HaimpocTtimux AR-miTok 0e€3 CKIagHOro mporpamMyBaHHS), aKTUBHO
IIKaBUJIUCS TOCBIZIOM IITKLJI, SIKI BXKE MPAIIOIOTh 13 MU(PPOBUMH TEXHOJIOTISIMH, a ITi]T
Jac MeJaroriyHoi MpakTUKY 1HIIIIOBAIN IPOBEIeHHs TypTKiB 3 3D-MoaemoBanHs. Lle
CBITUUTH MPO c(HOPMOBaHICTH BHYTPIIIHBOI MOTPEOH B MOCTIHHOMY mpodeciiHoOMy
PO3BUTKY Ta TOTOBHOCTI JI0 1HHOBAIlIN - SIKOCTEH, sIKI € KPUTHIHUMH JIJIST BUYUTEINIS B
yMOBaX IIBUJIKOTO TEXHOJIOTTYHOT'O OHOBJICHHS.

[locTuii BACHOBOK OKPECIIIOE MEPCIIEKTUBH MOAIBIINX AoCTiKeHb. [IpoBeneHa
po0OoTa He BUUEPIYE BCIX acnekTiB mpodiemu. [1oTpeOyoTh 101aTKOBOTO BUBUYECHHS
MATAHHSA aJanTallli 3arpormoHOBaHOl MOJIEIi IO YMOB 3aKJIa/IiB MpodeciiHO-TeXHIYHOT
OCBITH, JI¢ TOTYIOTh KBali(piKOBAHMX POOITHUKIB; pO3poOKa AUCTAHIIMHUX KypCIB
MIJIBUINICHHS KBami(ikalii JjIs BUUTEIIB TEXHOJIOTIH, SIKI BXKE IPaIllOIOTh, aje HE
MalTh MOXIJIMBOCTI TMPONTH TpHUBajJ€ HABYAHHS; CTBOPEHHS OaHKy BIIKPUTHUX
HaByaJbHUX pecypciB (3D-moneni, TexHooruHi KapTh, AR-1HCTpYKIii), SIKI MOXKYTh
BUIbHO BUKOPUCTOBYBATH BUMTEII 110 BCii YKpaini. Kpim Toro, 3aciayroBye Ha okpeme
TOCIIKEHHS TPo0JIeMa eTHYHOTO Ta OE3MEYHOTO BUKOPHUCTAHHS IITYYHOTO THTEIEKTY
B IIKUIBHIA TEXHOJIOTIUHIM OCBITI, 30KpeMa (OpPMYBaHHS B YYHIB KPUTHYHOTO
CTaBJIEHHS A0 pe3ynbrariB redeparii LI Ta po3ymiHHS MeX MOro 3aCTOCYBaHHS.

Taxkum 9rHOM, pe3yJIbTaTH AOCIIHKCHHS M ATBEPIUIN OCHOBHY TiMOTE3y PO TE,
0 CHUCTEMHA 1HTerpailisi cydacHuX mudpoBux texHosorii (3D-monemoanns, I,
AR/VR, uudpoBoro BupoOHuITBA) B mpouec (axoBoi MIATOTOBKM MaWOyTHIX
VYHUTENIIB TPYJAOBOTO HaBUaHHS 3a0e3redyye CyTTeBE TIJBUIIEHHS PIBHA iXHBOT
1IUPPOBOi KOMIIETCHTHOCTI TOPIBHSHO 3 TPAJUIIHHUAM IMAX0A0M. BrpoBaKeHHs
PO3p00JICHOT MOJel COpusie HE JIMIE OBOJIOJIHHIO TEXHIYHUMHU HaBUYKaMH, a M
(GhopMyBaHHIO TOTOBHOCTI JIO 1HHOBAIIMHOI TEAArOTIYHOI iSUIBHOCTI, 3aTHOCTI
OpraHi30BYBaTH MPOEKTHO-TEXHOJOTIYHE HaBYaHHS VYYHIB 13 BHUKOPHUCTaHHSIM
HaWCy4acHINIOro iHCTpyMeHTapito. OTpuMaHi BUCHOBKM MOXYTh OyTH BUKOpPHCTaHI
JUTSI OHOBJICHHSI OCBITHIX IporpaM MiATOTOBKM OakajaBpiB 3i cremiaibHOCTI A4.10
Cepennst ocBita. TexHousorii, a TakoX sl pPO3pOOKH MPOrpaM  IiJIBUILIECHHS

kBamidikarii BuMTENiB B yMmoBax IudpoBoi Ttpanchopmarii ocBitu. [loganbima
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HayKOBO-TIEIaroriyHa JAiSUTBHICTh Yy IIbOMY HampsiMi Mae OyTH CIpsSMOBaHa Ha
MacmTaOyBaHHS  anmpoOOBaHWUX  IMIJXOMIB, CTBOPEHHS BIJKPUTOI E€KOCHCTEMH
u(pPOBUX PECYpCiB Ta IHTETpaIlilo yKpaiHCHKOTO JOCBITy Y CBITOBUH KOHTEKCT

PO3BUTKY TEXHOJIOT1YHOT OCBITH.
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SECTION 5. SECONDARY EDUCATION

DOI: 10.46299/1SG.2026.MONO.PED.2.5.1

5.1 The history of the development of methods for organizing and conducting
classroom-based laboratory experiments in physics in secondary schools

The development of general secondary education in Ukraine at this stage is
focused on modernizing the educational process in line with leading global trends and
societal needs. One of the key areas of this modernization is the introduction of
innovative pedagogical approaches, digital learning technologies, modern information
and communication tools, as well as the application of the latest scientific and
methodological achievements in school education.

In the context of physical education, the experimental component of learning
takes on particular significance, since physics is a fundamental natural science, whose
development is based on observation, research, and experimentation. That is why one
of the priority tasks of physics teaching methodology is to improve the system of
educational physics experiments, particularly students’ laboratory and practical work.
Important aspects of this process include raising the level of scientific rigor and
research orientation in students’ experimental activities, fostering their cognitive
independence, and developing critical thinking, creative abilities, and research skills.

At the same time, improving the forms and methods of teaching physics is
impossible without a thorough analysis of scientific and pedagogical experience and
the historical development of teaching methodologies. Studying the evolution of
approaches to organizing physics experiments in the classroom allows us to identify
trends that meet contemporary standards for the quality of general secondary education
and also provides a scientific foundation for the further reform of school physics
education.

This fully applies to physics laboratory work, which is traditionally regarded as
one of the main forms of organizing students’ experimental activities. Despite a

significant number of scientific and methodological studies devoted to issues of their
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content, methodology, and didactic potential, the history of the formation and
development of laboratory work in the school physics curriculum has not yet been
sufficiently covered in educational science.

When analyzing the historical development of laboratory experiments in physics
education, it is important to note that physics emerged as an independent science only
in the mid-18th century, having separated from natural philosophy and developed its
own subject matter, methods, and research objectives. In the 18th century, physics
began to be systematically taught at universities, and by the late 18th and early 19th
centuries, it gradually became part of the high school curriculum. It was during this
period that the school physics experiment began to take shape as an important
component of physics education.

In schools in the United States and England, earlier than in schools in other
countries, new trends in physics education were introduced with persistence, primarily
of a methodological nature, namely, bringing teaching methods closer to the practical
application of natural science knowledge.

In the United States, a list of school laboratory exercises published by Harvard
College in 1887 played a decisive role in the reform of physics education. It contained
guidelines for laboratory classes. This list became one of the driving forces behind the
organization and spread of the laboratory method in physics education. This movement
was so successful and became so widespread that in 1898, the “Commission of Ten,”
which was established by the “National Association of Education” to discuss and
resolve issues in secondary education, was already able to formulate, among other
theses, the idea that the teaching of physics and chemistry should consist of laboratory
sessions, textbook study, and teacher explanations, with half of all class hours devoted
to laboratory work.

The purpose of laboratory work, as defined in the instructions for the Harvard
List, was as follows: “To achieve the course’s objectives, the student assumes —
whenever possible — the role of a researcher working in an unexplored field of
phenomena during laboratory work. But this position, if strictly adhered to, would

either require the student to spend an unreasonably long time studying a single group
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of phenomena, or would lead him to develop a habit of superficial and hasty
generalizations. He should be required to work carefully, but the degree of precision
must correspond to the instruments and time at his disposal, and no more than that. One
should not tell him in advance exactly what he must observe, but, of course, he must
be told in which direction he must work. He must be taught to draw conclusions from
his own experiments, but he should be shown the sources of possible and inevitable
errors in his work, to save him from the dangerous mistake of thinking that all so-called
laws are derived from experiments just as superficial as those he himself performs.
Indeed, the greatest value of a student’s conclusions lies in the fact that they enable
him to understand and, without placing excessive demands on his faith, to accept the
generally accepted conclusions of physicists — and these conclusions, in the end, must
be imparted to him” [176].

As can be seen from the Harvard list, the emphasis 1s on practical knowledge of
facts and laws, with a view to their usefulness for the thinking and activities of educated
people. In 1889, the “Commission on College Entrance Requirements” argued that
laboratory work should contribute to a clear and coherent understanding of the most
important facts and laws of elementary physics.

Beginning in 1884, Professor Armstrong, through his lectures and articles,
sparked a movement in the English educational world aimed at introducing the
heuristic method.

In the teaching of physics and chemistry, the heuristic method manifested itself in
the fact that the focus of studying these sciences was shifted from the classroom to the
laboratory. Only the most complex demonstrations, preliminary analysis of the
problem, and final generalization remained in the classroom. The entire development
of knowledge and the progression of the course took place in the laboratory.

A new plan for teaching physics was outlined in a circular from the Department
of Public Education. The teacher’s role was limited to selecting topics for experiments
and providing general guidelines, while students were given the freedom to determine
all the details of a given experiment. The old system, in which the teacher lectured the

class on the principles underlying a particular topic, explained in detail the rules to be
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followed and the mistakes to be avoided, while the student obediently followed his
instructions and thereby relinquished all responsibility for conducting the experiment
— this system was deemed impractical.

The Circular stated: “The role of the teacher is defined by the fact that he must
guide and direct, stimulate interest, and offer new ideas; he must never be content with
merely presenting ready-made conclusions. The Department wishes to emphasize once
again that the new curricula being introduced must be based on intellectual discipline
—this is their primary goal... The essence of the work lies in each student individually
and independently investigating a specific laboratory task; as for the teacher’s
presentation of the subject matter and demonstrations, these should be given secondary
importance. The practice of forming groups of two students to conduct independent
research should no longer be followed. The same task should be given simultaneously
to all students in the class, although it may be presented to different students in different
forms™ [176].

Thus, starting in 1898, laboratory exercises became the foundation of the
educational system. Classes were conducted in a lecture-style format, and assignments
could be tailored to consider the abilities of individual students.

A distinctive feature of how physics was taught in England at that time, and how
students studied it, was the mandatory keeping notes in notebooks. The Department
attaches great importance to the conscientious and accurate keeping of these notes, but
teachers are prohibited from dictating them. All observations must be recorded at the
workplace, in the laboratory; writing drafts or on separate sheets of paper was
prohibited. Along with the individual answer obtained for a given task, each student
records in their notebook the conclusions drawn from the observations by the entire
group working alongside them.

Influenced by the successes achieved as a result of secondary education reforms
in America and England, and under pressure from public opinion, which demanded
teaching that was not abstract but connected to real life and suitable for practical
applications, France underwent a shift in both the methodology of physics instruction

and the content of the curriculum. The 1902 law states:
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The goal is not to turn our students into real physicists, but to familiarize them
with the great laws of nature and to enable them to understand the phenomena
occurring around them.

To achieve this goal, two approaches were proposed:

1. Bring students face-to-face with the phenomenon being studied; work together
to find the best way to study it; together with them and under their guidance, invent an
apparatus suitable for the task at hand; begin studying the phenomenon after examining
it; determine the results obtained in accordance with the accuracy of the chosen method
and the apparatus at hand; apply the results obtained.

2. Give students the opportunity to apply the method developed in this way during
practical exercises.

Many teachers had experience using the first of these methods, but the second
required creativity. Official instructions did not specify the content of practical
exercises; they merely provided guidelines such as the following:

The teacher must prepare practical exercises with the same care as classroom
assignments. They are granted the broadest possible discretion regarding the choice of
exercises. At times, the teacher may limit themselves to having students make simple
qualitative observations, but more often they will proceed with measurements, keeping
in mind the degree of precision appropriate to standard experimental conditions.

The results of the reform, and particularly the conduct of practical work, were on
display at the 1910 World’s Fair in Brussels. In the French Education section, the
lyceums exhibited laboratory equipment, the assignments themselves, and, most
notably, numerous instruments made by teachers and students.

When students begin their projects, they start from scratch. Often, they not only
design the setup but also make the tools themselves, learning in the process how to
work with wood, metal, and glass. Of course, students do not spend time making tools
for every single project. In general, the labs were well-equipped with the necessary
tools, but each group had to complete several design projects of varying degrees of
complexity during the classes themselves.

Professor Francois Dewalve describes the procedure for laboratory work as
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follows: “First, the tasks are presented to the students; then, to encourage them to
experiment, the instructor asks them how they plan to set up the experiment and
gradually guides them in the right direction. Then the students offer their comments
and ask questions. Only after this do they begin the experiments, which last about 30—
35 minutes. The remaining time is devoted to calculating the results obtained. Then the
teacher again guides them and discusses the results with them. At home, in their free
time, the student then describes the entire exercise in detail in a separate notebook, and
the teacher reviews it from time to time” [176].

While in France educational reforms took place with government involvement, in
Germany they were initiated by individual societies and associations.

One of the most active proponents of physics education reform in Germany,
Professor Grimsel, director of the Hamburg Realschule, wrote: “The movement
launched by the Hamburg Society for Natural Sciences in 1901 found expression in the
so-called Hamburg Theses on the Reform of Natural Science Education, which were
presented at the congress of German natural scientists and physicians in Breslau in
1904. A commission was formed there, tasked with refining certain aspects of the
theses and developing a draft that would be acceptable to all. This commission
submitted a report on its activities to the congress of natural scientists in Merano
(1905). It summarized the requirements that modern natural science education must
meet to serve the needs of human life” [177].

Regarding laboratory sessions, the report stated: “For modern educational
purposes, it is not enough for a student to watch from a distance as experiments are
conducted on the lab bench; even under the most favorable circumstances, this may
lead to an insufficient understanding and a passive perception of what is taking place.
Only when a student works independently to conduct at least the simplest experiments
will they learn to discuss phenomena comprehensively and logically, observe critically,
and act prudently” [177].

The resolutions of the congress of German natural scientists and physicians in
Merano (1905) established the following principles for the curriculum:

Principle 1: When teaching physics, it should be viewed not as a mathematical
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science but as a branch of natural science;

Principle 2: Physics, as a subject of instruction, should be taught in such a way
that it serves as an example of how knowledge is generally acquired in the field of
experimental sciences;

Principle 3: For the physical education of students, systematically designed
exercises in observation and experimentation, conducted by the students themselves,
are necessary.

In 1910, the Saxon and Bavarian governments recognized the need to introduce
mandatory physics laboratory classes in secondary schools.

Thus, beginning in the 1780s, there was a steady shift from older methods of
teaching physics to new ones. This evolution was not completed until the early 20th
century, creating the conditions for a transition to a new system, the main features of
which include the following:

1) The goal of teaching physics in secondary school: to develop in students
accurate and clear concepts of the most important phenomena and laws of elementary
physics and to connect these concepts with the demands of daily life and the interests
of modern technology.

2) The old, so-called lecture method is considered obsolete; it cannot be justified
even by classroom demonstrations, which are given a secondary role. Independent
student exercises in the physics laboratory, using simple apparatus — homemade where
possible — are given a prominent place.

It is advisable to conduct laboratory work as a group, and ideally, all members of
the group should work independently using identical equipment.

3) The instructional time allocated by the curriculum for physics should be
distributed among classroom instruction, students’ practical exercises in the laboratory,
and their work on textbooks; furthermore, it 1s recommended that no more than half of
the total instructional time be devoted to laboratory exercises.

4) During group laboratory work, it is advisable to differentiate tasks for
individual students, considering that the subject of study is the same for all students.

5) When conducting laboratory work, the student assumes the role of a
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“researcher,” understanding this to mean the acquisition of new knowledge.

Thus, attention is drawn to the research-oriented nature of laboratory work.

6) The most common structure for classes involving group laboratory work was
as follows: discussion of the objectives and plan of work; conducting the laboratory
work; summarizing the results.

The concept of physics instruction in schools of the Russian Empire until the late
1890s can be described using the recollections of Professor G.G. De-Metz, which can
be found in his book “General Methodology of Physics Instruction,” one of the first
domestic works on physics methodology.

G.G. De-Metz’s recollections are since in 1878 he began studying physics as a
sixth-grade student at the Richelieu Gymnasium in Odessa.

He writes that “although this gymnasium was considered exemplary and well-
equipped, the students were not shown any physics experiments; and when we began
to insist, we were taken to the physics lab twice, shown a few things, and that was the
end of the experimental part of the instruction, leaving us to study everything else on
our own from Malinin’s textbook.

As far as [ remember, the physics lab was crammed with numerous cabinets, and
the cabinets were full of various instruments, but not a single experiment remains in
my memory, because all instruction always took place in a regular classroom, standing
at the blackboard with chalk in hand. Chalk replaced all the equipment and all the
experiments; hence the “chalk era” of physics.

I had to finish high school in Mykolaiv, and it was much the same there: there
seemed to be a decent physics lab with cabinets full of equipment, but they didn’t show
us any experiments — at least none that would have stuck in my memory as something
systematic and interesting. And here, chalk was what saved the teacher from a difficult
situation all the time” [176].

This situation in physics education persisted until the late 1890s, when voices of
protest finally began to be heard against the status of physics as the primary natural
science discipline in secondary schools. The first to speak out about this in the press

were Soviet professors F.N. Shvedov, O.D. Khvolson, and M.O. Umov. F.N. Shvedov
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wrote in “Introduction to the Methodology of Physics™, published in 1891 in Odessa:
“It should be noted that there is no mention whatsoever of a physics curriculum in the
strict sense of the word in secondary schools. The subject is mentioned in the “Rules
and Curricula of Classical Gymnasiums”. In addition to the curricula, we find there: “a
curriculum for the Russian language and Church Slavonic”; “an explanatory note to
the curriculum for ancient languages”; the same note “to the mathematics curriculum”;
also “to the history curriculum”; and the same for the “geography curriculum.” But for
physics, there is only an “explanatory note to the physics curriculum”. From this
perspective, physics is equated with “drawing”; for it, too, there is no curriculum, only
a program.”

Professor M.O. Umov also acknowledged that the teaching of not only physics
but all natural sciences in secondary school was unsatisfactory. This dissatisfaction, he
said, stemmed from the fact that schools were not adapted to the needs of experimental
teaching. Schools do little to cultivate such important elements of education and
upbringing as the development of observation skills, the ability to handle facts, and
exercises and operations involving facts.

At that time, there were no “physics classrooms” anywhere. Physics labs were
completely unsuited for conducting experiments; they could not even accommodate
the entire class of students.

The situation described regarding the status of physics among other disciplines in
secondary school could not satisfy physics professors, above all. For in their university
work, they had to deal with students who were not only poorly prepared but also
completely indifferent to such an important and interesting branch of natural science.
Therefore, in 1894, F.N. Shvedov wrote in the concluding paragraph of his
“Introduction to the Methodology of Physics”: “The above, I believe, demonstrates
quite clearly that physics is currently not treated properly in secondary schools, and
that this science does not meet the requirements of general methodology. It is necessary
to carry out a fundamental reform of both the curriculum and the methods of its
instruction”.

F.N. Shvedov’s voice fell on deaf ears among his peers, who were ill-prepared,
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and thus had no practical significance.
In 1898, Professor M.O. Umov began advocating for the need for reform as
chairman of the “Commission on Measures to Improve the Teaching of Physics in

b

Gymnasiums,” which operated under the Moscow School District. In addition to
M.O. Umov, this commission included such a researcher as P.M. Lebedev.

This commission did much to improve the teaching of physics.

While adhering to the 7-hour standard for the physics course, she did not expand
the school curriculum but thoroughly revised it, placing the teaching of physics in an
entirely new context. She required that every gymnasium or real school establish a
separate physics classroom and equip physics labs with the necessary instruments to
meet the standard. To this end, she compiled a list of instruments and equipment for a
standard physics laboratory. At the same time, she issued a resolution to train physics
teachers and maintain their knowledge at the level required for teaching this subject in
the model physics laboratories established in each district. The commission also
established specific guidelines for the study of physics in secondary school, namely:

1. Students must acquire such knowledge about nature that, on the one hand, is
necessary for an educated person, and on the other hand, would enable them to
independently expand their knowledge after leaving school. At the same time, students
must develop the ability to apply scientific knowledge to explain everyday phenomena.

2. Students must be open to changing their beliefs, because true knowledge
consists of carefully examined facts and the laws that directly follow them. Students
should be interested not only in broad scientific generalizations but also in the laws
that govern specific phenomena, because it is only through the combination of such
phenomena that all changes in nature occur.

Laboratory classes have a long history in Ukraine. They were first explicitly
proposed and promoted as a method of school instruction at a conference of physics
and chemistry teachers in late December 1899 in Moscow. Following a report by
V.F. Davydovsky on practical physics classes, a unanimous decision was made to
recognize the necessity of practical physics classes.

Prior to this, physics teachers at several schools had, on their own initiative, begun
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conducting a series of laboratory experiments with interested students. The
accumulated experience, presented in the form of reports, was brought before the
congress and met with great sympathy by the participants, as it addressed a growing
need in teaching. It served as a certain impetus for the development, expansion, and
more proper organization of laboratory work. But these first steps were still very
tentative. The congress resolution spoke only of the desirability of introducing practical
exercises in physics.

An illustration of the fact that the resolution was not an expression of universal
recognition of practical physics classes can be found in one of the resolutions of the
subcommittee on physics education, drafted in 1900: “Resolution 2. The organization
of practical classes for students should be recognized as desirable where possible, but
they should not be considered mandatory for students. The subjects of these classes
may primarily include personal and direct familiarization with physical phenomena;
simple measurements and verification of certain laws. It 1s desirable that the teacher
receive special remuneration for conducting these classes” [178].

It was not until 1911, at the 2nd Mendeleev Congress, that physics teachers began
to speak with greater insistence and greater rigor about the implementation of
laboratory work.

At the first All-Russian Congress of Teachers of Physics, Chemistry, and
Astronomy, a resolution was adopted making laboratory work mandatory.

During preparations for the congress, which took place in 1913 in Petrograd, key
issues were identified that were the focus of the questionnaire and appeals to various
organizations, requesting that they express their views.

The “collective” responses and opinions received on the main issues greatly
facilitated the work of the congress sessions. They were received from the Moscow
Society for the Study and Dissemination of Physical Sciences, from the Physics and
Mathematics Committee of the Pedagogical Society at Kazan University, from the
Kyiv and Odesa branches of the Executive Committee, and from the Natural Sciences
Section of the Riga Pedagogical Society.

The results of the congress were reflected in its resolutions, particularly regarding
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practical classes:

Practical physics classes in secondary school are mandatory for educational
institutions and teachers; as a teaching method, they are conducted during the hours
designated for physics lessons, with the teacher having complete freedom in choosing
the method for conducting practical classes.

The construction of homemade devices should not be the subject of practical
classes but may be encouraged during extracurricular time.

From the perspective of the current state of educational equipment production in
Ukraine, the congress resolution “On the Procurement of Equipment” is of particular
interest:

1. Teachers must be given the opportunity to gain an accurate understanding of
the quality and cost of Russian and foreign-made equipment and instruments, as well
as where they can be purchased.

2. To achieve this goal, it seems most appropriate to hold regular exhibitions of
Russian and foreign-made devices. At these exhibitions, laboratories should be
organized where teachers could test the devices and become more familiar with them.

3. The current dependence of Russian schools on foreign manufacturers of
educational devices and instruments creates several difficulties. Efforts must be made
to eliminate them; however, this must be done with the utmost caution and a thorough
understanding of the true situation.

4. Russian schools must be protected at all costs from having to purchase, at high
prices from Russian trading firms, equipment and instruments from foreign — and
sometimes second-rate — manufacturers that are of very poor quality, causing them to
be short-lived or even completely unusable.

In 1915, a Commission of the Ministry of Public Education noted that practical
exercises should constitute an integral part of the physics curriculum, as essential as
lectures, rather than merely an adjunct to lectures, which, in the eyes of both teachers
and students, is of only secondary importance; furthermore, they should, whenever
possible, be integrated throughout the entire course of instruction. A particularly close

connection between practical exercises and lectures should exist at the elementary
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level.

At the same time, from 1900 until the revolution, the following questions were
debated in journal articles, at society meetings, and at conferences: whether laboratory
work should be mandatory in schools or not; if it were mandatory in schools, whether
it should be mandatory for all students; whether experiments should be conducted as
group activities or individually, be primarily qualitative in nature, precede the study of
a phenomenon (be heuristic in nature) or follow the study of a phenomenon (be
verification-based), and be conducted primarily by the students themselves or using
ready-made apparatus set up in the laboratory.

As will be seen in the second chapter, these questions will remain relevant in the
further development of physics education.

Thus, prior to the revolution, the conditions had been created for the practical use
of laboratory work in the teaching of physics in secondary schools.

The outcome of various meetings and conferences on physics instruction in
secondary schools in Russia can be seen in the consideration of laboratory work as a
teaching method. Specifically, this refers to whole-class laboratory work.

For twenty years prior to the October Revolution (1917-1932), the efforts of
individuals, scientists, and pedagogical societies, as well as conferences, continued
unabated in the struggle to improve teaching, and to find better teaching methods, to
increase the scientific rigor and practical relevance of curricula and programs. Even
despite the disruption of transportation and food supplies, on June 5 - 9, 1917,
following the coup d’état, a conference was held, attended by all those who, through
their work over many years, had contributed to the development and success of natural
science education in Russia. In the physics section, the following were deemed
necessary: 1) dividing the course into two levels; 2) structuring the first level around
practical exercises; 3) structuring the second level around classroom experiments
conducted by the instructor and the simultaneous conduct of practical exercises.

The Decree on the Unified Labor School and the corresponding directive of 1918
dismantled the old education system and closed existing schools without replacing

them with anything of equivalent value.
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The period from 1918 to 1931 was characterized in a Resolution of the Central
Committee of the All-Union Communist Party (Bolsheviks), which was adopted in
1931. It noted that it was necessary to address the struggle against frivolous
methodological adventurism and the mass-scale imposition of methods that had not
been previously tested in practice.

However, during this period, works on physics teaching methodology by
M.O. Kashin, G.G. De-Metz, V.V. Lermontov, and others were published.

In the 1920s, despite the thesis put forward by some researchers regarding the
necessity of using various teaching methods, there was a trend toward the
universalization of the research method. This was accompanied by a disregard for the
role of the textbook in the educational process, a rejection of verbal teaching methods
— which were considered dogmatic — and a denial of the teacher’s guiding role.

This enthusiasm for the research method also shaped the structure of classes, as
described by G.G. De-Metz: “In the past, we were accustomed to a strict school routine,
where the entire school day was divided into hours and minutes, where lessons
followed one after another at the sound of the bell, and where the duration of each class
period was always the same — about an hour. And when the students of a given class
were engaged in a single task, under the constant supervision of the teacher. Now, from
this perspective, a huge shift has taken place: in many schools, classrooms have
disappeared, having been replaced by laboratories; although the school day is still
divided into hours, students, by their own choice, go to the laboratory that now interests
and attracts them; there are no longer daily lectures or quizzes, as assignments for each
subject are completed over more or less extended periods, for example, from two weeks
to a month; the old-fashioned method of learning, where students listened to what the
teacher said, is being replaced by more or less well-structured self-study; even the
assessment of academic performance, which used to cause students so much anxiety,
is now conducted through tests in many schools; moreover, the testing system has now
been so refined and simplified that students can test themselves” [176].

G.G. De-Metz notes a positive aspect of this approach to organizing classes: “The

material that students work through is the same for all students, but it requires different
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amounts of time and effort for each of them to master it; some do so slowly, while
others do so quickly” [176]. This is considered in the described teaching methodology,
because each student spends as much time as they need to master any subject. And they
begin their work on their own initiative when they feel they are ready for it.

The described teaching methodology constitutes the essence of the Dalton Plan.
This system of instruction was created by Helen Parkhurst, who was inspired by the
educational ideas of the Italian physician Maria Montessori and realized her vision in
1920 at a normal school in the town of Dalton, Massachusetts, in the United States.

It was during this period that a distinctive feature of physics textbooks emerged,
one that would become a tradition and was linked to the inclusion in textbooks of
laboratory instructions that varied in content. It was precisely in 1925, at the height of
the Dalton Plan craze, that demands to develop a type of textbook that would most
effectively engage students to reach their peak.

This type was developed in the form of a “Workbook” and found its first
implementation in the “Physics Workbook” for workers’ faculties, compiled by a team
of authors under the editorship of L.I. Sokolov, which was published in 1926.

The workbook was intended to fulfill two main tasks: 1) to accompany the
student through all aspects of their work, serving as their sole textbook; 2) to place the
student in the position of a person who independently acquires knowledge, if not
through research, then at least through heuristic methods.

The first edition was structured as follows: a coherent flow of the book’s text; a
manageable number of laboratory exercises; follow-up exercises; and problems and
review questions. All these parts were intended to be integrated and arranged in such a
way as to guide the students step by step in their work. This first task was satisfactorily
resolved. But the second task — to provide all the necessary material for study in a
systematic order while preserving the student’s independence in acquiring knowledge
— posed insurmountable difficulties. In the first “Workbook™ edited by I.I. Sokolov,
this task was addressed by presenting most laboratory exercises in a heuristic manner;
students themselves derived a law from the work that was not formulated in advance

in the book, and in some cases this conclusion was not further justified but was
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subsequently referenced.

In the 1927 “Physics Workbook,” just as in the 1930 “New Physics Workbook,”
Bachynsky, guiding students to a conclusion through well-designed experiments,
presents a framed, nearly complete conclusion, leaving out only a few words that the
students themselves must fill in.

In subsequent textbooks, conclusions are not always provided. In the 1930
“Physics Workbook,” E.M. Goryachkin provides 18 laboratory exercises of a
qualitative and, in part, quantitative nature; in most cases, primarily following
qualitative experiments, the next paragraph describes additional experiments on which
a conclusion can be based, and the conclusion itself is drawn, but in some works,
neither conclusions nor further analysis are provided. Thus, students must limit
themselves to what they discover from the experiments on their own. In other cases,
the author leaves space in the book after the laboratory exercises, suggesting that
students transfer either the numerical data of the experiment or the conclusions
themselves from their workbook into the book.

The books cited above represent extreme forms of attempts to solve the primary
methodological task set for the “Workbook.” However, these books had significant
shortcomings. The omission of the formulation of the law from the book, while
ensuring students’ independence in discovering the physical law, does not guarantee
the correctness of their conclusion and requires supplementing the workbook with a
work notebook containing the conclusions from the experiments.

Limiting independent research to individual words that must be inserted into pre-
formulated sentences — while increasing the likelihood of a correct conclusion —
reduces students’ active engagement in arriving at that conclusion. Inserting individual
words, or an entire conclusion, eliminated the need for a workbook supplement to the
book, but renders the book itself obsolete after a year, as it ceases to be, due to the
inserted material, a tool for engaging students. Entries in the book cause unacceptable
defacement of it.

Immediately after the publication of the “Physics Workbook™ for labor schools,

edited by L.I. Sokolov, loud protests began to be heard from the student community,
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claiming that the book could not be used in the following cases: when the educational
institution lacks the equipment for which the book is designed; when the book has to
be used for review; when students who have missed a class for some reason are forced
to use the book.

These compelling complaints led to a change in the presentation style, and,
starting with the second edition of the book for workers’ faculties, the inclusion of
experimental justification and the derivation of the law following laboratory work. The
heuristic nature of the work was preserved; the students could discover the law on their
own, but in return they were given an interesting opportunity to verify their conclusion
and repeat the law at any time, regardless of the laboratory work. This nature of the
book for workers’ faculties persisted until the 9th edition in 1932, in which a crisis of
the “Workbook™ type had come to a head. This was linked to the need to introduce
technical material, which led to an undesirable increase in the book’s volume.

Thus, one of the directions in the organization of students’ educational activities
is the organization of heuristic laboratory work, combining it with work using the
“Workbook,” which served as a means of guiding students’ actions.

At the same time, research is being conducted on the methodology for organizing
laboratory sessions as a component of the overall system of physics lessons.

Let us consider the methodology for organizing group work described in the book
“Methods of Physics” by M.V. Kashin, published in 1922.

At the beginning of the school year, the class should be divided into groups of two
students. Before starting the activity, the teacher explains the purpose of the exercise
to the entire class, and the students write down this explanation in their notebooks. The
following sequence is recommended:

1. The research task itself is explained.

2. The necessary formulas are written on the board, and a diagram of the setup is
drawn.

3. The experimental process is divided into sequential stages.

4. Instructions are given on how to use the equipment.

5. A student is asked to list what they need for the upcoming work; everything

241



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

listed is written on the board.

6. The necessary materials are distributed to each group.

After this, the work begins. The teacher’s role at this stage is limited to checking
that students follow the instructions and observing the progress of the work.

Once all students have finished their work, their results should be written on the
board; either immediately or during the next class, the process, any difficulties
encountered, the results obtained, and any mistakes made are discussed.

At home, students write a report. It should include: 1) a statement of the research
problem; 2) a description of the apparatus and setup (with diagrams and drawings); 3)
a description of the experimental process and observations; 4) the results obtained; 5)
analysis of the results, i.e.: a) calculation of the average from the observations of all
groups; 6) error estimation (determination of the relative error and its expression as a
percentage).

Work at the first and second levels should differ from one another in nature and
objectives.

At the first level, in line with general trends, practical exercises are aimed
primarily at familiarizing students with phenomena; subsequently, they gradually
introduce students to measurement practices; accordingly, many of these exercises are
qualitative in nature.

Assignments in the second stage are primarily research-oriented; they then focus
on establishing relationships between the quantities that characterize a phenomenon,
as well as familiarizing students with certain technical applications [178].

The Resolutions of the Central Executive Committee of the All-Union
Communist Party (Bolsheviks) “On Primary and Secondary Schools” of September 5,
1931, proposed that teaching in schools be conducted according to fixed curricula,
programs, and a fixed schedule; the programs were to ensure a precisely defined scope
of systematic knowledge in each academic subject.

The physics curricula for secondary schools from 1932, 1933, 1935, 1938, and
1940 reflect a gradual improvement in the content of the school physics course and in

teaching methods. During this period, the first standard physics textbooks were created,
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authored by: G.I. Faleev and O.V. Pyoryshkin (1933—-1948); I.1. Sokolov (1938-1954).
Methodological works such as “Laboratory Classes in Physics in Secondary
School” by P.O. Znamensky (1936, 1940, 1955) and “Organization of Physics
Laboratory Work in Secondary School” by V.N. Bakushinsky (1948-1949) had a
significant impact on the improvement of physics instruction in Soviet schools.

The major works on physics methodology by P.O. Znamensky, I.I. Sokolov, and
E.N. Goryachkin examine the methodology for organizing and conducting physics
laboratory classes. Overall, the views of these methodologists on this type of
educational activity coincide.

Let’s examine the structure of this type of class.

In most cases, a lab session takes up an entire hour-long class period. Some
quantitative tasks require two consecutive hours to complete. Some qualitative tasks
can be completed in a few minutes; these should be combined with a lecture on new
material and a demonstration by the instructor.

The main methodological requirement for designing a laboratory assignment,
regardless of its nature, is an organic connection to the material being taught. A
laboratory assignment is assigned when, while presenting new material, the teacher has
led the students to the question whose answer they must obtain through independent
laboratory work, or when the presentation of the topic on which the students are to
conduct verification experiments has been completed. A time gap between the
laboratory work and the material being studied deprives the laboratory work of its
character as a teaching method for the instructor and a learning method for the students.

The second essential requirement is a clear objective for the laboratory work.
Students must have a clear understanding of what they are studying through a particular
activity.

Both before a demonstration and before a laboratory activity, the teacher presents
the students with a problem that they must solve on their own, but — of course — with
the teacher’s assistance.

Therefore, the laboratory work lesson begins with posing a question that follows

from the previous explanation. To foster a conscious approach among students toward
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performing the work, the teacher discusses with them the methods and tools that can
be used to find the answer to the question posed, encouraging them to plan
independently, at least in part, wherever and whenever possible. It is also advisable to
outline, together with the students, the main parts of the work plan and a scheme for
recording numerical results, which in this case is written on the board.

This introduction should take about 10 minutes during a one-hour class.

After the instructor’s briefing, students should read the work guide from
beginning to end and only then begin assembling the setup using the individual
components provided to them.

Next comes the time for students to work independently.

During this time, the teacher observes the progress of the groups, offering brief
advice or leading questions as needed, and pays particular attention to groups that are
struggling with the task.

Students take measurements, record the numbers in a table, process the obtained
numbers in their notebooks in the order specified by the teacher, find the answer to the
questions posed, and report it to the teacher. By this time, the blackboard should be
divided into as many columns as there are working groups, and each group records the
result they found in the corresponding column.

After all columns have been filled in, or as the lesson nears its end, the teacher
checks the work of groups that have not yet finished a few minutes before the end of
class, drawing the entire class’s attention to the columns that have been filled in
completely or partially, and leads a group discussion of the experimental results. If a
law is derived, the teacher provides the final formulation of the law.

The activity concludes with the preparation of a report, which in some cases may
be completed during the same lesson, but in most cases must be prepared as homework.

Although students work in groups, reports are written individually. This compels
each student, regardless of which part of the work they performed, to think through the
entire process from start to finish.

The report includes the following sections: the date and number of the assignment,

the topic of the assignment, a diagram of the experimental setup, a table with numerical
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data, calculations, a very brief description of the experimental plan, and a conclusion.

If we compare the general plan for conducting a laboratory lesson described here
with the one described by N.V. Kashin, we can see similarities in certain stages.

In the mid-1950s, following the 20th Congress of the Communist Party of the
Soviet Union, a period began characterized by teachers being granted relative freedom
in organizing the educational process. In the field of education, the issue of
“comprehensive development of students’ activity and independence in their academic
work” became a pressing concern.

This led to a discussion regarding the organization and conduct of physics
laboratory work in secondary school.

The previous stage of the educational process in secondary school can be
described in the words of M.N. Skatkin: “At the previous stage of the educational
process, didactics required that the teacher systematically present and explain all the
topics covered by the curriculum. Only after such an explanation were teachers
permitted to assign students tasks for independent work, the purpose of which was to
reinforce the knowledge presented in a ready-made form and to practice skills” [178].

This statement refers to the period from the late 1930s to the mid-1950s. As can
be seen, this organization of classroom instruction did not align with what had been
observed in all previous stages of general education development, both abroad and in
the Russian Empire, namely the emphasis on organizing students’ exploratory
activities during physics lessons.

If we turn to works on physics teaching methodology, we can find the following
key principles regarding the organization of laboratory sessions.

13

P.O. Znamensky’s statement is indisputable: “...every laboratory experiment
conducted by students will yield positive and valuable results only when students fully
understand the purpose of the upcoming work and the steps they must take to achieve
the set goal. Students must clearly understand how the work assigned to them relates
to previously studied material or what objective it serves for further progress.” And, at

the same time, the conclusion is drawn: “Therefore, when assigning independent work

to students, the teacher must conduct a preliminary discussion with them” [179].
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13

This conclusion, together with his other statement: “...the introductory and
concluding remarks may be omitted or kept very brief as the lesson progresses; the first
— because everything necessary for the work has already been covered in the
preliminary presentation of the material; the second — if the work was simple and its
progress showed that the students understood it” [179], initially led to the traditional
conduct of laboratory work and then to a complete divergence on this issue. The
formulaic nature of conducting laboratory work lay in the fact that teachers considered
the presence of three stages in the lesson to be mandatory:

a) the teacher’s preparation of students for the work: the teacher introduces the
topic of the work, its purpose, demonstrates the equipment, and, if necessary, how to
use it, and so on;

b) students conducting the experiment;

c) processing and utilizing the results.

This, of course, did not and does not contradict the methodological requirements
for conducting laboratory work; however, having become a rigid form of instruction,
it has led to a decline in students’ independence and to formalism in their work.

Starting in the late 1950s, to revitalize the educational process and foster students’
independence in their work, some teachers rejected both written and oral instructions,
while others, on the contrary, considered them an essential element of the laboratory
work lesson.

For example, in his publications, S.S. Klos [180] argued that a higher level of
independence is required when performing tasks without explanations or instruction
cards, when the teacher merely formulates the task and specifies the necessary
equipment. A similar point of view is expressed by Chepurenko V.G., Nizhnik V.G.,
Haiduchok G.M. [181], and other authors. On the other hand, active and conscious
performance of laboratory work i1s ensured only if the goal and the entire plan for its
execution are discussed in advance in class. This view was held by M.S. Shulga [182]
and several other authors.

This dual approach to conducting laboratory work can also be found later.

When considering the conduct of laboratory work without prior instruction, it is
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necessary to determine how to prepare students to conduct experiments independently.
There has been no consensus on this issue either. For example, T.V. Gulyayeva,
O.V. Sergeyev [183], and others believe that such laboratory work is particularly
successful if experimental problems were solved in previous lessons and students have
thoroughly mastered the theoretical material. Galatyuk Y.M., Tishchuk V.I., and
Andrukhov D.Y. consider the development of independence in terms of the laboratory
work itself: “In the seventh grade, we conducted the first three experiments with careful
instruction... subsequently, elements of independence were introduced” [184].

At that time, “frontal experiments” by students — frontal experiments and
observations — became widespread. Justifying the need for their introduction,
O.I. Bugayov wrote that demonstration experiments have the significant drawback that
they are perceived by individual senses, and thus the role of the primary sensory system
in perceiving reality is weakened. The inclusion of a frontal experiment or observation
in a lesson eliminates this drawback and simultaneously serves as a method for
increasing students’ independence [179].

Some authors view the “frontal experiment” as supplementary short-term
laboratory work, while others see it as a new type of educational physics experiment.

In this case, no resolution to these disagreements was provided.

The path to resolving these differences in views on the organization of physics
laboratory work in secondary school was outlined by V.I. Kalenyk in 1963. The
essence of these proposals was as follows: it is necessary to consider the methodology
for conducting laboratory work not in general, as is done in all physics methodology
manuals, and not individual laboratory exercises, but rather their groups, classifying
these exercises according to their content. Such groups include laboratory experiments:
1) involving direct measurement of a physical quantity; 2) involving indirect
measurement of a physical quantity; 3) involving the study of physical phenomena; 4)
involving the study of technical devices; 5) involving the study of the laws of physics.

In this case, all authors are correct, but their views apply only to the methodology
for conducting specific groups of laboratory work.

Later, this idea was implemented in a methodology for organizing small-group
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laboratory work, which was based for the first time on a general plan of activities
during a physics experiment designed to assess the experimental skills of high school
graduates. Based on the plan of activities proposed by V.I. Kalenyk for conducting
various types of physics experiments, it became possible to answer the question: Are
the frontal experiments and observations proposed in the 1960s equivalent to frontal
laboratory work?

Given that this methodology for conducting laboratory work has been included in
a textbook for students [185], let us consider, for example, two groups of experiments
that precisely illustrate the resolution of the described contradiction.

A generalized plan of activities during the conduct of any educational physics
experiment.

1. Formulating and understanding the objectives of the experiment.

a) Determine which physical phenomenon, process, or property of objects needs
to be studied;

b) Understand what needs to be determined through experiments: provide a
general description of the phenomenon; graphically represent the process; establish
relationships between physical quantities, etc.

2. Planning the experiment.

a) Select the object of study.

b) Determine the experimental methodology: draw a schematic diagram of the
experimental setup, list the necessary equipment and materials, and develop a plan of
action.

3. Carrying out the plan.

a) Select the necessary equipment and determine its main parameters.

b) Assemble the experimental setup.

c¢) Conduct observations and measurements.

d) Record the results obtained.

4. Analysis of the results obtained.

a) Process the data obtained in accordance with the stated objective.

b) Draw conclusions.
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c) Prepare a report.

This general outline is typical of the collaborative work between a teacher and
students when conducting any educational physics experiment. At the same time, the
content of each stage depends on many factors: the type of experiment; the specific
steps involved; the experiment’s place in the educational process as it relates to the
study of a particular curriculum topic; the students’ existing skills; and so on.

The content of the individual stages of this plan depends on the objectives that
this type of educational experiment aims to achieve, particularly specific groups of
laboratory exercises.

Laboratory exercises on the direct measurement of physical quantities.
Objective: To help students develop the ability to use measuring instruments.
Components of the skill of using measuring instruments: identifying the

instrument; determining the instrument’s characteristics based on its scale; performing
a series of operations to prepare the instrument for measurement and conducting the
measurements themselves; recording and evaluating the measurement results.

Main stages of developing practical skills: 1) designing a procedure that
constitutes the content of this skill; 2) demonstrating a model of this procedure; 3)
having students perform the first sets of actions based on the provided model; 4)
applying this procedure to solve a specific problem.

Types of educational experiments: demonstration experiment (Stage 2);
laboratory experiment — “classroom experiment” (Stage 3); laboratory work (Stage 4).

Task for the laboratory work: by comparing the measurement results, draw a
conclusion about the characteristics of the object of study.

The purpose of the laboratory work is determined by the fact that the ability to
use a measuring instrument is part of the content of the corresponding physical
quantity: “this physical quantity is measured by the instrument...”.

The general procedure for studying this physical quantity — and developing the
skills to measure it — is as follows:

1. The essential characteristics of the physical quantity are introduced: name,

symbol, definition, formula, and unit of measurement.
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2. A cognitive problem is solved: how to measure this physical quantity?

a) the instrument is studied;

b) the rules for using the instrument are demonstrated;

c) a demonstration experiment is conducted — students replicate the sequence of
actions based on the given example.

3. A laboratory experiment is performed.

As can be seen, in this case no instruction is required, because the method of
activity that determines the content — the ability to use the instrument — must be
mastered by the students during the second stage.

The assignment for this lab requires planning and conducting a small-scale study.

If, during the first lab assignment in this group, a sample report is provided that
effectively outlines the sequence of steps for the student, it is possible to achieve
maximum student independence when they complete subsequent assignments in this
group.

This methodology for conducting lab work aligns with the views of the scholars
and other physics teachers and instructional specialists.

Laboratory experiments on the study of physical phenomena.

Objective: To describe the subject of study — a physical phenomenon or its
underlying pattern.

To study any phenomenon, it is necessary to identify its characteristics, by which
the phenomenon can be distinguished from others. This can be done as follows: 1)
demonstrate the phenomenon and collectively identify its external characteristics; 2)
give students the opportunity to identify the phenomenon’s external characteristics on
their own, that is, to perform the laboratory work outlined in the curriculum.

If the external characteristics of the phenomenon are demonstrated by the teacher,
then repeated independent observation of them has no value. The student already
knows the result of the observation. Therefore, it 1s advisable to conduct such
laboratory work before studying the physical phenomenon. In such work, non-standard
equipment is usually used, which is needed only for this task.

Before conducting this laboratory experiment, the teacher must provide detailed
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instructions: explanations, and, if necessary, a demonstration of what needs to be done
and how. During the experiment, the teacher should assist students in identifying the
characteristics of the phenomenon.

As can be seen, the methodology for conducting this group of laboratory
experiments aligns with the views of both V.G. Chepurenko, V.G. Nizhnik, and
G.M. Haiduchok [181], as well as O.G. Galitsky, M.V. Gadetsky, V.G. Kulish [186],
and other physics teachers and methodologists.

Thus, the development of specific methodologies for organizing and conducting
laboratory work sessions resolves the contradictions in the views of physics teachers
and methodologists regarding this type of educational activity and fully aligns with the
general trend in the development of the educational process — the intellectualization of
students’ learning activities.

However, this methodology for organizing and conducting physics laboratory
work has not gained widespread acceptance for the following reasons: 1) the fact that
most physics teaching guides and textbooks focus on the traditional approach to
organizing laboratory work, which took shape in the 1930s and 1940s; 2) the lack of
publications on the proposed methodology in books that physics teachers — not only in
the Sumy region — could consult; 3) opposition from a significant portion of school
administrations, since this methodology does not fit into existing frameworks and,
moreover, lacks approval from the Ministry of Education and Science of Ukraine.

After Ukraine became an independent state, there arose a need to create domestic
physics textbooks for general education schools. Naturally, the introduction of new
curricula and new textbooks requires the creation of methodological guides that would
explore the most effective ways to organize the educational process.

In the physics textbooks used in schools in the Soviet Union, written instructions
for conducting laboratory experiments were typically placed at the end of the
textbooks. These instructions consisted of a list of equipment, the objective, and a brief
description of the procedure. The content and placement of such instructions have been
preserved in Ukrainian physics textbooks for grades 9 - 11, authored by
S.U. Goncharenko [187].
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This placement of laboratory work instructions allowed the teacher, considering
the specific composition of the class, to decide how to use the instructions: to
completely disregard them; to offer them to students who experience significant
difficulties in studying physics; or to conduct laboratory work before or after studying
the relevant theoretical material. The methodology for conducting laboratory work, of
course, depended on the teacher’s professional level and their understanding of the
specific requirements for the educational process at this stage of school education
development.

The textbooks “Physics. Astronomy* for grades 7 - 8, authored by O.I. Bugayov,
M.T. Martynyuk, and V.V. Smolyanets [188], and later the ”Physics" textbooks for
grades 7 - 8, authored by E.V. Korshak, O.I. Lyashenko, and V.F. Savchenko [189],
had one key difference from Soviet textbooks: instructions for laboratory work were
included in the textbooks following the presentation of the relevant theoretical material.
The nature of the instructions also changed. They were structured as had previously
been done for physics laboratory work in schools and universities. Their content
consisted of the objective, a list of equipment needed for the experiment, a summary
of theoretical information, a more or less detailed description of the procedure; and
tables for recording measurement results and calculations.

Thus, the textbooks guide teachers toward organizing laboratory work in a manner
that was typical until the mid-1950s: a uniform approach to assignments, regardless of
their purpose or content; and a lack of heuristic or exploratory elements. The purpose
of the theoretical part of the instructions is unclear, as its inclusion could imply the
following methods of use: 1) the teacher explains part of the content of the relevant
component of the physics course to the students; 2) students study the theoretical part
of the instructions on their own and then perform the experiment. Regardless of the
ways of approaching the theoretical part of the instructions, the students cannot help
but use the description of the procedure because they have already begun working with
these instructions.

A positive feature of the theoretical section is that some instructions explain the

conditions for conducting experiments. However, this is particularly important for
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complex tasks — those in physics labs. When it comes to lab work for grades 7 - 8, these
experimental details can be covered during demonstrations.

Thus, even with the current content and layout of the laboratory work instructions
in physics textbooks for grades 7—8, teachers can take a creative approach to using
them.

But the fact is that various commercial publishers have flooded schools with
“Workbooks” containing instructions for lab work identical to those in the textbooks.
The student must enter the corresponding numbers into the workbook’s table and write
a conclusion.

This is not “help for the student”, but a means of de-intellectualizing their learning
activities.

Such “Physics Workbooks” have nothing in common with the “Workbooks”
created in the 1920s. The latter were intended to organize students’ exploratory
cognitive activities.

The development of methods for organizing and conducting physics laboratory
experiments in the works of Ukrainian physics educators proceeds along two main
lines: the search for new laboratory experiments and the refinement of existing ones;
and the search for ways to further improve the effectiveness of physics lessons that
utilize whole-class laboratory experiments.

Let us examine the content of those works by educators that pertain to the second
direction in their research.

Most of the work by these educators is devoted to developing students’ creative
activity and independence during laboratory work.

In this regard, T.V. Gulyayeva and O.V. Sergeyev [183] revisit the methods of
conducting laboratory work, classifying them as reproductive, algorithmic, and
creative.

In the non-productive method, the teacher explains and demonstrates all aspects
of the work; in the algorithmic method, the work is carried out according to written
instructions.

The activities of the instructor and students in the creative method of conducting
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laboratory work are presented in Table 1.

Table 1.

Activities of the teacher and students

Teaching Activities Student Activities

1. Creates an environment conducive to creative | 1. Actively engage in creative exploration.
exploration. 2. Independently study literature.

2. Assigns tasks that involve independently | 3. Complete assignments.

acquiring new knowledge, engaging in active | 4. Propose their own methods for conducting
and productive activities, and applying | laboratory experiments.

knowledge to non-standard situations.

3. The teacher guides students’ active

engagement and teaches them how to acquire

new knowledge.

Galatyuk Y.M., Voinovich L.S., and Ostapchuk M.V. [190] propose the following
definition of creative laboratory work: creative laboratory work is a type of educational
experiment conducted in a school laboratory that requires students to independently
complete all or part of the stages of the creative cognitive process.

The performance of creative laboratory work is problem-based. It is usually based
on a creative experimental task.

The cycle of creative cognition: generalization of facts — theoretical justification
— experimental verification.

A task is considered creative for students if, while solving it, they must specify
the research problem and develop an experimental model based on the analysis and
application of their knowledge; the experiment is then carried out, and the results are
evaluated.

The study conducted by the authors shows that the stage of developing the
experimental model is particularly problematic: deriving the working formula,
selecting equipment, and drawing up a plan for conducting the experiment.

Y .M. Galatyuk [191] examines the organization of laboratory work. The stages of
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laboratory work, apart from the final one (the experiment itself), can be carried out by
students during a previous lesson or as homework.

Laboratory work can be organized by students as the final stage in the structure
of their creative activity, the problem-based component of which is a creative
experimental task, the process of which consists of two stages: modeling the
experiment and the practical implementation of the model. The first stage is
preparatory and involves creatively solving the problem “How to do it?”” according to
the following sequence: guess — idea — experimental model.

The second stage consists of laboratory work in the form in which it is
traditionally practiced and presented in textbooks.

The first stage can be carried out by students outside of class, for example, while
doing homework. In this case, the teacher should guide the students’ research.
Guidance of learning activities in this case should be indirect. Its task is to inspire
intuitive guesses during the creative process (“inspiration,” in translation, means
inspiration, suggestion, or external motivation).

One of the heuristic techniques that allows for initiating students’ search in a
predetermined direction is solving auxiliary calculation problems.

Other types of tasks for laboratory work are also proposed.

Lutsyuk T.V. [192] suggests creating sets of tasks based on the laboratory work
instructions, supplementing, elaborating on, and updating them. It is sometimes helpful
to include practical tasks that would increase students’ engagement and intellectual
curiosity. Detailing these instructions allows for breaking down complex questions into
simpler ones, accompanied by helpful guidelines aimed at mastering the core content.
Updating is achieved by highlighting the main point in the experiment and presenting
it as a question or problem. Questions and instructions should encourage students to
perform various mental operations: analysis and synthesis, comparison, analogy,
generalization, classification, and proof.

Vovkotrub V.B. and Vovkotrub V.P. [193] suggest that at the beginning of the
lesson, each student be given a card with a task: within 5 - 10 minutes, theoretically

determine a specific physical quantity, or verify the accuracy of a theory, etc. Six to
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seven options are selected so that no more than two students perform the same task.

Once this task 1s complete, the teacher collects the students’ work and worksheets,
then redistributes the worksheets with different options. Now each student must
experimentally obtain the result specified in the task on their worksheet.

The final part of the lesson is a summary. An analysis of the quality of the
theoretical and practical results obtained is conducted, and one or two grades are
assigned for each stage of the work.

Myslinchuk V.O. and Tyshchuk V.I. [194] proceed from the premise that after
studying a substantial amount of theoretical material, some form of assessment (a
colloquium) is expected, and after studying specific laws and regularities, independent
or test assignments are required. Therefore, it is entirely logical to plan and implement
a specific form of assessment after completing the main stages of developing students’
experimental skills. This form of assessment should take the form of some laboratory
work. Moreover, this problem can be addressed in two ways.

First, it is necessary to revise traditional methods of assessing classroom
laboratory work, shifting the focus from evaluating only the report to documenting all
types of independent student activity during the assignment.

Second, new, specially designed assignments should be conducted to assess the
development of specific skills — these are known as assessment laboratory assignments.
The primary objective of conducting classroom assessment exercises, in addition to
verifying mastery of theoretical material, is to determine the level of development of
students’ experimental, measurement, practical, and design skills and abilities.

The most appropriate methods for conducting these experiments, which fully
preserve all control functions, are research-based. The experiment instructions must
include the topic and objective, and the list of equipment should specify only those
materials that are the subject of investigation in this experiment. The student
independently selects the necessary measuring and other instruments and materials
from those available in the physics lab’s inventory. The instructions for performing the
work are general and do not specify a particular action but rather indicate only the

general nature of the activity.
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Kryskov A.A. and Kryskov D.A. [195], analyzing the content and scope of
laboratory work assignments in general education schools, note that they are, as a rule,
simplified, do not require significant time investment, and the processing and
presentation of results boil down to filling out the tables provided in the manuals. Thus,
time is not used effectively in laboratory classes, and there is nothing to occupy gifted
students.

Two types of additional tasks are proposed: some help students gain a deeper
understanding of the laboratory work, while others require creative solutions
(modifying measurement methods, improving accuracy, etc.). The first type of task is
assigned to students in advance as part of their preparation for class. The second type
of tasks 1s assigned either before the work begins or while the experiment.

While the works of the methodologists discussed describe new variations of well-
known approaches to organizing laboratory work, the article by Sobko O.1. [196] is
devoted to the use of personal computers and represents a novelty in physics
methodology. One type of experimental-research task involves investigating a physical
law or a consequence of it.

A logical flowchart for completing this task:

Observation of phenomena, gathering of facts — analysis of the facts obtained —
identification of cause-and-effect relationships.

While performing the task, students, drawing on some empirical knowledge and
their own life experience, select a set of facts through independent observations and
based on their analysis and comparison, draw generalizations.

Such tasks can be assigned to students during physics lab work, using personal
computers as experimental setups.

Depending on the didactic goals of instruction, computer-based modeling of a
physical phenomenon can yield two types of models: the actual model of the physical
phenomenon and a pseudo-model.

Pseudo-modeling is the reproduction of a phenomenon on a computer screen, a
process that is purely deterministic. In this case, the “new information” is known and

is either partially or fully embedded in the program.
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Pseudo-models can be used to demonstrate physical phenomena and, in some
cases, as a “laboratory setup.” The information obtained because of working with a
pseudo-program is new to the student.

It is recommended that students be given various tasks that reflect the
investigation of different stages of a single phenomenon.

A new aspect in physics methodology is the issue of the scientific organization of
work (SOW) during laboratory work, which is discussed by O.G. Galytskyi,
M.V. Hadetskyi, and V.G. Kulish [186].

These authors proceed from the following premise: the primary focus is on
developing a pedagogical approach in which each student must identify and recognize
the potential within their own learning process — particularly that which lies in self-
organization — thereby facilitating the transition from a teacher-directed learning
system to a self-directed one.

The implementation of such learning requires the development of students’ skills
and abilities in the scientific organization of their academic work, as a set of skills that,
under optimal conditions, ensure the active involvement of students in practical
activities as agents managing these activities, and the rational organization of all its
components with sufficiently high effectiveness.

In terms of addressing the issue of improving methods for conducting physics
laboratory work, the following skills related to the scientific organization of work
(SOW) are essential for students:

1. The ability to identify and set goals and objectives for future learning activities.

2. The ability to determine the content of educational activities in accordance with
these goals.

3. The ability to select methods (ways and means) for carrying out educational
activities.

4. The ability to plan the organization of educational activities.

5. The ability to conduct self-monitoring and self-assessment of the results of
educational activities.

The basic structure of students’ activities during laboratory work can be presented
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as follows:

1) clarifying (considering) the objectives of the work;

2) developing a plan for conducting the experiment;

3) selecting the necessary equipment and experimental setup;

4) conducting the experiment and recording the results of observations and
measurements;

5) analyzing the results of the experiment.

To successfully develop students’ skills in the National Educational Program
(NEP), the teacher must first analyze the structure of the organizational cycle and the
structure of student activities during laboratory sessions and based on this,
methodically ensure the transformation of NEP elements into active student
engagement while conducting physics experiments.

This is illustrated by the preparation and conduct of the laboratory work
“Determination of the Electron Charge” by 10th-grade students.

Students are given the following homework assignment in advance: using the
textbook and based on the lab assignment, answer the following questions:

1) Based on the experiment plan, state the objective of the experiment;

2) Based on the theoretical material used in this experiment, specify the specific
conditions, methods, and means for achieving the objective;

3) Create your own experiment plan in the form of a table;

4) Identify possible methods for monitoring and evaluating the results of the work;

5) Suggest efficient ways and means to minimize time spent on the work.

Discussing answers that reflect the operational composition of skills in the NEP,
based on specific content from the laboratory work, is an effective method for
expanding the scope of students’ activities and helping them identify connections
between individual skills within the complex.

After that, guided by the structure of the procedure for conducting a physics
experiment and their own plan, the students begin the laboratory work.

As they carry out the work, they make brief notes reflecting the sequence of

practical steps in accordance with the planned procedure, presented in tabular form.
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We will outline only the structure of the plan without describing the students’
specific actions.

Plan structure (presented in a column, with another column alongside it describing
the students’ actions — their responses): 1) purpose of the experiment; 2) hypothesis on
which the experiment is based; 3) experimental conditions; 4) observations during the
experiment; 5) measurement of quantities; 6) equipment and materials required for the
experiment; 7) sequence of the experiment; 8) format for recording experimental
results; 9) setup diagram; 10) conducting the experiment and measuring physical
quantities during the experiment, recording them; 11) calculation of the sought
quantities; 12) calculation of measurement errors; 13) analysis of the experimental
results; 14) conclusions based on the results of the experiment.

In summarizing the history of the development of methods for organizing and
conducting group laboratory work in physics at general secondary education
institutions, we can identify trends that should be considered when seeking ways to
improve the educational process in accordance with the concept of general education
in Ukraine.

1. One of the trends in the development of views on the organization and conduct
of physics laboratory work is the desire to organize them in a way that maximizes
students’ creative independence under the given specific conditions.

This is confirmed by the fact that the educational community periodically turns
its attention to the problems of developing students’ independence, thinking, and
creative abilities.

The introduction of laboratory work into physics education in schools in the
United States and England led to its subsequent adoption in Western European
countries, particularly in France and Germany.

The role of these laboratory exercises was defined as follows:

The main provisions of the instructions for the Harvard List of Laboratory
Exercises (U.S., 1887) included: “during laboratory work, the student is in the position
of a researcher”; “students should not be told what new things they will see”.

The Circular of the Department of Public Education (Scotland, 1898) states:
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“Each student individually and independently investigates a specific laboratory task;
as for the teacher’s lectures and demonstrations, they should be given a secondary
role”.

In the 1920s, in certain schools in many countries around the world — England,
Japan, China, India, Norway, and others — the Dalton Plan was used, which, regardless
of its overall evaluation, aimed to foster in students independence, the ability to
organize their work, and to conduct it using the research method.

In the 1960s and 1970s, in all the constituent republics of the USSR, the focus of
society and the educational community was on developing students’ active
participation and independence in the learning process, particularly during laboratory
work, and, in connection with the introduction of problem-based learning, on
developing students’ creative abilities.

In the 1990s and now in the 21st century, many Ukrainian physics educators have
focused their attention on identifying teaching methods that would facilitate the
organization of creative laboratory work (Vovkotrub V.B., Vovkotrub V.P. — 1994,
Kotelnikov G.F. — 1996, Kryskov A.A., Kryskov D.A. — 1997, Galatyuk Y.M.,
Voitovich L.S., Ostapchuk M.V. — 2000, and others).

Thus, conducting whole-class laboratory work in physics in secondary schools is
one of the means of developing students’ creative activity, which corresponds to the
concept of the modern educational process, the main goal of which is the formation
and development of students’ individual characteristics.

2. The division of physics classes in the early years of its use in education into
classroom and laboratory sessions, and, at the same time, the use of whole-class
laboratory work, reflected different views on the organization of students’ educational
activities.

In the years that followed, classroom-based laboratory work became more
widespread, but during the period of enthusiasm for the Dalton Plan, preference was
given to laboratory work.

Finally, in the domestic system of physics education, laboratory work was divided

into two groups — classroom-based laboratory work and physics practicum work, each
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of which had its own objectives and, accordingly, its own methodology.

A distinctive feature of classroom-based laboratory work is that it is integrated
into the process of studying the relevant curriculum material as an integral part
organically linked to other components of this process.

Attempts to conduct laboratory work designated by the curriculum as classroom-
based in the form of a practical workshop (Shatalov V.F., 1995) did not gain
widespread acceptance in physics education practice or in the works of physics
educators.

3. The fact that laboratory work is a method of learning about physical phenomena
that focuses on students’ productive activities — independence in studying certain
characteristics of phenomena and their patterns — does not preclude direct or indirect
guidance of students’ actions by the teacher, nor does it mean that all student actions
must be conscious rather than merely mechanical reproductions of actions that have
been instructed or even demonstrated to them.

Thus, conducting whole-class laboratory work involves creating conditions for
students to be aware of the objectives (goals) of the work; its progress; the actions to
be performed; and the results of the work.

The foundations of the traditional approach to organizing student learning during
group laboratory work were laid as early as the beginning of the 20th century.

In 1907, French professor Francois Dewalve described the “procedure” for
laboratory work as follows: “First, tasks are presented to the students; then, to teach
them to experiment, the teacher asks them how they plan to set up the experiment and
gradually guides them in the right direction. The students then offer their comments
and ask questions. Only after this do they begin the experiments, which usually last 30
— 35 minutes. The remaining time is devoted to calculating the obtained result. Then
the teacher again begins to guide them and discuss the results with them. At home, in
their free time, the students describe the entire exercise in detail in a separate
notebook”.

The best option for this method of organizing and conducting laboratory work is

the teacher’s verbal instruction before the activity.
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Students’ research work during laboratory sessions was guided by various types
of written instructions found in “Workbooks™ (1920s).

These instructions, in a modified form, were first included in school physics
textbooks, and from the late 1990s in Ukraine, in the so-called “physics workbooks.”

In this case, students’ independence was linked to their actions with the apparatus:
the student consciously sets up an experimental setup with a specific goal; reproduces
the process that interests them; by analyzing the results, they confirm the validity and
objectivity of physical phenomena and patterns.

This approach to organizing and conducting classroom laboratory work
effectively fails to harness its full potential for shaping and developing students’
personalities, which are characterized by: active engagement; creative independence;
and broad cognitive capabilities.

This has led to conflicting views on this type of educational activity for students.

4. The path to resolving conflicting views regarding the improvement of methods
for organizing and conducting laboratory work was defined by an integrative model of
the educational process, the foundations of which were laid by V.I. Kalenyk.

As early as 1965, it was noted: 1) all proposals by physics teachers and
methodologists regarding the improvement of laboratory work can be agreed upon if
one considers not the methodology of laboratory work in general, but its individual
groups; 2) the activities of teachers and students during laboratory work should be
evaluated in terms of their contribution to the development of students’ skills in the
experimental study of the surrounding world.

In 1986, the basic principles for structuring the educational process were
formulated based on an integrative model, according to which classroom laboratory
work is part of a cycle of the educational process in which a component of the school
physics curriculum (a unit of this content) is studied and mastered. That is, the
organization and conduct of classroom laboratory work must be analyzed by
considering the lessons preceding and following the laboratory session, as well as other
classes, including students’ homework.

Under these conditions, the proposals of Ukrainian physics educators regarding
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the organization of creative laboratory work become clear. These proposals are aimed
at increasing students’ independence at all stages of a classroom physics experiment:
identifying and understanding the learning problem, planning the experiment
(including formulating hypotheses); conducting the experiment (including testing the
hypothesis); and processing and presenting the experimental results. After all, all these
stages of the experiment define the essence of the ability to conduct independent

experimentation.
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SECTION 6. SPECIAL EDUCATION

DOI: 10.46299/1SG.2026.MONO.PED.2.6.1

6.1 Anxiety as an indicator of psychological adaptation of higher educational
school cadets

Mental health is a state of mental, emotional and social well-being of a person,
which determines their ability to function effectively in society, adequately respond to
stressful situations, realize their potential and maintain productive relationships with
others.

From the point of view of educational activity, the mental health of applicants
and providers of educational services is a key resource, as it ensures psychological
stability, effectiveness of training and professional readiness to perform complex and
stressful tasks of military activity.

Modern military challenges, caused by full-scale armed aggression against
Ukraine, are fundamentally changing the requirements for the training of military
specialists and the functioning of the military education system as a whole.

In war conditions, the prolonged impact of combat stress, information overload,
moral dilemmas, losses and uncertainty significantly increases the risks of emotional
exhaustion, maladjustment and professional deformations of participants in the
educational process in higher educational institutions. Therefore, it is of particular
importance to rethink traditional approaches to psychological support and move to the
creation of an innovative, systemic and integrated model of psychological support that
can function effectively in wartime. Such a system should combine preventive,
corrective, rehabilitation and educational components, be based on an interdisciplinary
approach, the use of digital technologies, elements of self-help, crisis counseling and
the formation of psychological self-regulation skills. At the same time, it should be
adapted to the specifics of military service, the educational environment of military
universities and the real conditions for training mentally healthy military personnel

during hostilities.

265



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

The relevance of the chosen topic is due to the increase in psycho-emotional
loads on applicants for military education and scientific and pedagogical personnel of
military universities in wartime, as well as the limitations of traditional forms of
psychological assistance that do not fully meet modern threats and needs. The lack of
a holistic, scientifically based and technologically supported psychological support
system negatively affects the quality of the educational process, the level of motivation,
cognitive efficiency and professional readiness of future officers. Therefore, the
development and implementation of an innovative psychological support system in
military educational institutions is an urgent need and an important component of
ensuring national security and defense capability of the state.

The purpose of the study is to theoretically substantiate the need for an
innovative psychological support system in higher military educational institutions,
adapted to wartime conditions, as well as to provide recommendations for its
implementation in order to create psychological support for the educational process.

Object - the process of psychological support and support for participants in the
educational process in higher military educational institutions in conditions of military
challenges.

Subject - the principles of functioning of an innovative psychological support
system in military educational institutions, aimed at preserving mental health,
psychological stability and professional efficiency of participants in the educational
process.

The need to provide psychological assistance to participants in the educational
process arose during the pandemic associated with the spread of COVID-I19.
Subsequently, these challenges have significantly intensified due to new crisis
circumstances, namely after the full-scale invasion and the start of active hostilities on
the territory of Ukraine.

One of the key tools for responding to these challenges is psychological first aid.
It is aimed at reducing initial stress, meeting current needs, promoting flexible coping
and encouraging adaptation. It is most often used in the first hours, days and weeks

after the event. Different people may have different manifestations of stress reactions,
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and the reaction of the same person at different times to different stimuli may also
differ. This depends on the functional state of the body, external and internal human
resources and supporting factors.

In the manual [205] edited by N. Prorok, the chronogram of mental reactions to
a stressful event and the provision of PPD assistance to victims within international
medical organizations is divided into four phases: phase 1 (24 hours), phase 2 (1-3
days), phase 3 (1-4 weeks), phase 4 (1-3 months).

PHASE 1 (24 hours). Victims are characterized by the usual acute reactions to
an excessive stressful event: tension, anxiety, panic; shock, disbelief, despair; euphoria
of “survivors”; anxiety, confusion; overexcitement, crying, numbness; guilt of “survivor”,
etc. At this stage, the main task of those providing support is to meet basic needs and
provide practical support, namely: to give food or drink, to support when talking to
representatives of the mass media or the police, to help contact the family, to provide
emotional support, to enable the story of the event, to listen without judgment and
inappropriate questions, not to show excessive curiosity, to clarify needs; to
acknowledge feelings (fear, anger, sadness); to prepare for possible sleep disturbances
and intrusions (obsessive thoughts, dreams), to help normalize symptoms; to arrange a
next meeting if possible. In most victims, such reactions eventually pass [206].

PHASE 2 (1-3 days). The main reactions of the victims at this stage: timidity,
hypervigilance, alertness (irritability, anger, sleep disorders); anxiety, despondency,
intrusions, flashbacks; sadness; positive reactions (hope, planning further actions,
participation in recovery work, caring for others); acceptance of the “naturalness” of
the event as a part of life. Not all reactions of the victims are maladaptive, or minor
psychosocial interventions are needed for them to normalize. The main task of this
phase is emotional support and psychological education. The focus of assistance is
attentive listening and encouraging the victim and family to build a story about the
event, help in generalizing information, clarifying what happened. If there are previous
traumas, it is important to acknowledge them, but not discuss them in depth for now;
they can be worked on later in a psychological center. The next step is to create a

narrative about the event and provide more in-depth psychological education:
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preparing the family and the victim for possible reactions from others (inappropriate
jokes, curiosity, etc.), teaching self-regulation skills and positive coping strategies.

PHASE 3 (14 weeks). In this phase, victims may continue to have previous
symptoms, in addition, anxiety, panic, intense sadness, despair, unrealistic
catastrophizing of the future may appear; inactivity, isolation, withdrawal; anxiety
manifestations (dizziness, nausea, rapid heartbeat, headache, restlessness, etc.). This
phase involves a more complex level of cognitive-emotional support: checking the
symptoms and severity of problems from the first day to today (worsening, improving);
whether there are still manifestations of hypervigilance, avoidance, reliving the
experience and sleep disturbances; checking the daily routine to see if it corresponds
to the one that existed before the trauma. Anything that gives the person a sense of
control, security, fairness, and predictability is useful and should be encouraged.
Negative coping strategies should not be supported, but without condemnation; they
should be recognized as attempts to overcome, but with the search for alternative, more
adaptive strategies [207].

PHASE 4 (1-3 months). At this stage, usually those affected with sufficient
psychological capacity to recover are already returning to their usual life, almost as
before the event. If symptoms persist, more thorough emotional support and
psychological education and, if necessary, psychotherapeutic support will be
appropriate. The main task of the holistic approach at this stage is to compile an
accurate and concise narrative about the event, without excessive detail and emotional
reactions; finding the meaning of further life, psychological preparation of victims for
the possible recurrence of symptoms on dates close to the experienced event. If control
over bodily reactions and thoughts in victims is restored; the narrative of the event is
completed and accompanied by appropriate emotional reactions, emotions are
accepted, self-esteem and self-confidence are restored and a sense of the future has
appeared, we can say that the person has successfully adapted to the traumatic event
and is ready to move on [208].

A small proportion of survivors will have more complex reactions and will need

further mental health support to help them recover. However, most people recover well
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on their own or with the support of compassionate and caring crisis workers, family
and friends. However, there may be times months or years after the event that trigger
intense stress responses, such as anniversaries of the event or experiencing or
witnessing something similar that reminds them of the stressful experience.

It is important to note that, according to the professional work of leading crisis
researchers at Duke, Johns Hopkins, the University of Illinois and the University of
California [209-212], first aid is not about sorting through information, getting details
of traumatic experiences and losses, treating and labeling, diagnosing or providing
counselling. It is not necessarily needed by everyone who has been affected by an
emergency.

According to the Australian Red Cross [213], when providing psychological first
aid, the actions of helpers will depend on the situation and the needs of the people being
helped. There are three main sets of actions — LOOK, LISTEN and CONNECT. They
describe an algorithm of actions on how to inspect and safely enter an emergency
situation and identify who needs help (LOOK), understand the needs of the affected
people (LISTEN) and connect them with the information and practical support they
need (CONNECT). It is important to note that in reality the algorithm can be performed
in different ways and in different sequences. This depends on the situation and the
needs of the affected people.

The provision of psychological first aid, despite its critical role in stabilizing the
psycho-emotional state of the individual in acute and crisis situations, is inherently
limited, short-term and reactive. It is aimed primarily at reducing the intensity of
primary stress reactions, restoring a basic sense of security and maintaining the
functional capacity of a person during the period of direct influence of psycho-
traumatic factors. However, in conditions of prolonged military challenges, systemic
psycho-emotional exhaustion and a combination of educational and military service
activities that applicants for higher military education face, the capabilities of first
psychological aid are insufficient to ensure sustainable preservation of mental health.
This determines the objective need to transition from fragmentary, episodic

psychological response measures to the creation of a holistic innovative system of
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psychological support in higher military educational institutions, which would
combine preventive, supportive and restorative components, be integrated into the
educational process and take into account the specifics of wartime, professional risks
of servicemen and modern scientifically based approaches to ensuring the
psychological stability of future officers.

At the same time, the limited possibilities of first psychological aid in
counteracting long-term stressors actualizes the need for a deeper analysis of those
mental states that are formed and consolidated in conditions of chronic stress, in
particular anxiety. Over the past decades, anxiety has acquired the features of one of
the most widespread psychological phenomena in society. The acceleration of the pace
of life, the growth of information load, socio-economic instability, pandemic threats,
military conflicts and the uncertainty of the future form a chronic stress background
that significantly affects human mental health. Under such conditions, anxiety ceases
to be just an adaptive reaction to danger and is increasingly transformed into a stable
emotional state, which negatively affects cognitive functioning, behavior, interpersonal
relationships and quality of life in general.

The problem of anxiety is becoming particularly relevant due to the
multidimensionality of its manifestations and the variability of forms of expression
among representatives of different social and professional groups, which is due to the
specifics of the conditions of their activity, the level of psycho-emotional stress, social
expectations and individual psychological characteristics. Children and adolescents
face educational pressure and social challenges, young people - with problems of self-
realization and professional choice, the adult population - with responsibility for
economic stability and family security, while representatives of risky professions, in
particular military personnel, teachers, medical workers, experience an increased level
of psycho-emotional stress.

In view of this, the identification of a state of anxiety and its timely diagnosis for
different categories of the population is an important prerequisite for maintaining
mental health, increasing the adaptive potential of the individual and developing

effective psychological support programs. A systematic approach to assessing the level
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of anxiety allows not only to identify groups at increased risk, but also to ensure
scientifically sound planning of preventive and corrective measures in the modern
social environment.

A special category is made up of students of higher military educational
institutions, since they are simultaneously exposed to the influence not only of social
factors, but also burdened with educational and professional routine activities. Given
the specified specificity of the influence of stress factors, there is a need to empirically
study the level of anxiety of this category of students.

In order to determine the anxiety of students, a study was conducted among
cadets of a higher military educational institution. One group of cadets of different
years of entry, with a total of 117 respondents, took part in it. Among them, 27 were in
the first year of study (category A), 29 in the second year (category B), 28 in the third
(category C) and 33 in the fourth (category E). It is worth noting that these study groups
were heterogeneous in terms of gender and age. In addition, a significant part of the
respondents were combatants, their number ranged from 5 to 12, and they were
subsequently divided into separate groups of AP, BP, CP and EP, respectively, due to
the high probability of having post-traumatic stress disorders. The percentage
distribution of respondents with PTSD status in each group is shown in Fig. 1

The figure shows that the largest percentage of cadets participating in combat
operations is in the first and third years of study. Their number is 44% and 36%,
respectively, less in the second year — 24%, and the smallest in the fourth — only 15%.
In general, the number of PCO among the surveyed respondents is 29%.

Having worked out various existing questionnaires for identifying anxiety, an
adapted form was created for identifying anxiety in applicants for military education.

Each respondent was instructed on the rules and procedure for completing it.

271



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

45
40
R
o 35
(o]0]
s
= 30
Q
£ 25
o
£ 20
| .
P 15
c
3 10
5
0
1 2 3 4
year of study

Figure 1. Distribution of education seekers with the PCO status by years of study

The survey was conducted anonymously and aimed to identify the presence of
anxiety, focusing on one's inner feeling by choosing the answer option that most closely
matches the respondent's state over the past 2—-3 weeks. Each statement was rated on a
five-point scale, where 1 — not at all typical, 2 — rarely, 3 — sometimes, 4 — often, 5 —
almost always

Proposed statements

1. I feel internal tension for no clear reason.

2. Educational or work tasks cause me great anxiety.

3. It s difficult for me to concentrate during classes due to anxious thoughts.

4. 1 often expect a negative result even with sufficient preparation.

5. In responsible situations (tests, exams, checks, drills) I feel strong emotional

tension.

6. I am worried about the fear of making a mistake and being condemned by

commanders or teachers.

272



THE MODERN PARADIGM OF HUMANITIES EDUCATION: PHILOLOGICAL AND
PEDAGOGICAL ASPECTS, FROM THEORY TO EDUCATIONAL PRACTICES AND
INTERDISCIPLINARY RESEARCH

7. 1 notice physical manifestations of anxiety in myself (rapid heartbeat,
sweating, muscle tension).

8. After a school or work day, it is difficult for me to relax.

9. I often replay in my head possible problem situations related to training or
service.

10. I feel anxious about my professional suitability for future military activities.

11. Even in a calm environment, I remain alert.

12. T am worried about the uncertainty of the future (service, combat conditions,
responsibility).

13. I feel that the demands on me exceed my capabilities.

14. In difficult situations, it is difficult for me to control my emotions.

15. I quickly tire due to constant psychological stress.

Interpretation of results

15-30 points — low level of anxiety

A low level of anxiety indicates a high degree of emotional stability and
developed self-regulation skills. Students in this group, as a rule, adequately assess
educational and service requirements, demonstrate self-confidence and the ability to
act effectively in conditions of normative stress. Anxiety within this level performs an
adaptive function, mobilizing mental resources without disrupting cognitive activity or
behavior. Such students are characterized by resistance to educational and disciplinary
stress; the ability to concentrate in stressful situations and rapid restoration of
emotional balance.

31-50 points — moderate level of anxiety

A moderate level of anxiety is most typical for students of higher educational
institutions and reflects a reaction to intensive educational and service load, high
disciplinary requirements, responsibility and uncertainty of future professional
activity.

Anxiety in this group is situational in nature and, under favorable conditions,

does not lead to persistent functional impairment. At the same time, it may be
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accompanied by periodic emotional tension, increased sensitivity to evaluation, and a
temporary decrease in concentration in stressful situations.

51-75 points — high level of anxiety

A high level of anxiety indicates pronounced psychoemotional tension, which
can negatively affect educational activities, work efficiency, and general psychological
state.

The group with a high level of anxiety is characterized by:

* persistent anxious expectations and negative prognostic attitudes;

« difficulty concentrating, decreased cognitive performance;

* somatic manifestations of anxiety (sleep disturbances, autonomic reactions);

» emotional exhaustion and increased risk of maladaptation.

Using the described methodology, we obtained the following results presented in

Table 1.

Table 1.
Results according to the total indicator of the proposed methodology (n=117)
Num. of Level Number of Percentage of
points respondents respondents
15-30 low 7 5,9
30-50 moderate 94 80,3
50-75 high 16 13,8

The table shows that 5.9% of respondents have a low level, although it is worth
noting that their indicators fluctuate within 25-29 points, which brings them closer to
a moderate level than to a low one. The risk of negative effects of anxiety on mental
health in this group is minimal. Psychological support is preventive in nature and can
be aimed at maintaining available resources. The vast majority of respondents (80.3%)
experience a moderate level of anxiety. This level is considered a zone of psychological
risk, especially in conditions of prolonged or accumulated stress (combat experience,

training in war conditions, personal losses). According to literary sources,
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psychoeducational measures, self-regulation and stress management training, group
forms of psychological support are recommended for them.

13.8% of respondents with a high indicator were in the risk group. Anxiety at
this level loses its adaptive nature and can be a risk factor for the development of deeper
psychological disorders, in particular:

* chronic stress;

» emotional burnout;

« subclinical or clinical manifestations of PTSD.

This category requires targeted psychological assistance, which may include
individual psychological counseling, corrective programs for the development of
emotional resilience, and, if necessary, referral to a clinical psychologist.

The features of the total indicator of the proposed methodology depending on
the year of study are presented in Table 2.

Table 2.
Total indicator of the proposed methodology depending on the year of study
Num. of Category
. Level
points A (n=27) B (n=29) C (n=28) E (n=33)
15-30 low 0 3 (10,3%) 4 (14,3%) 0

30-50  |moderate | 16 (59,3%) | 26 (89,7%) | 24 (85,7%) | 28 (84,8%)
50-75 high 11 (40,7%) 0 0 5 (15,2%)

Analysis of the results of the study of the level of anxiety in depending on the
year of study indicates the presence of a clear intergroup differentiation in the degree
of psycho-emotional stress, which reflects different levels of psychological adaptation
to educational and service conditions.

In all studied groups, a moderate level of anxiety dominates, which is typical for
individuals involved in the intensive educational process in higher educational
institutions. At the same time, the distribution of low and high levels of anxiety has
significant differences, which indicate different levels of psychological stress and

potential risks of maladjustment.
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In category A, there are no respondents with a low level of anxiety, which in
itself indicates a general increase in emotional stress. The majority of respondents
(59.3%) demonstrate a moderate level of anxiety, but the fact that 40.7% of respondents
have a high level of anxiety is extremely significant. This structure of results indicates
the psychologically vulnerable state of the first-year group, the presence of pronounced
tension and an increased risk of negative effects of anxiety on academic performance
and mental health. This group requires priority psychological attention.

The most favorable anxiety profile was recorded in category B. The absolute
majority of respondents (89.7%) are within the moderate level, and 10.3% have a low
level of anxiety. Cases of high anxiety in this group were not identified. The data
obtained indicate high psychological adaptability and effective self-regulation of the
majority of respondents. Moderate anxiety in this group performs rather an adaptive-
mobilizing function, without turning into maladaptive forms.

In category C, a stable prevalence of moderate anxiety (85.7%) is also observed,
with 14.3% of respondents having a low level of anxiety, and a high level is not
recorded. This distribution of indicators indicates that third-year cadets have relative
emotional stability and a sufficient level of psychological endurance. The presence of
a proportion of individuals with low anxiety may indicate developed self-regulation
skills and positive adaptation strategies.

In category E, a moderate level of anxiety dominates (84.8%), however, unlike
the second and third groups, 15.2% of people with a high level of anxiety were found
here, with a complete absence of a low level. This indicates the heterogeneity of the
psychological state of the fourth-year group and the presence of a subgroup with
increased psycho-emotional stress. Although the majority of respondents remain
within the adaptive level, the presence of high anxiety in some of the respondents forms
a potential psychological risk zone. The total indicator of the proposed methodology

for students who have the status of a participant in hostilities is shown in Table 3.
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Table 3.
The total indicator of the proposed methodology for education seekers with PCO status

Num. of Category
' Level
points AP (n=12) BP (n =7) CP (n=10) EP (n=5)
15-30 low 0 3 (42,9%) 4 (40,0%) 0
30-50 |moderate| 12 (100%) 4 (57,1%) 6 (60,0%) 4 (80,0%)
50-75 high 0 0 0 1 (20,0%)

Analysis of the total indicators of the proposed methodology in the sample of
education seekers with the status of a combat participant demonstrates a clear
differentiation of psychological states depending on the category, which reflects the
heterogeneity of the level of emotional tension and adaptation to the educational
process in higher educational institutions.

In the AP category, all 100% of respondents demonstrated a moderate level of
the indicator. Cases of low or high levels were not recorded.

This result indicates a relatively stable and adaptive psychological state of this
category of education seekers. A moderate level can be considered as mobilization,
which does not violate the effectiveness of educational activities, but at the same time
indicates the presence of constant internal tension, caused by both educational
requirements and combat experience.

In the BP category, a more differentiated distribution of results is observed. A
low level of the total indicator was detected in 42.9% of respondents, while 57.1% are
within the moderate level. A high level in this category was not recorded. The obtained
data indicate a sufficiently high psychological stability of a significant part of this
group, which may be associated with effective stress coping strategies and self-
regulation mechanisms formed after participation in combat operations.

In the CP category, a moderate level of the indicator (60.0%) also dominates,
while 40.0% of respondents demonstrated a low level. There are no cases of a high
level. This distribution of results indicates that a significant part of the students have

preserved or restored psychological resources that provide resistance to educational
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and service loads. The moderate level in most respondents reflects a state of controlled
tension without pronounced maladaptive manifestations.

The nature of the moderate expression of anxiety of students with the status of
PCO in the second and third years of study indicates moderate adaptation to the
conditions of the educational process in a higher military educational institution. The
anxiety associated with combat experience has subsided, but a tense prolonged
adaptation period to training and everyday professional activities prevails.

The EP category demonstrates the most tense psychological profile among all
the studied groups. Although the majority of respondents (80.0%) are within the
moderate level, 20.0% recorded a high level of the total indicator, with a complete
absence of a low level. During personal communication with this only representative
of high anxiety, it was established that the respondent experienced deeply traumatic
events during combat activities. At the beginning of his studies at the academy, the
adaptation period to the educational process took place “like everyone else”, but closer
to graduation, the respondent began to realize that he would have to participate in active
combat operations again. Such flashbacks caused pronounced psycho-emotional
tension.

In general, the analysis of the anxiety detection methodology emphasizes the
need for differentiated psychological support for students with PCO status, taking into
account the categorical specificity and level of psycho-emotional stress.

The obtained research results allow us to assert that the level of anxiety is an
important indicator of psychological adaptation of students of higher educational
institutions. Increased anxiety indicators require not only individual correction, but
also systemic organizational solutions within the framework of an innovative system

of psychological support.
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